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ABSTRACT

Adolescents are at the incipient life stage to develop an intimate relationship lalsare
amongst the riskiest age groups of experiencing intimate partner violence (IPV). Education on
this phenomenon is therefore important and significant. The UK government began to address
IPV abuse in teenaged relationships in 2013, marked by the mdiayition of domestic
violence being extended to include- #d 17yearolds. This research starts from the position

that education igan effective way to minimise the prevalence of IPV issues amongst young
people. A curriculum is developed herein to gbement the existing provision offered by
Relationship and Sex EducatioRE) and Personal, Social, Health and EcononfRSHE
education with the intention of promoting awareness and mitigating the risk of IPV among
college students aged between 16 addnlEngland. To do s@articipatory mixed methods
researchdrawing on some elements of an action reseaetnodology is adopted, following

a threephase, cyclical inquipn-action process. The first phase is designed to obtadepith
knowledge of what students have learnt from their previous education in this area. Following
this, the curriculum is constructed and delivered to improve their understanding of this complex
and nuanced area. Next, views elicited from participating teacnerstudents in the final
phase provide insights into ways to develop and implement futurd#3¥d interventions.

This studysuggestseveral knowledge gaps in the field of IPV prevention. Firghdicates

the significance of adopting agreed uponm#bns and clarifying basic IPV concepts before
implementing an intervention. Second, gender variaapggarvital to the efficacy of such
programmes, andhe finding suggests thajendesspecific approachetends to bemore
effective than when taught tixed groups. Furthermore, the stinbds the vievihat special
attentionshouldbe paid to male students, since tiegybe prone to seeing IPV issues from a
SHUSHWUDWRUYV SHUVSH Ealrs YoHbe rfidtd éff&tivevhehr deliVErBAihL R Q
person rather than taught virtually or remoté&linally, this study conceptualises IPV causation
DQG SUHYHQWLRQ E\ LQFRUSRUDWLQJ LW LQWRgLri¢RQIHQE!

of the first attempts to adapt this theory to the development oétiRi¢ationaprogrammes.
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CHAPTER |

INTRODUCTION

1.1 THESIS BACKGROUND

This study is jointly sponsored by the School of Education and Professional Development
(SEPD) and research innovation funding from the University of Huddersfield (UoH), located

at the None in Three (Ni3) research centiiee centre itself takes its nanterh the statistic

that one in three women and girls worldwide will suffer gerimesed violence (GBV) to some
HIWHQW LQ WKHLU OLIHWLPH WKHUHE\ GHQRWLQJ WKH IDF
LQ WKUHHY ,Q GRLQJ VR W& ebmphiiqgVgahtes a4 R QadHMAW of SUR V R
eliminating GB\trelated issues in four countries, namely India, Jamaica, Uganda and the UK.

In India, the research focus is on exploring various types of gender biessing awareness

of gender inequality; in Jamaicthe goal is to inform young people of child sexual abuse and
empower victims to report the issue; in Uganda, the research investigates sexual coercion and
abuse as risky factors, as well as the consequences of child mandgbe study in the UK

addesses issues around intimate partner violence (IPV), which provides the research context

for this thesis.

Adopting a public health preventiariented and wholef-society public engagement strategy

to research up to 10,000 young people in each couh&yi3researcltentre consists of seven

work packages (WPs) that draw on multiple disciplines: social work, criminal and
developmental psychology, public health, educational leadership and curriculum development,
digital technology, social media and filfeor example, WP2 carries out qualitative research

on social and cultural factors that can lead young people into GBV victimisation and



perpetration, WP4onducts psychosocial surveys to investigate yo8ng R SeRpdsuxéand
attitudes to GBV and WP3 dgss prosocial games to combat issues around GBV. The present
study, i.e. Using the Curriculum to Promote Awareness and Mitigate the Risk of Intimate
Partner Violence among 4160 19YearOld YoungPeople in England is based on WP5,

which relates to ediational engagement and curriculum development. As a part of WP5
research, the focus of this study is to develop, implement and evaluate how-basE&y/
curriculum, delivered to students between the ages of 16 and 19 in select colleges in England,

can (i)promote awareness and (ii) mitigate the risk of IPV.

1.2RATIONALE FOR THE THESIS

A substantial number of studies argue that adolescents are one of the highest risk groups in
terms of suffering IPV, which highlights the significance of addressing IByesgswith them
(Decker et al., 2014; Humphrey & White, 2000; Monti, Colby, & O'Leary, 2001; Smith, White,

& Holland, 2003; Ybarra &’hompson, 2018)Globally, one particularly striking statistic is

that 29.4% of women aged 15 to 19, classeah &arlystage where most experience an intimate
relatiorship, have already been exposed to (BdrciaMoreno et al., 2013, p. 17N the UK,
theCrime Survey for England and Wales (CSEW) stated in 2015 that young people, especially
those aged between 16 to 19, were the riskiest age group for suffering IPV, with 6.6% of men
and 12.6% women reported having histories in this re@affice for National Statistic, 2016,

p. 13) A survey by the National Society for the Prevention of Cruelty to Children (NSPCC)
established that a gder of girls and 18% of boys between the ages of 13 to 17 had experienced
physical violence to some degree, and 11% of girls and 4% of boys had suffered severe physical
violence(Barter, McCarry, Betdge, & Evans, 2009, p. 54The high prevalence of sexual

(72% of girls and 51% of boys) and emotional (31% of girls and 16% of boys) aleuse w

identified in the nationwide UK surve{arter et al., 2009, p4, 72) Furthermore, a report



issued bySafeLiveq2017, p. 10highlighted that more than half of the young people identified

as being in an abusive relationship were unknown to social services.

Further studies indicate that the majority of initial IPV incidents occur at an average age of
between 1%nd 16, with adolescents experiencing their first violent episodes around or after
the age of 14Humphrey & White, 2000; Ybarra & Thompson, 201Bhese initial adolescent
encounters with IPV victimisation and perpetration can very often extend into adulthood
(Pittenger, Huit, & Hansen, 2016nd result in behavioural disorders, psychological
impairment and neurologal sequelae, culminating in avetimisation rate of 20 to 39% in

later life (Pittenger et al., 2016, p. 36)dolescents who have prior experience of being IPV
perpetrators and victims are prone to considering violence as a normal part of a relationship
(Barter et al., 2009; Cornelius & Resseguie, 20@ng this can spill over into marriage or
cohabitation, in turn leading to domestic violence at home, such as -philentiolence

(Cornelius & Resseguie, 2007; Cui, Ueno, Gordon, & Fincham, 2013)

Therefore, adolescent groups represent a riskysaaiple of the IPV population, as well as
prospective fruitful targets for preventive prograss(Barter, 2009; Cornelius & Resseguie,
2007; Cui et al., 2013 Considering 16to 19-yearold college students find themselves in the
early stages of starting relationships and dealing with associated problems, more guidance
shout be provided to them, in order to avoid the risk of IPV. The demand for interventions to
recognise and prevent IPV within young people is indubit@deter et al., 2009)and if such
programmes can be adopted by college students in Englaydhale the potential to lower

the risk of violence, as well as victims and perpetrators in the later stageqBéiiier, 2011;
Cornelius & Resseguie, 2007; Smith et al., 2003jus, this study sets out to impart PV
related knowledge to students through a #please curriculum intervention programme, to

promote awareness and mitigate the risk of IPV among this particular cohort.



1.3LOCATING MYSELF WITHIN THE THESIS

| was born into a traditional Chinese family, in which patriarchal thinking was dominant. My

father had absolute authority over the majority of family issues, especially financial decisions.
Quarrels frequentihhappened between my parents because of thesarglaal values, so |

grew up in a family with GBV. My mother was the victim of this patriarchal ideology while

also an advocator thereof, as she believed that sons have more value than daughters. This
situation started to change when | first began todtsehool, because | equally matched my
EURWKHUVY DFDGHPLF DFKLHYHPHQWY *UDGXDOO\ DV D L
parents; however, | could ndéeny the fact that exposure to GVB had an effect on the values

with which | grewup.

In 2017,1 was studying an MA in International Education at UoH and thinking about
continuing my PhD studies thereafter. | came across a PhD research programme at the Ni3
researclcentre about developing a curriculum to prevent IPV, which led me to reflect on my
personal experience and realise that if my father had been educated about IPV, he might not
have been so vehement in imposing this patriarchal ideology and being violerdsowa
mother. Furthermore, if my mother had obtained some knowledge about GBV, she might have
fought more against this patriarchal thinking and not passed on her gender bias thoughts to her
children. Therefore, passion led me to apply for this PhD rds@angramme. | was granted a
scholarship and offered the opportunity to continue my studies &ERB®and Ni3research

centre at théJoH.

Shortly after starting this research, | came to realise just how serious this issue is in England
(Young et al., 2017)and although there is an awareness of its existence, very few solutions
have been employed to prevent the problem, especially within educational s@efigs

Stanley, 2006; Fox, Hale, & Gadd, 2014; Stanley, Ellis, et al., 20LBbb)ieve, however, that



educational intervention is one of the most effective ways to challengeaated GBV and
gender stereotypes in society, as well as to prevent violence. It is significant, therefore, that my
research will contribute to IPV prevention and promote gender equality for young people dating

or entering into a marital relationship.

| therefore consider the beginning of this PhD research an impattpptingstonen the fight
against IPV as well as in my own continuing personal growth and professional development.
This research has also given me a fresh insight into the significampaetioipatory mixed
methods researdtrategy drawing oncomponent®f anaction researcframeworkregarding
curriculum intervention renovating teachitearning practice, in order to improve IPV

awareness in real life.

1.4RESEARCH AIMS AND QUESTIONS

By adoptingparticipatory mixed methods research approach, drawingme sispectef an

action research methodological framewdhks research considers educational engagement as

a strategy to develop, implement and evaluate arb&3éd curriculum promoting awareness

of what constitutes a healthy relationship, as well as to reduce the risks of being in an abusive
relationship, amog 16 to 19yearold college students in England. In this regard, this research

has two research aims:

T Identify what prior knowledge 1680 19yearold college students have regarding
IPV and deepen their current understanding on the issue through eteitrg

curriculum intervention.

T Critically analyse the extent to which a curricullb@sed intervention can influence

and change attitudes about IPV amongtt6l9-yearold college students.

Hence, to achieve the above research aims, the research qudstiismstady are:



T What prior knowledge do t&o 19yearold college students have regarding IPV?

¥ To what extent can 1680 19year ROG FROOHJH VWXGHQWVY XQGHI

increased following a curriculum intervention?

¥ Is this curriculumbased intevention effective in promoting awareness and

mitigating the risk of IPV among 160 19yearold college students?

1.5KEY DEFINITIONS

7KH PDMRULW\ RI WKH UHVHDUFK PDLQO\ LQ WKH 86 WHQG
Rl HnLQWLPDWR CGHUMHIHW R G H V HhatloEcdrs\ivi KetthtiGnd[ihs Hhétwele iR Q

the ages of 10 and 24 involving teenagers, adolescents and young(Beotgeet al., 2009;

Cui et al., 2013; Humphrey & White, 2000h the UK, most research and policy documents

XVH pGRPHVWLF YLROHQFHY DQG pYLROHQFH DXoneQ VW ZRP
YLROHQFHY 7KH WHUP pGDWLQJY VHHPV WR GHVFULEH D IF
MLQWLPDWH SDUWQHUY FDQ UHIOHFW WKH GLYHUVH VLWXL
such as current or former dating partners, sexual or @iysintact partners and partners in

open relationshipéBarter et al., 2009Saltzman Fanslow,McMahon,& Shelley, 1999. In
FRQWUDVW WKH OLWHUDO PHDQLQJ RI pGRPHVWLF YLROHC
RFFXU ZLWKLQ WKH IDPLO\ VHWWLQJ DQG PYLROHQFH DJD
female victims. Therefore, to account for the specific rebeemntext, this research adopts the

WHUP pLQWLPDWH SDUWQHU YLROHQFHY

7KH GHILQLWLRQ RI WKH WHUP LV OLWHUDOO\ WKH FRPELQ
intimate partner is a person with whom one has a close and private loving or sexiasigiaip,
and it can include former and current partners, those with whom one has or has had regular

physical or sexual contact, a partner in an open relationship or@gitestand Saltzmaret



al., 1999) Generally, there are four forms of violent beiours in an intimate partner
relationship, namely physical, psychological, sexual and contrqkingg, Mercy, Dahlberg,
& Zwi, 2002; World Health Organization, 2002, 2012dditionally, cyber violence is an
emerging form of this behaviour involving repeatedly sending unwanted messages or
distributing graphicsexual images online without permissi¢Akturk, 2015; Gradinger,

Yanagida, Strohmeier, & Spiel, 201%yhich will also be considered in this thesis.

1.6 OUTLINE OF THE THESIS

Chapter Il provides an overview of the five forms of IPV abuse, i.e. phypsyahological

sexual, controlling and cyber, that can happen in an intimate relationship. It also considers the
causes of IPV abuse through a nested ecological model involving four aspects: individual,
relationship,community,and society. Finally, the consequences IRV may have on health

and lifestyle disorders, and tHeV cycle itself, are presented.

&KDSWHU ,,, HISORUHV WKH 8.1V HGXFDWLRQDO SROLFLHV
issues. The chapter reviews a number of policies on domestic violBMe GBV and

violence against women and gi(MAWG) that have been published by the UK government

to eliminate the issue in society. The developmamientand evaluation oPersonal, Social,

Health and Economi¢PSHE educationand Relationship and Sekducation RSE) on

addressing the subject amongst young people are also outhdddionally, a review of
globatbased andhe UK-based primary preventive programmes that have been conducted to

prevent the problens included.

Chapter IV sets out a number of theories that have been applied to studies in the IPV field.
Different from previous studies in the area, this thesisansong the first toadopt

% UR Q I HQ BPBEMOMd¢Mdr Mnderstanding the determinantal element¥a&lbse and
constructing an IP\based primary preventive programme. The four elements of the PPCT

7



theory tthe proximalprocess, persguontext,and time tare discussed in this chapter, in order

to conceptualise a theoretidased curriculum as an edtioaal strategy.

Chapter V includes the research design, data collection methods and methodology.
Specifically, the chapter discusses the rationstisngths,and the ways of implementing
participatorymixed methods research, drawing smmecomponents foan action research
methodology in this specific research. Moreover, the strategy adopted to select potential
research participants, the roles that participating teacserdents,and | play through the
research and thpragmatismparadigm that | utilie to develop the research are included.
Thereatfter, | introduce the data collection techniques, i.egtiaatitative questionnaires,
gualitative interviews and observations, to capture evidence that seeks to answer different
research questions at variogsearch stage$n addition, any ethical issues that may occur

when conducting the research are addressed in this chapter.

Chapter VI presents the elicited findings from the tplasedata analysisThe first phase is

designed mainly to answer the fik U HV H D U F WhatXHbY kvdwReQge ¢do 16o 19

yearold college students have regarding IP¥? QWHUYLHZV DUH XVHG WR L
students have and have not learnt about IPV from their previous education. Questionnaires and
observations areonducted to collect data in the second phase and in response to the second
UHV HD U FK TbXvhaV &terR €an 360 19year ROG FROOHJH VWXGHQWVY X
IPV be increased following a curriculum interventioh? 7KH WKLUG SKD¥YHerLY GHVL
HYLGHQFH IRU WKH WKIsuUlgs dhidtldBodded inTe/ehtio effeQive jin

promoting awareness and mitigating the risk of IPV among t@619yearold college

studentsl 4XHVWLRQQDLUHV DQG L Gtwdéhts ¥rk bised/toLblekdataihD F K H L
response to the third research question. The proposed actions to deal with problems identified

in each phase of practice, and the reflection notes taken by me throughout the whole action

research, are provided.



Chapter VIl is the final chapter of the thesis, and it starts by summarising tHandiegs
stated irdata analysisSignificant arguments are presented regarding various aspects, including
programme content, the programme appnoastudent backgrounds, teacher training,
evaluation strategies and the social environnigns is followed by outlining the contributions
made by this study to narrowigyo main types ofjaps in the IPV field, namely the research
gapandthe theoreticaap Thereafter, the limitations of this researsid recommendations

for future research are discussed.
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CHAPTER I

LITERATURE REVIEW

DEFINING IPV AS AN | SSUE AMONG Y OUNG PEOPLE

2.1INTRODUCTION

This chapter comprehensively and systematically explores existing knowledge on IPV in the
literature, the fundamental aspects of which study utilises to develop the proposed curriculum
(for details, see Chapter VI). It begins by examiningftihue general forms of IPV behaviour,

i.e. physical, psychological, sexual, and controlling abuse, and the recently emerging cyber
abuse. To demonstrate the complex nature of IPV issues, the following section examines the
causes of abusive behaviours in iatimate relationship through the four levels of the
ecological model: individual, relationship, community and societal. This is followed by a
discussion on the consequences of IPV, which include health issues, lifestyle disorders and the

cycle of violene.

2.2FIVE FORMS OF IPV

,Q WKH :RUOG +HDOWK 2UJDWdl¥ RapartRQ idence @i \Healilh U V W
1996 (GarciaMoreno et al., 2013; Krug et al., 2002V was first documented as one of the
most significant types of violence to challenge human rights and cause considerable health
problems. In this report, WHO defines that generally theze@ur forms of abuse within an

intimate relationship:
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X Acts of physical aggression such as slapping, hitting, kicking and beating;

X Psychological abuse, such as intimidation, constant belittling and humiliating;

x Forced intercourse and other forms of séxo&rcion;

X Various controlling behaviours such as isolating a person from their family and
friends, monitoring their movements and restricting their access to information or
assistancéWorld Hedth Organization, 2002, p. 89)

In 1996, cyber abuse was not yet on the radar of the WHO, but since then it has emerged as a
vector for IPV, owing to the widespread use of social media. It involves psychological, sexual
and controlling abuse, and theyed it is also discussed in the following sections as a form of

IPV behaviour(Peterson & Densley, 2017; Wolfefdevenger et al., 2016)

2.2.1 Physical abuse

Physical abuse in an intimate relationship includes a wide range of behaviours, involving
kicking, beating, hitting, throwing or attacking the other using an object or a weapon, with the
potential to cause physical harm, bruising, injury, disability andéath (Eaton, Davis,
Barrios, Brener, & Noonan, 2007; Foshee, Bauman, Linder, Rice, & Wilcher,. 26&0yding

to global estimates of ¢éhprevalence of physical violence in intimate relationships, as many as
42% of females have gone through physical violence and/or sexual violence and sustained
some form of injuryGarciaMoreno et al., 2013, p. 31n the US, astonishing statistics show
that approximately one in four women and one in seven men, in the summary ré&{adid el
Intimate Partner and Sexual Violence Surf®ySVS), have suffered a severe physical form

of abuse within an intimate relationship at some point in their (Bigk et al., 2011, p. 53)
When it comes to young people, a substantial number of studies referre@&dtomet al.
(2007, p. 586use theyouth Risk Behaviour SurvEyRBS) to estimate that about 8% to 12%

adolescents in the US have been the victim of physical dating violence. Although the statistics

12



reported in these studies somewhat differ, even the 8% lower endésdaceonsiderable issue
among adolescents. In the UK, fewer pemiiewed studies on a national have been carried

out, albeit one UKbased study conducted Barter et al. (2009, p. 54yitnessed a similar

level of physical violence to that reported in the US. The study described that 22% of girls and
18% of boys among 1,353 adolescents aged from 13 to 17 had experienced being pushed, hit
or slapped by their intimate partners, with 11% of girls and 4% of boffering different

DVSHFWV RI SK\VLFDO YLROHQFH DW D pVHYHUHY OHYHO

Additionally, an IP\Ybased educational intervention, named Relationships without Fear
(RwF), was developed in the UK to examitteia a pretestposttest questionnaire:to what

extenW VWXGHQWVY VWHUHRW\SLFDO YLHZV WRZDUG WKH D
changed (Fox, Corr, Gadd, & Sim, 2016; Fox et al., 201%he findings indicated that in

contrast to female students, male students have a higher inclination to resort to physical
violence if there is a reason for them to do so, such as being embarrassed or being cheated on,
or if they believe a partner desesv® be hit. However, concerning the definition of IPV, any

acts such as hitting, beating and punching, with the potential to cause a bruise, harm or injury

to another, no matter whether or not there is an intention to abuse, should be regarded as

physicalviolence(Winstok & SowarBasheer, 2015)

However, critics of IPV research argue that the data on physical abuse within an intimate
relationship can be inconsistent and noncomparable regarding how the research defines to what
extent physical violence should be regarded, i¥. aPLOGY MPRGHUDWHY RU up
inconsistency stems from the fact that IPV is oftenrepbrtedand victims might exaggerate

or minimise what has occurred, while the comparability issue is due to the fact that severity

can be interpreted subjeatly (Brown et al., 2009; Foshee et al., 200#9r exampleBrown

et al. (2009, p. 1965oint out that most studies using YRBS to estimate the prevalence of
physical violence have demonstrated a wide range of statistical differencgsgrérom
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approximately 9% to 50%. According to a systematic review of 228 articles, a predominant
number of studies adopt the Conflict Tactics Scale (WF&)TS2to measure and explore the
seriousness of physical violence in an intimate relation&apaldi, Knoble, Shortt, & Kim,

2012) However, critics of CTS argue that it is not appropriate to apply it to the field of IPV
research, because although it counts the frequency of violent acts, it excludes significant
contextual factors such as the history of victimisation or perpetration, the intention of
controlling and coercion against the other and motivation variables vesenting to the
conflict tactics(Straus, 1987, 2004, 2008kxcept for CTS, the most frequently adopted
measurement tool is the Safe Dates Scale, followed by the Conflict in Relationships Scale and

the Conflict in Adolescent Dating Relationships Invent@wgpaldi et al., 2012)

2.2.2 Psychological abuse

Distinct from physical violence, the consequences of which are often easily observable,
psychological violence is vague, obscure and difficult to pimpaccurately, but in the long

UXQ LW FDQ KDYH PRUH GHWULPHQW DOokkdddiiét\al.V2(RY D YLF'
Maiuro, 2015; Marshall, 1996; Sackett & Saunders, 1999; Winstok & S8aaheer, 2015)

A large body of investigations argues that the threats of psychological violence within an
intimate relationship are strongypVVRFLDWHG ZLWK D YLFWLPYV SV\Ft
including personality disorders (e.g. low se$fteem and confidenc@ezl, Molidor, & Wright,

1996; Katz, Arias, & Beach, 20QQValues or beliefs distortiofCampbell, 2002; Lammers,

Ritchie, & Robertson, 2005Y)isky lifestyle behaviours (e.g. alcohol and substance abuse)
(CarbonelLo6pez, Kruttschnitt, & Macmillan, 2006; Jun, Ri€ldwards, Boyntordarret, &

Wright, 2008; Straight, Harper, & Arias, 2003)ental illness (e.g. depressi@and post

traumatic disorder) and suicid@vant, Swopes, Davis, & Elhai, 2011; Katz & Arias, 1999;

Stein & Kennedy, 2001; Street & Arias, 2001)
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In light of the above potential health threats of emotiofi@ence, a substantial number of
studies have explored its nature and prevalence. By its very nature, psychological abuse has
GHYDVWDWLQJ HIITHFWV RQ GLVWRUWLQJ UHFLSLHQWVTY IHF
their partners and other relatginps(Marshall, 1996) Although there is a lack of consensus
amongst the definitions and patterns of psychological harasgiekkedahl et al., 2019;
Marshall, 1996; Winstok & SowaBasheer, 2015¥ive general types of abusive behaviours

can be identigd: humiliation (e.g. ridiculing of personal traits), criticism (e.g. flaws and
passing judgment), ignoring (e.g. silent treatment), jealousy (e.g. paranoia and obsession),
threat (e.g. to leave a relationship or kill oneself) and verbal aggressiorafegcalling and
insulting) (Katz & Arias, 1999; Maiuro, 2015; Marshall, 1996; Sackett & Saunders, 1999)
When it comes to prevalence, psycholofiahuse is estimated to be the most common
behaviour in an intimate relationship, affecting 35 to 50% of men and women in the US and
across EuropgDokkedahl et al., 2019)As for adolescents, victims with a history of
psychological abuse arepa@rted to vary, from 13% to over 50% in US studi@sars, Byers,

& Price, 2007) In the UK, a survey was conducted among 1,751 students aged 16 to 19, which
identified approximately 30% of students, both male and female, had a history of being
threatened by a partner in an intimate relationé¥iguing et al., 2017)Additionally, a report

from the NSPCC indicated that more than 50% of adolescents had &gaolpgically

victimised in the pagBarter, 2009, p. 78)

Adolescents who have experienced psychological abuse represent a major part of the
population with poor psychosocial functioning and psychiatric disorders; however, the vast
majority of them do not seek help for mal health problem@Arias & Pape, 19998Brown et

al., 2009) and for those that do so, they are more likely to turn tormdbavenues instead of
professional sources, according to longitudinal research on the relationship between IPV and

mental healtl{Brown et al., 2009)Similarly, according t&afeLives (2017p. 10)report, over
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half of the young people who are in an abusive relationship are unknown to social services. In
addition, a more significant proportion of adolescents report that they either turn to peers or do
not seek any assistance for issuesiaggsychological abugBarter et al., 2009)he absence

of helpseeking behaviours can contribute to making psychological abuse generally more
prolongedchronic,or nonvisible; alternatively, it can gain prominence as a result of a lack of

knowledge regarding its definition and professional {selpking avenues.

2.2.3 Controlling abuse

When defining controlling abuse, most studies classify it under the category of psychological
harm, such aBokkedahl et al. (2019Marshall (1996)and Sackett and Saunders (1998)
critical review of the conceptual development of psychological partner violence highlights that
pioneering scholars have put many years of effort into achieving a uniformed defafition
psychological abuse and differentiating its categories, but it still remains an indefinite,
ambiguous and controversial concept that needs to be redefined, reassessemparatee
(Winstok & SowarBasheer, 2015)Since controlling abuse has an inextricable bond with the
deeprootedcausatiorof IPV, including male or female chauvinism, patriarchalism and gender
discrimination(Aizpurua, Copp, Ricarte, & Vazque2017; Antai, 2011; Johnson, 2008)is
VWXG\ WDNHV WK H (WoadNeaGhHIrgapizaidnRAD02nd views controlling
violence as a distinct category of IPV behaviour. In line withviteeld Health Orgarsation

(2002, p. 89)eport, controlling behaviour is considered as the acBdlo0V RODWLQJ D SHUVR
their family and friends, monitoring their movements, and restricting their access to

information or assiS3V DQFH -’

Controlling abuse is the most commonly adopted abusive tactic that adolescent IPV
perpetrators adopt, and therefore it is usually regarded as one of the significant warning signs

of an abusive intimate relationsHigliasLambert, Black, & Chigbu, 2014Male adolescents
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with the belief that men are superior@men are more likely to maintain or gain power or
dominance over the other partn@hen, Chiu, & Gao, 2012pn the other hand, female
adolescents who subscribe to the ideology of female chauvinism tend to denigrate men in a
derogatory manner, in order to make them believe that they are inferior and deserve less than
equaltreatment(Cui et al., 2013) According to a UK investigation among students aged
between 16 and 19, nearly half (49.9% of male students and 46.1% of female students) had
experienced controlling partner ab®eung et al., 2017, p. 738furthermore, the SafeLives
charity examined a cohort of young people who hgm@ached social services and established
that 80% of adolescents over 16 years old had experienced controlling abuse, and 49% of
adolescents between the ages of 16 and 17 had suffered severe controllingatalsecs,

2017) The high severity reported by SafeLives indicates how significant it is that this age
group receives IP\based eduden, in order to provide them with knowledge regarding

respect, trust and gender equality in an intimate relationship.

2.2.4 Sexual abuse

7KH 1,696 GHILQHV VH[XDO SDUWQHU YLROHQFH DV 3UI
else, sexual coercion, unwanted sexual contact, andFRQ WD FW XQZDQWHG VH[XDC
(Black et al., 2011, p. 37Also, WHO refers to sexual violence mainly as forced physical
intercourse, which also involves other forms of sexual coercion such as being pressured,
threatened anditked into unwanted sexual contg@Vorld Health Organization, 2012)n

contrast to the other types of IPV behaviours, sexual abuse is the most extensively
underestimatedFahrenthold, 2006; Kanin, 1984&n account of tb fragmentary and scant
availability of statistics, as well as existing documented data not being adequate enough to
reflect accurately the authentic situatigfrug et al., 2002)Primary data sources of sexual

violence are police crime records, mediegal reports, social services and survey research;
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however, the relationship between the recorded data and the authenticity of underreported cases
FDQ EH GHVFULEH® DW L:QX (ERd BIMIUHA01 OThat is to say, the scale

of sexual IPV victims or perpetrators who are willing to unveil the issue or sefdsgional

support to address the problem is comparatively limited. In terms of the reasons for silence in
these cases, being afraid of being judged, feeling embarrassed and ashamed, being worried
about revenge attacks and a lack of fsdpking knowledgéFahrenthold, 2006; Kaestle &

Halpern, 2005are but a few examples.

Compared with sexual abuse data provided by police records and clinics, a lot more existing
estimated data originate from social services and research surveys, and generally fram victim
and perpetrators who have reported their prior experiences of sexual@huike, Giuffre,
Tremblay, & Peterson, 2001; Stanley et al., 2018}the NISVS (2010), more than 15% of
male victims suffered their first rape at around the age of 10, and half of the female victims
were first raped before reachin@ Years old(Black et al., 2011, p. 25An investigation
conducted in a US high school indicated that more than half dersttsibelieved that forced
sexual intercourse behaviours were acceptable in some specific situdtamasse &
Mendelson, 2007)In the context of the UK, a high prevalence of sexual violence has been
identified among young people, with one in three girls and 16% of boys reporting some form
of sexual abuse in their intate relationships. Additionally, 5% of boys and 1% of girls
admitted that they had forced their intimate partner into sexual inter@axer et al., 2009,

pp. 65, 67; SafeLives, 2017, p. 10)

2.2.5 Cyber abuse

6WXGLHVY GHSLFW F\EHU DEXVH LQ DQ LQWLPDRétdrsoHODWLR
& Densley, 2017, p194) ZKLFK SURYLGHV D QHZ SODWIRUP IRU pW

behaviours (e.g. psychological, sexual and controlling abuse) to take place, and also largely
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intensifies the extent of harassment and aggression without time and space restrictions
(Gradinger et al., 2015; Marganski & Melander, 2018; Melander & Marganski, 2020; Peterson

& Densley, 2017) The emergence of social media has dramatically altered the landscape in
which people communicate with each other, and it incites both covert and overt abusive
behaviours that occur uBIXLWRXVO\ DQG DUH RPQLSMHarig,H2Q0A: LQ YLF
Peterson & Densley, 201Thacker, 2017; WolforLlevenger et al., 2016As for the covert

aspect of cyber abuse, cyberstalking has been discussed intensively amongh\argeasski

& Melander, 2018; Melander, 2010; Southworth, Finn, Dawson, Fraser, & Tucker, 2007,
Spitzberg, Hoobler, & society, 2002)7KH LVVXH LQYROYHV PRQLWRULQJ D
history, trackihngaSHUVRQTV ORFDWLRQ XVLQJ *36 FRQVWDQWO\ Ft
scrutinising their whereabouts and with whom they spend(@uoethworth et al., 2007; Wick
etal.,2017) $GGLWLRQDOO\ JURZLQJ DWWHQWLRQ KDV EHHQ JL
into exchanging sexual images) and online grooming (e.g. pressurising a victim into online
sexual activitiesyithin intimate partner relationshigBake, Price, Maziarz, & Ward, 2012;

Doring, 2014; GordoiMesser, Bauermeister, Grodzinski, & Zmerman, 2013; Lenhart,

2009) $V IRU WKH RYHUW DVSHFW RI F\EHU DEXVH LW JHQHU
messages, images and/or videos to a broadeerma]i sharing private information without
SHUPLVVLRQ DQG OHDYLQJ DEXVLYH RU LQVXOWLQJ FRPP
(Ringrose, Gill, Livingstone, & Harvey, 2012; Villora, Yubero, & Navarro, 2019; Wick et al.,

2017)

Cyber violence is a difficult concept to grasp through aimallsive definition, let alone track
every authentic case and genuinely reflect the situation in stai3¢iteyson & Densley, 2017)
Several nationagcale surveys have examined cyber abuse among yeoptepn the UK. For
example, the Virtual Violence Il survey, which included 4,605 secondary school students aged

between 11 and 16, indicated that 6% of them had been upset and made to feel uncomfortable
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because of sexting in the form of receiving picsuretexts relating to the subject of gebome

Office, 2013b, p. 6)A selfreported survey of 1,751 students aged 16 to 19 suggested that 5%
had experienced sexual violence online, and, more surprisingly, those who had engaged in
exchanging nudenages had a relatively higher likelihood (a two to eight times greater risk for
males, and a two to four times greater risk for females) of falling into IPV victimigateamg

et al., 2017, p. 738)However, some questions need to be asked in terms of cyber abuse
research. First, do perpetrators who have esdjag traditional forms of abuse in an intimate
relationship also resort to online perpetration? Second, is cyber violence merely the emerging
vector for conventional forms of abuse to take place, or do social media platforms provide ways
for abusive actiities in an intimate relationship to occur exclusively through the internet, e.g.
online dating websites or apps? These questions around cyber abuse in an intimate relationship

remain unanswered and require further explorgfiReterson & Densley, 2017)

2.2.6 Coexistence 6IPV behaviours

Abusive IPV behaviours generally coexist, in that the occurrence of physical IPV is often
accompanied by sexual and controlling violer{fEshelman & Levendosky, 2012; World
Health Organization, 2012)Sexual and physical abuse usually initially start with
psychological and controlling abyse order to gain dominant power and control over the other
(Black et al., 2011; Kaestle & Halpern, 2005; Krug et al., 2002ber IPV then escalates the
levels and likelihood of psychological harassment, controlling and sexual abuse and physical
abusgMelander & Hughes, 2018; Thacker, 2017; Wolt@venger et al., 2016pn account

of complexities surrounding the nature of IPV, it is challenging and problematic to study related
phenomena by focusing on just one category of imbusehaviour alon€Ali, Dhingra, &
McGarry, 2016; Coker, 2007; Eshelman & Levendosky, 20Rice IPV behaviours

coexisting and occur in tandem, it is difficult to vindicate and summarise what health problems
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are caused by what form of abusive IPV behavi{@Qaker, 2007; Coker, Smith, McKeown, &
King, 2000; Eshelman & Levendosky, 201Zommonly, IPV victimsare often exposed to
multiple forms of abuse occurring in an intimate relationship, and so collectively they
QHIJDWLYHO\ LQIOXHQ FH (Cokd¥,VZA0RP;\EShdétrhbQ &/ IB2@en#odky, QUL X
While a large number of studies exclusively focus on one type of abusive behaviour, such as
physical IPV (e.gDesmarais, Reeves, Nicholls, Telford, and Fiebert (2012); Stith, Smith,
Penn, Ward, and Tritt (2004and sexual IPV (e.douta et al. (2015)Kaestle and Halpern
(2005); Lacasse and Mendelson (200a)great number of studies examine them together (e.g.
Bennice, Resick, Mechanic, and Astin (2003); Coker (20D&xker et al. (2014)However,
there are limited studies on the-cocurrence of IP\based physical, emotional, sexual and
controlling behaviows (e.g.Coker et al. (2000) and a lot less is known when it comes to the

as®ciations between cyber abuse and other types of IPV behaviours.

Moreover, a substantial number of studies highlight that both IPV victims and perpetrators
associated with any abusive IPV behaviour tend to report loweestelém, reduced selforth

and ncreased selblame and depression, which can lead to poor education attainment, early
pregnancy, selharm and even deattBBrown et al., 2009; Cornelius & Rseguie, 2007;
Nahapetyan, Orpinas, Song, & Holland, 20I#)erefore, in light of the high prevalence rates

of 16- to 19-yearold college students experiencing IPV, and the malicious dathage five

forms of IPV abuse can have in their lives, the next section moves on to examine the risk factors

that can lead an adolescent into IPV victimisation or perpetration.

2.3 THE CAUSES OFIPV

Understanding the causes of IPV is more complicated tlagmadsing a disease, since a disease
can generally be determined by specific symptoms and signs following a physical examination,

while the aetiology of IPV is more complex to measure and invesiidatekes, 2002)Since
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IPV has been widely recognised as a producbois interrelationships, it is necessary to trace
its risk factors back to the ecological settings in which an individual regideses, 2002;
Krug et al., 2002)The following sections examine the major causes of IPV within a prevalent
four-level ecological model mentioneditong and Espelage (2012); Krug et al. (2002); World
Health Orgarsation (2002, 2012)including individual, relationship, community and societal

factors.

2.3.1 Individual factors

Individual f DFWRUV UHIHU WR KRZ DQ LQGLYLGXDOYV ELRORJLF
her into IPV victimisation and perpetratigrug et al., 2002; World Health Organization,

2012) 7KH IROORZLQJ VHFWLRQV SUHVHQW SRWHQWLDO ULVN
of experiencing and/or committing IPV: 1) demographic characteristics, e.g. age, gender and

prior IPV-based experience, and 2) sedfulatory failure, e.g. personality disorders, substance

abuse and engagement in risky sexual behaviours.

Demographic characteristics

A widely cited systematic review of risk factors for IPV research indicates that many studies
GLVFXVV LQGLYLGXDOVY GHPRJUDSKLFDO YDULDEOHV LQ W
include them as predicto€apaldi et al., 2012)This study utilises age, gender and an
LQGLYLGXDOYfV SUHYLRXV ,39 KLVWRU\ DV GHPRJUDSKLF|
occurrence of IPV victimisation and perpetration among adolescents. In relation to age, many
studies argue that adolescents, especially in the 16 to 24 age range, have an alarmingly
dangerous and high chance of experiencing(lP&nelius & Resseguie, 2007; Cui et al., 2013;
Humphrey & White, 2000; Smith et al.0@3; Ybarra & Thompson, 2018yith 19.6% of

female adolescents suffering in this mebéRickert, Wiemann, Harrykissoon, Berenson, &

Kolb, 2002, p. 1002)As for gender, a vast majority of global studies overwhelmingly focus
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on female victimisation and male perpetratipecker et al., 2014; Humphrey & White, 2000;
Lammers et al., 2005; Shen et al., 20 E®)eit one systematic review detemed that females

and males have an equal possibility of perpetrating IPV, and that females are slightly more
likely than males to resort to violence in an intimate relation¢Gapaldi et al., 2012)

Compared to male victims, females tend to seek clinical treatment for injuries at a rate of 62%
(Capaldietal., 2012,p. 7)$V IRU DQ LQGLYLGXDOYV SULRU ,39 KLVWR
believe that incidents in childhood are highly associated with the sequential risks of
victimisation and perpetration silling ovénto adolescence and adultho@@ornelius &

Resseguie, 2007; Cui et al., 2013; Pittenger et al., 2016; Smith et al., @83 etween 20

and 39% reexperiencing IPV in posthildhood yeargPittenger et al., 2016, p. 36)

Selfregulatory failure

Different from the mainstream perspective that IPV is a product of socialis&iiakel,

DeWall, Slotter, Oaten, and Foshee (2089)gest that a plethora of males and females resort

to violence just becaesof selfregulatory failure, which they define asDQ LQGLYLGXDO
tendencies to act on their gewvel impulses rather than on wetiRQVLGHUHG SUHIHU
(Finkel et al., 2009, p. 483)n other words, they suggest that an individual who inflicts harm

on the other partner is inclined towartsfof anger, sudden impulses or violent tendencies

rather than restraint and seeking a peaceful resolution to a dispute. This study takes this concept
and associates it with other risk factors in IPV, saglpersonalityglisorders, substance abuse
andengd HPHQW LQ ULVN\ VH[XDO EHKDYLRXUV ZKLFK LQ WXU

to selfregulate.

Selfregulatory failure in IPV can be aroused by personality disorders such as hedonistic
tendencies, an aggressive or a volatile personality and depression or suicide susceptibility

(Darling, 2007; Espelage, 2014; Lee, 2011; Spencer, Dupree, & Hartmann, @8@73tudy
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indicates that an individual who has a stable personal trait foresesational and sensible
UHVSRQVHV WR DQRWKHU SHUVRQYV DJJUHVVLX6htIQG DE X\
by suppressing anger and impulses when getting into a tangle with a ganked et al.,

2009) Furthermore, individuals who have poor gelfjulation tend to misuse alcohol and

drugs more often, @numerous studies have found a high correlation between substance abuse

and IPV behaviourgEaton et al., 2007; Jewkes, 2002; Shorey, Stuart, & Cornelius, 2011;
Silverman et al., 2006; Temple, Freeman, & Daniel, 2011; Temple, Shorey, Fite, Stuart, & Le,
2013) Due to the emotional and behaviaueffects different substances can have on an
individual, adolescents who take drugs or alcohol have been reported as being 2.5 to four times
more likely to suffer victimisation in an intimate relationship. Moreover, adolescents who have

a prior historyof IPV are about three to 4.5 times more likely to take prescription or illicit

drugs, such as Xanax, Vicodin or Ecstasy, than those who never committed or experienced IPV
(Temple etal., 2011, p. 709)) LQD O O\ L Q G L YregBIXDrOMMV @ RIZo AskbOiated

with their engagement in risky sexual behaviours, such as having multiple partners, sex outside

of relationships and no protection during sexual interco(@eveland, Herrera, & Stuewig,

2003; Howard & Wang, 2003; Temple et al., 2011; Vagi et al., 200¥}se risky sexual
behaviours reciprocally contribute to an indkXDOVY FKDQFHV (Bdtow BtlaH UL QJ , 3

2007; Glass et al., 2003)

2.3.2 Relationship factors

Family and peer interactions and relationships provide the primary social context in which
LQGLYLGXDOVY VR Fapnént ¥dduN phRsially, @motidrally @l intellectually
(Capaldi et al., 2012; Edleson, 1999; Kitzmann, Gaylord, Holt, & Kenny, 2008V is an
element in how they delap, they can soak up whatever they have observed and then find that

their life trajectory in terms of how to maintain an intimate relationship is somewhat skewed
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(Glass et al., 2003Hence, in the sections below, family grekrs associated with the risk of

growth pathways to IPV victimisation and perpetration are examined in more detail.

Domestic violence

Domestic violence (DV) is an umbrella term referring to various forms of violence that can
occur within familybased riationships. DV is universally considered as an interchangeable
definition of IPV, albeit this study believes that it not only contains IPV issues within former
or current marital or cohabiting relationships, but also is profoundly linked with the
maltreament of children, which is exclusively within its scope. Many risk factor reviews
indicate that adolescents whose parents are violent with each other, and who suffer abuse from
their parents, are more likely to go through IPV within their own intimatéaakhips(Capaldi

etal., 2012; Leen et al., 2013; Vagi et al., 20B8)ditionally, adolescents who live in families
where there i®V are more likely to grow up with the belief that violencairelationship is
reasonable and acceptalflerriaga & Foshee, 2004; Moylan et al., 2016)ndings from
longitudinal research highlight that adolescents from an IPV family report an approximately
30 to 40% higher rate of IPV behaviours than those fromviment families(Glass efal.,

2003) Similarly, individuals who suffered maltreatment as children are more likely to display
an antisocial personality disorder and a significantly higher level of perpetrating IPV in
intimate relationships in later lifg€Capaldi et al., 2012)Although it is acknowledged that not

all adolescents who witne§¥/ or experience child maltreatment will perpetrate or become
victims of IPV, a gowing number of studies back up this not{@apaldi et al., @12; Glass et

al., 2003; Vagi et al., 2013)

Peer violence

A significant risk factor for deviartehaviours in general, including bullying and gangs, is peer

violence; ZKLFK LV DVVRFLDWHG ZLWK QERrterQZBO7Y 8idows OffV ,39 W
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& Gordon, 1998)A study comparing whether young people who are violent against their peers

also abuse theiraling partners found that the likelihood of being influenced in this regard is

very high(Foshee et al., 2011Jhis result is consistent with a review of the literaturieich
LQGLFDWHYVY WKDW SHHUVY DEXVLYH EHKDYLRXUV SUHVHQ
perpetrators or victims of IP{Leen et al., 2013) PRUHRYHU WKH QHJDWLYH LQ
IPV can be more potent than the impactBuf(Arriaga & Foshee, 2004; Capaldi et al. 120

Leen et al.,, 2013) $GGLWLRQDOO\ LQGLYLGXDOVY LQYROYHPHQ
determined by the level of pressure exerted upon them by (@&sgraldi et al., @12). Taking

sexual IPV as an example, having friends with a history of sexual IPV may lead an individual

to regard sexual abuse as acceptable behaviour, and hence they may be more likely to pressurise

or encourage other friends into committing sexualence (Connolly, PeplerCraig, &

Taradash, 2000)Overall, it is evident that adolescents tend to follow the attributes and
behaviours of their associates; hence, having friends with deviant behaviours is a comparatively
VWURQJ ULVN IDFWRU LQ WHU PINIR| chn@erselyChiwing @ goods§ty HQ JL

of friends helps protect against experiencing or committing(lPapaldi et al., 2012)

2.3.3 Community factors

A substantial number of studies have been conducted to examine evidence at the individual

and relationship levels, in order to gain a better understanding of risk factors that correlate with

the aetiology and prevalence of IPV among adolescentgever, there are comparatively

many fewer studies on community variations regarding IPV causation and pervasiveness
(Capaldi et al., 2012; Edwards & Neal, 2017; Park & Kim, 20A3)umber of studies reveal

WKDW FRPPXQLW\ IDFWRUV L @cdudiBtAlusReyy. WdemPB leMelRadO \ [V V
social position), residential location (e.g. rural, urban or suburban) and population density can

VLIQLILFDQWO\ DIITHFW RQH TV (Capaidreda. H?P12;Euwadl & RéalD FW LY
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2017; Foshee, Chang, Reyes, Chen, & Ennett, 2015; Krug et al., 2002; Park & Kim A%018)
evidenced in several studies, family and community levels of poverty are inextricably linked
to a fostering environment that assures higher levels of IPV perpetration and a hindrance to
IPV victimisation recoveryEdwards & Neal, 2017; Park & Kim, 2018; Rothman et al., 2011)
Communities with dense populations observe higher rates ahifddénce but it is also more
common in rural areas with a larger population than urban and suburban (&glam@sds &

Neal, 2017) Moreover, community poverty and rurality can lead to weak community
cohesiveness and low willingness to intervene in neighbourhood matters, which in turn
discourages bystander interventionhelp-seeking(Capaldi et al., 2012; Edwards & Neal,
2017; World Health Organization, 2002)his notion is consistent with an NSPCC report
stating that the majority of teenage mothers come from a disadvantaged background, and their
vulnerabilities increase the risk of sufferitigv (Wood & Barter, 2015)Similarly, school
communities set within impoverished environments can diminish the ways in whddnt

feel connected to schools and lower their willingness to seek support from teachers and peers
when suffering IP\(Capaldi et al., 2012; Edwards & Neal, 20IHpwever, it is hard to clarify
whether it is the disadvantageous condition itself that weakens community cohesiveness, and
leads directly to the occurrence of IPV, or if it is other negative factarsed by poor living
circumstances such as economic stress, overcrowding, frustration and hopelessness that
contribute to the disagreement and dissatisfaction in an intimate relatiqiéhilg Health

Organization, 20B).

2.3.4 Societal factors

The causes of IPV are intricate and challenging to examine, but two main risk factors are deeply
ingrained in society: gender inequality and the acceptance of violent acts. Eliminating either of

these two attributes would help in significantly preventiRYy (Heise, 2011; Jewkes, 2002)
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Gender inequalities beten males and females, stringent gender norms and a belief in
patriarchy or male dominance and female obedience and tolerance of violence as a means to
resolve conflicts all act as the fundamental elements of the aetiology diWNeKxd Health
Organization, 2002)Explicit examples of social and cultural beliefs that support IPV, based

on WHO research and presentedHeise (2011, p. 12)include the notions #t males are
socially superior to females and have the right to discipline them, controlling acts and forced
sex are symbols of male honour and masculinity and matters of IPV are taboo topics that can
only bring shame or disgrace on females. Converselgpamring females with authority and

power is regarded as a protective factor against IPV, whilst higher levels of education and
KDYLQJ D GHFHQW RFFXSDWLRQ ZLWK D IDLU LQFRPH FDQ I
(Jewkes, 2002)0n the contrary, and differefitom focusing on female victimisation and male
perpetration, a systematic review (@apaldi et al., 20123)olds the opposite view, in that both
females and males have similar levels of blame when perpetrating IPV, and females have a
slightly higher likelihood of inflicting violence on males in an intimate relationship. Another
study conducted among young people agreed that female adolescentibisgbtrifemale
chauvinism also denigrate males in a derogatory manner and endow themselves with superior

statug(Cui et al., 2013)

2.4 THE CONSEQUENCES OFIPV

As noted, the consequences of IPV are substantial and include physical and psychological
health issug such as depression, low se#iteem, physical injuries, pasaumatic stress
disorder (PTSD), suicide tendencies and dé@#vries et al., 2013; Dokkedahl et al., 2019;
Kim, Yang, Barthelemy, & Lofaso, 2018; Nahapetyan et al., 2BietrAlfonso et al., 2006;
Sweeting, Young, West, & Der, 2006Jhere are also negative lifestyle issues, such as

substance misuse, alcohol abuse, unhealthy diet and weight management, risky sexual
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practices, unwanted pregnancy and problems at sgiscalbwitz, Shpiegel, Reznik, & Laytin,
2009; Marsden eal., 2005; McMahon & Armstrong, 2012; Paiva, Amoyal, Johnson, &
Prochaska, 2014; Perra, Fletcher, Bonell, Higgins, & McCrystal, 2012; Shorey et al., 2011,
Silverman et al., 2006; Temple et al., 2011; Temple et al., 2@K3)vell as the cycle of
violence, e.g. imitating parental IPV and associating with deviant jaeiaga & Foshee,
2004; Carr & VanDeusen, 2002; Cui et al., 2013; Manchikanti Gomez, 2011; Smith et al.,
2003) To understand further the profound consequences \¢f ilgluding health issues,
lifestyle disorders and the cycle therebk following sections provala detailed examination

of the consequences mentioned above, in sequence.

2.4.1 Health issues

$ VXEVWDQWLDO QXPEHU RI VWXGLHYVY UHYHDO WKDW ,39 F
health through visible physical injuries and nasible chronic meral disorder, such as
depression and PTSBanyard & Cross, 2008; Campbell, 2002; Devries et al., 2013; Eshelman

& Levendosky, 2012; Foshee, Reyes, Gottfredson, Chang, & Ennett, 2013; World Health
Organization, 2002)According to a widely cited study on the health consequences of IPV, 11

to 30% of females in US accident and emergency departments have been severely injured in
areas such as the head, neck and abdomen by an intimate partner, and 40 to 60% females have
suffered deattfCampbell, 2002, p. 1331Additionally, a report by th€entre for Disease and
Prevention CDC) points out that 24% of homicides in young people between the age of 18 to

24 were perpetrated by an intimate partffaten, Ball, Valle, Noonan, & Rosenbluth, 2009,

p. 925) Similarly, suicide is reported as the second leading cause of death among adolescents
aged 15 to 19, and IPV is one of the major risk factors in this re¢@nd et al., 2018;
Nahapetyan et al., 2014joth IPV victims and perpetrators are significant predictors of suicide

ideation among adolescer{tdahapetyan et al., 2014Yloreover, many studies establish that
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IPV victims endure more clinical visits as a result of prolonged mental illness, distress and
PTSD issuefBanyard & Cross, 2008; Black et al., 2011; Glass et al., 2@@8)they are three

to five times more likly to suffer symptoms of depression than those whom have never been
victimised(Eshelman & Levendosky, 2012, p. 21Survivors of IPV have also been recorded

as suffering from lifelong winerabilities, even when the abusive relationship has been halted
(Campbell, 2002; Eshelman & Levendosky, 20k&)wever, the health consequences of IPV

DOVR GHSHQG RQ VXUYLYRUVY SHUVRQDO DQG PHQWDO VW
of suffering and their accessibility to health services, social support and legal resources

(Warshaw, Brashler, & Gil, 2009; World Health Organization, 2002)

2.4.2 Lifestyle disorder

Drawing on a review of the scientific literature, a WHEpart summarises a host of various
KHDOWK FRQVHTXHQFHV RI ,39 WKDW QHJDWLYHO\ LQIOXH(
cigarette and drug abuse, eating and sleep disorders, unsafe abortions and unwanted pregnancy
(World Health Organization, 2002A longitudinal examination of the negative consequences

of adolescents being victimised by an intimate partner is associated with the misuse of
substances and alcohol, unhealthy weight management, risky sexuabbehawd unwanted
pregnancy(Foshee et al., 2013Joshee et al. (2013)redict that there are significantly
increased interactions between IPV victimisation and cigarettes, alcohol andamagjouse

by both male and female adolescents. This is consistent with data from the Behavioural Risk
Factor Surveillance System, which reported that females who experience IPV are more likely

to have sexually transmitted diseases and experience heakygramd smoking issues than
nonvictimised femalegTeten et al., 2009 Although the report did not consider males, it can

be assumed that they would also display similar trends. In addition, IPV impairs academic

learning in terms of inclination, achievement and atd@cd(Foshee et al., 2013 anyard and
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Cross (2008jurther explain that IPV victimisatiocan bring about mental health issues, which

in turn can result in victims performing poorly; hence, victims of IPV more tend to have
negative thoughts and feelings towards schooling. Moreover, a longitudinal study found that
experiencing IPV in adolescea is linked to unhealthy outcomes for both females and males
in young adulthood. After five years of research, compared with individuals reporting no
victimisation, female victims witnessed increased heavy drinldnd smokingelated issues,
depressionsuicidal ideation and attempts and IPWietimisation. Similarly, male victims
observed increased drug abuse, antisocial behaviours, suicidal ideation and IPV victimisation

(ExnerCortens, Eckenrode, & Rothman, 2013)

2.4.3 The cycle of IPV

As discussed above, IPV is detrimental to the physical and mentabeued) of an individual

who has experienced it, aric¢tan also have lifelong and intergenerational effects on those who
witness it(Knight, Menard, Simmons, Bouffard, & Orsi, 2013; Krug et al., 2002g cycle

of violence has been proposed to describe how children vithess parental IPV at home

often internalise these abusive acts and then participate in them to some extent when they grow
up (Smith & Williams, 1992) A National Youth Survey Family Study (NYSFS)hieh was
conducted among three generations involving 1,683 families and lasted for 27 years, recorded
that families fail to break the cycle of violence. The study observed a high level of
intergenerational continuity in relation to IPV, with 78.8% perpigtgaviolence and 76.2%
experiencing victimisatio(Knight et al., 2013)The reported statistics adhere to the argument
documented in many settings that individulglarn to use violence to resolve disputes and
conflicts as a result of observing it within faralliand social contextdnsetta et al., 2015;
Jewkes, 2002; Krugt al., 2002; Manchikanti Gomez, 201Bdditionally, individuals who

have witnessed or experienced IPV are more prone to regard violence as a normal tactic to
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maintain an intimate relationshiCornelius & Resseguie, 200Mloreover, suffering IPV
during youth is associated with more inadequate personal and mental strengths, worse
academic outcomes and the greater likelihood of perpetrating or sufferingr iliféa¢é/orld

Health Organization, 2010Jurthermore, those touched by IPV are more likely to develop
friendshis with deviant peers, thus increasing the probability of starting an intimate
relationship involving some form of violen¢®lanchikanti Gomez, 2011Additionally, IPV

in adolescents is closely coiated with IPV in a married relationship, which can lead to
continuing the cycle of violence at home, such as pat@td violence (Cornelius &
Resseguie, 2007; Cui et al., 201Bherefaoe, to break this intergenerational continuity cycle,
early intervention in the guise of preventative work would educate adolescents in the first
stages of developing an intimate relationship and thus encountering IPV victimisation or

perpetratior(Carr & VanDeusen, 2002; Krug et al., 2002)

2.5 CONCLUSION

This chapter has presented thorough, essential knowledge on IPV, in gudéfitéhe content
GHYHORSHG E\ WKLV VWXG\ WR GHHSHQ FROOHJH VWXGHQ'
see Chapter VI). To do so, this chapter has provided an overview of four general forms of
abusive acts occurring in an IPV relationship, ngmpélysical, psychological, controlling and

sexual. Furthermore, cyber violence, as an emerging vector for conventional forms of abuse to
take place, has also been included. Also, the chapter has critically examined the definitions,
characteristics and pralence of each type of IPV behaviour. Since victims of IPV generally

suffer more than one kind of IPV behaviour, theeggstence and eoccurrence facets of IPV

have been discussed as well.

IPV is believed to be a behaviour acquired from observing andckiimg others within social

settings. Therefore, to gain a comprehensive understanding of associated risk factors
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contributing to IPV learning, a fotdevel ecological model (individual, relationship,

community and societal) has been adopted for closeieaton.

The consequences of IPV are substantial and include visible physical injuriegsitda

mental illnesses such as depression and lowestdem, PTSD and even death. Furthermore,
victims or perpetrators of IPV are highly likely to follow negatand disorderly lifestyles such

as alcohol, cigarette and drug abuse, engaging in risky sexual activities and failing
academically. And once IPV behaviours have been learned, its intergenerational nature can

result in passing on IPV to younger generation

Therefore, to prevent various forms of IPV abuse, to mitigate risk and to address the
consequences of IPV victimisation and perpetration, strategies are needed to promote healthy
intimate relationship behaviours and to spot the warning signs of unhealthbusive
behaviours at an early stage, when IPV acts are still comparatively modifiable among
adolescents. Hence, the next chapter examines published and implemented educational policy
and practiceparticularlyin the UK, to assist students in develag positive attitudes toward

+and necessary skills regardidgealing with violent acts in intimate relationships at an early

stage.
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CHAPTER Il

LITERATURE REVIEW

UK EDUCATION POLICY AND PRACTICE ON IPV

3.1INTRODUCTION

This chapter commences by setting out the context UK policy has provided to address IPV
issues, especially a discussiof legislation that has an impact on the development of
interventions within educational settings. This is followed by an introduction to the primary
SUHYHQWLYH LOWHUYHQWLRQV XQGHUWDNHQ LQ WKH 8. W
understand andxamine how schooEDVHG SURJUDPPHV FDQ LPSURYH VW)
behaviours towards IPV, a review of the literature looks at the content, approach and
effectiveness of personal, social, health and economic (PSHE) education, relationship and sex
eduation (RSE) and other existipgimary preventive interventions carried out by external
organisations. Finally, experiences, insights and research gaps ctrment IPV-based

educational programmes are identifreationally and internationallyn order to inform future

practice in thaJK.

3.2UK PoLIiCcY BACKGROUND

From the 1970s onwards, UK policymakers started to place more emphasis on addressing IPV
issues under the umbrella of domestic violgidreton, 2008; Erez, 2002; Gelles, 1980; Graca,
2017) The first attempt made by the UK government to fight against domestic violence through
civil law saw the enactment of tHe@omestic Violence Matrimonial Proceedings A&76

(DVMP), which can be regarded as a turning point in the history of UK legislation on
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addressing the problem. The Act clarifies the equal rights of spouses in a variety of cases and
provides the police with the power to handle violence in domestic se{iugtn, 2008;

Graca, 2017)However, early studies, such@sbash and Dobashq19)andEdwards (1989)
documented that the police showed great reluctance to deal with female victimsgseeki
protection from the legislation, and a large proportion of cases in relation to domestic violence
ZHUH UHFRUGHG DV pQR FULPHY LQ WKH V DQG vV 7l
attributed to the entrenched stereotypes towards gender rol&swtydideology, and the fact

that no professional training on domestic violence was provided to the bltmsh &
Dobash, 1979; Edwards, 198%) the 1990s, the most significant legislative reforms were the
Family Law Act 199&ndthe Protection from Harassment Act 1993bth of which providel

civil and criminal remedie$or a wide variety of distressing IPV behaviours that amount to
harassment or instilling fear of violence. For example, an occupation order was introduced as
an important civil law remedy under tRamily Law Act 896, making it illegal for a suspected
perpetrator to get close to surrounding areas where a victim (Bagon, 2008; Pat &
Grahame, 2018)rhen, in the 2000s, further laws were published to address a broader range of
IPV issues, such as tii@male Genital Mutilation Act 200#hd theSexual Offences Act 2003

but especially the enactment of themestic Violence, Crime and VictiAst 2004(DVCV).

The DVCV Act 2004 brought about numerous changes in respednuhal law and how it

should be applied to domestic violenemd it has been described as the most significant
overhaul of the law relating tbV in the last 30 yearfGraca, 2017)Thereafter, The Home

Office (2011) implementeBomestic Violence Protection Notices and Orders, which aimed at
providing victims wthWLPHO\ SURWHFWLRQ DQG LQVXODWhe WKHP
2017; Pat & Grahame, 2018)Jowever, up to that point, the majority of the published laws on
domestic violence focused on violence in marital relationships and child maltreatment within

the family context, and very limited attention was paid to the prevalence of IPV occurring in
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intimate relationships between teenagers. This situation started to change in 2013, when the
UK policy definition of domestic violence was extended to includetd 8 7-yearold young

people, due to the increased prevalence of IPV issues amongHbere Office, 2013a)The
government also issued polidocuments such #dseCall to End Violence against Women and
Girls 2010(EVWG) andEnding Violence against Women and Girls (EVWG) Strategy-2016
2020and successfully ran tieenage Relationship Abuse Campaajhof which showed that

the UK governmentiad begun to make an effort to tackle IPV among young people.

The UK government has advocated a magfency approach to preventiDy since the 1990s,

especially with the implementation of th@er-Agency Circular on Domestic Violenbg the

Home Officein 1995(Cleaver, Maras, Oram, EBIcCallum, 2019; Graca, 2017)his approach

allows a wide range odfocal agencies to work collaboratively in communities to provide

victims of DV with multiple needs and seamless respoii€eaca, 2017)The multtagency

approach was strengthened after the publication oD¥WeV Act 2004, which required the

creation of a variety of institutions to address domestic vw@esuch as muiagency
safeguarding hubs, muligency risk assessment conferences and domestic violence courts
(Cleaver et al., 2019; Graca, 2017 RZHYHU V F KI/PR@vefitidh RvasHesk @alued

by the multiagency approach, and more emphasis was given to charitable organisations, e.g.
7THQGHU :RPHQYV $LG DQG 163&& HVSHFLDOQOMMeQRQRcSURYLG
violence(Cleaver et al., 2019; Stanley, Ellis, et al., 201Ba&xording to theSpending Review

and Autumn Statement 2015D ... PLOOLRQ DQQXDO IXQG LV SURYLC
charities in tackling domestic violence and ab(Rat & Grahame, 2018, p. 15)he multi

agency approach continues to be used today, while there is an increasing recognition of primary
prevention to challenge deepoted gender norms, inequality and stereotypes among young
people. ) RU H[DPSOH ... PLOOLRQ ZDV SURYLGHG WR WKH M

LQLWLDWLYH WR ZRUN RQ DQ HDUO\ ,39 LQWHUYHQWLRQ S
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country (Pat & Grahame, 2018, p. 19n EVWG Stratgy 2016202Q the Home Office
proposed a plan to address violence against women and\WWW8G), which stressed more
stringently than in previous government documérate education can function in early IPV
intervention. This strategy highlighted the partnership with the PSHE Association (the national
body that provides guidance, resources, support and training for professionals in PSHE

education; for details seattps://www.pshessociation.org.uk/ headteachers and other

SUDFWLWLRQHUV WR HQVXUH VFKRRW@hadlthyHrElsianghipQ HV V L

education in classroom settinggome Office, 2016, p. 16)

3.3PSHEAND RSE

Although there has beea rapid expansion of policy to address IPV issues in the UK since the
call to end VAWG in 2010, years after the implementation of these policies, IPV is still
widespread. To eliminate prevalent IPV issues among young people, it has been argued that
schods should take on the responsibility to incorporate IPV interventions more centrally across
the education agenda and within the PSHE curricMacKenzie, Hedge, & Enslin, 2016;
Stanley, Ellis, Farrelly, Hollinghurst, & Downe, 201%5jowever, it is questiondd to what

extent students have obtained HB®sed knowledge from the existing PSHE and RSE
education, on account of the netatutory status of such education and the reported uneven
guality amongst school¢Davies & Matley, 2020; House of Commons and Education
Committee, 2015; Long, 2018yicWhirter, Boddington, & Barksfield, 2017; Willis &
Wolstenholme, 2016 Hence, the follomng sections will provide a more detailed discussion

of the historical development, content and applied assessment methods of PSHE and RSE
education over the past few decades in English schools. The findings from this chapter will

feed back into a thorougdnd comprehensive IRWased curriculum developed by this study
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in an attempt to provide complementary knowledge that students currently fail to obtain from

PSHE and RSE education.

3.3.1 Development of PSHE and RSE

PSHE education historically emerged from the notion of pastoral care, helping students with
personal development and supporting them to obtain the necessary knowledge and skills
needed to manage their lives while growing\Wllis & Wolstenholme, 2016)Although there

was an argument that parents should provide this kind of education, several schools started to
teach students such knowledge and skills on an informal basis from the 1960s tOAi980s

& Wolstenholme, 2016)During this period, there was a continuing debate about whether to
introduce PSHE into the school curriculum. Although PSHE itself experienced a humber of
changes in terms of names (e.g. social education (SE) and personal ciocadioa (PSE)),

definitions, frameworks and contents, its original thrust remained cons{$fa@ctionald,

2009) In 1990, PSHE was introduced as a crmssicular theme to deliver knowledge through

the national curriculunon health and the economy. Following a mpesued by the National

Advisory Group in 1999, PSHE was included as a-statutory national curriculum subject

for key stages 1 to 4 (KS4) in 2000 (Macdonald, 2009; Willis & Wolstenholme, 2016)
Thereafter, PSHE was consistently recommended as being part of the statutory national
FXUULFXOXP DQG DOPRVW REWDLQHG WKLV $FomBH& IROORZ|
Wolstenholme, 2012; Macdald, 2009; Willis & Wolstenholme, 20163 review conducted

by Macdonald (2009)sought to develop responses to a list of specific issues, including key
VWDNHKROGHUVY SHUVSHFWLYHV RQ WKH GHOLYHU\ PRGHC(
ERGLHVY WKH SDUHQWDO ULJKW WR ZLWK@&WDElgIMMKH HYDC
background, teacher training and continuing professional development, in an attempt to make

36+( HGXFDWLRQ FRPSXOVRU\ LQ VFKRROV $V D UHVXOW R
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Children, School and Family (now the Department for Etlooga set up a commission to
investigate PSHE education in primary and secondary schools in England, thereby highlighting
WKH VLWWLQJ /DERXU JRYHUQPHQWYV SROLF\ LQWHUHVWYV
schools (Formby et al., 2010; Formby & Wolstenholme, 201BPjowever, due to the

withdrawal of the Children, Schools and Families Bill 2018y the new (Coalition)
government, the intention to change the-statutory status of PSHE educatioasveinstated,

while all schools in England were statutorily expected to have their own PSHE provision
(Formby & Wolstenholme, 2012; Long, 2018; McWhirter et al., 2017; Willis & Wolstenholme,

2016) In 2014, an inquiry was launched by the Education Committee and appointed by the
House of Commons, due to Ofsted reporting its dissatisfaction with the quality of PSHE
HGXFDWLRQ HVSHFLDOO\ VH[ DQG UHODWLRQVKLS HGXFD
HGXFDWLRQY 56( DIWHU WKH &KLOGUHQ DQG 6RFLDO :RU
GHEDWH LQ WKH +RXVH RI /RUG CNildvém SeHods-anD Parmilles BIHQ WV W
201Q which had the effect of making SRE compulsory as part of wider P8itiagon(House

of Commons and Education Committee, 20Fmally, in 2017, the government committed to

making some parts of the PSHE curriculum, especially RSE, compulsory in all schools from

September 202QLong, 2018; McWhirter et al., 2017; Willis & Wolstenholme, 2Q16)

PSHE started toxclude SRE, due in part to the 1999 report by the Social Exclusion Unit, which
indicated that the UK had the highest rate of teenaged pregnancies in fRepgément for
Education and Employment, 2000; Wellings et al., 20T6)reduce this rate, and to address
social exclusion in young parents, the Labour government launchHglyear Teenage
Pregnancy Stratedipr England through joined up action at natipnagional and local levels,

a communication campaign and support programme for teenage parents and primary
intervention through SRE as part of the PSHE curricidadley, Ingham, & Chand+slouli,

2016; Wellings et al., 20167 his strategy resulted in a 51% redaoictin conception rates from
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its peak in 1998 to 2014, especially a significant decline in disadvantaged areas, which
originally had the highest rates. It was therefore described as -avbarduccess at the time

(Hadley et al., 2016; Skinner & Marino, 201B)owever, one criticism of some studies on SRE
guidance (2000) is that it only focused on loweg the rate of teenaged pregnancies and

actually neglected the notion that most teenaged mothers were from the most deprived areas
and their vulnerabilities could increase their risk of suffering IPV, according to an NSPCC
research repoitBarter et al., 2009; Wood & Barter, 2Q1%urthermore, the SRE guidance

(2000) has been suggested as being too cautious, overly biological and failing to address the
FRPSOH[ LVVXHV FDXVHG E\eMdiarisptlues,@ttkti¥s@latichship ar@H TV
behaviours, including addresgi widespread sexual abu@eepartment for Educatioand
Employment, 2000; MacKenzie et al., 2016; Martin, 2007; Sundaram & Sauntson, 2016
Renold &McGeeney2017. , Q 2IVWHGYY HYDOXDWLRQ UHSRUW DU.
quality of SRE and PSHE education was not yet good en@Dghies & Matley, 202Q)
Additionally, RenoldandMcGeeney(2017 S DOVR SRL@whHabwRaXoMIdveéikK D W 3
OHDUQ DERXW VH[XDOLW\ DQG UHODWLRQVKLSV LV uSLHFH
of (often contradictory) sourcésAlso, the Educational Committee published the rephife

lessons: PSHE and SRE in schouwlbich underlined the important role of SRE in safeguarding

young people and called for making SRE statutory in sch@édgise of Commos and

Education Committee, 2015)Changes started to take place in 2017 following the
JRYHUQPHQWTV FRPPLWPHQW WR PDNH VRPH FRQWHQWYV R
compulsorily in all schools from 2020 under the Children and Social Work Act @@hg,

2018; McWhirter et al., 2017; Willis & Wolstenholme, 2016) QVWHDG RI XVLQJ WKH
DQG UHODWLRQVKLS HGXFDWLRQY 65( WKH $FW UHQDPHG
thus SRE was now RSE. In 2018, the Department for Education (DfE) published the

Relationship Education, RSE and Health Educatioid@nce (2019raft for consultation, in
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which general forms of IPV, cyber or sexting violence, healthy and safe relationships were
added and advised to be taught in all schools, including maintainednaiotained and
independent school®epartment for Education, 2018, 2019) 2019, the DfE released its
final guidance for statutory RSE, in that it would be compulsory for all schools to deliver the
new RSE curriculum from September 2020. Thereforeyder to outline the new PSHE and
RSE curriculum, the following section will continue with an account of existing contents that

have already been embedded within school curricula in relation to IPV.

3.3.2 PSHE andRSE content

PSHE is described by theSPE Association asD SODQQHG SURJUDPPH RI OHC
which children and young people acquire the knowledge, understanding and skills they need
WR PDQDJH WKHLU OLYHYV(PEHE AstbQdior, Q020/ .HAyh&X ASKIE H °
curriculum covers a very wide range of subjects, involving a lot of pressing issues facing
children and young people today, such as substance and atuishisk, physical activity and
emotional welbeing, sex and relationships and career and personal financial capabilities
(Formby & Wolstenholme, 2012; Macdonald, 2009ntil recently, no central national
curriculum for PSHE education existed, and teachers had the flexibility to tailor their PSHE
education provision according to the requirements of their schools and st(Dawiss &

Matley, 2020; Long, 2018; McWhirter et al., 201The government encourages schools to
search for professional guidance, resources and training from relevant organisations, and it
provides funding to the PSHE Association tipgort schools in delivering higluality PSHE
lessongBarnard, Carey, Regan, Seth, & Sharma, 20Epartment for Education, 2013)he

PSHE Association has developed a programme aimed at all key stages (KSs) to support schools
to meet the statutory requirements through three core themes: health arskimgll

relationships and living in the widerond (PSHE Association, 2020, p..4h the core theme
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of relationships, RSE contents are suggested for key stages 1 to 5. In K& fnanelemphasis

is placed on relationships with friends, family members and carers, discrimination and bullying
against sexual orientation, race, religion and disability and acceptable physical contact. In KS
3 and 4, contents about sexual attractigmesyof intimate relationships and unhealthy romantic
relationships are introduced to students. In KS 5, all forms of violent behaviours within intimate
relationships, along with the skills to cope with these risky behaviours, are discussed in a

variety ofcontextPSHE Association, 2020)

In the new statutory guidance for relationship education, RSE and health education,
relationships education for KS 1 aRdRSE for KS 3 and 4 and health education for all schools
have been compulsory in England since the summer of @gD@Partment for Education,
2019b; PSHEAssociation, 2020) According to statutory guidance, primary schools are
required to provide relationship education, with particular reference to friendships, family
relationships and relationships with other children and with adults. Sex educatioh is n
compulsory for all primary school students, albeit the guidance covers everything in relation
to the subject, including puberfipepartment for Education, 2019i9econdary schools have

to deliver RSE edut@n, through which studenthould beable to recognise what a healthy
relationship looks like, identify acceptable and unacceptable behaviours in an intimate
relationship, resist pressure to have sexual intercourse and appreciate the effects ammbsitive a
successful intimate relationship or marriage can have on their mental health anedsat.

In addition, the RSE curriculum addresses a wide range of IPV issues, including grooming,
coercive and controlling behaviours and sexual exploitation. Asasaibtaining knowledge

to deal with the above issues in the context of the law, students should also be provided with
timely support when they are in an intimate relationship that is unhealthy or abusive, and they
should be equipped them with the knowledstrategies and skills to deal with perpetration or

to seek help for themselves or others at risk of (B&partment for Education, 2019b)
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Schools are free to determine how to deliver the content seat this iguidance in the context

of a broad and balanced curriculum. However, it is important to check what students have learnt
from prior education and build in a developmental process to ensure a smooth trémasition
theprimary to the secondary pha¥éhen teaching the curriculum, schools should be aware of
students who may have experienced unhealthy or abusive relationships themselves or
witnessed it at home or socially. Furthermore, when planning and designing the curriculum, it
isimportanttohave dRRG XQGHUVWDQGLQJ RI VWXGHQWVY IDLWK D
to create constructive and appropriate content for them. Moreover, the RSE curriculum should
focus on addressing cyber IPV, to prevent young people from normalising harmful behaviour
online and help them understand what is acceptable in a healthy intimate relationship

(Department for Education, 2019b)

As discussed above, statutory RSE guidance focuses on healthy relationships asd cove
detailed and comprehensive issues regarding IPV. The following section provides a further
introduction to how the RSE curriculum has been taught, monitored and evaluated in English

schools.

3.3.3 Evaluation of PSHE and RSE

All English schools were statorily required to deliver their RSE provision to students from
September 2020, but leguality RSE subject teaching within the wider PSHE curriculum is a
long-standing issugDepartment for Education, 2013; Formby et al., 2010; Formby &
Wolstenholme, 2012; Long, 2018 ccording to a mapping study, PSHE education is usually
delivered through a keduled PSHE curriculum, but some schools embed it in the social and
emotional aspects of learning (SEAL) programme, dtown or themed days or with other
subjects and tutorial sessions, but not all themes have the same priority in the timing of their

delivery (Formby et al., 2010; Formby & Wolstenholme, 201&Yyeport by Ofsted found that

44



the quality of PSHE teaching in 40% of schools was inadequate, and the PSHE Association
believes that theris inconsistent quality in this regafdormby & Wolstenholme, 2012, p..5)
Furthermore, due to its nestatutory curriculum status, the limited class time allocated to
PSHE and RSE subjects was another issue, as many children and young people did not receive
an effective PSHE educatidavies & Matley, 2020; Willis, Clague, & Coldwell, 2013)
Additionally, a study conducted dyormby and Wolstenholme (2018howed that teachers
SUHIHUUHG WR UHPDLQ ZLW KL WWKKHLL W H RR'R VRIULWH W R SIVF V
especially RSE, which would likely raise discomfort or anxiety among subject teachers, were
avoided. This is consistent with the finding of a survey by the Sex Education Forum, which
pointed out that one in tbe of students did not learn anything regarding sexual consent, an
important topic within the RSE curriculumAdditionally, the survey highlighted the
importance of students knowing how to define a healthy relationship and recognise an abusive

relationship(Davies & Matley, 2020, p. 6)

Although the majority of schools have a PSHE education lead and/or a governor from the
school leadership team to support PSHE and SRE education, fewer than half oftbeméha

or more staff member with a qualification in PSHE education, and more than 90% of PSHE

and SRE subject teachers are without a specialist qualificémmby et al., 2010, p. 5)

Effective teaching in PSHE and SRE subjects requires more PSHE and SRE subpidtspec

as well as professional training for those deliveringFormby & Wolstenholme, 2012)
Additionally, the DfE RSE guidance (2019) advocates that working with visitors from external
organisations can assist schools in delivering better quality RSE, as it brings in knowledge from
VSHFLDOLVWY DQG YDULRXV PHWKRGVt DepdtQdDRFLQI V\

Education, 2019b)

Schools in England have different standards in terms of PSHE and SRE assessment, because

of the flexibility in developing appropriate provisigirormby & Wolstenholme, 2012)
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Understanding of the subject among schools is not shared and unclear, and the views of PSHE
and SRE subject assessments vary dramatic@yrmby et al.,, 2010; Formby &
Wolstenholme, 2012)In most English schools, where there are no formal assessment
PHDVXUHYVY WKH PRVW SRSXODU LQYROYHV LQIRUPDO DVVI
veroDO IHHGEDFN D QassassmiEdtinaby\eVd]., 2A@AIthough levels or grades

are not suitable for PSHE and SRE subjects, compared to academic attainment, the monitoring
and evaluation of these subjects are much less weighty, due to essential time input, low status
and a lack o$chool supportFormby et al., 2010)There is a need for a common understanding

RI WKH UDWLRQDOH DQG SXUSRVH EHKLQG VFKRROVY DFKLI
support from policymakers, professionals from PSHE associations and external organisations,

to strengthen teaching quasliand assessment, is thus required. As the statutory landscape for
delivering PSHE and RSE education is changing, schools are expected to delivgrdiityh

RSE subjects in the same way as for other subjects. Lessons and teaching should be assessed
to ensure students receive suitable challenges and to identify where they require extra support

or interventionDepartment for Education, 2019b)

Having explored the developmental history, taught content aridagia strategy in relation
to the PSHE and RSE curriculum regarding IPV prevention, the following section looks into
the main existingPV schootbasedreventivanterventionconductedjlobally and, in the UK,

to deal with this phenomenon.

3.4SCHOOL -BASED IPV PREVENTIVE PROGRAMMES

It is widely advocated inPV-basedpreventive programmes that social norms, gender
stereotypes, gender power inequalities and cultures of violence are conceptually linked to the
essential causes and consequences of(I®/Koker, Mathews, Zuch, Bastien, & Mason

Jones, 2014; Sheng, 2020Bhis underpins the goal of md8tV preventiveinterventions to
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alter attitudes towards gender stereotypes, norms and inequalities, as well as to cultivate
behaviours such as hefgeking, selfegulation and confliemanagement skill§Stanley,

Ellis, et al., 2015a; Whitaker et al., 2008®ased on this concept, IPV interventions can be
generallydivided into three categorigstimary, secondarand tertiarypreventive programmes
(Cornelius & Resseguie, 2007Primarylevel of preventions designed to restrain violent
attitudes and behaviours before they form, usually through increadinel®ed knowledge,
promoting awareness and mitigating the risk among general populations within the educational
context(Cornelius & Resseguie, 2007; Whitaker et al., 20BiBneonsson1991 Smithey

2004). In contrast, secondalgvel of preventioraims to address violent behaviours that have
already formed in an intimate partner relationshiian early stagencluding treatment for
sexual offenders, interventions to assist victims and preventive medsur@goiding re
perpetration or reictimisation(Cornelius & Resseguie, 2003imeonsson1991 McFarlane

2006. While tertiary interventionseek to minimise the impact of established harm, such as
reducing the sequalae of IPV incidence #mel number otomplications preventing further

suffering and death cases.

Although the dividing line among thhree levels of prevention framework is not always
unambiguousand cleay the majority of schoebased IPV preventive programmes adopted
exclusively or mostly the primary modsy incorporating IPWelated content into curricula
and teaching universal studeif@&mithey, 2003 Some also involvedhe secondarystrategy
commonly aimedthigher risk groupsut generally}conductedluring afterschool hours or in
communitybased settingéVicFarlane, 2006 However, the tertiary interventions are usually
the task oftie therapy and rehabilitation rather than schddie.next section provides a brief
review ofworldwide IPVschootbasedreventive programmasdertaken within educational
institutionsthat aim toequip students with essential knowledge, promoting awasand

cultivate nonIPV acts.
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3.4.1Review of global schoolbasedpractice on IPV prevention

Globally, a growing number of schebased IPV preventive programmes have been developed
and implemented since the 1990s to prevent abuse in intietati®nships among adolescents
(Jones, 1991Krajewski, Rybarik, Dosch and Gilmore, 19%&ltey, Ainslie and Geib 1991;
Jaffe, Sudermann, Reitzel and Killip, 1992voie, Vézina, Piché and Boivin, 1993yvery-

Leaf, Cascardi, O'leary and Cano, 199n) the last two decades, a number of systematic
reviews synthesising the rapidly increased empirical evidence regardingclidotbased
interventions have been conducted. In order to answer what works for whom and in what
circumstances regarding IPV schdiased interventions, this section provides a brief outline

of systematic reviews and identifies 16 review studies indirea (see Table 3.41}). The

review process, search terms and eligibility criteria are listed in Appendix 20. The following
subsections describe in detail the interventions included in each review regarding what factors,
e.g. sample characteristics (sigender and/or age), programme content components, method
of delivery, implementers and professional training, intervention duration and fofiow
length, contribute to intervention effectiveness. An evaluation of the empirical evidence on

what charactestics are linked to intervention efficacy follows.
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Table 3.4.11) Reviewstudies of IPV schoebased interventions

Citation No. of Levels of Region
studies intervention

included (P: Primary S:
SecondaryT: Tertiary)

1. Edwards and Hinesz 8 P (mainly) S Mainly from the US
(2014)
2. Delarueetal., 23 P, S The US (mainly) and Canada
(2017)
3. Stanley et al., (2015) 22 P; S The US (n=14), Canada (n=
and the UK (n=2)
4. Lundgren and Amin 61; school P;S The US andCanada
(2015) based (n=7)
5. Ellsberg et al. (2018) 11 P; S The USand Canada
6. Whitaker et al. 11 P (n=10); S (n=1) Mainly the US
(2006)
7. De Koker et al. 6 P The US (n=4)Canada (n=1) an
(2014) the South Africa (n=1)
8. Leenetal. (2013) 9; school P (n=6); S TheNorth America
based 1(=6)
9. Jennings et al. (2017 169; P;S The US (n=139); Canada
intervention (n=11);Korea (n=4); China
studies (42) (n=2); the UK (n=2); Australia

(n=2); New Zealan@n=2);
Nigeria(n=1); Poland(n=1);
South Africa(n=1); Taiwan
(n=1); Spain(n=1)

10. Petering, Wenzel anc 14; schoot P; S Mainly from the US
Winetrobe (2014) based (n=7)

11. Fellmeth et al.(2015) 41 P;S All fromthe US

12. Wilson et al. (2019) 11 P Mainly from the US

13. Storer, Casey, & 9 P; S Mainly from the US
Herrenkohl (2016)

14. Graham et al (2019) 9 P,ST Mainly from the US

15. Heard et al. (2020) 11 P (n=5); S(n=4) T TheUS(n=9),theUK (n=1),

(n=2) and Australign=1)

16. Anderson et al. 31 P (n=3); S(18); T Mainly from the US (n=23)

(2019) (n=10)

Descriptivecharacteristicsof interventions included in reviews

Edwards and Hinesz (2014) reviewed intervention studies designed to prevent dating
violence/sexual violence amond & 12" grade students. They provided a raatalysis of
eight studies that producecdhall to medium levels of positive effects, mainly in relation to

altering IP\trelatedattitudes However, the small sample size inhibited them from conducting
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moderate analyses regarding factors that may have an influence on programme efficacy, such
astheSDUWLFLSDQWVY JHQGHU DQG DJH WKH PRGH RI SUHV
effects. Among the eight studies, thafe dates projediound no differences in respect to

gender in terms of who is more likely to abuse or to be abused (Foshe&%3&1998). The

date and rape responsibility programreetured on gender role socialisation and received
significantly less acceptability of sexual abuse among participants after the session (Pacifici,
Stoolmiller, and Nelson, 2001). By contrast, anotb@ucational programme on dating and

sexual violence by Hilton, Harris, Rice, Krans, and Lavigne (1998) indicated that a person who

was more supportive of IPV was more likely to drop out of the intervention, with males more
likely to endorse rapeclated ats after the intervention (Hilton et al., 1998). Moreover, one
UHYLHZHG SURJUDPPH UHSRUWHG DQ XQH][$asEddattitGtdleSHIHQH
after taking part in the intervention; therefore, attention should be paid to avoid provoking
negatve or adverse effects for participants (Jaffe, Sudermann, Reitzel, and Killip, 1992).
Additionally, Edwards and Hinsz (2014) suggested that age is a contributing factor in the
magnitude of effect for interventions, since younger teenagers produced itetteerition

outcomes as opposed to their older peers.

De la rue et al(2017) conducted a quantitative synthesis of both published and unpublished
literature on schodbased IPV prevention and provided a closer examination of both attitudinal

and behavioral outcomes as well as the rate of IPV incidence. Their results indicated that
scho o EDVHG LQWHUYHQWLRQV DUH VLIJQLILFDQW LQ WHUPV |
changing their attitudes, and whilst they can have a slight impact on lowerimgittence of
victimisation, no differences were found for perpetrating behaviours. Moreover, they pointed

out the importance of interventions including bystander and peer support, as well-as skill

building components.
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Stanley et al. (2015) conducted a mixed methods review of sblasedd programmes with an

aim to inform UK policy and practice on addressing 1R\ated issues. The review pointed

out that contextual factors, such as the cultural environment, nationay,pgtivernment
JXLGDQFH DQG IXQGLQJ UHJLRQDO VXSSRUW ORFDO DJHC
intervene, are of crucial importance to the efficacy of programme development and delivery.
Additionally, Stanley et al. (2015) argued that manyrir@etions only examined shifts in
knowledge, attitudes and social norms rather than behavioural change. Besides, they suggested
that most interventions produced better outcomes for female participants, and they advocated

an ecological moddbased whole scRRO DSSURDFK DQG D 3vVSLUDO" O

incorporating IPV intervention in all educational phases.

Lundgren and Amin (2015) yielded 61 IP®r SV-related interventions, among which seven
were schocebased preventions addressing dating violence is3inesreview mentioned that
classroorrbased lecturing, interactive activities (e.g. poster contexts and drama role play),
relationship skills training and building and bystander intervention were the most frequently
adopted approaches to intervention daiyv Additionally, they pointed out that whilst well
developed and effective IPV schdmsed interventions were wel/idencedn studiesfrom

North America, it was netvell known if they would work for undedeveloped or developing
countries. Furthermorghey indicated that scheblsed interventions should focore on
creating a social environment with zero tolerance of IPV, rather than putting too much pressure

on equipping females with sgifotection skills.

Ellsberg et al. (2018) reviewed schdmgsed interventions addressing IPV issues among
adolescents; however, they indicated that a very small number of rigorous evaluations of these
interventions had been identified in their revie8top Violence against Gils in Schools
(SVAGS) andSafe Schoolsvere proposed as two effective programmes that had a positive

impact on not only participating teachers and students, but also the surrounding environment
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(Parkes & Heslop, 2013; USAID, 2008). Additionally, they reported that the SVAGS
programme signific WO\ LPSURY HG | H P D-badedskndwiddgé and Bt@uade\afid, 3 9
was successfully transformed to other national contexts, such as Tanzania and Nigeria (Parkes
& Heslop, 2013; Unterhalter & Heslop, 2012). Moreover, Ellsberg et al. (2018) mentiaed th
educational programmes addressing violence issues in general also offer promising results for

preventing both IPV and SV.

Whitaker et al. (2006) included 11 studies, among which ten were located in a school context
and one was communityased. All stuets adopted a mixegender approach involving both
females and males in groups, and one study looked at a risky population, i.e. those who grew
up in a family where violence was involved. Most programmes lacked a deep discussion
regarding theoretical groding and intervention content description. The duration of the
interventions was normally limited, and the session attendance and retention rates were only
reported in a few studies. All interventions were conducted by teachers, professional
practitionersor both. A majority of studies mentioned that they provided training to
implementers; however, limited information regarding the training content and processes was
identified. Although most studies recruited a large sample size of 500 or more partitigants,
ethnic population was primarily white. Most studies reported significant improvements in
knowledge or attitudes; however, it is unclear whether shifts in cognitive level would engender

behavioural change correspondingly.

De Koker et al. (2014), in #ir review of nine studies, described six primary prevention
programmes, four of which were tifased $afe Dates, Shifting Boundaries, Coaching Boys
into Men and Ending Violencg one was in Canadd&d@urth R and one in South Africa
(Stepping Stongés Amorg the six interventions, three reported positive impacts on both
genders $afe DatesShifting BoundarieandForth R and three did not show any significant

intervention effectsGoaching Boys into Mestepping StoneendEnding Violencg TheSafe
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Datesproject adopted a gendeeutral approach and demonstrated equal intervention efficacy
for both genders; in contragtepping Stonassed a gendespecific approach but reported the
intervention was more effective in lowering male penetration than femetienisation.
Therefore, the review argued that further research was needed to clarify which approaches

would work better for IPMelated interventions.

Leen et al. (2013yentified nine IPVYbased interventions that met the inclusion criteria and all

of them were conducted in the North Amerithe US and Canada$ix programmes were
delivered within classroom settings, one conducted during after school hours and two were
communitybased activities aigdat highrisk adolescentslhe aims ofncluded interventions

were divided by Leen et al. (2013) into three categories: 1) attitudinal change; 2) behavioural
change; 3) healthy relationship skills and psychologicatlethg. The review suggested that,
when compared with programmes only aimaigknowledge and attitudes, programraéso
targeted behavioural change were more effective. Four interventions focused on bahaviour
change outcomes and two reported positive effects atggisiAlso, he programmes involved

a varied sample size, rang from about 60 to 180(Regardinggendey female participants

had much better knowledge of IPV than males at thegste but the gap was eliminated at the

posttest.

Jennings et al. (2017) revealed 169 studies examining IPV issues, 42 of which were
intervention studies. Among the 42 interventions, programmes were delivered using a wide
range of methods, such as curriculum lecturing, role playing, group discussions, posters, videos
and games. Two weknown adolescent IPV programmes, namely3hé Daesproject and

the Fourth Rprogramme, were given as two examples and described in detail. Additionally,
the review suggested that the majority of interventions produced mixed results regarding their

effectiveness, and these interventions were genetallj-term based.
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In their review of 14 studies, Petering, Wenzel and Winetrobe (2014) categorised the
interventions as targeting young people in general (n=7) or at risk (n=7). Overall, the review
reported mixed results for schemhsed interventions aing at universal populations. Many
interventions reported a change in expected direction, but the positive effects gradually
disappeared in lonterm follow-up. Some programmes found desired effects for IPV
victimisation, perpetration and bystander supgbdshee et al., 2005; Miller et al., 2012;
Wolfe et al., 2009), but the generalisability of these interventions to new settings and

population was unclear.

Fellmeth et al. (2015) reviewed 41 papers representing 38 interventions. Thanalgtas

found sgnificant statistical evidence of intervention effects linked to knowledge change but no
outcomes for experience, behaviours or skills improvement. Therefore, they argued that further
research should focus on actual actions taken to reduce the rateo€gjokhile interventions

with a large sample size and a long follow duration were needed to capture all event

reliably.

Wilson et al. (2019) identified 11 IPV curriculubased interventions. Different from the other

included systematic reviews, Wils@t al. (2019) mainly explored the inclusion of curriculum

content areas delivered in the intervention. They identified five content topics, namely healthy
relationships, personal safety, gender identity, STDs and HIV and pregnancy and reproduction.
Among WKH WKHPHV SHUVRQDO VDIHW\ UHIHUUHG WR pWKH
HQYLUR@RHQWHDOWK\ UHODW L RRdekts B\Hed EnQatatigndi G L Q J

LVVXHVY UHSUHVHQWLQJ WKH ODUJHVW FRYHUDJH DQG LQ

In their review of 15 studies, Storer, Casey & Herrenkohl (2@i&)uated nine bystander
programmesWR SUHYHQW GDWLQJ YLROHQFH 7KH UHYLHZTV

SUHYHQWLRQ ZDV D SURPLVLQJ DSSURDFK WR LQFUHDVH
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ability to intervene when observing an #P®ated incident. However, they argued that the
limited evaluation of literature regarding bystander prevention made it too early to draw a firm

conclusion regarding the relifie utilisation of practical bystander behaviours.

Graham et al. (2019) reviewed nine studies presenting six programmes for IPV and SV
interventions targeting males. They argued that the included reviews provided little insight into
what might constitute an effective mdbrgeted perpetration programmecaese of the
diverse approaches and variations in programme delivery, including the number and length of
sessions, programme duration, delivery approach, topics, types of activities, implementers and
training. Therefore, no definitive conclusions coulddoawn regarding what IPV preventive

interventions work for male populations.

Heard et al. (220) reviewed 11 theatreand dramébased interventions, five of which adopted
a primary strategy. The review argued that thelaaiged primary preventive interventions were
effective in cultivating health relationship skills, lowering the acceptabdityPV acts,

arousing awareness and improving willingness to intervene.

Anderson et al. (2019gviewed 31 IPV Webor mobilebased health studies representing 23
distinctive interventions, clustering mainly secondary and tertiary preventive programmes
supporting female victims. The review results indicated that online intervention produced
higher compliance rates and lower dropt rates when compared with delivering the
intervention faceo-face. Also, participants were more willing to reveal their private thoughts
and feelings when completing the online questionnaires than when using papersversio
physical settings. Although theneasbroader diversity in terms of scope and focus among IPV
Web- or mobilebased preventive programmes, they reported promising effects in relation to

reducing IPV victimisation.
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Overall, the brief review of the 1€tudiesreported at least one positive effect on attitude,
gender norm, knowledge, skill building or behaviour; howevery few reviews reported
significant shifts in behavioural outcomes (Stanley et al., 2B&lbmeth et al., 20155torer,

Casey, & Herenkohl, 2016). Also, several reviews questioned whether cognitive changes, e.g.
knowledge, awareness and attitude, could be translated into behavioural outcomes reducing
IPV incidence (Whitaker et al., 2006; Stanley et al., 26&3meth et al., 20)5Some reviews
pointed out that positive effects tended to vanish at felipwPetering, Wenzel and Winetrobe,
2014). As for gender, Edwards and Hinesz (2014) reportedstfat Dateslid not consider
gender as a crucial factor in intervention effectivene$®&reas one educational programme
witnessed unexpected adverse intervention effects, especially on male participants (Pacifici et
al., 2001) and another reported a high eoap rate among males, especially those who were

at high risk of committing sexu##PV (Hilton et al., 1998). Additionally, Stanley et al. (2015)
argued that IPMelated educational programmes worked better for females, albeit De Koker et
al. (2014) established that tB¢epping Stongsroject produced more significant outcomes in
termsof preventing male perpetration than female victimisation. In contrast, Graham et al.
(2019) reviewed programmes targeting only males and indicated that definitive conclusions
regarding what works for males could not be reached at that time. Additiomalsy,of the
rigorous interventions included in the identified systematic reviews were conducted in the US,
and several reviews argued that ttransferability of these US programmes to other
sociocultural contexts was uncertain (Stanley et al., 2015;a8rah al., 2019). Nevertheless
Ellsberg et al. (2018) suggested that the US programme SVAGS had been successfully
transferred to Tanzania and Nigeria. Furthermates review identified excessive
heterogeneities and variations regarding programme chasdicis and evaluations, thereby
making it difficult to compare straightforwardly what would actually work among various

programmes (Graham et al., 201nnings et al.,, 2017). However, a number of the most
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frequently reported characteristics linked tdervention efficacy are summarised in the

following section.

Evaluation-what works for whomandin what circumstanc@

Althoughthere were inconsistent and contradictory findings regarding what works for whom
and in what circumstances regarding IPV schHzaded interventions, the frequently reported
eleven characteristics in the identified systematic reviews that can have peBgts on

enhancing the efficacy of interventions are summarised below and presenaddeid.4.1(2).

First, longer duration and followp periodNine reviews reported that intensive interventions
carried out over the longer term across more than os®maascreased the effectiveness of the
intervention. Although most reviews argued for a sufficient follgey two reviews reported
that the intervention effect attenuated and vanished at faljp@be La Rue et al., 2014;

Stanley et al., 2015a)

SecondJarger samples. Six reviews reported that a ssatiple size did not permit rigorous
analysisTherefore, larger groups of participants were needed to detect significant programme

results(Edwards & Hinsz, 2014; Graham et al., 2019; Storer et al., 2016)

Third, tailored to apecific sampleTen reviews argued that the programme should be tailored
to relevant subgroups (i.e. on the basis of age, gender, ethnicitpudnd®. Among the
reviews, four argued that such a programme would be more effective for a younger sample,
ideally with middle school studenSdwards & Hinsz, 2014; Lundgren & Amin, 2015; Stanley

et al., 2015a; Whitaker et al.0@6). Some studies recommended more diverse populations
(Heard et al., 2019; Stanley et al., 2015gg9nderspecific groupdDe Koker et al., 2014;
Graham et al., 2019nd interventions foatrisk adolescent groug#&nderson et al., 2019;

Petering et al., 2014)

57



Fourth, multiple settingdNine reviewssuggested implementing the programmes in multiple
settings (i.e. school, family and community). Mdével interventions have the advantage of
addressing a wider range of risk factors that are not accessible byssalwe. Likewise,

some students, particularly those at high risk, might not be engaged in academic activities;
therefore, multiple venues could also include a broader potential auddihiaker et al.,

2006)

Fifth, multiple content components and delivery strate@esreviews proposed that multiple
components and modes of programme delivery were assogidtedntervention success.
Participants should be given sufficient amounts of activities for interventions to take effect.
ORUHRYHU FRQWHQW GHOLYHU\ LQ PXOWLSOH PRGDOLWLEF

engagemen(iStanley et al., 2015)

Sixth, a trained implementeFour reviewsemphasisedhe provision of sufficient training,
supervision and support for programme implementers. However, it was unclear among the
programmes if the trained teachers were qualified enough to implement the intervention, due

to limited detail in training contentd relevant procedurggVhitaker et al., 2006)

Seventh, a skibuilding componentSix reviews suggested the incorporation of ghilllding
components to assist in actualisibghavioural change. Sufficient skidlilding activities
LQFUHDVH SDUWLFLSDQWVYT NQRZOHaEdHactsQenWandd Riéir RI LG
confidence when communicating and provide them with skills to intervene in-siagient

manner(De La Rue et al., 2017; Heard et al., 2019; Leen et al., 2013; Lundgren & Amin, 2015;

Wilson et al., 2019)

Eighth, the attendance retention rdteur reviews reported that the attendance retention rate
ZDV DVVRFLDWHG ZLWK WKH SURJUDPPHVY DARdeerH&WDELOLW

al. (2019)argued that mosinterventionsdid not document the causes for dropping out
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particularly well, which limited the ability to interpret the programme resuidwards and
Hinsz (2014)xdded that students with poorer knowledge of IPV and a tendency towards higher

levels of violence were more likely to drop out.

Ninth, cooperationFour reviews considered that sussfil programmes require cooperation
between key stakeholders (e.g. parents, school staff and prevention advocates). Support given
by parents to schools, to deliver the subject to their children, was seen as essential for the
successful implementation afterventiongStanley et al., 2015apchool staff were deemed

WR EH PRUH IDPLOL D ihgZapacKiey MdX@dreQsVihefeforel fiwEsEssing better
knowledge of what intervention content would be requi@dson et al., 2019)Professionals

from relevant services were purported to provide schools with sources, materials and
experience(Stanley et al., 2015a; Whitaker et al., 2D0® comparison, researchers were
deemed skillful in developing programme evaluations grounded in sound methodological

designgEdwards & Hinsz, 2014)

Tenth, theondriven. Three reviews argued for establishing programmes with a thorough
theoretical grounding. Programmes conceptualised by theories were believed to contextualise
the process of IPNbased behaviourahange and provide scientific explanations to prevention
development. However, very few programmes discussed their theoretical orientation in great

depth(Storer et al., 2016; Whitaker et al., 2006)

Finally, rigorousnethodologyTen reviews reported that there was a need fortighity and
rigorous experimental designs. Methodological shortcomings were purported to render it
difficult to precisely estimate intervention effects, which in turn weakened the criisalfor
argumentgStorer et al., 2016; Whitaker et al., 20@lsberg et al., 2018)A standardised
measurement scale in the field was recommended by some réldewsoker et al., 2014;

Graham et al., 2019)
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This study identified 1lontributory factors in the success of an {\ated educational
intervention; however, because ftiiredings from all of these identified reviews were broad,
complex and multifaceted, it seems that there is a challenge in explicitly defining what works

for whom in what circumstances for effective programme development in this area.
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Table 3.4.12) Characteristic associated with intervention efficacy

Characteristic associated with intervention efficacy

o Longer Larger Tailored Multi- Multi - Trained Skill- Attendance Cooperation  Theory- Rigorous
citation  dyration/ sample sample  settings component implementer building retention (e.g., teacher, driven methodology
follow- (e.g., content/ component rate professional,
up age; delivery researcher
gender etc.)
etc.)

Edwards X X X X X X
and

Hinsz

(2014)

De La X X X

Rue et al.

(2014,

2017)

Stanley et X X X X X X

al.

(20154,

2015b)

Whitaker X X X X X X X X X
et al.

(2006)

Fellmeth X X X X
et al.

(2013,

2015)

Ellsberg X X X X X
et al.

(2018)

De Koker X X X X X
et al.

(2014)
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citation

Characteristic associated with intervention efficacy

Longer
duration/
follow-

up

Larger
sample

Tailored Multi -
sample  settings
(e.g.,

age;

gender

etc.)

Multi -

Trained

Skill -

component implementer building

content/
delivery

component

Attendance Cooperation

retention
rate

(e.g., teacher,
professional,
researcher
etc.)

Theory-
driven

Rigorous
methodology

Lundgren
and Amin
(2015)

X X

Leen et
al. (2013)
Wilson et
al. (2019)
Storer et
al. (2016)
Heard et
al. (2020)
Graham
et al.
(2019)
Jennings
et al.
(2017)
Anderson
et al.
(2019)
Petering
et al.
(2014)
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3.4.2Review of UK-based primary prevention

Although developing educational interventions to prevent IPV among young people has
become a worldwide concern, and there is an awareness of the prevalence and seriousness of
the issue, a predominant number af #thoolbased primary interventions targeted at young
people are from the U$%Leen et al., 2013; Lundgren & Amin, 2015)ith far fewer
programmes identified elsewhere (as shown in Table (3)4.JA number of studies have
adapted US dating violence preventive programmes to other national settings, such as the
adoption of thé&safe Dategroject to the context of Francophone Seitand (Hamby, Nix, De

Puy, & Monnier, 2012) and the delivery @baching Boys into Meto India (Miller et al.,

2014). However, Stanley et al. (2015) pointed out that modifications should be considered
when trying to fit a programme into another communmitysociety, such as language, the
cultural acceptability of violence and gender norms. Additionally, Hamby et al. (2012)
suggested that more attention should be paid to the use of key terminologies, the format of any
intervention and specific cultural §efys when adopting an IRWased programme to a new
context. Moreover, many interventions do not transfefddSed interventions to their specific
settings but are informed by them (Hamby et al., 2012; Meiksin et.al., 2020). Under the
influence of the USRV-based school preventive programmes, however, a number of UK

homegrown interventions have also been developed and delivered.

Different from the large majority of UBased interventions on addressing violence within
\RXQJ SHRSOHYV UH hased prveMike pfogranivhiédteBd to focus more on the
HISHULHQFH RI GRPHVWLF YLROHDQ F($tan@y, £ eHaD,VX0OLY) PDULW
That said, there was a shift in UK interventions aBarter et al.'s (2009)eport, which

provided evidence on the frequent occurresicB’V among young people in the country. In

order to capture the situation within the UK context, a review of the grey literature, funded by
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the NHS, was conducted by the Public Health Research (PHR) progr@tantey, Ellis, et

al., 2015b) Additionally, a review of UKbased multiagency interventions, asmpaf a Health
Education Englandunded project, provided some insights into primary interventions to
mitigate the risk of domestic violen¢€leaver et al., 2019 he following sections provide a
review of schoebased preventive interventions on educating young people with knowledge
of IPV within the UK,and they also introduce the effectiveness of these interventions in terms

of their content, approach and evaluation.

Descriptive characteristics of interventions conducted in the UK

Similar to IPV schootbased preventive programmes conducted worldwide, smtJK
interventions choose schools as the starting point to work directly with young pBel&

Stanley, 2006; Fox et al., 2014; Gadd, Fox, & Hale, 2014; Reid Howie Associates, 2001;
SanderdMcDonagh, Apena Rogg, Horvath, & Selwood, 2015; Wan & Bateman, 2007
Sheng, 2020b School settings are advantageous, in that they provide an effective learning
space and environment for implementing universal interventions and are ideal for reaching out
to a large nmber of participating studenfé/hitaker et al., 2006YOn the contrary, schools are
unwilling to spend time constructing IPMlated lessons on account of mounting pressure to
HQKDQFH VWXGH QW WhitakeDeGaH, 2006 BaxdemBtDonagh et al. (2015,

p. 10)suggested that becaudmany competing issues were covered in PSHE, schools were
struggling to adequate time coveringdagntsflPV-EDVHG FRQWHQW L.QMbR WKH F
most teachers have commitments to their main subject, and so very little time can be devoted
to preparing for these sessions, developing lessons and reflecting on how they (Wdigitetss

& Buston, 2003) External organisations with expertise and experience in violence prevention
are more capable of and willing to make an effort, as well as to devote more time and resources
to the development ofPV programmes. Therefore, the gap can be filled by external

organisationsin the last decades, a numbetdif schootbased IP\preventive interventions
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have beemndertaken by external organisations have been identified in the litefsteréhe

Table 34.2). The following part introducgeach programme in turn.

Table 3.4.2 UK schoebased IPV preventive interventions

Programme Name Characteristicsrelated to intervention efficacy
Citations

1. Relationship without Fear (RwF)
(Fox @ al., 2016 ; Fox & Gadd, 2012
Fox et al.,, 2014 ; Fox et al., 201t
Gadd et al., 2004

Large sample

Longer duration

Rigorous methodology
Genderspecific approach
Wider context and settings

X X X X X

2. Healthy Relationship Programme
(Bell & Stanley, 2006)

x

Creative delivery methadrama
Skill building component
Genderspecific approach

xX X

3. =HUR 7ROHUDQFH ub5H
Project
(Reid Howie Associates, 2001)

Cooperation and consultation with professionals
Effective teacher training

Multiple component content

Participant engagement

X X X X

4, THQGHUYV +HDOWK\ 5
Education
(SandergMcDonagh et al., 2015)

Longerdurationand followup

Wider context, friendly and welcoming
Effective implementer training

Gender awarenessame sex relationship

X X X X

5. An IPV schootbased primary X Wider culturebased context
intervention x Gendefbased approach
(Wan & Bateman, 2007) x Behaviour change
x  Skilling-building component
X Larger sample
6. Project Respect X Multi componentcontent
(Meiksin et al., 2020) X Theory informed
x Effective eacher training
x  Skill building component
X Build in as a part athewider RSE and PSHE
education
7. Mapping, Making and Mobilising: x Creativedeliverymethodcrafts making
Using Creative Methods to Engage x Participants Engagement

Change with Young People: X Multiple-settings supports
RelationshipMatters;Ruler-Skirt;

Runway ofDisrespectShameChain
andTaggedHeart(Renold,2016,
2018, 2019; Libby et al., 2018)
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Relationship without FeaRWF) was a schoebased primarpreventive programme focusing

on combating violence among young people aged from 8 to 16 years old. RwF was especially
designed according to various year groups, highlighting family and friend relationships for
younger age groups and gradually buildingR-based knowledge for pupils older than 10.

The programme was conducted by the ArchFReam and cooperated closely with school
teachers in delivering a offmur session each week for six weeks. The six weekly sessions

were scheduled within the PSHE sedij and 1,203 students attended. A robust questionnaire
assessment, following a ptestpost WHVW GHVLJQ ZDV GHYHORSHG WR
attitudinal change regarding IPV before and after attending the sessions, and the maintenance

of change was testeafter a threenonth followup period.

The Health Relationships Programme was a drhas®d intervention delivered by a theatre
in-education company and by staff from a domestic violence project through a series of
sequential workshops. Similar to RwhigdramaEDVHG SURJUDPPH DOVR FRPSEC
attitude changes using questionnaires. Eidiviy students were examined one week before
watching the play, and 55 of the original 85 completed all workshops and answered the

guestionnaires at the ef8ell & Stanley, 2006, pp. 24242).

7KH =HUR 7TROHUDQFH p5HVSHFWY 3LORW 3URMHFW ZDV 1XQ
to two primay schools and two secondary schools comprising seven to eight sessions. The
project focused more on addressing issues around violence against women and girls rather than
violence in intimate relationships. However, it was worth knowing what effects tjeeiphad

XSRQ DOWH UL Q J-basEdKsiieQWeY, biakHu@ @istlimination.

THQGHUYYV +HDOWK\ 5 HODWLRQVKLS (GXFDWLRQ ZDV FRPPL'

(see detail$ittps://tender.org.u)/in cllaboration with other external partners. Similar to the

Health Relationships Programni{Bell & Stanley, 2006) dramabased workshops were
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developed and conducted with studefrom Years 9 to 11 in five different regions across
(QJODQG 4XDOLWDWLYH DSSURDFKHV IRFXV JURXSV DQG L

views on being part of this intervention, before and after.

Wan and Bateman (200@yaluated a brief scheblased primary intervention to address IPV

among adolescents. It was delivered in three weekly sessions, with 35 minusesgen,

buit LQWR 36+( FODVVHV 4XHVWLRQQDLUHYV ZHUH GHYHORSIHI
and attitudes to IPV, in a prand posfprogramme, in both the intervention and the control

groups.

Project Respect is a wheséehool intervention focusing on adolescent dating and relationship
violence. The project was implemented between 2017 and 2018 in six schools (three in the
southeast anchtee in the southwest of England) (Meiksin et al., 2020). School staff were
trained by NSPCC specialists to deliver the medimponent intervention involving a
scheduled curriculum, a hefeeking app (Circle of 6), mapping hotspots, videos, quizzes,
growp discussions and studdetl campaigns. The programme findings suggested that it is
more promising when school teachers rather than NSPCC trainers are in charge of delivery and
incorporate IPvbased content into the PSHE curriculum. Nonetheless, schabkatf were
unwilling to devote sufficient time, attention, budgets and leadership tdb#¥d education
development. To deal with these challenges, the finding argues that future programmes need

to ensure a stronger bty process and a longer prepargtphase (Meiksin et al., 2020)

Mapping, Making and Mobilising: Using Creative Methods to Engage Change with Young
People was a funded arBased participatory activist research projeonsising of a series

of studies, including theelationship mater project therunway of disrespectheshame chain
theruler-skirt and thetagged hear{Renold, 2016, 2018, 2019; Renold & McGeeney, 2017).

The sessions were generally delivered with the cooperation of academic researchers,
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community practitioners ahartistso a group of young people from Wales during lunch hours.
Moreover,a phematerialisapproach was adopted to explore the formation of sexual violence
related culture and practices through a variety of interactive crafts making activities, such as
designinga ruler-skirt, creating tagged hearnd making cards (Renold, 2016, 2018, 2019;

Renold & McGeeney, 2017).

There were also several interventions supported by the Home Office, such as the Safeguarding
Teenage Intimate Relationship (STIR) project, the Teenage Relationship Abuse Campaign and
Disrespect NoBodyDepartment for Education, 2019b; Fox et al., 2016; SarideBonagh

et al., 2015)

Although external organisations providing IPV education within schools promote and enhance

V W X Gab&aneggto some extent, a series of potential barriers to the efficacy of delivering
IPV-based preventive programmes were identified. Since the majority of programmes carried

out by external organisations were funded over a limited period of timesihotaeasy for

WKHP WR EHFRPH IDPLOLDU ZLWK VWXGHQWVY VSHFLDO Q
lasting influences on progression, let alone school culture. Different from external organisation
implementors working in schools as outsiders, thegotestudy adopts articipatory mixed

methods research, drawing on elements of an action research methodological fratnework
enga@ with teachers and students, in order to develop arbi&éd curriculum according to

their preferences (for more detagge Chapters V and VI).

The next section evaluates the content, approach and attitudinal and behavioural impacts of
these primary preventive interventions on participating students. Furthermore, students and
WHDFKHUVY WKRXJKWYV D QuBind hhattOof hdsé I1PGasdd HQUDAWOhaR Q W R
programmes are presented. Thereafter, feedfvankteachers, researchers and practitioners

in these schodbased programmeseincluded for future practice in the UK.
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Evaluation of the Ukbasedntervention

In the UK, various types of content have been developed by existingpdB&l primary
SURJUDPPHV )RU H[DPSOH 7HQGHU T V(SantBraMeDknaghfO DW LR Q
al., 2015)andBell and Stanley (2006} ealthy Relationship Programme developed drama

based content, the Zero Tolerance Project amé Rere both curriculurconstructed an@/an

and Bateman (200®evised a videdocused presentation. However, it has been argued that
studies would be better off comparidigferent interventions to decide what type of content is

more effective in IPV preventiofi-ox et al., 2016)albeit this study used the most prevalent

type of content in the field of IPV intervention through structured curriculum session delivery

(Edwards & Hinsz, 2014)

$OVR WKH LPSRUWDQFH RI FDWHULQJ WR VWXGHQWVY SUH
the content, has been highlight@&iwards & Hinsz, @14; Ting, 2009; Whitaker et al., 2006)
6WXGHQWVY DFWLYH SDUWLFLSDWLRQ UHTRdKbkMtAIDULHG F
2014; Fox et al., 2014)n addition, gender content should be designed to attract different
JHQGHU QHHGVY EH GHOLYHUHG PRUH W Kddl¥ Jo€wsingk@anO\ DQG
male perpetrators, female victims or heterosexual relationgbipisson & Ringrose, 2016;

Donovan & Hester, 2008; Fox et al., 201BYyidence shows that male participants complained
WKDW 3LW LV DOZD\V IV [EH VW LLQ/IWFBPE I8)Q Y0M4, p.HQ)”
Furthermore, recommendations have been made regarding adding content about violence in
samesex relationships and sexting violence as part of the PSHE curriqilonovan &

Hester, 2008; Jgrgensen, Weckesser, Turner, & Wade,.28l68) content regarding cyber

abuse, as an emerging form of IPV, has been undervalued by most primary preventive

programmes when discussing IPV issues.
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The majority of the UKbased primarpreventive programmes were carried out in small groups
(population less than 100 pupils) within a short period (duration less than six months) and
without a followup period. Furthermore, most of the existing programmes conducted research
in only a handfubf UK regions, and so a courtwide approach is still required, to ensure all
students have the chance to receive education regarding IPV ($Suest al.,, 2016)
Furthermore, a longerm approach is needed to capture the realistic impact such interventions
have on studentdox et al., 2016)Moreover, it is necessary tD YRLG -V LHRQHWY DOO
approach when delivering content, and intervention implementors should respond to the needs
of all students. In this regard, a studeantred approach works bettéianthe teacheted
approach for this type of educati¢Rox et al., 2014)As a participant in the RwF project
argued, 3the lessons were not to do with us, we were just listenjRgx et al., 2014, p. 33)

Other participants also reflected that they had to findrif@mationthemselves instead of

being informed by teachef&ox et al.,, 2014)Another point that needs considering more
carefully is the gender approach in content delivery. This is an important aspect, because
gender understanding in teaching technigues can help in making the interventien mo
inclusive and appealing to gender negsianderdMcDonagh et al., 2015When it comes to
measuring the effectiveness of intervens, various views were identified in the studi€add

et al. (2014)argued that there was a ladknoeasures to capture all possible changes in every
aspect of attitude, knowledge, understanding, empathy andgéeking, whereaieid Howie
Associates (20013tressed that there was a need to bear in mind the limitation that no single
intervention can solve all of these issues. Additionally, the whdt®ol approachsihighly
advocated among practitioners and researchers to bring about systematic and sustainable
changes in addressing IPV issy&¥A, 2014; Department for Education, 2018jowever,

since the whle-school approach is still at a preliminary stage in research, more evidence is

needed to prove its effectivengssilu, KerrWilson, & Lang, 2014)
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7KH PDMRULW\ RI ,39 LOQOWHUYHQWLRQV VSHFLI\ VLIQLILFDC
attitudes, including less acceptance of abusivevasidnt behaviours, increased awareness of

gender equality in intimate relationships and enhanced knowledge ofBl€IV& Stanley,

2006; Fox et al.,@16; Fox et al., 2014; Gadd et al., 2014; Reid Howie Associates,. Z4dd

et al. (2014pgeterminedtibW WKH 5Z) SURJUDPPH ZDV HIIHFWLYH LQ Fk
in both the intervention and control group®x et al. (2016xoncluded that both male and

female students benefited from the intervention in terms of changing attitudes, whereas male
VWXGHQWYV T yettwhrdsXRY la@edtbe i€meaRtion reached the level achieved by
females prior to the intervention. Also, students who had the history of IPV reached the same
level of attitudinal change as those who did not have IPV experience. Most of the studies
withHVVHG D UHGXFWLRQ LQ WKH SDUWLFLSDQWVY DFFHSW
intervention(Fox & Gadd, 2012; Fox et al., 2014; Hale, Fox, & Gadd, 20C@nsiderable
HYLGHQFH VKRZHG WKDW VWXGHQWVY DZDUHQHVV RI ZKDW
HQKDQFHG DV WKHLU pGRQegnsNdadreased signifBanily \akiev tha/
intervention(Bell & Stanley, 2006; Reid Howie Associates, 2001; Sanrtla®onagh et al.,

2015) Furthermore, students gathe variety of knowledge regarding IPV, including its
definition, the early warning signs of an unhealthy relationship, the prevalence of IPV and an
understanding of the fact that both men and women can be victims and perpéBeitats

Stanley, 2006; SandekMcDonagh et al., 2015)

As for behavioural change, different interventions have different effects concelteingga
behaviours. On the one hand, some studies found that students applied their knowledge to
realistic actions to combat IPV shortly after the intervention. For example, they started to talk
to family members about the destructiveness of IPV behavandseek accessible sources

for support(Bell & Starey, 2006; Jgrgensen et al., 201@jhen it comes to whom to turn to

for help, most participants prefer to contact professionals anonymously or report IPV
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behaviours to police rather than communicate with family, friends or teg&wr$. Stanley,

2006; Jgrgensen et al., 2019ne boy, who participd/ HG LQ %HOO DQBelldVD QO H\
Stanley, 2006, p. 242) PHQWLRQHG WKDW 3KH ZRXOG KDYH WDNHQ WK
child helplineDV KH GLG QRW KDYH WR JLYH KLV QDPH RU DQ\WK
DGGHG WKDW 3SWHDFKHUV ZRXOG WHOO RWKHU VWDII = 2Q
with changes in attitude, no persuasive evidence was available to show how thedgeow

learned can be put into practice in a4idalsituation(Fox et al., 2016; SandekcDonagh et

al., 2015) These studies only asked their participants if they would seek help or to whom they
would turn for help, but they calihot measure their realistic behaviours when seeking help in

a reallife context(Fox et al., 2016)Therefore, longitudinal studies, for example up to a one

year pretestposttest study or a fouyear followup period, are needed to examine how
knowledge obtained from the intervention dantranslated into effective behaviours in later

stages of life.

Identified recommendations to inform UHbased interventions

Some positive comments were identified from participating students who took part in the UK

based primary preventive programmes on IPV. They expressed their satisfaction with being

part of the intervention, as they benefited a lot from it. For exampledaminant number of
participants fronFox and Gadd (2012, p. 199 HQWLRQHG WKDW 3DOO WKH 52Z) !
JRRG DQBQWKHMH& EHLQJ SDUW RI LW D ORW ~ $OVR WKH\ O
relationship, different types of IPV behaviours and how to find support, if required.
Additionally, Reid Howie Associates (200tpted that the majority of the participants claimed

to have enjoyed all the sessions, and none of them igendifsession that was not enjoyable.
However, Bell and Stanley (200&rgued that the intervention was more popular with girls,

while boys showed less interesttirem.
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On the contrary, some patrticipating students in the identified primary preventive interventions
showed their unease with and dislike of being part of such research. As mentibogeirh

(2014) participants easily became bored and started to chat with others, because there were

too many lessons, case studies and stories. Similatgensen et al. (2018%tablished that
whole-school assemblies were ineffective in delivering the information, as no one listened.
Some students also felt awkward rplaying in an IPV situation, and those who watched the
role-play became uncomfortable, as it aroused memories of their own lived expéFernet

al.,2014) ORVW VWXGHQWY UHIOHFWHG WRoxwt 72016 bBQ TW HQM
Additionally, a number of sexist comments upset some ntatiests, because they were

mainly blamed for abusive behavioadd et al., 2014For example, concerns in thets

groups inGadd et al. (2014, p. 474 QGLFDWHG WKDW :PDOH JHQGHU ZDV .
DEXVLYH DQG 3*WKHUH ZHUH ER\V DOVR KDYLQJ SUREOHP\
YLFWLPV =~ )XUWKHUPRUH VRPH VWXGHQWY ZHUH DQ[LRX
intervention and startetd worry that they may end up being abugivex et al., 2014; Gadd

et al., 2014)

Almost all of the interventions identified in this study were delivered by external organisations
in cooperation withschool teachersand/or staff. Support from experiencgrofessional
practitioners helped empower inexperienced teachers to provide this type of education
(Jargensen et al., 2019yaining provided by experts can always offer teachers ideas regarding
how to incorporate IPV education better into the existing curriculum. Teachers can also be
equipped in such training with iflk to actively engage students, protect vulnerable students
from victim-blaming and correct their misconceptiqi®x et al., 2016; Fox & Gadd, 2012)
There were contradictory findings on who should be responsible for delivering the content.
According toFox et al. (2014)teachers who had an established relationship with their students

should be in charge of content delivery. The authors further explained that since teachers had
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regular contact with students, they were therefore in a better position to walk them through
difficult emotions. On the contrarygrgensen et al. (2018)gued that students preferred this

type of education to be delivered by external practitioners, as it was awkward to talk about
sensitive issues with sa@une with whom they were familiar, and they were worried about
confidentiality. Moreover, in terms of gender, although most teachers involved were female, it
ZDV QRWHG WKDW PDOH WHDFKHUVY HQJDJHPHQW KDG WHK
interventLRQ GLG QRW IRFXV RQ PDOHV DV SHUSHWUDWRUYV DQ

defensive reaction&SandersMicDonagh et al., 2015)

3.5CONCLUSION

This chapter started with a discussion on UK civil and criminal law, especially the diachronic
development of policies addressiby andVAWG. The UK government is in favour of the
multi-agency approach to dealing with IF®lated issues, and there is aoreasing emphasis

on the role of schodbased primary prevention programmes to endow young people with the
appropriate knowledge to cope with and mitigate the risk of IPV. Furthermore, the chapter
introduced the historical development of PSHE educatideniglish schools, with particular
attention given to the RSE subject, involving the policy evolution process of PSHE and RSE

education, as well as subject content, delivery approaches and assessment methods.

As mentioned in Section 3.3.2, a wide rangepefsonal, social, health, relationship and
economic issues has been taught within PSHE and RSE education. However, because of the
noncompulsory status of PSHE and RSE education (before 2019), and mounting pressure on
LPSURYLQJ VWXGHQW \£§ réyarbing IdtRtutéry StbjddtR, IdRdIQ are generally
unwilling to assign time to teaching on the subject of [BenderdMcDonagh et i, 2015)
Therefore, a number of primary preventive programmes by externally funded organisations and

voluntary services were carried out in the dikdinternationallyto fill the gap. The majority
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of IPV-based primary preventive programmes conducyeeiternal organisations in the UK
DUJXHG WKDW VWXGHQWVYT NQRZOHGJH DQG DZDUHQHVYV D
after the delivery of the interventions were obserigell & Stanley, 2006; Fox et al., 2014)

It is evident that most students have obtained the knowledge to identify an abusive relationship

in terms of gender stereotypes, inequality and control, and they have also learned the skills to
avoid vident behaviours and strategies to seek (gl & Stanley, 2006)Most school staff

and students who participated in the interventions believed that they benefited from the
implementation of these preventive programniBell & Stanley, 2006;Reid Howie

Associates, 2001)

However, compared to the US, from where the majority of IPV preventive programmes hail
(Fulu et al., 2014; Parkes, Heslop, Ross, Westerveld, & Unterhalter,, 2@%6arch and
practice in the field of IPV inte@entions in the UK is still in its infancy and focuses very little

on adolescents aged 16 to (Bhipps& Smith, 2012) While studies suggest that British
teenage students experience the same level of risk of sexual abuse as their peers in the US,
more interventions are needed to deter the risk of IPV amongst this (Bader et al., 2009;

Phipps & Smith, 2012; Young et al., 201AJthough it is now a statutory requirement to teach

IPV in primary and secondary schools, it does not apply to sixth form colleges @l 16
academiegDepartment for Education, 2019yhich begs the following question: do young
people, aged 16 to 19, have the necessary knowledge from prior education to understand IPV
fully? To help answer this questionjgistudy now moves on in an attempt to narrow the gap

in respect to knowledge of educatiot@sed primary preventive interventions promoting-non

abusive relationships among-16 19yearold college students in the UK.
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CHAPTER IV

THEORETICAL FRAMWORK

BRONFENBRENNER $ THEORY ON UNDERSTANDING THE

ACQUISITION OF IPV BEHAVIOURS

4.1 INTRODUCTION

This chapter starts initially with an introduction to a number of widely applied theories,
including feminism, power and control, resource theory, social learning theory and a nested
ecological model on describing, interpreting and analysing the latamenait IPV. This is
IROORZHG E\ DQ HYROYHG pPDWXUHY YHUVLRQ RI %URQIHC
on proximal process as the core construct of his pgysmresscontexttime (PPCT) model.

The PPCT model in this study is applied in ordeintmrporate existing IP\based literature

into a more comprehensive theoretical framework for conceptualising the determinants of
related behaviours and vyielding insights into the interventions. Additionally, this model
suggests IP\based preventive progranes, to develop planning strategies which consider the
four properties of the PPCT theory, namely the power of the proximal process and its
interrelations with the developing person, midtrel contexts and changing time, to deal with

IPV issues simultaously.

4.2 THEORIES IN IPV RESEARCH

Over the past decades, a number of theories have been adopted in an attempt to capture the

underlying nature of the IPV phenomenon and to provide a theoretical framework to guide
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preventive interventiongAli & Naylor, 2013; Bell & Naugle, 2008)Based on various
theoretical perspectives, such theories and frameworks can be divided into diffeigoieste
including feminism, abusive power and control, resource theory, social learning theory and the
ecological model. Feminist theory was the first widely recognised theory to conceptualise IPV
research and practice viewing gender inequality in palrérsocieties as the deeply rooted
cause of IPV issues in the 1918=Il & Naugle, 2008; Dixon & Grahatdevan, 2011; Liang,
Goodman, Tummaidlarra, & Weintraub, 2005) /I DXQFKHG E\ IHPLQLVW DFWLYL\
/ILEHUDWLRQ ORYHPHQW QRW RQO\ GUHZ WKH ZRUOGYV DW\V
violence and maritaltause, but it also initiated political movements, set up to make violence
against women illegal in the criminal justice syst@kh & N aylor, 2013) According to the

view of feminism, studies assert that IPV issues are brought about by patridootiahted
societies in which males hold the primary power and exert control over women, and where
ZRPHQYV YLROHQFH DJDLgVad oP idtqliatiovi aRdR gésfer@e(Ali &G

Naylor, 2013; Burelomovaa, Gulina, & Tikhomandritskaya, 20IBgrefore, studies advocate

a female paradigm in IPV interventions that adopts apainarchal prejudice strategy
overturns patriarchal thoughts and domineering behaviours towards f€Belle& Naugle,

2008b; Burelomovaa et al., 2018jowever, one major criticism of much of the literature on
feminist perspectives is that feminism views IPV as a unidirectional act perpetrated by men
aganst women in a heterosexual intimate relationgiifp & Naylor, 2013). The findings
documented in some studies, however, poihtlat women are not only recipients or victims

of IPV, but they also commit violence against men and can be even more aggressive on some

occasiongAli & Naylor, 2013; Burelomovaa et al., 2018; Capaldi et al., 2012)

Similar to feminist ideology concerning the imbalance of power as the aetididgy cboth
power theory and resource theory agree that IPV causation lies in the inequality of status

between intimate partne(ali et al., 2016; Straus, 2008aver theory suggests that power
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disparity between spouses can increase tension and cause conflicts, which in turn can lead to
the risk of adopting IPV as a method to address iS&esk& Naugle, 2008) Different from
feminist theory, power theory looks into the imbalanced power structure from a gender
inclusive viewpoint by examining factors, such as income level and education background,
which result in the se of violence by both men and women within both heterosexual and gay
intimate relationshipgBurelomovaa et al., 2018).ikewise, resource theory comes from the
perspective that the one who is more resourceful in terms of socioeconomic status may exert
authority and hence be more likely to be more aggressivmsagar control the other.
Therefore, resource theory believes that empowering women through education and better
employment opportunities is a major strategy in tackling the problem of violence against
females in societyAli & Naylor, 2013). However Ali and Naylor (2013yuggest that women

with a higher income level than their husbands correspondently may be at higher risk of being
abused by their partners, since their husbands may resort to violence in order to maintain
superior status within theomestic setting. Moreover, they argue that socioeconomic factors
such as unemployment, lower income and lower education are regarded as weak and
neglectable predictors of IPV, and thus they are only slightly important in predicting IPV

tendenciegAli & Naylor, 2013).

The sociological viewpoints of IPV seek to understand the impact that social relationships and
ecological settings cahave on learnt IPV behavious§ an individualwhen growing ugAli

& Naylor, 2013; Lawson, 20225heng, 2020a Social larning theory and nested ecological
theory are the two predominantly applied theories to adopt a sociological approach to IPV
prevention. Social learning theory has been used successfully in a wide range of studies
analysing deviant behaviour learnif@ochran, Maskaly, Jones, & Sellers, 201&mong

these studies, Al H U V %ldrReHtb) social learning theory, involving differential associations,

definitions, differential reinforcements and imitation, has been fully operationalised and
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examinedAkers, 1973; Akers & Jenngs, 2015; Akers & Jensen, 2006; Akers, Krohn, Lanza

Kaduce, & Radosevich, 1979; Akers & Lee, 1996; Bell & Naugle, 2@&ng, 2020a
$FFRUGLQJ WR $NHUV GHYLDQW EHKDYLRXU LV SULPDULC
DVVRFLDWLRQVY ZKHUHE\ DQ LQGLYLGXDOTV MXGJHPHQW
observed deviant behaviour is formed. When the deviant behaviour is obgepeetvarded

RU SXQLVKHG LW EULQJYV pGLIIHUHQWLDO UHLQIRUFHPHQW
to these acts is categorised as positive, negativ®@ kX WUDO DQG LV QDPHG DV
Akers. Furthermore WKH LQGLY LG XDW HY HQIGH/ MERK igdrdPithefoHskd Y L R X U
is in favour of it In addition, the deviant behaviour as a product of different associations,
definitions,reinforcementsind imitations can also become a differential association for others
(Akers, 2017; Akers & Jennings, 2015; Akers & Jensen, 2006; Cochran etlal;, S¥llers,

Cochran, & Branch, 2005AIthough social learning theory is critical in helpitmgunderstand

the phenomena of aggression and abuse in IPV, a criticism of this perspective is how to define

the extent of the influence a witnessed or participated behaviour can have on altering an
LQGLYLGXD @QMi\& Kayd, . 2QLBYMoreover, it is problematic to explain how an
individual, who has not experienced, observed or taken part irrdRYed activities, can

devel@ violent or aggressive tendencies in intimate relationg@jpg Naylor, 2013).

The nested ecological model is among Bronfeip@HUV HDUOLHVW ZRUN DQG L
most widely adopted and cited to examine IPV issyBsonfenbrenner, 1979b;
Bronfenbrenner, 1986 he ecological model offers a way to test a variety of environmental
factors, from the micro to the macro level, associated with IPV. WHO was among the first to
DSSO\ %URQIHQEUHQQHUYY HFRORJLFDO WKHRU\ WR XQGHL
prevention(World Health Organization, 2002pllowing which it was widely adopted in the

field (Espelage, 2014; Little & Kaufman Kantor, 2002; Pittenger et al., 20l& mode

assists in understanding risk factors in interactions between individuals and their surrounding
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environment that can increase the likelihood of experiencing or perpetrating IPV. Hence,
applying the model helps to combat IPV issues and shape factorsetmmgively and

simultaneously at different micro to macro environmental lefAdIs& Naylor, 2013).

Although the nested ecologicenodel provides a comprehensive theoretical structure for
analysing IPVrelated environmental factors on different levels, it neglects the active function

of the developing individual within the ecological system, which is discussed as a core feature
iNBURQIHQEUHQQHUV O DnidgeUMakrRova\ Hatfi@ldDaBdKHavkik RaD9, p.

199 DUJXH WKDW %YURQIHQEUHQQHUfV WKHRU\ ZDV LQ D FR
inception until his death in 2005. Therefore, it is wrong for scholars to only use the earlier or
paUWLDO YHUVLRQ RI %URQIHQEUHQQHUYY HFRORJLFDO QHYV
the proximal process, in his later PPCT mod®bsa & Tudge, 2013; Tudge et al., 2Q09)
Therefore, PPCT, which has long been undervalued by obseathe field of IPV prevention,

will be applied by this study to develogarriculum basedPV intervention (for more details

see Section 4.4).

Consequently, although the above IPV theories, namely feminism, resource theory, power and
control, sociallearning theory and the nested ecological model, do indeed add theoretical
grounding to the conceptualisation of HP¥sed research and practice, they only partially

capture and address the complexity of IPV issues in society. The following sectiorgopill a

PPCT to incorporate IPV issues into a more mature ecological theoretical model for
conceptualising the interconnected determinants of the phenomenon and building them into
prevention initiatives. Hence, a more thorough and comprehensive theoreigalilebe
SURYLGHG WKURXJK ZKLFK WR XQGHUVWDQG LQGLYLGXD!
environmental context and changes occurring over time in association with issues of IPV in a

continual and dynamic state.
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4.3DEVELOPMENT OF BRONFENBRENNER $ THEORY

Ecological theory was formulated by Urie Bronfenbrenner to understand the lifelong course of
human development by accounting for how the environment can influence human growth
(Bronfenbrenner, 1979b, 19945rom the inception of the ecological systems theory in the

1970s, it was applied to explain the complexities of deviant behaviour amyuisitmany

situations. For example, it was widely disseminated to explore the influences that external
environments can have on how families function, as well as on childhood development and
maltreatment(Belsky, 1980, 1993; Bronfenbrenner, 1979a, 2011; Bronfenbrenner, 1986;
Cicchetti, Toth, & Maughan, 2000; Eamon, 2001; Grzywacz &Kela2000; Spencer, 2008)

Many studies also employed ecological approaches to the context of bullying and aggressio
(Craig & Pepler, 1998; Espelage, 2014; Lee, 2011; Swearer & Doll, 2@04)bstantial

number discussed adotesit development from an ecological perspeciiFeldman &

Matjasko, 2005; Leonard, 2011; Lerner & Galambos, 1888)some concentrated on dexia
adolescent behaviours such as drug use, gang fighting and gunBronksGunn, Duncan,

Klebanov, & Sealand, 1993; Duerden & Witt, 2010; Espelage, 2014; Lerner, Almerigi,
Theokas, & Lerner, 2005; Liddle, 1999)% URQIHQEUHQQHUYfV WKHRU\ RIIHU
way to understand the risk factors that increase the probability of accepting or perpetrating IPV

at various ecological levels,antM ZDV DGRSWHG E\ :+29V ZLGHO\ FLWHG |

health(Krug et al., 2002; World Health Organization, 2002, 2010)

+RZHYHU D VXEVWDQWLDO QXPEHU RI WKH DERYH SXEOLVK
exclusively to contextual analysis or only adopted early or partial versions thea¢dhe

expense of personcontext interrelatedness. According tdudge et al. (2009

% UR QI HQ Etbedr) @ kLith§rvVdevelopment, until Bronfenbrenner died in 2005, was in a

constant state of flux. Although his earliest work prioritised the-kredlvn ecological systems
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model, involving the microsystem, mesosystem, exosystem arrdsyatem, none of his work
overlooked the critical role the individual plays in the process of developfedge et al.,

2009) Moreover, his later work engaged in sdiiticism for a surfeit of studies on contextual
analysis, without discussing the active role of the individ@ednfenbrenner & Morris, 2007)

Hence, his attention shifted to the inherent biological change in a developing person within an
ecological system at a later stage, following which he posited the core element, proximal
process, of his ecological theqBronfenbrenner, 2005; Shelton, 2018; Tudge et al., 2009)

LV WKHUHIRUH LQDSSURSULDWH DQG LQDGHTXDWH IRU D
which developed ovethe course of a half century, by only adopting his early works or parts
thereof (Tudgeet al., 2009) Hence, to gain a better understanding of the full version of
%URQIHQEUHQQHUYYV WKHRU\ WKH IROORZLQJ VXEVHFWLR

development.

%URQIHQEUHQQHUYTV KXPDQ GHYHORSPHQ #eiMivohRWiKh FRQVL
the evolution from ecology to bioecology. In the 1970isecological paradigm was initially

articulated and climaxed imhe Ecology of Human Developmda®79). Unlike previous

theories on human development, which regarded relationships between the individual and
environment as a linear equation, Bronfenbrenner proposed a new theoretical perspective that
DQ HQYLURQPHQWTV LQIOXH Qaf $shbuliRlfg abal@edYirHspsiesatically L Q G L Y
nested structure term@®ronfenbrenner, 1979bHis ecological systems model (including

micro-, mese, exe and macrosystems) comprehensively accounted for the extensive impacts,

both immediate and more remote, an environment can have lifeltreg course of a changing
LQGLYLGXDOYV GHYHORSPHQW D @GnféhBréennerQdA9) DR LR QV
1994) Additionally, instead of only conceiving of and dealing with a single leveher

immediate level of the environment, Bronfenbrenner suggested that influences from the

external settings within which the individual is not able to participate directly can have just as
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great an effect on changing life trajector{Bsonfenbrenner, 1979b, 1994dditionally, the

ecological environment was not static but evolved over time, whereby, on the one hand, the
developing individual plays an active role in a continuous adaption of a changing environment,
whilst on the other handhe environment changes in order to accommodate better the
developing individual residing therein(Bronfenbrenner, 1979b; Shelton, 2018)
%URQIHQEUHQQHUYYVY HFRORJLFDO V\VWHPV WKHRU\ EXLOG
wide-ranging d&f HORSPHQWDO LQIOXHQFHV DQ HQYLURQPHQW
development, thereby providing an operationally, theoretically and methodologically sound

model in the domain of human development and across diverse disc{flews2006)

%URQIHQEUHQQHUYVY WKHRU\ ZDV LQ D VWDWH RI FRQWLQX!
to stress the role of genetic endowment in the process of human development, as well as the
core issue on understahddJ WKH PHFKDQLVP WKURXJK ZKLFK WKH LQ
transformed into phenotypic functioning in the ecological environnfBranfenbrenner &

Ced, 1994) To manifest the prominent part genetics played in the ecological systems theory,
%URQIHQEUHQQHU H[WHQGHG KLV WKHRU\ E\ QDPLQJ LW W
(Bronfenbrenner & Ceci, 1994; Ceci, 2006; Shelton, 2018)this newly named theory,
Bronfenbrenner defined the degree of genotype differences, realised in phenotype differences,

DV pKHVULWDEER OLKMH HQJLQH WKDW GULYHV DQ LQGLYLGXDO
DV D pSUR[LPDO SURFHVVY $ VWURQJ SUR[LPDO SURFHVYV
potential (genotypes) to produce more positive developmental outcomes and buffer
devdopmental dysfunctions (phenotypd8ronfenbrenner, 1994)hat is to say, enhancing

the effectiveness of the proximal process can contribute to a higher level of heritability and, in

the meantime, produce a more advanced! lef’/@sychological growth and developmental

functioning(Bronfenbrenner, 1994; Ceci, 2006)
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The proximal process is therefore regarded as the most distinctive characteristic of
%URQIHQEUHQQHUYV WKHRU\ siram prdvicdbd ondg laQdiRehcéfdrthy KLV
he referred to Process (proximal process), together with Person (the developing person),
Context (micre, mese, exa, and macrosystems) and Time (chronosystems) (PPCT for short)

as the four defining properties of hisioecological model (Bronfenbrenner, 2005;
Bronfenbrenner & Morris, 1998; Bronfenbrenner & Morris, 2007; Tudge et al., 200@)

PP&7 PRGHO LV WKHUHIRUH UHJDUGHG DV WKH Rubg& XUHY Yl
etal., 2009, p.198) 7KLV VWXG\ DSSOLHVY WKH GHYHORSHG YHUVLRC(
mature form to understand IPV phenomena. A complete evaluation of each element in the

33&7 PRGHO RQ LQGLYLGiamaigioDPHAHBowded FH RU SH

4.4 APPLYING THE PPCT MODEL TO IPV RESEARCH

WURQIHQEUHQQHUTYV 33&7 PRGHO FRQVLVWY RI IRXU SULQF
process, person, context and time, as well as the complex, dynamic and reciprocabimseract
DPRQJ WKHP VHH )LJXUH 7KH SUR[LPDO SURFHVV DWW
later writings, and it is described by him as the primary engine or the core driving force of
human development in the PPCT model. More specifically, the proxmmuedess is the

essential mechanism through which the developmental potential of active and evolving
individuals and their interactions with people, objects and symbols are actualised within the
immediate surrounding environmehtowever, the content, forndirection and power of the

proximal process to affect human development can vary in relation to the impact of the joint
actions of the other three elements within the PPCT model: the biopsychological characteristics

of the person i.e. demand, resourced force, the foutevel context i.e. micrg mese, exc

and macresystems, and the development of tifBeonfenbrenner & Morris, 200{¥ee Figure
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4.4). This section will now examine, in greater detail, each of the four definipgnties of

the model, beginning with the biopsychological characteristics of the person.

~ Primary engine of -

/ human development \

/ » Demand characteristics N
- . . T e.g., physically recognisable traits: Y
y / Il.nmedJa:a enjl onment gender and aze \

P imal P * Resource characteristics
roximal Frocess 7 e.g., emotional and mental resources: .

past IPV-based expenence

+ Force characteristics
e.g.. dispositional variances in
motivation, persistence and temptation,

can be categonised info generafive and
dismuptive manners

Young
people

Chronosystem |

Initial [PV victimisation and
perpetration

Mesosystem

Microsystem

—Co ntext—;\

Re-victimisation and re- Ve

perpetration at a later stage of life //

Figure 4.4 PPCT model on IPV

4.4.1 Person

Bronfenbrenner sees the fpsychological characteristics of individuals as significant factors

in shaping the way they perceive and experience the environment. Three types of personal traits
FRQVWUXFWLQJ DQ LQGLYLGXD O v VallledHnBeoAf¥nHrenRes Bid Q W D O
Morris (1998) namely demands, resources and forces. Demand characteristjpsrsonal

stimuli recognisable from a physical appearance, e.g. age and gender, based on which it is

possible to promote or impede social interactions, due to an immediately formed expectation
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(Bronfenbrenner & Morris, 1998; Bronfenbrenner & Morris, 2007; Tudge et al., 20009)

example of the demands feature givenBognfenbrenner and Morris (1998, p. 1012}hat
SGDXJKWHUYV ZLWK DWWUDFWLYH DSSHDUDQFH ZHUH OHVYV C
HYHQ WKRXJK WKH IDPLO\ XQGHUJRAHNIMYeH Bit-stuidHesHBWR Q RP L F
discussed age variable associations with IPV, as adolescents, especially aged between 16 and
24, are regarded as being at an alarmingly dangerous stage of life in terms of experiencing IPV
(for more details, see section 1(Rornelius & Resseguie, 2007; Cui et al., 2013; Humphrey

& White, 2000; Smith et al 2003; Ybarra & Thompson, 2018¥Vhen it comes to gender, a

vast majority of globalstudies overwhelmingly focus on female victimisation and male
perpetratior{Decker et al., 2014; Humphrey & White, 2000; Lammers et al., 2005; Shen et al.,
2012) However, in comparison, a systematic review found out that females and males are
equally capable of perpetrating IPV, and females are slightly more likely than males to resort

to violence in an intimate ralanship(Capaldi et al., 2012)

Different from demands characteristics, resources characteristics are not physically seen but
are more relevantWR PHQWDO DQG HPRWLRQDO UHVRXUFHV WKDW
(Bronfenbrenner, 2005; Bronfenbrenner & Morris, 1998; Rosa & Tudge, 2013; Tudge et al.,
2009) A typical instancef the developmental effect of resources features is that infants born
with genetic defects or physical handicaps suffer limited resources compared to mentally or
physically healthy children, and they are less able to engage actively in the proximakproce
(Bronfenbrenner & Mrris, 1998; Rosa & Tudge, 2013)s for IPV, a number of studies
previously mentioned in the literature review herein revealed that individuals who suffered IPV
in childhood were highly associated with sequential risks of victimisation and perpetration
within adolescence and adulthood (see section 2(8d)nelius & Resseguie, 2007; Cui et al.,
2013; Pittenger et al., 2016; Smith et al., 2083) observed a higheaite of reexperiencing

IPV at between 20 and 39@Rittenger et al., 2016, p. 36)
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Force FKDUDFWHULVWLFVY UHIHU WR LQGLYLGXDOVY GLVSRVI
persistence and temptation, which can be categorised into generative or disruptive manners.
Individuals with generative force characgtics are more likely to initiate proximal processes

ZKHQ FRPSOHWLQJ FRPSOH[ WDVNV GHIHUULQJ-terefPHGLDW
goals (Bronfenbrenner & Morris, 1998, p. 1009; Tudge et al., 20@®) the contrary,

individuals with disruptive force characteristics tend to fail in emotional and behavioural
management. As described Bronfenbrenner and Morris (1998, p. 100@)isruptive

disposition includes bipsychological characteristics suchakPSXOVLYHQHVY H[SOR’
distractibility, inability to defer gratification, or, in a more extreme form, regbport to
DJJUHVVLRQ DQiis thidoRtxalh@detdesisis consistent with relevant findings

identified in the literature review (see Section 2.3.1), which suggests that individuals with
personal traits and genetic potentials, such as hedonistierteies, aggressive or volatile
personalities and depression or suicide susceptibi(idesling, 2007; Espelage, 2014; Lee,

2011; Spencer et al., 1997accordingly have a significantly higher risk of engaging in deviant
activities such as substance abuse and sexual behaviour disorders, thereby leading to a higher
possibility of IPV victimisation and perpetratig€leveland et al., 2003; Eaton et al., 2007;

Howard & Wang, 2003; Jewke2002; Shorey et al., 2011; Silverman et al., 2006; Temple et

al., 2011; Temple et al., 2013)

The above three types of biopsychological characteristics are not stlagig are inherent in

the developing person and change biologically over {iBrenfenbrenner & Morris, 199

Rosa & Tudge, 2013; Shelton, 2018iological changes alter the nature of the role the
developing individual plays in the environmef&helton, 2018) These changes can be
relatively passive, for example the environment may react differently to individuals, due to
changing demands characteristics such as growing older, or they can be more active according

tothe GHYHORSLQJ LQGLYLGXDOTV UHVRXUFHV FKDUDFWHULV
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and skills, which are linked to their capability when actively engaging in the environment.
Alternatively, they can be most active in such a way that their forceaatlastics set in

motion the desire or drive to create new features that alter the surrounding envir@nudgat

et al., 2009, p. 201)rherefore, when applying the person as one of the defining properties of
%WURQIHQEUHQQHUYV 33&7 Wekida&hd mitydre e FiskQt NPAD W\isHofZ H O O
crucial mpRUWDQFH WR FRQVLGHU WKH QDWXUH RI WKH GHYF
features, e.g. demands, resources and forces, together with their various changing patterns and

interrelationships in shaping the environment.

4.4.2 Proximal process

Bronfenbrennerdescribes the proximal process as the primary engine through which
GHYHORSLQJ LQGLYLGXDOVY JHQHWLF SRWHQWLDOV IRU }
surrounding environmeriBronfenbrenner, 2005; Bronfenbrenner & Ceci, 199#yividuals

with robust proximal processes are more inclined to initiate genetic potentials (ogs)aty
stimulate psychological growth, sustain positive development and buffer developmental
dysfunction (phenotypegBronfenbrenner, 1994Regarding IPV, this means that individuals
with a powerful proximal process will more likely control, impede or overcome inherent
unfavourable genotypes (individual risk factors of IPV) such as gender, age, a volatile
temperament and depression (for maegails on individual risk factors, see Section 2.3.1). In
the meantimeactualise favourable genotypes into external phenotypas,s to say, they
utilise positive knowledge and skills to maintain a healthy and respectful intimate relationship
Howeve, the process of actualising internal genotypes into external phenotypes is complex.
Bronfenbrenner and Ceci (1994 57.2) stated that the realisation process requires intervening
mechanisms (proximal processes) to connect the inner with the outer in a bidirectional

operation, which takes place not immediately or at any one time, but over the life course. In
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BronfenbreQQHUYY ODWHU ZRUNV KH IRUPXODWHG WZR HVVH
component proximal process within the bioecological model, which have been widely cited by

many studies. The first proposition is as follows:

Human development takes place throygocesses of progressively more complex
reciprocal interaction between an active, evolving biopsychological human organism
and the persons, objects, and symbols in its immediate external environment. To be
effective, the interaction must occur on a fartgular basis over extended periods of
time. Such enduring forms of interaction in the immediate environment are referred to
as proximal processg8ronfenbrenner, 2005, p. 6; Bronfenbrenner & Ceci, 1994, p.

572; Bronfenbrenner & Morris, 1998, p. 996; Bronfenbrenner & Morris, 2007, p. 797)

$SSO\LQJ LW WR ,39 ZH FRXOG VXJJHVW Wé&pwatbfQGLY LG
tendencies are linked to a network of regularly interacting but damaged relationships in an
immediate external environment (microsystems), for example a lack of protection or support
IURP IDPLO\ DQG SHHUV RU D VFKRRDEGag@hrhDINVIPYH HQY I
prevention. The significant role of these relationship factors causing IPV issues is widely

documented in the literature, as discussed in Section 2.3.2.

Additionally, in the previous discussion, the proximal process is considezettiving force
behind positive personal development; however, in order to initiate and keep it going requires

dynamic energies and forces, which are introduced in the second proposition below:

The form, power, content, and direction of the proximal Bses effecting
development vary systematically as a joint function of the characteristics of the
developing person; of the environmétoth immediate and more reméta which

the processes are taking place; the nature of the developmental outcomes under

consideration; and the social continuities and changes occurring over time through the
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life course and the historical period during which the person has (Bexhfenbrenner,
2005, p. 6; Bronfenbrenner & Ceci, 1994, p. 572; Bronfenbrenner & Morris, 1998, p.

996; Bronfenbrenner & Morris, 2007, 7O8).

Translating this proposition into an example of {B&ed curriculon intervention, setting the

proximal process in motion involves the joint functioning of fptwnged sources of dynamic

force: theform H J VWXGHQWVY DWWLWXGHV D QGwé(e.g.DhNeLR XUV |
importance of the intervention to studgnteachers and other stakeholders) ctirgent(e.g.

WKH YDULDELOLW\ RI VWXGHQWVY NQRZOHGJH VNLOOV DQ
participate in the intervention) and tldgecton H J SURPRWLQJ VWXGHQWV]
mitigating tre risk of IPV). Additionally, the power of the proximal process to actualise the
effectiveness of an IPV preventive programme will be more substantial if the learning process
takes place in an instructive, stable and advantageous environment. Furthenarge,within

the processisnotaom |l HYHQW EXW UHSHDWYVY WKURXJKRXW DQ LQC
of the proximal process, as the engine to stimulate IPV prevention, should be considered as a
whole within the PPCT model, interacting withetimmediate or remoteontextover an

extendedime

4.4.3 Context

&RQWH[W LQ %URQIHQEUHQQHUYTV HDUO\ ZRdlkeY stkidie¢ EHHQ
(Alaggia, Regehr, & Jenney, 2012; Krug et al., 2002; L&tkaufman Kantor, 2002; Pittenger

et al.,, 2016) The conext model involves four interrelated systems, namely microsystems,
mesosystems, exosystems and macrosydtgroafenbrenner, 1979b, 1994)ach of which is

now discussed in turn.
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Microsystems

Microsystems represent the surroundings wittich the developing individual immediately

and directly interacts. These are generally in tackce settings and are made up of
LQGLYLGXDOVY SHUVRQDO DQG ELRORJLFDO FKDUDFWHULYV
the environmen{Bronfenbrenner, 1979b, 1994)s outlined previously, three types of bio
psychological features of the Person, namely demands, resources and forces, shape the ways

in which individuals communicate with or react to the observed environment and experience

or perpetrate IPV in an intimate relationskgronfenbrenner, 2005; Tudge et al., 2009h

the other hand, microsystems involve persons, objects and symbols that can havacan imp

RQ VKDSLQJ D GHYHORSLQJ LQGLYLGXDOTV SHUVRQDO DC
individuals themselves also play active roles in creating and influencing their immediate
environment(Bronfenbrenner, 1994; Shelton, 2018) IPV-based studies, the most widely
documented microV HWW LQJV WKDW L Q atyMisitiQriefanPQ att@r&fanvilie§, X D O TV
peers and schools, all of which have been discussed in Section 2r8ldtiasship factors

potentially causing IPV issues.

Mesosystems

Mesosystems contain links, relationships and activities within two or more microsystems, in
which the developing individual interacts directly and participates act{Bebynfenbrenner,

1979b, 1994)Settings containing the developing individual in mesosystem are dynamic, they

link together and transact with each other and individuals residing in them move from setting

to setting[Bronfenbrenner, 1979b; Shelto®1B) Appling mesosystem®lated theory to IPV
UHVHDUFK VWXGLHV VWUHVVY WKDW VFKRROVY HQJDJHPHQ
YDOXLQJ VWXGHQWVY ,39 UHODWLRQVKLSY DQG GLVFRXUD

(World Health Organisation 2012) 6 FKRROVY LQYROYHPHQW LQ ,39 Sl

92



programmes can be developed in such a way as to not only mitigate the risk of IPV among
students participating in the programnbut also promote awareness within a network of
settings surrounding therfArriaga & Foshee, 2004; Brown et al., 2009; Cornelius &
Ressequie, 2007; Shorey et al., 20EDr example, resrch illustrates that assisting students

to develop a positive and healthy perspective on IPV situations can alter the way they see and
deal with such issues occurring in their peer groups, families or neighbour(hcztslen &

Witt, 201Q Espelage, 2014; Pittenger et al., 20M&jditionally, students who have gained
knowledge of IPV from school can have a positive impact on their own beliefs or attitudes
regarding issues in their current or future intimate relationdhipiee & Kaufman Kantor,

2002; Shelton, 2018)Hence, to prevent the potentially ingrained phenomenon of IPV in
society,by delivering an IPVbased curriculum within school settings, is a promising and

fruitful endeavour.

Exosystems

Exosystems consist of interactions taking place between two or more systems, at least one with
which the developing individual has no direcnoection(Bronfenbrenner, 1994; Miller,

2014) IRU H[DPSOH D SDUHQWYV UHODWLRQVKLS ZLWK D FKL
D SDUHQW 1 \BrdrfRedbxeg @) FoB4 At this level, a number of studies note that the
community environment can be linked to a higher level of IPV perpetration and hinder the
procesof recoveryfrom victimisation(Edwards & Neal, 2017; Pa& Kim, 2018; Rothman

et al., 2011)As evidenced in several studies, community poverty and rurality can lead to weak
community cohesiveness and low willingness to interact with neighbourhoods, which
discourages bystander intervention and +salpking attempts by individua{€apaldi et al.,

2012; Edwards & Neal, 2017; World Health Orgation, 2002) Similarly, school

communities located within an impoverished environment can also diminish how students feel
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connected to schools and lower their confidence to seek support from teachers or peers when

suffering IPV(Capaldi et al., 2012; Edwards & Neal, 2017)

Macrosystems

Macrosystems present the cultural structures that permeate,mmeise and exosystems, with
UHIHUHQFH WR WKH GHYHORSLQJ LQGLY (BohiehfeNneEHOLHIV
1994) At the macrosystems level, social norms related to gender inequality and stereotypes
are considered edprooted risk factors for an individual learning about IPV behavideise,

2011; Parkes et al., 2016%ince social norms and beliefs are the shared expectations of a
particular group of people ragding how individuals should behave, if a particular country
promulgates ideological factors such as male honour, female obedience and tolerance of
violence as a way to resolve conflicts, individuals from the group are more likely to suffer IPV
(Heise, 2011)According to the WHO mukltountry study mentioned ideise (2011, p. 13)

women who supported wHeeating accordingly increased the odds of IPV incident in 13 out

of 15countries. In addition, over 35 populatibased studies from Asia, Africa, Latin America

and the Middle East demonstrated that condoning IPV among both women and men is regarded

as a strong predictive factor in preventing IPV perpetration.

Therefore, byadopting contexrom % U R Q | H Q E U H Qlgsheddhkch\wrsdriisithe causes

of IPV as emanating from the ecological environment in which an individual resdes
Section 2.3). In reference to context, when identifying and addressing IPV issuass visk

factors at various levels can be considered and dealt with simultaneously. Hence, with the
assistance of context theory, the inatelationships betweerenvironmentallyrelated
causations, which need to be understood in order to develop preventive strategies when

combating the issues of IPV victimisation and perpetration, can be fully considered.
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4.4.4 Time

7LPH DV WKH ODVW HOHPHQW LQ %URQI@AEUIUHESIEBU TV 33 &
WKH FRQVLVWHQF\ RU FKDQJH UHODWHG WR DQ LQGLYLGX
ecological environmen{Bronfenbrenner, 2005; Tudge et al., 2008)Jthough the early
YHUVLRQV RI %URQIHQEUHQQHUYV PR &®hcéptGhe Gec@deratet DY H W
D VSHFLILF UHIHUHQFH WR LW L @SWItoh 2QIR)AsLI6t m&dnd FKUR
change, IPV studies point to thmotential of individuals who have experienced IPV in
adolescence suffering adverse outcomes in later life such aranosatic disorders, lower
selfesteem, substance abuse and academic fémar & Gennaro, 2005; Jewkes, 2002)
Moreover, experiencing initial IPV perpetration or victimisation at an early stage of life
suggests that individuals will most likely endure IPV again in adulth@atnelius &
Resseguie2007; Cui et al., 2013)IPV in adolescence is closely associated with the
phenomenon in married relationships, which can lead to domestic violence such astpltent
aggression and child belligerenidumphrey & White, 2000; Ybarra & Thompson, 2018)
Therefore, if IPV preventive work could be delred to students who are in the early stages of

an intimate relationship, it could be effective in reducing violent issues in current or future

relationships.

4.5 CONCLUSION

S$OWKRXIK WURQIHQEUHQQHUYY WKHRU\ KDV EHHQ LQ H[LWV'
WR EH DVNHG KDV %URQIHQEUHQQHUfV WKHRU\ EHHQ F
understanding of the IPV phenomendhidge et al. (2009, p. 208uggested thaé P D Q\
VEKRODUV WUHDWHG Wdd BhQugH @ &as hhigrarityLaftheowy kfrtentextual
influences or of perseoontext interaction without any consideration of the core feature of the

theory2 SUR[LP DO S BiRik#/Vahdnber of studies in the field of IPV prevention
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have adapted eamjical theory exclusively to contextdlahsed analysis and discounted the

SUR[LPDO SURFHVV RI DQ LQGLY L-CoKtexOifitsrreatédhkisd. BiadeH QW D
YHU\ IHZ VWXGLHV KDYH FLWHG %YURQIHQEUHQQHUTTV 33&7
stuG\ ILOOV WKLV WKHRUHWLFDO JDS E\ DSSO\LQJ KLV uPDV

person, proximal process, context and time, preventing IPV.

To do so, instead of applying a partial version of the ecological model to explore IPV issues
solely throgh a nested environmental context, namely the microsystem, mesosystem,
exosystem anchacrosystem, thether three elements, namely the primary driving force of the

human developmesgroximal process, the biopsychosocial characteristics of the person and
FKDQJHV RYHU H[WHQGHG WLPH LQ %URQIHQEUHQQHUTYV
Additionally, and sorawhat different from existing theoretical theories in IPV research, which

have failed to integrate different perspectives from multiple stakeholders or address either
FRQWH[W RU SUR[LPDO DFFRXQWYV ZLWKLQ RQH PRGHO %UT
the demand to blend the various views of victims, perpetrators and practitioners into one
FRPSUHKHQVLYH IUDPHZRUN 6LQFH %YURQIHQEUHQQHUTV 3:
propositions in the existing literature into one cohort theorefiiaadlewok to guide practical
intervention, it is advocated and adopted by this research, in order to interpret and analyse IPV
SKHQRPHQD ORUHRYHU %URQIHQEUHQQHUYYV 33&7 PRGHO F
and explain various aspects of IPV preventiomtfrermore, it has been applied to interpret
research findings elicited from data analysis in this study regarding the ways to develop an

effective curriculuribased IPV education programme (see Chapter VI).
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CHAPTER V

METHODOLOGY

5.1INTRODUCTION

This chapter introduceand justifiesthe adopted participatory mixed methodsresearch
approach drawing on some aspects of an action research methodological framework
(lvankova, 2015 to research the IP¥ased preventive interventiomnitially, the overall
researchaims, and formulated questions are stated. Thereafter, the purposive sampling
strategiegEtikan, Musa & Alkassim, 2016; Tongco, 2Q&feusedto recruit participants, the

roles that students, teachers and | (the researcher) play throughout the reswhritte
paradigm that | employ to design and conduct the research are presented. Tlowesl fol/

a description of the selected data collection methods, the strengths and weaknesses of applying
them,a discussion ofvhat way they are appropriate for the research desigta justification

of how they are constructed. Finally, a consideratbethical issues when working on the

subject of IPV, and the obtained ethical approvals for carrying out this research, is included.

5.2RESEARCH AIMS AND QUESTIONS

As previously stated, this reseawrtiopts garticipatorymixed methodstrategyinformed by

some components ahaction researcframework The aims of theesearclareto:

x ldentify what prior knowledge 180 19yearold college students have regarding
IPV, and to deepen their current understanding about IPV through a targeted

curriculum intervention.
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X Analyse critically the extent to which a curricultlased intervention can influence
and change attitudes about IPV amongtb6L9-yearold college students.

Hence, to achieve the research aimsyéisearclguestions of this studyrex

X What prior knowledge do 160 19yearold college students have regarding IPV?

X To what extent can 160 19yearROG FROOHJH VWXGHQWVYT XQGH!
increased following a curriculum intervention?

X Is this curriculumbased intervention efééive in promoting awareness and

mitigating the risk of IPV among 160 19yearold college students?

5.3PARTICIPATORY MIXED METHODS RESEARCH

This study adopted a thrghase participatory mixed methods research design, drawing on
someelements ofan action research framework (lvankova, 2015). This section commences
with an introduction to the characteristics of mixed methods research andtslefrtee action
research approach, which is followed by the complex/advanced applications of a participatory

mixed methods methodological framework to develop arbBsed curriculum intervention.

5.31 Mixed methodsresearch

Mixed methods research (MMH described byreswell & Plano Clark2017 S DV uDQ
LQWXLWLYH ZD\ RI GRLQJ UHVHDUFKY LQ WKDW ZH QDWXL
involving both quantitative and qualitative means, rather than isolated or sep&abesh (

Manion, Morrison, & Bell, 2018. This characteristicontributes to the pervasive use of MMR

in articulating, conducting and documenting research practice, and it gains prominghee as

third methodological movemefior tRQH R1 W K H réasgardipdraBigvmR DORQJ ZL W k
guantitative and qualitative approach@eswell & Guetterman202Q Creswell & Plano

Clark, 2017;Johnsa, Onwuegbuzie & Turner, 2007J.0 date, the definition of MMR has
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evolved from combining a @utitative method collecting numbers (claseded data) and the
gualitative collection of words or images (opemded data), to involving various aspects of the
research process, methods, viewpoints and anaysgs\ell & Plano Clark, 201 Tashakkori

& Teddlie 2009). One composite definition presented in a widely cited articliobgsao,
Onwuegbuzie & Turnef2007, p123), who canvassed a number of prestigious scholéne

MMR field, defines MMR as:

M > «dgatype of research in which a researcher eam of researchers combines
elements of qualitative and quantitative research approaches (e.g., use of qualitative
and quantitative viewpoints, data collection, analysis, inference techniques) for the

broad purposes of breadth and depth of understandingcarroboration

Accordingly, the rationale for adopting MMR in this research is also to explore a variety of
viewpoints, to integrate qualitative and quantitative modes for inference, interpretation and
analysis and to generate divergent insights, iemta obtain a complete and comprehensive
picture of IP\based preventive education among college students in -tifeesituation.

Further details of MMR applications in this research are provided later in this section.

There are three highly recognis®tiMR research designs, namely (1) the convergent design
(Qual+Quan: qualitative and quantitative data are collected and analysed separately and
concurrently, with both strands of data compared and integrated to display evidence); (2) the

explanatory sequdial design (Quan Qual: quantitative data are collected and analysed in

the first phase, following which the results are used to build on a qualitative plan in the second
phase) and (3) the exploratory sequential desggl( Quan: qualitative data areollected
andanaly®d initially, and then quantitative instruments are developed and tested in sequence
to test, explain and confirm the initial qualitative results) (Creswell & Creswell, ZG&8well

& Plano Clark, 2017 Plano Clark2019).
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To advance the field of MMR, thereaggrowing tendency to embrace the idéacorporating

these core designs into other larger research frameworks, suclteasin elements of
participatory action researchy composing an enhanced research desigddoeas complex

practical issues through a hybrid methodological lens (Creswell, 2009; Ivankova & Wingo,

2018; Ivankova, 2017; Melissa DeJonckheere, Toraman, Haddad and Vaughn, 2019; Creswell

& Plano Clark,2017). Participatory mixed methods research refiergshe combination of
SDUWLFLSDWRU\ DO V-EDYMHECHSCDFREPXRDLWRU\ UHVHDUFK -
S SDUWLFLSDWRU\ DFWLRQ UHVHDUFK" DQG PL[HG PHWKRG)
most prominent complex applications of the core SMUHVHDUFK GHVLJQVY VHH
3ODQR &ODUN DQG pRQH RI WKH DGYDQFHG DSSOLFL
UHVHDUFKY VHH 30DQR &ODUN [VakQval Bnd DVingo (2018Q DGGL
suggested participatory mixed methods researchnesgistically intersects qualitative
VWDNHKROGHUVY SDUWLFLSDWLRQ ZLWK TXDQWLWDWLYH
components of action research. This in turn has the benefit of prodocieghethodologically

sound andscientific outcomes toriform intervention planning, implementation, monitoring
andevaluation. Accordingly, this studgtersected a threghase participatory mixed methods
designalongsideaspects of an action research framework as a means to develop ebsceabl

IPV preventve intervention curriculumandto HQKDQFH VWDNHKROGHUVYT HQ
research outcomes. &hfollowing section introduces action research and describes the

application othemixed methods desidry drawing on elements of an action resegmatess

5.32 Action research

Action research is commonly used as a methodological approach for improving practice
(OOLRWW OF1LII XUW /HZLQ LQLWLDOO\ FRL(

codified it into a cyclical process for improving the social/living coodsi of disadvantaged
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people (Carr & Kimmis, 1986; Cohen et al., 2018). Today, the term is widely applied to
research in many guises, for instance action research, participatory action research, critical
action research, practical action research, actiamieg, communitypased participatory

action research and many others (McNiff, 2013; Cohen et al., 2018; Kemmis, McTaggart &
SKRQGD WLV RIWHQ FLWHG DV D SDUWLFLSDWRU\ SU
reflection, as well as theory apdactice, in participation with others, in the pursuit of practical

VROXWLRQV WR LVVXHV RI SUHVVLQJ FRQFHUQVY 5HDVRQ

Action research draws a great deal of attentiautaculum research and development, siihce

provides adynamic SURFHVYV IRU GHYHORSLQJ D FXVWRPLVHG V\OO
interests and abilitieCarr & Kemmis, 1986; Elliott, 1991; Stringer, 2018)is concerned

with generating living theory and introducing innovations in teaching and learning practice
(Reason & Bradbury, 2008; McNiff, 2013; Riding, Fowell, & Levy, 199%dditionally, as

ReaVRQ DQG %UDGEXU\ S VXIJIJHVWHG pLW LV D YHULE
DFWLRQ UHVHDUFK SUDFWLFH LV OHVV GHILQHG DV D GHILC
LQ WKH G.mlthe UKRatibnwesearch has been introdutegromote innovative actives

when educating IPVYelated issuem schools For exampleRenold (2018) led a schebhsed
participatory activist project using afttesed methodologies to challenge the oppressive sexual

cultures and practices among young peapM/ales(for more detail, see Section 3.4.2)

$OWKRXJIJK WKH HPSKDVLV RQ DFWLRQ UHVHDUFKYV puKHDL
gualitative approaches, there is an increasing attention in the literature on mixed methods and
participatory research engers and consolidations (Mertens, Bledsoe, Sullivan, & Wilson,

2010; Ivankova, 2014; Creswell & Plano Clark, 2017; Marti, 2015). This study adopted a
participatory mixed methods research framework, drawing on the action research cyclical
process, i.e. phning a change, acting on and observing the process, reflecting on the

consequences and so on (Kemmis, McTaggart & Rhonda, 2013, p18), to develop a school
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EDVHG ,39 SUHYHQWLYH LQWHUYHQWLRQ FXUULFXOXP DQG
phases Using this framework, this research deals with IPV issues by customising and
delivering this IPVrelated curriculum through a thrpbase methodical inquiiyp-action

processlin this study, the nature of participation included an iteratiweiculum design and
developmenapproach based on a series of reflective sessions with students and t@hehers.
following section describes how this study emplotelintersection gbarts ofaction research

in terms of cydkal stagesvithin a partcipatorymixed method$ramework

5.3.3 Participatory mixed methods research drawing on elements of an

action research framework

MMR often intersects with other approaches, by linking with complex research designs
involving various phases such as action research (Creswell & Plano Clark, 2017), and it can be
strengthened when combined with action research (Ivankova & Wingo, 20di&oixa (2015)
justifies the possibilities of synergistically combining the two approaches, and in her book she
describes that mixed methods and action research are similar in a number of methodological,
philosophical and conceptual ways, thereby making thiegration meaningful, credible and
advantageous. In addition, Creswell & Tashakkori (2007) introduced a practical perspective to
carrying out research by following a bottam approach, whereby researchers conducting
mixed methods research indeed adopLW WR LPSOHPHQW WKHLU pWUDGLW
instance action research. Creswell & Plano Clark (2017) also described a complex application
of the core mixed methods design within a participatory research framework, while Plano Clark
& Ivankova (2016) described this convergence as an advanced application in the design of
mixed methods research. Additionally, some studies indicated that even though action research
tends to be associated more closely with qualitative approaches, there is @ gemaency to

merge mixed methods and participatory research (Mertens et al., 2010; Ivankova, 2014;
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Creswell & Plano Clark, 2017; Marti, 2015). These assertions are supported by a growing
number of published works in various disciplines (e.g. DeJonckleteak, 2019; Ollis &
Harrison, 2015; Parker, Lieschke and Giles, 2017; Ivankova, Zibld,2018 Libby et al,

2018, in which a participatory mixed methods methodology is used to inform data collection

and analysis by drawing on some or all elemehtm action research methodology.

Accordingly, this study utilised a participatory mixed methods methodology via the
synergistical integration of mixed methods and some aspects of action research, in order to
secure a more systematic and comprehensipeoaph to data collection and analysis. The
participatory mixed methods methodological framework used in this study conceptually
consists of three phases: planning (phase 1), action & observation (phase 2) and evaluation
(phase 3). The core mixed methodssidns (Quan/Qual) were framed by the participatory
(Par) nature of IPW¥based curriculum development throughthe three phases (see Table

5.3.3).

As shown in Table 5.3.3, during the planning phase, the participatory mixed methods research
adopts anexporatory sequential design (Qual Quant+ Part) to conduct a preliminary

DVVHVVPHQW RI WKH LGHQWLILHG LVVXH E\ HI[SORULQJ SC
related education through sestructured interviews. It then moves on to inform the
developmat of a quantitative instrument and the design of an@sed curriculum and its
intervention. The planning phase provides access to various perspectives and ensures the

FRQVLGHUDWLRQ RI SDUWLFLSDWLQJ WHDFKEehemiadn.QG VWXG

During the action & observation phase, the intervention plan grounded in participatory mixed
methods inferences was implemented. Capitalising on the strengths of mixed methods, both
guantitative questionnaire data and qualitative observatiztalwere collected and analysed

LQ D FRQYHUJHQW GHVLJQ 4XDQ 3DUW 4XDO GUDZLQJ R
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perspectives. More details on participatory action design and development are provided in

Sections 6.35.5.

During the evaluationhmse, a participatory mixed methods approach in a convergent design
(Quan + Qual+ Part) informed the collection and analysis of quantitative questionnaire data
and qualitative interview data. In addition, it helped researchers to interpret the integrated
results, in order to learn whether the intervention produced the desired outcomes that were set
in the planning phase. Also, decisions about the next steps were made, using the new set of
mixed methods inferences generated from the evaluation/reflectidcheofmplemented
intervention. A reflection note on the intervention process, by the researcher, is presented in

Section 7.5.

Table 5.3.3 Threphases patrticipatory mixed methods research

Study Research design Research process

phases

Phase 1 Exploratory sequentia x Qual: interview data collection and analysis

HEWRIe s design X Quan: questionnaire instrumenksvelopment

(Qual . Quan + Part) x Part: action/intervention degn and its
interventionbuild on previous qualitative
interview results

Phase 2 Convergent design X Quan: questionnaire implemented following :

Action & (Quan + Part +Qual) pre-testposttest design

observation x Part: curriculum delivery informed by initial
planning phase

X Qual: observation data collected during
teachingactivities

Phase 3 Convergent design
SEICE | (Quan + Qual + Part)

x

Quan:evaluationquestionnaire data analysis
Qual: group interviews with students and ser
structured interviews with teachers

x Part:actionintervention reflection and revisiol

x
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9.4RESEARCH DESIGN

This section begins with an introduction to the sampling strategy, the different roles the
participants and | fulfil in the research and the worldview that |, as the researcher of the study,

have, in order to examine the methodologasgects of this research.

5.4.1 Sampling strategy

Generally, to answer research questions, it is impractical to reach all Ehses§,2017
Taherdoost2016) Thus,researcheremploy sampling techniqués systematicallydefine the
representativeubset of the whole population on which the inquiry should f(ldaascombe,
2014; Kemmis et 812013; McNiff, 2013Sharma, 201)/ It is assumethat data obtained from
the selected subgroup will represent knowledge gained from the erup; gherefore, the
appropriateness of the sampling strategy is cru@ahen et al., 2018Sharma, 2017
Taherdoost, 20)6 A suitable samplingtrategyis generallyassociated with key factors such
as sample size, sampling theds as well as representativeness and approach&Bibhen et
al., 2a.8; Denscombe, 201Faherdoost, 20)6Furthermore, it is advisable to gather a sample
more extensive tharequired, in order to allow for nemesponses, incomplete responses or
withdrawals from the studiBryman, 2016Taherdoost, 2016 ampbelket al., 2020Marshall,

1996.

A purposive samplingtrategy(Etikan, Musa & Alkassim, 2016; Tongco, 2Q0@vasusedin

this study to seek participants via direct reference to the research questions posed in Section
5.2. Purposive sampling technique, also called judgment sampisithe deliberate choice of

a participant due to the qualities the participant poss§¢sSakan et al. 2016, p2) The

prerequisite for using a purposive sampling strategy is that researchers have knowledge that
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the particular selected participangan and are willing to provide the information by the virtue

R1 H[SH UTodged-2007,p. 147). In addition, researchers have the authoritadtvely

select what participant categoriresed to be sampled, following the guidelines indicated by the
research question®Bryman, 2016) The sampling strategy must be both appropriate and
purposeful (Taherdoost, 2016; Marshall, 1998ryman, 2016; Cohen et al., 2018s
appropriate sampling decisions can have a positive impact on the quality of the research
regarding the reliability of data elicited from participafitaherdoost, 2016; Marshall, 1996

Denscombe, 201Marshall, 199%.

In this research, 160 19yearold college students made up the subject group and were
purposivelyselected as therimary representatives of the phenomenorreiation tothe
research questions (see Appendix 6 for a summahegfrticipants)This study recruitedhe
students from one colleg&hich was handpickedrom one of the participating institutions
involved in the Ni3 research project, to take part in this PhD study. The researcher worked
collaborativelywith the Ni3 research team members to seek potential participating schools and
colleges through emails, phone calls and school visginningApril 2018. By August 2019,

16 schools from Yorkshire and Humber (n=9), London (n#@South East (n=1}heNorth

West (n=1), West Midlargi(n=1) and Edinburgh (n=1)¢talling 4,204 students, participated

in the Ni3 researctOnecollege(located in Yorkshirerad Humber, urban areagceptedhe
invitationto take parbased onW KH U HV H D U FaKdthe folledeRa® &15D WiNlhg to be
SDUW RI WKH U hkjddd ThKdollegevis 2akery large general further education
college with oveR0,000 students and apprentices drawn from acrosegian. It has seven
campuseghrough which it provides a broad range of subject ardscludes full and part

time academic and vocational qualificatisaagingfrom basic skills to apprenticegts and A

levels to foundation degrees.
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7TKURXJK WKH UHVHDUFKHU T \a p&storaF & proQrEssion RéngerirddD F K H L
the Engineering Departmgrfrom the college showed interest in participating. As such, she
arranged a meeting with me to gime the opportunity to provide more research detatlseto
safeguarding lead ammdhersubject teachers in May 201B~vo moreteachers (one is a pastoral

and progression mager from the Engineering Departmeathd the otheone is a coaching

tutor of PFE from the Visual and Digital Departmeeipressetheir willingness tdake part

in theresearchafter the meetingThese three teachers were selected to be part of this study
because of their profound specialised knowledge in delivering pastoraltsubdjeEtikan et

al. (2016, p2) SRLQW RXW pS X UiB\WIVds Yidentidatds @ndQsklection of

individuals that are proficient and wafiformed with a phenomenon of inter§st

The teacher from the Engineering Department was thetdirsbnfirmtheir participatiorand
arranged méo deliverthe IPV-relatedinterventionin October 2019The planning phase took
place on # October 2019Theteacher from the Engineering Departmentoducedme to a
group of 15 students (all malesgking her PSHEsession anautlined my study to them,
following whichthe first four students put up their hands to participatereselected by me

to have an interview in a vacant meeting roaeme by oneAs somefemale students were
needed, | invited the teacheoin the Hair, Beauty and Makeup Department to be part of the
research Sheasked me taattendher session (with a group of 12 female students) and |
conducted the individual interviews with four female studeriits voluntarily participatedn

29" October 20193V VXJJHVWHG E\ &RKHQ HW DO S MLQ
researchers often handpick the cases to be included on the basis of their juddertiaat
research, the researchéesignedthe IP\:based curriculum interventioand selected the
collegedue to itswillingness to participate. The contributing teachers Raiokled the groups

of students to attend the sessibased on thewillingness to participate, representativeness,

availability and approachability.
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In the actiorand observation phase, the teacher from the Engineering Departrustiveoed
the pretest session with me to one of her classes ¢fl R@vember Nine male students
presentedt the sessionbut they didtake part in the postession. The teacher fraime Hair,
Beauty and Makeup Department conducede-session with me on MNovember (witmine
female students) ancé postsession on 11 December (witheight female studen)s
Additionally, from May 2020 to August 2020, a groupnafe studentsfive females andour
males) completed the online piest sessigrandsix of them (hreefemales andhreemales)

participated in the pogest session.

After the postsession witlthefemale the Hair, Beauty and Makeup Departnstmdentsfour
of them participated in the group interviewthe evaluation phaseurthermoretwo individual
interviews were conducted with the participating teachers. As for the online sesgion,
students three females andhree males) completed the opemded qastions in the post
guestionnaire regarding improving the wadsed interventian Table 5.4.1 presents

information on the recruited students in each stage.
Table 5.4.1 Sampling characteristics

Research phases Sampling characteristics
Department Number Gender

Planning Engineering 4 All males
Hair, Beauty and 4 All females
Makeup
Action and Engineering Pretest: 9 All males
observation Hair, Beauty and Pretest: 9 All females
Makeup Posttest:8
Online Pretest:9 Pretest: 5 females; 4
Posttest:6 males
Posttest: 3 females; 3|
males
Evaluation Hair, Beauty and 4 All females
Makeup
Online 6 3 males; 3 females
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5.4.2 The role of participants

This study intends to introdugarticipatory mixed methods methodologyormed by some
aspects of action researahan orientation to inquiry that seeks to impraa¢PV curriculum

based interventiothrough a thre@hasesnterrelatedprocessin mixed methods researdhg

mixed use of qualitative and quantitatimeethals hasdifferent butconvergentunderlying
philosophical foundations (see Section 5.A4W®)ichoften require researcherto observe and
explore the studied phenomena from both insider and outsider perspectives (lvankova &
Wingo, 2018; Creswell & Plano éxks, 2018)Similarly, in participatoryresearch, @ording

to Herr and Anderson, as cited McNiff (2016, p. 48) reseechers and participants can
interprettheir own roles and those of others in many ways, such as insider, outsider; insider
outsider, outsideinsider and multiple positionsThe application of participatory mixed
methods methodologgisoneed to balance ad consider multiple roles as insiders, outsiders

or in between that they may occupy during field research (lvankova & Wingo, 201Bis
VWXG\ , VHH WKH UROHLRYLGH DV 2R UNLQW VAIGMHK VWXGHQ

WHDFKHU V- DXYWMGOHIBGWHUL2YHH )LIXUH
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, ™ a
( Student ) ( Researcher )

Figure 54.2 The role of participants iparticipatory mixed methods research

$W WKH EHIJLQQLQJ RI WKH FXUULFXOXP LQWHUYHQWLRQ
researchbecause | was neither the research suivjer the one delivering the curriculum. My

UROH KRZHYHU VKLIWHG IURP pRXWVLGHUY WR pLQVLGHU
since | was the designer of this curriculum intervention and provided training to teachers and
worked as a teacher assistamthile they taught. Additionally, | also observed classroom
teaching andworked as a researcher whollected and analyseboth quantitative and

qualitative GDWD WR HYDOXDWH WKH LQWHUYHQWLRQ- 7KHUHI

i QV L (B Hhid flesearch.

6WXGHQWY SOD\HG WKH pLQVLGHUY UROH WKURXJKRXW W]
subject group affected from the research questidherefore, it was essential to elicit their

views and thoughts on the existence oY IBnd encourage them to share their learning
experiences for practice improvement during the three phasezexf methodslata collection

and analysis
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In addition, significant consideratiamas given to the views of teachers involved in delivering

the cXUULFXOXP 7KH\ ZHUH FODVVHG D \startlh@cdlséeywer§ LQ WKL
in charge of teaching the curriculum and were neither designers nor evaluators of this
intervention (outsider). However, they were designated by this researctitdhte@urriculum,
because students were more likely to accept the knowledge provided by a familiar teacher
rather than an unknowresearcheffor more information, see Section 34.30 lowerthe
LPSDFW RI WKH WHD F & l[déa§ o8 teairty @ cudiciiuinOaxdHty increase

the validity of practice evidence, as the researcher of this resealesigneda training
programme to outline how this curriculum should be delivehedhddition, lexplained the

aim, purpose and process of fharticipatory mixed methods researbbfore observing the
outcomes, reflecting, theorising, daathering and evaluatingCarr & Kemmis, 1986;

McNiff, 2013; McNiff & Whitehead, 2010; WatersAdams, 2006Creswell & Plano Clarks,

2018.

5.4.3Researchparadigm

A research paradigm can be definechasommonly accepted belief or value system adopted
by a scientific community to research a phenomenon by emplayiognsensual set of
principles It generally consists of ontology, epistemology and methoddlaypaadi, 2014;
Cohen et al., 2018; Morgan, 2007; Creswell & Plano Clark, 20IB¢ ontology of the
paradigm refers to the natwf thereality, being or existence of the world under investigation
(Kivunja & Kuyini, 2017; Cohen et al., 2018). As the researcher of this study, | hold the
ontological assumption that, on the one hand, human experemteelationships are
inherently limited ly the nature or essence thie social world; on the other hand, human
understandings of social phenomena aomstrained bytheir perceptions, actions and

interpretations.
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Epistemology often arises from ontology, which defines the wawhich welook atthe real

nature and existence of the worlt focusesspecificallyon how we know what we knoW
(Al-Saadi, 2014; Kivurg & Kuyini, 2017) My epistemological positiors grounded in my

belief that the reality of the social world does not exist independently but can only be known
through the constant interaction of beliefs and practidbus support the statement that
Knowledge is not about an abstract relationship between the knower and the known; instead,
there is an active process of inquiry that creates a continuabipaklrth movement between

beliefs and action§Morgan, 2014, p1049).

My philosophical foundatins are consistent with pragmatism (Creswell & Plano Clark, 2018;
Kivunja & Kuyini, 2017),which specifies that the origin of knowledge does not reside
singularly butemerges from multiple realties (ontologyand generally through practical and
pluralisic approaches (epistemolog¥y philosophical positiongiform me to think about

social research in general, and this guidediimgelectingthe participatory mixed methods
research, informed bgertainaction research framewodtementsn this study. Asnentioned
previously, this studgxploreslPV-relatedcurriculum developmerthroughthe participation

and practice of college students and teachesiag participatory mixed methods reseaaiod

drawing on some components a threephaseaction reseaft process Consequently, the

research paradignwvith which mixed methods and action research most closely aign
pragmatisnflvankova & Wingo, 2018)Accordingto, YDQNRYD :LQJR S uP
methods and action research both rely on pragmatism as one of the philosophical paradigms
underlying these approacheloreover, pagmatism orients itself ilne with the notionshat

puDOO NQRZOHGJH LYVRVPUHRZ2HGQGWMARIERBPHKZ JREMHFWLYH DQG
LQTXLUHY DWWHPSW WR SUR G X FathdiNaB&c2lIS tarGne iddhjundtidnO | H U

of quantitative methods to investigate research questions and qualitdék@etationsin

order to obtain comprehensive perspectives (Feilzer, 2010; Ivankova & Wingo, 2018;
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Shannon% D NH U 6LPLODU WR PL[HG PHWKRGV uDFWLRQ U
of empirical (knowledge derived from experience) and ratigkabwledge derived from
VFLHQWLILF UHDVRQLQJ SURFHGXUHV WikabDRbvadHMinga,UH P X O\
2018, p983)In additon SUDJPDWLVP LV pZHOO VXLWHG WR WKH DQTC
KXPDQ DFWLYLW\Y ORWhiBt@ contrastShe practical and reflective nasure

RI DFWLRQ UHVHDUFK FDOO IRU pb FRPPLWPHQW WR DFWL
p34). Considering the strong convergences between participatory mixed methods research and
pragmatismthe pragmasm approach guides this study in its investigation dhd
interpretatiorof its results. This belief shapbow, as a researchéeveloped the theoretical

framework, determined the research methaut$interpreted and analysed the collected data.

5.5DATA COLLECTION METHODS

As previously stated, this study adopted participatory mixed methods researcimgdraw
components of action research, to collect, interpret and andtsfollowing a threephase
cyclical action researcprocess (see Figure5. As shown in Figure 5, the first data

collection phase folload an exploratory sequential design (QualQuan andattempted to

clarify the problem that X6to 19yearold college students have inadequate -tRéed

knowledge, due to the low value p&ad on itby prior education. Senstructured interviews

were conducted at this stage to gather qualitative informé&tion the eight students (four

males and four females) atalidentify what IP\frelated knowledgéhey had obtained from

previous schoatig, as well as their thoughts on having a curriculum that would enhance their
understanding of IPV. Actions wetevelopedon the basis ofhe first-phaseinterview data

analysis, which provided a preliminary picture of the problematic situation and evidence for
developing an intervention plan. Buildingthe VW XGHQWVY HGXFDWLRQDO HJ[S}H

guantitative questionnaiiastrument(following a pretestposttest designjsee Appendix 4)
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wasdevised to identifytheir knowledge, attitudes and understanding of IPV, before and after

participation inthe prevention.

Phase one
Action planning
QUAL—QUAN

QUAL: interviews with eight
students (four males and
four females)

Qualitative interview data
ELENEH

Phase two
Action implementation &
observation
QUAN+QUAL

QUAN: pre-questionnaires with
27 students (14 females and 13
males)

QUAL: observation data
collection (first session with one
male group and one female
group; second session with one

Phase three
Action evaluation
QUAN+QUAL

QUAN: evaluation
questionnaires with 14 students
(11 females and 3 males)

QUAL: interviews with four
students (all females) and two
teachers (all females)

female group)

QUAL: Reflection (two teachers;
student who participated
sessions; and one researcher)

QUAN: questionnaire
instrument development QUAN: post-questionnaires with
14 students (11 females and 3

males)

Revision as necessary &
recommendation

Figure 55 Threephaseglata collection

The second phase, following a convergent mixed methedgm (Quan+Qual), provided
pertinent evidence about the action design, delivery and observation, which were carried out to
remedy any issues identified in the first pha&s. illustrated in Figure 5.6quantitative
guestionnaires were implemented to @onfto what extent student knowledge of IPV could

be enhanceih the pretest and postest stages, respectiveln the preintervention stage27
students (14 females and 13 males) completed the questiobe&ire having IPYbased
sessions. Thereaftan IPV-based curriculum wadeliveredwith the intention of promoting

deeper and more effective knowledge to hbéstudents avoid IPV abused develop safety
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strategies Besides, qualitative observations were condutteddd contextuainformation

during the curriculum deliveryTwo groups of students (one group of nine males, the other
nine females) completed the first session, and one group of eight female students finished the
second session. At the pestervention stagel4 studerd (11 females anthree males)

participatedn both sessiosand filled in the posphase questionnaire.

Finally, the third phase, also in a convergent design, gathered relevant data to evaluate to what
extent the curriculum lhbrought about change the VW XGHQWYVY DQG WHDFKHL
regarding the curriculurbased IPV interventiorEvaluation questionnairggn Appendix 4)

with 14 students (11 females athdeemaleg, a group interview with four female students and
semistructured interviews with twéemale teachers were conducted to stimulate different

voices and perspectives regarding the effectiveness of the intervedtomale students
participated in the group interview, due to their absence from the second sBs$iections

by participatingteachers, students and the researcher were provided for further improvement

and progression (see Figure 5.6).

5.5.1 Interview

Interviews are powerful instruments for gathering qualitative data, as they enable the
interviewer and interviewee to discuseeaearch topic of mutual interg§tohen et al., 2018;
Denscombe, 2014; Gubrium & Holstein, 200Interviews offer a way to contribute to
knowledge in the research domain: the interviewer elicits desired information from the
LQWHUY L H2zpbHeH VexpeHede, and in thigay, they build a knowledge base
together(Cohen etl., 2018; Jamshed, 2014jowever, this interaction has to be established
upon a relationship of trustghich enables the participating interviewees to feel comfortable
enough to reveal their experiences and motivates to share their points @¥iiev& Butroyd,

2014; Stringer, 2013)The interview advocates using language in simple teomextract
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themes related to the raised questions, atigwith openness and frankness to the given
responsegCohen et al., 2018; Gubrium & Holstein, 200Rccordingly, in this research,
interviews were conducted in a way that promoted the expression of facts and allowed the
interviewees to interpret their thoughts and feelings regarding the research questions from their
own viewpoints. Additionally, eliciting the right type of information foomprehensive

DQVZHUV WR WKH UHVHDUFK T RgdisgattivédaQV IURP WKH UHVSRC

In this studysemistructured interviewsere applied to both the first and the third data
collection phases, to explore thedapth thoughts and feelings of the participants. In the first

phase of data collection, eighteto-one interviews were condigd to enquire about the

existence of the prstated research problem and to mainly responsstes arounthe first

research question (sé@pendix 1). Operended interview questions were fatesigned in a
semistructured format, to bring out the dedilR1 VW XGHQWVY HGXFDWLRQDO HJ
ZzDV JIDWKHUHG RQ WKUHH UHVHDUFK WRSLFV VWXGHQW?®
having an IPVrelated curriculum and 3) expectations regarding what they might learn from an
IPV-based curriculumin addition, a set of prompts and probes @&Geggendix 1) was pre
constructed in a logical order and served as guidance before the actual interviews were carried
out. Relevant alternative topics around the interview questions were prepared beforehand, to
help the interviewer modify any misunderstood questions and extract more constructive
responses during the intervie@@ohen et al., 2018; Denscombe, 2014; Gubrium & Holstein,

2001) Interviews are also considered powerful tools for extracting further insights as well as
providing the basis of data sources when setting up questionf@2aiesn et al., 2018; Creswell

& Creswell, 2018; Creswell & Poth, 2018Jherefore, building on a range of interview
responses regarding what the participating student had already learned, had not yet learned and

expected to learn in terms of IPV, the questionnaires were developed (see Section 5.5.2).
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Moreover, in thehird data collection phasbpth semistructured interviews with teachers and

a group interview with students were conducted, in order to gather and explore information for
the second and third research quest{ges Appendi and 3)In this stage, tw@neto-one
interviews with subject teachers, who delivered the currictbased IPV interventions, were
carried out to elicit their opinions. These interviews provided productive sources of knowledge
regarding the efficacy of curriculum delivery, the st@@&ffHrmanceand their suggestions

for future practice (see Appendix Additionally, a group interview with four students was
carried out to solicit their feelings after being part of the curriculum intervention (see Appendix
3). The group interviewas employed at the end of this project, because it not only saved time
and resources that would otherwise have been expended on traditiot@doneeinterviews,

but it also allowed for a range of credsecking and complementary responses with a gobup
representative@Basch, 1987; Cohen et al., 2018; Frey & Fontana, 1991; Rabiee, 20843l)

Frey and Fontana (199hpted that group interviewske advantage of group dynamics to
produce new and additional data and add a phenomenological dimension to interpreting
behavioural pattens occurring in the field and observed events. Conducting the group interview
stimulated further elaboration and exmies amongst the group members and verified whether
answers from one of the respondents supported, influenced, completed, agreed or disagreed
with the others, thereby reflecting potential data on group interaction and input (Cohen et al.,

2018; Frey & Fordna, 1991).

5.5.2 Questionnaire

4XHVWLRQQDLUHY RIIHU D TXDQWLWDWLYH PHDQV RI GD
knowledge, attitudes, beliefs or understandings rather than to provide information or promote
change (Boynton & Greenhalgh, 2004; Denscombe, 2014; Gillham, 20Gnerally,

guestionnaires collect information by asking et sf straightforward questions directly
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concerning the research subject gmdviding respondentaith arange of possible answers

(Cohen et al., 2018; Gillham, 2008)hese characteristics of questionnaires simphtiéy/data

collection process for the researchelp access a large sample size, save time and cost and

make the results easier to analyBeynton & Greenhalgh, 2004; Gillham, 2008herefore,
guestonnaires were administrated as appropriate data collection tools iegbach because

they were convenient and practicBhe implementation of questionnaires not only provided

WKLV VWXG\ ZLWK REMHFWLYH GDWD RQ Wakdattitudti®sSTR QG HQV

relation to IPV, but it alsbelped collect a large amount of information in one go.

However, data quality can be problematic for questionnaires, and factual accuracy can be
misleading if they were developed inappropriately and withigatr (Boynton & Greenhalgh,

2004; Gillham, 2008) Hence, Boynton and Greenhalgh (2004, p. 13Xtggest using
previousy validated and published questionnaires, which also saves the researcher time and
resources creating new ones. Furthermore, adopting a widely cited version of a questionnaire
makes findings from the research comparable with other similar studies adihyatisgme

scales in the fieldBoynton & Greenhalgh, 2004In the literature, a range of scales have been
applied to IPV prevention, such as the CT®2 Koker et al., 2014; De La Rue, Polanin,
Espelage, & Pigott, 2017; Edwards & Hinsz, 2014; Fellmeth et al., 2015; Leen et al,, 2013)
the Rape Myth Acceptance Scédle Koker et al., 2014; Edwards & Hinsz, 2014; Storer et al.,
2016a)and the Sexual Experiences Sur{Eglimeth et al., 2015While the majority of the
published scales were based in the B&;nton and Greenhalgh (2004, p. 13a8)ue thatan
instrument developed in a different country, or cultural context may not be a valid measure in
the group you are studyinfherefore, this study adopted questionnairesldpee by a UK

based primary preventive programme named RwF, to assess the effectiveness of an educational
prevention on IP(Fox et al., 2015, p. 2519%ee Q15 to 20 of the questionnaires in Appendix

4).
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Additionally, a range of questions was added to the questionnaires on the basis of the indicated
topics and findings explored from individuaterviews withparticipating college students in

the initial stag€see Q1 to 14 of the questionnaires in Appendix 4). These questions were
developed following angxploratory sequential desigfwhich helped meet the practical and
tailored needsf this stX G\ fjarticipants. This design is particularly relevant when the
researcher lacks knowledge of the whole populaf@reswell & Creswell, 2018; Reason &
Bradbury, 2008) Therefore, questions included in the questionnaires were driven by the
SDUWLFLSDWLQJ VWXGHQWVYTY WKRXJKWV DQG IHHOLQJV
use(Creswell & Poth, 2018) To increase the quality, reliability and validity of the
guestionnaires, they were developed based on a consultation with a quantisdigech
methodologist and educational professionals, and then pilotegloorollege students before
implementation at the participating collegBgatty et al., 2019; Boyntata Greenhalgh, 2004;

Gillham, 2008) Changes made from piloting were presented in Section 6.6.1.

In the questionnaires, closed questions were preferred to open ones, because they were more
practical, quick to emplete and straightforward to co@e€rosnick, 2018; Stringer, 2013)

Several types of closed questions were adopted. For example, dichotomous questions were
used to provide a clear, unequivocal response, multhpbéce questions were developed to
capture the likely range of respondents to a given statement and rating alsalasamed
MDQFKRU VWDWHPHQWVY ZdifferentiBtiGrRod WgdbsdfCRhed @tiRa¥,L GH D
2018, pp. 32627). In this study, ten mukchoice and dichotomous questions were developed

to elicit answers in relation to essential knowledge of IPV, including its definition, sexual
consent and various warning signs of an abusive intimate relationship. Several interrelated
steps were adopted to analyse these various quesAitingugh closedjuestions posed the

risk of not enabling respondents to add any remarks, qualifications or explanations, they were

more focused and easier to analyse when compared teeoded questions, which was one
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of the reasons they were considered as suitableitothie studyDenscombe, 2014; Gillham,
2008; Krosnick, 2018)Also, the questionnaires included a variety of questibage the
benefits ofprevening the respondents from becargibored and stqyng them falling into a

pattern of answers to all questions (Denscombe, 2014; Gillham, 2008).

The developed questionnaires followed a-festposttest design, implemented before and
after curriculum delivery. In the pttest stageabou 30 studentdrom two departments one

college (see Section 5.4.1 and Section %d more context details of the college and
departmeniswere asked to fill out the questionnaires before being taught the designed IPV
curriculum. After the intervention,they were invited to answer the questioagain.
Additionally, nine students from an online workshopesponse to the CowtP situationsee

Section 6.5 fomoreinformation), who participated in the intervention virtually, filled out the
guestionnairg. This enabled me to compare various questionnaire responses, before and after
the intervention, angdrovided evidence to answire secon@nd thirdresearch questiorfsee

Section 6.6.1 for more details of questionnaire data collection and analysis)

5.5.3 Observation

Observation is an essential element ingrained within the very natpeetafipatory research
(Kemmis et al., 20130bservation irparticipatory researdls usually carried out in a flexible
manner to depict factual information and capture any unexpected occurrerecemtuaral
context(Kemmis et al., 201)3 Different from interviews and questionnaires, observation as a
data collection instrument offers researchers the ability to collectifieeaata. Since what
participants say in relation to what they do might be different from how they actually act
real life, observation acts as a way to reality check theHast perspectives of observers

(Cohen et al., 2018; Stringer, 2013; Turnock & Gibson, 2001)
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Observation can be categorised as highly structured;stemstured and unstructuré@ohen

et al., 2018; Kawulich, 2005; Turnock & Gibson, 2Q0djile observation irparticipatory

research is generally opemded and unstructured. Unstructured observation is conducted with
WKH LOQWHQWLRQ WR SURYLGH GHW DiteCGaet$&amd thy Ednte8 WL R Q V
within which these acts occ(@tringer, 2013, p. 70)Additionally, studies assume that if
researchers opt for covert dajathering, with the intdion to let the elements of the situation

speak for themselves, it is more appropriate to choose unstructured obsdakien et al.,

2018; Turnock & Gibson, 2001)Therefore, in this study, unstructured observation was
selected, as it allowed me to observe intended and unintended effects during action

implementation, and | took field notes regarding my observations on an adsmc ba

In a schoolbased enquiry, unstructured observation has the advantage of offering researchers
a deeper level of understanding through extended immersion in the classroom and interactions
with teachers and students therein. In this curricth@sedntervention, ashe researcher, |

took a visible role in the curriculum intervention but not as a known observer. Therefore,
students were unaware of being observed, in order to reduce the risk of them altering their
behaviours and influencing data relidyiland authenticity. According téngrosino and
Rosenberg (2011pbservation can be categorised into four approaches: complete participant,
participantasobserver, observasparticipant and complete observer. Mgler in ths
research can be regarded as the obsaxwparticipant. As a researcher and implementer, | was

a part of the project within the selected college for six weeks.

During my stay, and while conducting unstructured observations in the collddendies

were recorded after each sesqisee Appendix 5)in order to collect rich information for data

analysis. Field notes are generaf RWWLQJV Rl REVHUYHUVY SHUVRQDO ¢
gueries regarding their observation and are considemeadditional layer of data, following

the style and function described as an essential component of rigorous qualitative research, to
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be interpreted and analys@®hillippi & Lauderdale, 2018)in this study, field note collection
was carried out when the IPhased curriculum was delivered to students at the Department of
Engineering and the Department of Hair, Beauty and Makeup within a classroom (Settin

Section 6.6.2 for more details of the observatlata collection and analy}is

5.5.4 Reflection

Kemmis et al. (2013, p. 13uggest thaeflection has an evaluate aspect, it asks researchers
to weigh their experience to judge whether effects (and issues which arosdgsigable and
suggest ways of proceedirfiReflection has been argued to occur throughoupangcipatory
research proess(Cohen et al., 2018; Robertson, 2008 far, two main types of reflection
have been mentioned in the literature: reflectipaction and reflectiomn-action(Atkins &
Murphy, 1993; Hatton & Smith, 1995; Robertson, 20@art from reflection, reflaxity is

of crucial importance tparticipatoryresearch, and it is triggered by a critical scrutiny of the
FKDQJLQJ QD W X-tbAsdbusRwarefiass VetyGriternal thoughts, beliefs, perceptions
and so on, with the outcome of a new conceptuapgetse in terms of oneself and being part

of the lifeworld (Atkins & Murphy, 1993; Cohen et al., 2018; Robertson, 2000; Webb &
Scoular, 2011)In this research, reflections from participating teachers and students were
cadlected as additional inputs to data collection through informal written feedback (e.g. emails)
and verbal expressions (e.g. reflective discussions at the end of sessions). A reflection note by
the researcher is provided at the end of the tii@sésSection 6.7.3 for more details of reflection
from participating teachers and studengsid Section 7.5 presentgflection from the

researchgr
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5.6 ETHICAL CONSIDERATIONS

When conducting any form of research, ethics should be followed thoroughtyiligeatly.

This research was carried out by considering BERA (2018) ethical guidance at each stage of
the research design and throughout the entire pro@@sssh Educational Research
Association, 2018) The researcher adhered to the ethics of respect and took on the
responsibility to maximise the benefits and minimise the harmhé participants. All
SDUWLFLSDQWVY GDWD ZHUH WUHDWHG ZLWK DQRQ\PLW
confidentiality policyweremaintained. All participants were treated equally, and none of them
was forced to take part in the survey or the ineawg. Only after consent was provided were

they recruited, and all participants had the right to withdraw from the research at any time,
without providing a reason for doing so. The researcher took the responsibility to consider
thoroughly the potential rks that might arise from participation in this research. The collected
data were stored safely and were not misused, misinterpreted or reproduced in any other form.

Overall, consent from the participati@pllege was the chief concern of the researcher.

5.6.1 Ethical responsibilities of the researcher

Anonymity, privacy and confidentiality

Participants were made aware that their data would be treated with anonymity and
confidentiality. Their real names were not used in the data collection process, @itge

or students were ever mentioned by their names in data dissemination arndrdg& Since

this research focused on passing knowledge to students, sensitive questions, such as private

dating experience and personal IPV history, were avoided.
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Informed consent

An information sheet (see Appendix 8) was given to stakeholders such as head teachers, class
teachers, school counsellors, parents/guardians and students to ensure that they fully
understood the research. They were informed about the researcher, theiner@cet the
purpose of the research, and how the data would be disseminated. After having read the
information sheet, students were required to sign an informed consent form (see Appendix 9)
if they wanted to participate in the research. The researcluemiedl the students that their
participation in the research was completely optional, and they were given the right to withdraw

without a reason at any time.

7KLV UHVHDUFK VRXJKW WR SURYLGH HYLGHQFH RQ VWXC
increaseheir knowledge about IPV, and so their experiences of IPV were not sought. Since

the nature of this research did not involve invasive procedures, participants over 16 years old
were capable of giving consetiemselves antequiring parental consent mayveaviolated

their privacy rights. Therefore, parents/guardians were provided with an information sheet, but

their consent was not compulsory.

Potential risks to the participants

This study concerns passing on knowledge about IPV t1¢0183yearold college students.

As a result, their experiences of IPV would be discussed. | was, however, aware that they might
experience some unease or stress due to discussing IPV, and every measure was taken to handle
DQ\ uIDOORXWY VHQVLWLY HeéDWwas) tralnedi pyDiireINERsearvicKritretbH VHD U F
anticipate potential emotional fallout and to support participants during data collection (see the
certificate obtained in Appendix 7). In addition, teachers were also trained, and school
counsellors were avaliée to work with the researcher and teachers, if needed, during and after

the intervention. Furthermore, professionals, including social workers, from the$¢&rch
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centre were available to provide specialised guidance and to assist students ahdestd&(.

In summary, the research did not leave the participants worse off than before they participated.

This study aimed to identity what knowledge students have about IPV and how a curriculum
can promote their awareness and mitigate the risk of IR¥ ré@searcher was aware, however,

that within a class there might be victims and/or perpetrators. Although the focus of the study
was not on victims and perpetrators, every possible step (as discussed above) was taken to limit

any risk to those involved ithe research intervention.

Data collection and storage

All participants were recruited after they signed the informed consent. Around 40 students from
one college were involved in the curriculum intervention and recruited to complete the
guestionnaire. WlN any questionnaires were answered incompletely or vaguely, additional
participants were recruited. This research was conducted alongside reséaB¥ atrthe Ni3
researchcentre, and the recruited college was randomly selected from among a number of

cdleges already identified by the Ni8searclcentre in the UK.

In the third phrase of the action research (evaluation of the curriculum intervention),
participating students were recruited from a cohort of volunteer students. The research was
aided by BER (2018), and the participants were given rights such as anonymity,

confidentiality, the right to withdraw and the right to informed consent.

Data storage was in accordance with the UK Data Protection Act 1998. Researchers have the
responsibility to ensurne security of data and not use it in any way other than what has been
previously consented to. After completing the research, all collected data were submitted to the
Ni3 researclcentre to be archived or destroyed, as required diy pblicy and the UKData
Protection Act 1998. Signed consent forms were stored separately from collected data, to avoid

any possibility of recognising the identities of any participants. Data accessibility had to follow
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the principles of the Freedom of Information Act 2000thorised permission was required to
gain access to the data. Anonymity and confidentiality were highly considered in light of the

potential harm that could be caused by data dissemination and storage.

5.6.2 Ethical approval

This research was conductedrajside research on GBV at the Kg3earct HQWUH 7KH 8R+ ¢
Department of Human and Health Sciences Research Ethics panel awarded its approval to Ni3.
This research was granted outright ethical approval by theed&arctcentre (see Appendix

10) and okained approval from the SEPD Research Integrity Committee (see Appendix 11).

The Ni3researcltentre emailed and phoned schools, colleges and local safeguarding boards
to seek gatekeeper approval to recruit participants. Parents or guardians wereliafooorie

the research via an Ni3 school letter (see Appendix 12) and an Ni3 school letter leaflet (see
Appendix 14). They had the right to withdraw their children if they did not want them to be
involved at any time during the research. The iiSearctcentre liaised with school, college

and local safeguarding board gatekeepers who were willing to be a part of the research. This
research randomly recruited two colleges, identified as participating colleges by the Ni3

researclcentre.

5.7 CONCLUSION

This chapter introduced the research aims and questions, based orthehparticipatory
mixed methodsnethodology drawing on elements of an action research framewadas
developed.The participatory mixed methodapproachZDV GHVFULEHG abdVv pFRPS
HDGYDQFHGY DSSOLFDWLRQV R IThesotplextadyahGdrppitatiBng vV G HV
of coremixed methods weratilised in thisstudy following a threephasesmethodological

framework as planning (in exploratory sequential designQual . Quan+ Action),
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implementatiofobservation(in convergent desigrQuak Quan+ Action)and evaluatio (in

convergent desigrQuak Quan+ Action)

This participatory mixed methodesearchused amultiple insider, outsider and in between
positiors, by participatingvith studentsteachersandresearcherasinsiders, outsideinsiders

and insidefoutsider to develop a mutually benefici#V-based curriculum interventioithe
participating college, teachers and students were selected using a purposive santelyg stra
and they were viewed as active constrieetd the IPV curriculumThe worldview that the
researcheholdsto guidethis researchs pragmatismAdditionally, this study adoptetbur
methods to collecboth qualitative and quantitativdata, namely interviewgjuestionnaires

and observatia as well as reflections, which were applied to collect a diverse range of
evidencein threedifferent phases of intervention responding to the three research gaestio
The rationales, strengths and weaknesses relevant to adopting these techniques were presented.
Finally, ethical issue considerations were included. Due to the sensitive nature of IPV matters,
they may have ignited emotional feelings among the partiogpatudents, so a thoughtful
consideration of ethical issues crucially important to this study. Finally, the chapter outlined
the detailed ethical responsibility of the researcher and provided ethical approvals from SEPD

andthe Ni3researcltentreto cary out this research.
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CHAPTER VI

DATA ANALAYSIS, PROPOSEDACTION AND

REFLECTION

6.1INTRODUCTION

This chapter sets the scefw quantitative (QUAN)and qualitative (Qual)data analysis
drawing on some aspects @& threephasesaction research process participatory (PART)
dynamicgsee Figure 6.1). The first phaa#opted an explotary sequential data analysis and

interpretation (QUAL . QUAN+PART). Firstly, semistructured interviews uh eight

students (four males and four females) were conductedder to obtain irdepth knowledge

regarding the first research questiciiVhat prior knowledge do 16o 19yearold college

students have regarding IPV2IWHU DQ LQLWLDO UHIOHFWLRQ UHJDUC
knowledge of IPV gained from previous educatiarquestionnaire following a ptest and

posttest design and curriculumbased IPV intervention planere formulated with the

intention of enhacing their understanding. Moreover, in response to the Coronavirus disease

2019 (Covid19) outbreak, this study turned to online sessions, which complemented the

curriculum delivered within classroom settings.

Thereafter, the second phaselored the views of students on their participation in the project
following a convergent data analysis design and interpret@@oAN+PART+QUAL). The

second phase was desigmadinly to answer the second research questfa:what extent

can 16 to 19yearROG FROOHJH VWXGHQWVY XQGHUVWDQGLQJ R
curriculum intervention? Questionnaires were implemented both before and after the

curriculum delivery to capture changes happened. Additionalgervations were made
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alongside crriculum delivery toacquire WKH VWXGHQWVY XQH[SHFWHG UH

contextual information to enrich tlygiantitativedata analysis.

Similarly, in the third phase of data analysis, bqtlantitativequestionnaire andualitative

interview data werdacilitatedin a convergent design ZLWK VWXGHQWVY SHUVSHF
ODUJHO\ RQ WKH WKLUSthi® EuvtridulubifakedTidtetwetidnRe@ective in

promoting awareness and mitigating the risk of IPV among t@619yearold college

studens?” Also, views elicited from interviews with teachers delivering the subject provided
insights into how to operate and revise future primary preventive programmes. Reflections

from teachers, students and the researcher provided another input to irhpreffedtiveness

of any future IPV prevention programr{seeDiagram6.1).

Action Research Design
Stages

Study Phases Themes

QUAL: semi- QUAN: PART: IPV-
structured questionnaire based Identify the existing problem
Phase 1 Action Planning interviews with instrument curriculum and devise action to change

students development design the situation

QUAN: pre- PART: IPV- QUAL:
Action test-post-test based unstructured
Phase 2 Implementation & designed curriculum observation
Observation questionnaire delivery during the
analysis intervention

Identify changes before and
after the intervention

Phase 3

QUAN: PART: QUAL: individual
evaluation intervention interviews with

Action Evaluation questionnaire reflection teachers and a Interven'!tlon efflcaclvland
data analysis group interview suggestions for revision

with students

Diagram6.1 Threephases data analysis
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6.1.1 Qualitative data analysis

4XDOLWDWLYH GDWD DQDO\VLV GHDOV ZLWK zZD\V RI WDN
revealing, understanding and explaining the meanings and definitions they assign to the
researched situation (Bazeley, 2013; Miles & Huberman, 1994; Cohen et al., ROER) a

great capacity for producing multiple ideas, fresh thoughts ardkpth understandings

regarding the phenomena in question (Bazeley, 2013). However, theresiagteright

pathway to interpreting qualitative data, and as Cohen et al. (2(R8MH WKHUH LV pQR
IRUPXOD RU UHFLSH IRU WKLVY S 4XDOLWDWLYH GD\
interpretation, can be construed in multipleway®V % D]JHOH\ UHPDUNHG uD
the ideas (right or wrong) about whatRHDQV WR GR TXDOLWDWLYH GDWD D

FRQVLGHUHG DV ERWK pLWV JORU\ DQG KHDGDFKHY &RKHQ

To analyse qualitative data, Miles & Huberman (1994, pp.10 VXJJHVWHG pWKUHH FI
flows of activity: data reduction, data difpD\ DQG FRQFOXVLRQ GUDZLQJ Y
UHGXFWLRQ LQYROYHV D VHULHV RI DQDO\WLF FKRLFHYV
discarding, sorting and organising, to avoid too much detail and unnecessary materials (Miles

& Huberman,1994; Cohegt al. 2018). Data display serves to assemble organised information

and inform what is taking place, thereby making it amenable to the next steps of interpretation,
action and analysis (Miles & Huberman,1994; Bazeley, 2013). The last major flow of analysi
activity is to draw and verify conclusions. These three analysis activity streams digeaon

but interwoven throughout data collection in a number of interactive and cyclical stages with

the aim of achieving the goal of comprehensively understanttiagphenomena under

investigation (Miles & Huberman,1994; Bazeley, 2013).

$SDUW IURP OLOHYV +XEHUPDQTYV DSSURDFK WR TXDO

analyses and interpretations come under that rubric, and as Cohen et al. (2018, p.644)

132



suggeVWHG pFDUH PXVW EH WDNHQ WR DYRLG LQGHIHQVLEO\
HTXDOO\ SRVVLEOH LQWHUSUHWDWLRQ LI ERWK DUH VXVW

generally involves some or all of the seven stages (Cohen, 20148; p64

H SUHSDULQJ DQG RUJDQLVLQJ WKH GDWD

2) describing and presenting the data

3) analysing the data

4) interpreting the data

5) drawing conclusions

6) reporting the findings

7) ensuring accuracy, reliability, coherence, corroboration, validity anD ElL O L W\

These stages are not necessarily undertaken in a linear sequence, and recursion might be
LQYROYHG &RKHQ 6LPLODUO\ %UDXQ &ODUNHTV

framework of analysis for qualitative data that follows the abtruetsire and general stages.

,Q WKLV VWXG\ %UDXQ &ODUNHYV WKHPDWLF DQDO\\
TXDOLWDWLYH GDWD 7KH DXWKRUV GHILQHG WKHPDWLF L
acknowledged, yet widely used qualitatizzQ DO\WLF PHWKRG S T EXW WKH
IRXQGDWLRQDO PHWKRG IRU WKH TXDOLWDWLYH PHWKRGT
DEDO\VLYVY WKDW D UHVHDUFKHU VKRXOG OHDUQTY S $C
approaches to condiireg thematic analysis (e.g. Alhojailan, 2012; Guest, MacQueen &
1DPH\ -RIIH %QUDXQ &ODUNHTV WKHPDWLF D
most influential and provides clear guidance and basic skills that are accessible to qualitative
researchers (Maguire & Delahunt,2017). Braun & Clarke (2006, p.87) outlined six phases of

thematic analysis (see Figure 6.1.1(1)):
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M IDPLOLDULVDWLRAQ
2) generating codes

3) highlighting themes

4) reviewing themes

5) defining themes

6) writing- X S

As suggested above, the six phases are not unique to this type of thematic analysis, and some
can be found in other qualitative analyses. Likewise, these phases do not move from one phase
to the next in a fixed linear order; sometsniéerative activities occur back and forth between

phases, when needed (Braun & Clarke, 2006, p.86) (see Figure 6.1.1 (1)).

The process is not necessarily linear,
iterative activities moving back and
forth occur when needed

—

Step 2: creating initial
codes, locating Step3: searching for Step 4: reviewing
th‘iﬂitfhefad:::!a;:;ngl interesting text II potential themes and |I themes and II Step 5: refining and Step 6: producing the
conceptualising the segment and collating collating codes into generating a map for defining final themes research report
. p . e them to each code relevant themes thematic analysis
initial ideas abel

Step1: transcribing

Figure 6.1.11) Braun & Clarkef §2006) sixphases thematic analysis

AXDOLWDWLYH GDWD -BralHded Drich ResddifftidnaRd a# texpl@nation of
SURFHVVHY LQ LGHQWLILDEOH ORFDO FRQWH[WVY OLOHV
gualitative data were collected through interviews (in the first and third phases), observation

(in the second phase), a qualitative survey. feom questionnaires) and reflection (in the third

phase) (please see section 6.1). The unstructured observational data (i.e. observed events,

conversations or behaviours) and reflections (i.e. reflective discussions, reflexivity notes and
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guestions for further exploration) were analysed and presentsithg narrative and
summarising accounts (for more details, please see Section 6.6.2 for the observational data
analysis, and Section 6.7.3 for reflections). The following discussion mainly addresses how the
thematic analysis framework was adopted in this study in order to analyse interview data
collected in the first phase. The third research phase interview analysis is presented in Section

6.7.2.

Stepl:familiarisation

The first step in themati@nalysis involves reading the transcripts over and over again in order
to become very familiar with them before going any further (Braun & Clarke, 2006). In this
study, the interviews lasted around 20 to 30 minutes, which were transcribed by me, the
reseacher of this study. First, | familiarised myself with the transcriptions by reading them

repeatedly, in order to form initial ideas for potential codes.

Step 2:generating codes

After forming general ideas about the major concerns of this research iiartkeripts, in this
VHFRQG SKDVH , EHJDQ WR JHQHUDWH LQLWLDO FRGHV &l
VPDOO FKXQN RI GDWD WKDW FDQ EH DVVHVVHG LQ D PHDC
Braun & Clarke, 2006, p.88). However, different easchers may develop different
perspectives regarding how to code, and it also depends on the research questions and the mode
of analysis (i.e. inductive/datdriven or deductive/theorgiriven) (Braun & Clarke, 2006;

Miles & Huberman, 1994). This study ¢galy followed a deductive/theoigyriven thematic

analysis. As Braun & Clarke (2006, p.89) suggested, when following a tdewen thematic
DQEDO\WVLV p\RX PLIKW DSSURDFK WKH GDWD ZLWK VSHFLIL
DURXQGY , QI stakdd\to Yodexttie\segment of data by paying attention to capturing

interesting aspects about the research phenomenon and responding to the first research
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T X HV Wh& @rior(knowledge do 160 19yearold college students have regarding IPV?
A code identification example is presented in Table 6.1.1. Initial ideas were formed from
knowledge obtained in the literature review about some potential codes. However, | did not

have preset codes but developed and modified them as | worked through ting podcess.

Table 6.1.11) An examplef codesapplied to a small segment of data

Data extract Coded for

| heard little& about it through high schdgkind of like 1.Previous education
brush over a bit They showed me something about it by 2.Learned a little

not really explainet] notreally taught people to understa( 3.Ineffectively deivered
it* LWITV NLQG RI WRR VFDUHG WR 4.Sensitive topic

it « LWV DERXW Y LR 6uH@tFé¢Rlly i@ JH| 5.Violence not in IPV
deptlt43, not really in a relationship

| did the analysis through the NVivo 12 software programme, which enabled me to review,

sort, name and match the chunks of data in response to certain research questions. As | worked
back and forth throughu the data, | kept discovering and defining new codes; for example, |
LGHQWLILHG D YHGGUHHRIP Dwbkkwig tieltvén$dsipts By looking at the way the
interviewees commented on a research phenomenon (e.g. interviewlemfedthat physical
YLROHQFH LQYROYHV KLWWLQJ 3VRPHRGQUWgéestEKth@ s LQ FRC
KLWWLQJ \RXU 3JLUOIULHQG"~ | R B). Porkkimhes] | mBdHfied-bvye VHH 6 H
DOORFDWHG WKH H[LVWLQJ FRGHV IRG HNORBZOHG JHF CBDOWVI
NQRZOHGJH  SGRQTW NQRZ DQG *PLVXQGHUVWDGG&LQJIV" ™ L
the first theme in Table 6.1.1 (2) and Table 6.1.1 @YEn though it is impossible to provide

clear guidelines on when to stop coding, Braun & © U N H S VXIJIJHVWHG V
UHILQHPHQWY DUH QRW DGGLQJ DQ\WKLQJ VXEVWDQWLDO
saturation, that is to say, when | recognised the data had been fully codeecadohgewas

an unnecessary refinemengtbpped and moved on to the next step.
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Step 3: highlighting themes

After all the data has been initially coded and collated, the third step is to analyse the codes and
consider how different ones may combine to form an overarching theme. | examineg the p
determined codes and organised them into six broader themes (please see Table 6.1.1 (2)), i.e.
preliminary themes identified along with the codes associated with them. The themes were
predominately descriptive, in that they described patterns in therelaivant to the research
guestion. Most codes are associated with one theme, although some are associated with more

than one, e.g. partial knowledge, misunderstanding, never learnt and gender bias opinions.

Table 6.1.1(2) preliminary themes

Theme: Previous knowledge Theme: Previous knowledgt Theme: Previous

for various forms of IRV

for IP\trelated terms

knowledge of IPV

related behaviours

Codes:

X Good knowledge

x Partial knowledge

X Genderbiased opinions

X Misunderstanding

x Can explain théteral
meaning

Theme: Previous |IP¥élated
education

Codes:

X Never learnt

X Learnt some information
online/from social media
or news

X Learnt violence in general
but not IPVbased

X Learnt child abuse

Learnt a little/not indepth

X Not effectively delivered

X

Codes:

x Partial knowledge

X Wrong knowledge

x Genderbiased opinions

X Misunderstanding

x Can explain the literal
meaning

Theme: Benefits of having
IPVtrelated education in

schools

Codes:

X Awarenessmprovement

x Knowledge
improvement

X What a relationship
looks like

X How to behave in a
relationship

x Skills to deal with
conflicts

X Turn to whom for help

X Recognise
acceptable/unacceptablg

behaviours

Codes:

X Never heard the
term

X }v[3 IV}A

X Never learm

Theme: Suggestions for

what to teach/how to

teach IP@elated

knowledge

Codes:

x PSHE sessions

X Inviting
guest/policelvictims

X Through
assembliegroups

x Presentatios

X Teachabout

1(( € v§ P v

thoughts and acts
regardingto do
things and see things

X Warning signs
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x Safety strategies/ How | x More detailed
to keep safe/ How to knowledgeabout IPV
deal with the issues X How to identify

x Confidence to intervene abusive acts

X Respecgender
differences

X Stopping abusive acts

Step4:.reviewing themes

After devising a set of candidate themes, during this phase my imarkred developing,
modifying and refining the preliminary themes recursively. According to Braun & Clarke

S pLQ WKLV OHYHO D FRQVLGHUDWLRQ RI WKH YDOI
coded data and entire data set, but also wié¢th&¢ KH FDQGLGDWH WKHPDWLF
UHIOHFWYV WKH PHDQLQJY HYLGHQW LQ WKH GDWD VHW DV
WKHPHY QDPHO\ 3SUHYLRXV NQRZOHGDHWR G YEDHKLIRKIMR XRUIWP \
knowledge of IPVrelated taJPV"~ S3SUHYLRXV NQRZOHGJH RrelatB®” DQG 3
HGXFDWLRQ LQWR D QHZ-WHBPW D® NHAR ZOUICRIB ,38GGLWLF
WKH WKHPH SEHQHIUWU RN HKG® HGAEXIFIBBWLRQ LQ VFKRROV™ LQV
IPV-related FXUULFXOXP" DQG FKDQJHG WKH QDPH RI WKH WK
teach/how to teach  PMUHODWHG NQRZOHGJH™ WR 3H[SHFWDWLRQ RI

example of the refinement is shown in Table 6.1.1. (3).

Table 6.1.1(3) Themes refinement

Codescategorised under three themes:

Theme 1.Prior IR¥elated knowledge

Codes:

x Knowledge levelgood knowledgepartial knowledge/misunderstanding/lv A & Z &
know

X Genderbias issues

X Violence not in intimate relationships

x Ineffectivelydelivered /Learned a little/ not in depth

138



Theme 2. Perception of having an {f\ated curriculum

Codes:

X Benefits: interested/important
x Cognitivelevel: Knowledge improving/Awareness promoting/confidence

x Behaviour/skills: Safety strategy/hefgeking skills/conflicts skills

Theme 3. Expectation of what/how to learn

Codes:

x Forms of delivery: inviting guests/having sessipresentation

X What to teaclilearn: warning signdielp-seekingskills

Step5:defining themes

$FFRUGLQJ WR %UDXQ &ODUNH S HSKDVH EHJL
WKHPDWLF PDS RI \RXU GDWDY VR DFFReU@h&3 Ja@emticVHU W |
PDS ZDV GHYHORSHG LQ WKLV VWXG\ VHH )L JXdtated 71
NQRZOHGJH ZDV GHYHORSHG PDLQO\ WR DVpatAHAU WKH |
knowledge do 16to 19yearold college students havegarding IPV? 7KH VHFRQG WKH
SSHUFHSWLRQV RIUKDYOWHGD @ X BOLFXOXP" DQG WKH WKLU!
ZKDW KRZ WR OHDUQ" SDUWLFXODUO\ SURYLGHG LQVLJKWYV
data collection phase and tailored HB®®d curriculum development according to the

VWXGHQWVY QHHGV )LJXUH
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Prior IPV-related

knowledge Perception of having an

IPV-related curriculum how to learn

| |

Previous knowledge of Benefits of having IPV- Suggestions for what
1PV related education in to teach/how to teach
schools IPV-related knowledge

Expectations of what/

Previous IPV-related
education

Previous knowledge
for various forms of
IPV-related behaviours

Previous ki ledg
for IPV-related terms

Figure 6.1.12) Thematic map, showirthethree main themes

Step 6:writing-up

The final step in thematic analysis is writing the findings. In this study, the findings of the
first-phase interviews are illustrated in Section 6.2; for more details on theptias#®

interviews, please find Section 6.7.2.

6.1.2 Quantitative data aralysis

Quantitative data analysis means analysing data that can be counted or quantified and have a
numerical value associated with them (Blaikie, 2003; Albers, 20i&iman, 2014; Vogt,
Gardner, Haeffele & Vogt, 2014). It does not equate to running statistical software as a tool for
number crunching; instead, it is a way of critically thinking in order to reveal underlying trends,
relationships and patterns and tawrvalid conclusions from the data (Albers, 2017, p3). It
generally serves larggcale investigations, but it can also be associated with -sowé
research (Humble, 2020; Blaikie, 2003). In this srsallle study, quantitative data were
collected followng a pretestposttest designed questionnaire (see Section 5.5.2 for more

information about the questionnaire development). Several interrelated steps illustrated in
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Albers (2017, p3) (see Figure 6.1.2) were adopted to analyse the quantitative questionna

data:

Initial study design

Plan first round of data anlaysis

|

Data collection

Plan second (more)

; — i
Exploratory analysis rounds of analysis

] .

Reflect on interesting or
unexpected results and how to
examine them at a deeper level.

Statistical analysis - >

Results

Figure 6.1.2AlbersY §2017)quantitative data analysisrocess

Different from seeing the process of quantitative analysis as a linear series, Albers (2017)
presents the steps in an iterative cycle (see Figure 6.1.2). The critical thinkiagspimcdata

analysis starts before a data collection methodology can be determined. As Albers (2017)
VWDWHG JpIJRRG GDWD DQDO\WLYVY NQRZV IURP WKH VWDUV
performed, which was defined early in the study design. The ddeonl other) rounds of
DQEDO\VLY HDFK GULOO GHHSHU DQG H[SORUH LQWHUHVWL(
(p7). The following suksections present the three steps required for the quantitative analysis

of the data, namely 1) preparing the dataanalysis, 2) analysing the data and 3) interpreting

the results.
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Step 1: preparing the data for analysis

First, on top of figuring out what data to collect, research suggests that we should carefully
think in terms of why we wish to collect this ual what we need to measure and how it will

be measured (Field, 2018; Albers, 2017). On the one hand, two types of variables are generally
examined in a research question, namely a predictor/cause (otherwise known as an independent
variable) and an outcorfedfect (also known as a dependent variable) (Field, 2018, p7). In this
VWXG\ WKH SURSRVHG LQGHSEDYVGIHQMXYDUEREROM LYW MEKHH
SURSRVHG GHSHQGHQW Y-JWIOTDE/OHIGL X G 8 WX\G\W QD /G 18Q,3 D Q G
DQDO\VLYVY IROORZLQJ D *EHIRUH DQG DIWHU" H[SHULPHQW
characteristics of different variables among the same group of people (Blaikie, 2003; Marsden

& Torgerson, 2012). On the other hand, variables can take on vadales of measurement,

broadly categorised into four types: nominal, ordinal, interval and ratio (Albers, 2017; Field,

2018; Blaikie, 2003; Treiman, 2014; Humble, 2020). In this study, nominal scales providing
response options, where respondents checloongore categories, were adopted in most of

the questions in the instrument (please see Q2 to Q13 in the questionnaire presented in
$SSHQGL] 4 DQG 4 DVN IRU GHPRJUDSKLF GDWD UHJDUC
4 WR 4 VHHN VWXGaGld Qf WV fefkiQos, idexvalean§ed and warning signs;

Q13 involves seven true or false statements regarding IPV episodes). Ordinal scales measuring
VWXGHQWVY DWWLWXGHYVY WR D VHULHV RI ,39 DFWV UDQJI
ZURQJ®*UWB®OO\ ZURQJ ~ DUH SUHVHQWHG LQ 4 $GGLWLR
VWXGHQWVY NQRZOHGJH OHYHO RI ,39 UDQJLQJ IURP 3VWL
illustrated in Q15. Thereafter, the next step is to convert the variables into cainfienmat

for analysis (Crewswell, 2018; Blaikie, 2003; Field, 2018; Humble, 2020). To do so, a score

was assigned to each response scale for each response item on the questionnaire instrument,

and a codebook was created to guide the coding procedufgpfserdix 19 for the codebook).
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Step 2: analysing the data

After data collection is complete, the data require an exploratory analysis (Albers, 2017). The
exploratory data analysis consists of exploring relationships within the data and the quality of

the data, which mainly involves 1) examining the descriptigtssics, to get a feel for data

spread, identifying outliers and consistent values between study groups, and 2) graphing data

to visualise its distribution (Albers, 2017, p). In this study, three types of scores, namely single

item scores, summed scoreslalifference scores, were adopted for scoring the data, in order

to gain a sense of data spré@dewswell, 2018, p175). Examples of these three types of scores
XVHG WR DQDO\VH 4 WR 4 LQFOXGLQJ TXHVWLRQV 3ZKDW
3ZKW EHKDYLRXU FDQ EH VHHQ LQ D KHDOWK\ LQWLPDWH U
VHHQ LQ DQ XQKHDOWK\ LQWLPDWH UHODWLRQVKLS"" DUl
Singleitem VFRUHY ZHUH XVHG WR FRPSDUH HDi&KINSHAitidviR QTV UH
summed scoresereappliedto sum responsds some or all of the questions, thereby avoiding

bias occurring when only looking at one variabdad differences scores presented response
changes for an individual participant from one tipegiod to another, i.e. before and after the

study (Crewswell, 2018). After scoring the data, values were entered into Microsoft Excel 2019

IRU D PRUH FRPSUHVVLYH DQDO\VLV $V $OEHUV PHQYV

data entry of the cole HG GDWD DQG IRU FUHDWLQJ WKH JUDSKYV RI
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Table 6.1.2. An example of three types of quantitative scores

Single item Scores
ID Question 4 Question 5 score Question 6 score
number/gender  score
3672 9 4 5
Female
520 5 4 5
Female
5287 5 4 4
Male
21022 6 5 4
Male

Summed Score or Scale
ID Question 4 Question 5 Question 6 Summed scores
number/gender
3672 9 4 5 18
Female
520 5 4 5 14
Female
5287 5 4 4 13
Male
21022 6 5 4 15
Male

Net or Difference Scores
ID number/gender Pretest score (Q4 Posttest score (Q4 Net or difference score

6) 6)

3672 18 18 +0
Female

520 14 18 +4
Female

5287 13 14 +1
Male

21022 15 16 +1
Male

Exploratory analysis reveals which statistical tests are applicable, and it also provides the clues
the researcher needs to interpret the results of the statistical analysis (Albers, 2017). Since this
research is smaélicale, generally speaking, advancéatistical analysis, i.e. correlational
analyses andtests, were considered inappropriate and unreliable (Field, 2018; Knapp, 1990;
Siegel, 1957; Elliott &Woodward, 2007). Although de Winter (2013, p7) shows that

conducting a-test is feasible with smlascale research, it needs to be drawn from a small
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sample population and the effect size has to be large; otherwise, the statistical power vanishes,
and it is not suitable for psychological/ behavioural sciences. Correlational analysis is popular
when anbpysing Likert scales (Choi, Peters & Mueller, 2010); however, Knapp (1990, p123)
argued that although it is preferred to analyse Likert scales with parametric techniques, one
should not be afraid of using ngarametric instruments, as this approach mapdyre
VWURQJHU VWDWLVWLFDO SRZHU $OVR *DUGQHU +DHIIH
descriptive statistics in favour of inferential statistics and significance testing is unfortunate,
because many research questions can be answered with des¢dphniques and do not
UHTXLUH VWDWLVWLFDO LQIHUHQFHY S TKHUHIRUH LQ
mainly conducted to summarise the overall trends and tendencies in the data, thus providing an
understanding of how varied theoses might be and offering insights into where one score

stands in comparison with the others. Measures relating to central tendency and range (Field,
2018; Albers, 2017; Blaikie, 2003) were mainly conducted in this study in order to answer the
second resiDUFK T XHoVWhhtReJtent® can 16to 19yearROG FROOHJH VWX
understanding of IPV be increased following a curriculum interverithn7 KH FHQWUDO WH(C
is a statistical measurement that describes the centre value of the entire distribution, commonly
referred to as the mean, median and mode (Field, 2018; Gardner, Haeffele & Vogt, 2014;
Albers, 2017). The mean (known as the averages is the most commonly adopted statistical
measurement in a central tendency despite the fact that it can be misleading when involving
extreme scores in some distributions (Field, 2018). It is also the most frequently used
measurement in this study wheomparing the intervention efficacy among various groups.

The range sets out to quantify the spread of scores in the distribution (Field, 2018, p23). For
HIDPSOH LQ WKLV VWXG\ WKH UDQJH RIITHUV DQ XQGHUVW
pretest and postest scores. Following this line of thought, this study visually presents an

overview of the questionnaire data and portrays findings in the form of column charts, line
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FKDUWYV DQG WDEOHV $V *DUGQHU +DHIIe&ffedtive whdhJ W
FRPSOHPHQWHG E\ JUDSKLF UHSUHVHQWDWLRQV RI WKH GI
used in this study mainly 1) summarise the profile of the data, i.e. frequencies were used to
show the spread of each value in a dataset, and the waesaapplied to indicate the centre

where a frequency distribution lies, and 2) explore connections between parts of the data, i.e.

correlations and associations (Creswell, 2018, Blaikie, 2003; Field, 2018; Treiman, 2014).

Step3: interpreting the results

The final step is to interpret the findings (Albers, 2017). In this study, the findings of the pre
testposttest designed questionnaire (the second phase of data analysis) are illustrated in
Sections 6.6 and 6.7.1 following the order of questions prabemtethe questionnaire

instrument.

6.2FIRST PHASE OF DATA ANALYSIS

This section presents the analysis for the first phasgalftativedata collection(see Figure

6.2 (1)). Individual interviewswere conducted at a college in the north of Engldmdmore
contextdetails see Section5.4,2nd they revealed a lack of adequate-bged knowledge
among college students aged 16 toHifdings from this researde in line with evidence
documented in the Literature Review chapter, in that limited numbers of primary preventive
interventionshave been effectively developed to educate British young people about IPV
issues, anthe active role of schools in this regard has been undervi@@ed& Stanley, 2006;

Ellis, Downe, Farrelly, Hollinghurst, & Stanley, 2015; Parkes et al., 2016; Phipps & Smith,
2012) As mentioned previously, the aim of these-tmene interviewsn the first phase was

to achieve an irdepth understanding of the issue regarding the first research quégtfioat

prior knowledge do 16to 19yearold college students have regarding IPVP0 do soJ

initially interviewed three collegdwwdents aged between 16 and 19, one female and two males,
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at a college in Leeds, England, in September 2019, to pilot the designed interview instruments

and to acquire some interview experience for further research.

QUAL: semi- QUAN:
structured questionnaire based Identify the existing problem

interviews with instrument curriculum and devise action to change
students development the situation

Figure 6.2(1) The first phasef QUAL data analysis

Following the pilot interviews, | conducted five mandividual interviewswith two maleand

three female students, at the same college in October 2019. | first interviewed two male students
from the Department of Engineering, who volunteered to be part of my research. Since it was
difficult to identify female participants inheé Engineering Department, | turned to the
Department of Hair, Beauty and Makeup, to seek volunteer female interviewees, and carried
out three interviews with them. Considering a large majority of students from the Engineering
Department were males, andnalst all the students from the Hair, Beauty and Makeup
'"HSDUWPHQW ZHUH IHPDOHYVY D JHQGHU DSSURDFK WR XQGt#t
needs isvitally important in appealing toboth female and male studerded helping the
intervention to benore gender inclusiv@g-ox et al., 201p Concerns and issues arising around
gender differences in the process of curriculum delivery are discussed further in the second

data analysis phase.

The first and second interview questiarfsthis phaseVR XJKW DQVZHUV FRQFHUQL
understading of the definition of IPV and five types of violent behaviours utilised to abuse

others in an intimate relationshig. KH FROORFDWLRQ pLQWLPDWH SDUWQ'
FRPELQDWLRQ Rl HLQWLPDWH SDUWQH U fpeds@rEnvifn YWhRO HQ FH |

one has a close private, loving or sexual relationship, and it can include former or current dating
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or married partners, regular physical or sexual partners, paitrarpen relationship or one

night stands. Generally, there are fdarms of violent behaviour in an intimate partner
relationship, namely physical, psychological, sexual and control(Mprid Health
Organization, 2012)Additionally, cyber violence, an emerging form of abusive behaviour,
involving repeatedly sending unwanted messages or distributifpVdalkK HU SHUVRQYV JLU
sexual images online without permissiphkturk, 2015; Gradinger et al., 2015)as also

considered in this research.

$00 Rl WKH LQWHUYLHZHHY DUWLFXODWHG WKHLU XQGHU)
HHPRWLRQDO YLROHQFHY DQG MVH[XDO YLROHQFHYT ,Q FR
GHVFULEH ZKDW RRDWBROQWQH\DEXVHY LQWHUYLHZHHV

LQWHUYLHZHH )XUWKHUPRUH QRQH RI WKHP KDG
YLROHQFHYT $V IRU SK\WLFDO YLROHQW EHKDYLRXUV DOO L

physcally violent against another persdtar example, interviewee (1) commented:

SK\VLFDO YLROHQW EHKDYLRXU LV OLNH SK\VLFDO DI

someone, so just do things physically hurt someone.

However, interviewee (Heemed to thinthat it was onlyphysical violence if the beating was

not deserved:

Physical violent behaviour is like beatinther people with no reason, hittitigem

with no real reason, you just want to.

Thisresponse was indicated in a study conducteBdxyet al. (2016)who examied how

acceptable it was for a partner to physically abuse the other in an intimate relationship, by
DVNLQJ TXHVWLRQV FRQFHUQLQJ GLIITHUHQW H [ RXUWHYNWX F K
or UWWKH\ FKIPBIWHBKRQLQGLQJ SR it Qaelsdid@as chlide MDrev H G

likely to accept physical violence asvay to resolve conflicts when there was, in their view, a
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reasorfor doing soAny act where one attempts to cause harm to another through physical
means should be considered phyisitalence. Additionally, in order to determine whether the
MKDUPY FDXVHG E\ SK\VLFDO DFWLRQV FDQ EH UHJDUGHG D
byCT DQG DQ\ LQMXU\ VFDOH UDWHG D {&tiatsl. 2060Skmilgt PRGHUD
to physical violence, all of the participants expressed that emotional violent behavaues
KXUWLQJ VRPHRQHTVY PHQWDO D QtBerd méhidhed QWe@ ugdig DOW K L

saying a rangef insulting words; forexample Interviewee (5) stated:

Emotional violence is mainly about verbally saying something to others, for example,
calling their nicknames, making them uncomfortable by the way talking to them or
DVNLQJ WKHP TXHVWL®RQ@hsweY,Kalsd niakeQeW uddoQfuvtable,

depressed, anxiouand pitting againstthem emotionally.

However,in addition to verbaViolence, psychological violence also involves other-non

physical actions used with the purpose to manipulate, weaken btefrigaznother person

mentally or emotionally. This also involveSsLVWRUWLQJ RU FRQIXVLQJ DQRWt
themselves and harming their wbking in everyday life, for example bptspeaking to

themfor days at a time and making important decisfonZLWKRXW DQRWKHU SHU
(Eshelman & Leendosky, 2012; Winstok & SoweBasheer, 2015None of the interviewees

mentioned these categories, thus suggesting that they only had partial knowledge of

whatconstitutes psychological violence.

With respect to sexual violent behaviour, all of tlatigipants provided responses mostly
consistent with each other, such as rape farming someone to do something without

consentAs Interviewee (7) explained:

6H[XDO YLROHQFH LV OLNH \RX DUH IRUFHG WR GR WKL

cortinue to do it, without consent, it will be sexual violence.
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Interviewee (1) added a critical point on sexual violence, st#iaigex is not currency, i.e.
one does not owe his or hatimate partner sexual favours becatis®y haveboughtthem a

present or taken theout for a meal:

6H[XDO YLROHQFH LV DERXW UDSH HQJDJLQJ WKHP WHF
OLNH OHWSY{V VD\ , ZLOO JLYH \RX WKLV PRQH\ , ZLOO

to force them, enticdném to do sexual activities without giving their consent.

Compared with the weklnswered questions on physical, emotional and sexual violent
behaviour, not all of the participants could explain the meaning of controlling violergce (
Interviewee2, 3and 6).While Interviewee (1) mentioned that controlling violent behaviour

is as follows:

Controlling violent behaviour is like dominating, oxantrolling and overaggressive,
MXVW WHOOLQJ WKHP WKDW \RX KDYH WRthBRoWKLV \R

FDQfW GR WKDW \RX FDQTW JR WKHUH

There wasn interesting comment made by Interviewee (5), in that instead of seeing controlling

violent behaviour as being violent against the other, it was more relevanttorsedl:

«LW LV QROYWERXWM R WKH RWKHU LWV PRUH DERXW

should control yourself first before you do anything to somebody else.

This suggests similarities to the findings in the study carried out by Fox et al. (2014), in that
male studentareremore likely toview themselvebeing labelled abusers. That is to say, male
students tend to see IRSsues from the perspective of IPV perpetrators. This could serve to
H[SODLQ ,QWHUYLHZHHYV UHVSRQVH WKDW &BWWUROO

controlling himself.
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Concerning cyber violent behaviour, most of the students knew it was about violence against
someone online, but they failed to give a detailed description, except for Interviewee (5), who

answered:

Cyber violence is that some® posts something on social media abgu, but you

GRQYTW ZDQW WR )RU HI[DPSOH VHQGLQJ SLFWXUHYV RI
be on internet. People mock others and also tell others on Instagram, Facebook and
Snapchat, also making commenftswhat you have done. And post a video about
another person and do something they do not want to disclose out to the public. That

would not be something which is respected by the other party.

However, cyber violence can exist not only publicly, but atsprivate(Thacker, 2017)The
comments made by the interviewees revealed only a few aspects of public cyber violence,
whilst private cyber violent acts such as ssxtabuse, online stalking and text message

threatswere neglected.

When it cameo definingIPV, all responses indicated that they had never heard the term before

and were uncertain about what it could méars could be attributed the majority of the

research within this area being located in the US, whilst the rest of the world tends to adopt the
WHUPLQRORJ\ 3SGDWLQJ YLROHQFH  LQVWHDG RI 3LQWLPDWI
occurs in relationships between the ages of 10 to 24, imgphdenagers, adolescents and

young peopl€Barter et al., 2009; Cui et al., 2013; Humphrey & White, 2000he UK, on

WKH RWKHU KDQG PRVW UHVHDUFK DQG SROLF\ GRFXPHQ\
DIJDLQVW ZRPHQ DQG JLUOV"® UDWKH (HeglKk R @Q/edtr@&dP DWH S

2005; Home Office, 2012, 2018)

Most of the students explained the literal meaning of terms such as dating violence, violence

against women and ¢gr domestic violence and gendmsed violence. However, there were
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different misinterpretations; for example, the majority of the students regarded-tpesddr
violence as one form of violence against transgender people, whilst it should be perceived as
violence against any gender identity. Furthermore, two students articulated that they learnt a
little aboutDV when they were in high school; however, it was not effectively delivered. For

instance, Interviewee (7) commented:

| heard little about it thragh high school, kind of like brush over a bit. They showed
me something about it but not really explained, not really taught people to understand
LW LWV NLQG RI WRR VFDUHG WR JR LQWR WRR PDQ\

general, but not redy in depth, not really in a relationship.

This comment appeared to supportéveence indicated in the literature that due to the non
statutory state of PSHE and RSE education, young people failed to receive effective and
adequate education on IR¥laed issues, and teachers were uncomfortable, uneasy and
unconfident in delivering this subjef@avies & Matley, 2020; Formby & Wolstenholme,

2012; Willis et al., 2013)

Regarding thehird question, which askeabout wherestudents shouldo to learn IPV, all of

the participants suggested that schools and colleges were the best places (see Table 6.2).
+RZHYHU LQ WKH 8. WRWHprsVemriehmhaslahgbee@dlecte@® and more
emphasis has be@iven to charity organisations, e.g. TendeRPHQfV $LG DQG 163&&
provide support and treatment to victiniGleaver et al., 2019; Stanley, Ellis, Farrelly,

Hollinghurst, & Downe, 2015)

152



Table 6.2 Answers to the third question

Interviewee Answers to Q3: where should students learn about IPV?

number/gender

Interviewee (1) female School should be responsible for teaching students this issue

Interviewee (2) male | think it should be learnt in school

Interviewee (3) male School really idike that the only way that you can reach a wide audience of pe

Interviewee (4) male School should teach us about this, it should be learnt from the lesson this mc
because most people come to schools or colleges, so it is the easiest v
eveyone to learn it

Interviewee (5) male | think we should learn about it in high school or college. When teachers thin
are having difficulties, for example, they may think you are depressed or u
because something happened, they could put yowgiowp or do some separai
sessions with you at the early stage

Interviewee (6) female | think students should learn it from schools, because it is the right place to d
D VFKRRO LWYV OHDUQLQJ HQYLUR QP H Qhtcaise
these stuffs can happen that you have to learn about it at schools

Interviewee (7) female | think there should be awareness of it in college, high schools and on social

Interviewee (8) female | think students should learn it frosehools, from primary schools to high schoc
WKHUH VKRXOG EH PRUH OHVVRQV DERXW LW

about

In addition to the way in which an IRNased curriculum should be deliveradost of the
respondents expressed intes@sthaving lessons on.iEor example, Interviewees (1, 3, 5 and

6) werein favour of having a couple of lessons to cover all IPV issaras Interviewees (1 and

5) mentioned that an IPV curriculum should be introduced into PSHE lessons at schools.
+RZHYHU WKLV DQVZHU FRXOG KDYH EHHQ DIIHFWHG E\ WK
my intention to plan an IPMased curriculum tervention.Furthermore, some students also

mentioned that they would opt for specialist IPV researchers or historiamar their
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knowledge or experiences. Interviewee (1) added that schoolsalsaltiave assemblies to
inform students about thessues, and representatives of IPV victims or perpetrators, police
or organisations could be invited to speak on the subject. Similargyyviewees (4, 6 and 8)
pointed out that people withhastory of IPV could bénvitedto teach them regarding their

own stories,or someone working for a relevant charity or organisation.

%DVHG RQ WKH DERYH UHPDUNV FRQFHUQLQJ VWXGHQWYV
curriculumto assist them in acquiring more IMéased knowledgeincluding definitions,

warning sigs, sexual consent and hedpeking strategies. Additionally, | embedded a video

of an IPVvictim talkingabout how she got into an abusive intimate partner relationship and

how she got out of it (see Section 6.3 and 6.4).

All of the participants deeply beved that they would benefit from having classes on IPV.
Some of them suggested that these classes could develop their awareness of IPV issues
(Intervieweesdl, 4 and 6), and some mentioned it would be good to know what is okaghahd

is not okay(Interviewees 1, 2, 3, 4, 5 and 8), and how to seek help (Interviewees 1, 4, 5 and

7). As interviewee (4) stated:

Students would be able to recognise the signs after having classes on IPV, like, some
SHRSOH ZKHQ WKH\ DUH LQ D $¢MaDWiLfaerkar&domgK H\ GR
XQWLO WKH\ EUHDN XS $QG VRPH SHRSOH FDQ EH YF
EHFDXVH RI KRZ PXFK \RX OLNH WKHP«RQFH \RX EUH
controlling itis in a relationship, it can affect relationshipseaftards, like trust issues.

So, having classes can help you to know what is happening when you are in a
relationship, so you will know how to deal with it and could know who to speak about

it.
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These comments enabled me, as the researcher, to appreeiatdui of my research and

strengthened my confidenaecontinuing to carry outhe curriculum intervention.

As for the last question, | asked the interviewees if thereany specific topics they would

like tosee included in the curriculunihe majoity of them articulated thahey wanted to

learn more about what can be considered a healthy relationship and what cannot, what signs to
look out for in an unhealthy relationship antatthey should do if they are in an abusive
situation.Interviewees (land 6) also expressed that they would like to find out more details

about different types of violence. All of these suggestions were taken into consideration in
order to design a tailamade curriculum, on the basis WKH VWXGHQWVY SUHIHL

needgqsee the developed curriculum in Section 6.3 and 6.4).

As a result, data from interviews in the first phase of the research suggested that college
students lacked some of the essential knowledge and skills to deal with issues of IPV.
Moreover, they hadeceived limited and inadequate knowledge relevant to IPV from previous
PSHE and RSE education. This problematic phenomenon was indicated among studies
mentioned in the Literature Review (see Section 3.3), with inconsistent quality in schools and
colleges indelivering RSE and PSHE education being a istasnding issuéDepartment for
Education, 2013; Formby et al., 2010; Formby & Wolstenholme, 2012; Long, .Z0A8)
presented data also indicated that studeste interested in learning more about IPV, and
colleges were suggested as the best places in this regard. Similarly, findings from thed.iteratu
Review presented in Section 3.4 suggested that school settings can help combat and eliminate
IPV issues, because they provide an educational environment for a large a(dibitaker

et al., 2006) This is consistent with the finding in this study that all participatingestisd
suggested schools in this regard. Howe8anderdMcDonagh et al. (2015uggested that UK
schools at the time dfieir study struggled to find adequate time to covertR8ed content in

the curriculum, and therefore the gap was filled by external organisations. These external
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organisations had the potential to provide expertise, resources and \iplemeation

experience, but they faced the challenge of maintaining the message in the long term, since
their development and continuity relied highly on funding. Therefore, this problematic
VLWXDWLRQ QHFHVVLWDWHY FROOHJH WHDNHB&EHILYfleitQYROY
to embed in the wider RSE offering, to provide students with essentiatdangknowledge

of IPV. In contrast to previous UKased primary preventive programme providers, who

entered schools as outsiders or externabmerators, this styddesigned a curriculum with
participating teachers and students as insiders angsearchers. This transformed the
GHYHORSPHQW RI D FXUULFXOXP PXW XD Oréquiretdéanty&eLVHG V

enhanced their willingness to engage and coilztieo

6.3PROPOSEDACTION AS A FEASIBLE SOLUTION

Kemmis et al. (2013, p. 54)aim that, generally, an initial phase of reflection on the current

social context is an essential prerequisite for formulating an action plan in response to a
thematic concernStringer (2013)also stressed that knowledge emerging from an original

inquiry is need in order to form a timely, intended and practical solution to the issue revealed

by the research in the plaing stage. Accordingly, after reflecting @ualitative findings

elicited from the first phase of data analysis, this study formed an initial view of the thematic
FRQFHUQ UHJDUGLQJ ,39 HGXFDWLRQ 6LQFH FROOHJH VWX
and they had received insufficient education from previous schooling, it was critically
important for this study to propose a feasible plan to fix this problematic sitséerfFigure

6.3).
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QUAL: semi- QUAN:
structured questionnaire based Identify the existing problem

interviews with instrument curriculum and devise action to change
students development the situation

6.3 The first phase of action development

Curriculumconstruced session delivery is presently the most prevalent model feb#R¥d

primary programmegEdwards & Hinsz, 2014; Hamberger, 2007; Whitaker et al., 2006;
Wilson et al., 2019)Similarly, findings from the first phase of the data analysis instiigy
alsoillustrated that IPWased curriculum delivery is the top priority for teaching the subject
(see Section 6.2). Additionallyilson et al. (201Pargued that curriculurbased intervention

in schools is one of the most efficient ways of reaching a large group of young people, and it
can also create a safe school environment and consequently stimulate healthy and positive

intimate relationships.

In the UK, limited attention was paid to schools teaching studentb#’¥d knowledge, due

to a variety of other topics included in PSHE and RSE curricula (see Section(S&hagrs
McDonagh et al., 2015)n contrast, more emphasis has been placed on secondary preventive
programmes by supporting victims of IPV and attempting to halt reoffending (see Section 3.2)
(Cleaver et al., 2019; Stkey, Ellis, Farrelly, Hollinghurst, & Downe, 2015Although a
number of primary preventive programmes were undertaken in English schools, predominantly
by external organisations, none of them adopted an action research methodology to develop a
tailored curriculum for 16to 19yearold collegestudents. Furthermore, there were large
discrepancies in components of the programme, such as drama, curriculum or video
presentations, but their effectiveness was scarcely compared or examined (see Section 3.4)

(Stanley, Ellis, et al., 2015a; Stanley, Ellis, Farrelly, Hollinghurst, & Downe, 2@1%), few
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of these interventions formulated their practice on a theoretical basis, amahiem was
JURXQGHG RQ %URQIHQEUHQQHUTV 33&7 WKHRU\ WR H[SOL

(see Section 4.2).

$FFRUGLQJ WR %YURQIHQEUHQQHUTV 33&7 PRGHO WKH SUR

human development; therefore, when propgsin curriculumbased intervention with the

HIITLFDF\ WR LPSURYH VWXGHQWVY NQRZOHGJH RI ,39 WKt

consideration. Applying it to IPV intervention, an individual with a powerful proximal process

is more likely to impede unfawurable IPVrelated genotypes, such as the risky- bio

psychological characteristics mentioned in Sections 2.3.1 and ZHetefore, setting in

motion the proximal process is vitally important in enhancing how well students learn about

the subject. In orddo achieve this goal, the joint operation of four forces has been considered:
VWXGHQWVY WKRXJKWYV YLH Zhé Dr@,R) h&avel avix@Havicé) HI D U G

attributed by students to having an HBssed educatiothe powey, 3) establikK LQJ LI VWXGHQ\

prior knowledge of IPV and their learning capabilities can be applied to attend the intervention

(the content DQ G WKH HIWHQW RI FKDQJH LQ VWXGHQWVY DW\

of IPV (the direction (see Section 4.4.2). Adobnally, to maximise the power of the proximal

process in developing and implementing an effective curricidased IPV intervention, it

should not be adopted independently but within the whole PPCT model, interacting with the

other three properties, nahg person, context and time (see Section 4.4). Therefore, this IPV

EDVHG FXUULFXOXP SURMHFW LV VWUXFWXUHG DQG IRUPX

theory. Hence, in an attempt to contribute to existing IPV knowledge, particularly in the UK

contex, this study included IPV issues in a curricutbased intervention within a college

setting based on the principles of innovation and integration.
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6.4 THE PROPOSED CURRICULUM |INTERVENTION PLAN

This proposed curriculum intervention for IPV draws on resources from the Ni3 curriculum
(see Appendix 14) and materials provided gratis by the PSHE Association and the Disrespect
NoBody project, sponsored by the Home Office and Government Equalitiese Offic
(Department for Education, 2019 ccording toHamberger (2007)the content of an IPV

based curriculum generally covers three key themes, involving knowledge, attitudes and skills,
which is line with the curriculum developed by this study (see Appendix 15 and 16). Within

the knowledge realm of this curriculum, students were expected to eadefinition of IPV,

involving five generally occurring types of abuse, the ethology of IPV within an intimate
relationship, facts around the prevalence of IPV among young people and what is meant by
consent within a healthy relationship. As for attitydbs links to harmful and virulent values

or beliefs that students hold on issues around IPV, for example ten warning signs of an
XQKHDOWK\ RU DEXVLYH UHODWLRQVKLS ZKLFK LQFOXGH
KXPLOLDWLQJ Rith the airh of\donhbtib@ Wriusing ultimatums to get something
WKURXJK IRUFH :KHQ LW FRPHV WR VNLOOV VWXGHQWYV
behaviours, in order to mitigate the risk of abusive acts. Furthermore, skills and strategies
regardingeaving an abusive relationship and staying safe were provided (see Appendix 15 and

16).

Additionally, several instructional video clips and various innovative activities were provided

WR JHQHUDWH DQ LPPHUVLYH OHDUQ krgng ihtgredtslahdfagteH V W L |
solid and indepth understanding of a specific knowledge point. As suggestBdrky2009,

p. 2) videobased instruments can have a strong effect in triggering or heightening powerful
cognitive and emotional moods or senses by presenting a concrete visual scene. During the

delivery of the curriculunbased sessions, students were expected to coopéitagach other
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by discussing several questions in pairs or groups, during and after watching the video clips.
Also, after completing tasks related to different activities, the students were invited to express

their views on the right ways to behave argpmnd in genuine IPV situations. Consequently,
IRUPDWLYH DQG FRQVWUXFWLYH GLDORJXH UHJDUGLQJ VYV

issues could be naturally developed in a friendly manner.

During this intervention, the developed curriculum on IPVsisted of two lessons lasting

abouttwo hours Training was provided to subject teachers before the sessions, and as the
researcher of this study, | took the role of an assistant teacher and supported in delivering the
intervention. | also conducted obsations and took field notes to record the unexpected for
subsequential reflection (see Sect®6.2 and6.7.3). Kemmis et al. (2013, p. 13jote that
SREVHUYDWLRQ FDQ FRQWULEXWH WR WKH LPSURYHPHQW R
more critLFDO O\ LQIRUPHG Atérbdyotadidd withDnwoNdaEh€rs to deliver the

subject, one from the Department of Engineering and the other based in the Department of
Hair, Beauty and Makeup, the lessons were conducted with about 40 studenisn@gdathe

first session, and 14 participated in the second session) at a college in Leeds from November

2019 to February 2020.

Since the social context is not static but changes over iMéeKH SURSRVHG DFWLRQ P
have a tentative and provisiorgalality. " (Kemmis et al., 2013, p. 1Due to the outbreak of

the coronavirus pandemic in March 2020 in the UK, schools and colleges implemented
unexpected closures, which stopped me from implementing and completing the scheduled
research project. In response to @mvid-19 situation, as outlined in the following section, |

proceeded with an alternative action plan.
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6.5PROPOSEDACTION PLAN TO COPE WITH CoVID-19

The outbreak of the COVH29 pandemic in the early part of 2020 rapidly changed the
landscape of the wial, and it also moved my research into uncharted waters, making it difficult
to keep moving forward. Due to the lockdown, my fieldwork had to be suspended, which meant
| could not continue the crucial data collection or curriculum intervention as plaBeeihg

my research plans collapsing, and the finish line for my graduation highly likely to be pushed
back further to an uncertain date, took a heavy toll on my productivity. It was impossible for
me to concentrate on any reading and writing during qtiaeaat home, because whatever |
had planned to get done was now impossibleti&le low productivity, continually harrowing

and devastating news online and the constant worrying calls and texts from my family were

causing even more anxiety, stress argliah.

After two weeks of deterioration, the situation made me more conscious of the change in my
attitude and the need to separate work and life. Therefore, | started to set up an office in a
vacant room in the house and decorated it to look like areoffithen established a similar
ZRUNLQJ VFKHGXOH WR ZKHQ , ZDV ZRUNLQJ LQ WKH UHYV
GLVWUDFWLRQV VXFK DV VRFLDO PHGLD DQG SKRQH FDOO\
home office. This alteration made me feel midke that | was going to my workplace every

day, and it improved my productivity substantially. To ease the stress of the excessive workload
ahead of me, | started to live in the present moment, took one day at a time and stopped
regretting the time | hadlasted and worrying about the future. | tried to consume less online

news anadonnected more with friends and family when | was off work. | also began to analyse
where my anxiety, distress and stress came from, and then disentangled all of these negative

factors to see if there was an implementable solution.
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| then realised that | had been struggling most withptméicipatoryresearch plan, due to the

Covid-19 lockdown. As argued i¢emmis et al. (2013, p. 12) 3 D F WpaRipdRoryresearch

is fluid and dynamic, requiring instant decisions about what is to be done, and the exercise of
practical judgement’/And they further point out thathe implementation giarticipatoryplans

ZLOO DVVXPH WKH FKDUDFWHU RI D PDWHULDO VRFLDO DQ
compromises must also be seen in their strategical con{&ammis et al., 2013, p. 12)
Therefore, to cope with and adapt to this unexpected situation, | startetktakibut shelving
the faceto-face intervention and turning to a wbhsed curriculum and online data collection.

| consulted with my supervisors about developing an alternative method, and they supported

me positively regarding this challenging situation

Thereatfter, | focused my attention on researching how to design online c@lmsas2000;

Rao, EdelerSmith, & Wailehua, 2015; Swan, 2001¥tringer (2013)argues thatin
participatoryaction research, practice are id@asction and previous action should be used

as a platform for further action development. Therefore, thiealty informed action at later

stage is to some extent bound by prior practice (what has been done before, previous ways of
working). Accordingly, an online IP\based curriculum was developed with careful and
thoughtful variations to critically inform ahreflect the prior curriculum delivered in physical
settings. Based on the previous curriculum, | gathered contents, ideas and themes into
PowerPoint slides and then structured the lesson in a progressive and logical manner. | then
recorded videos and aind of myself delivering each element of the course. Thereafter, | learnt

to edit videos, which allowed me to trim and split therdiButelong films into shorter
sections. Finally, | uploaded the videos, which were easily accessed by the participating

students through the shared links (see Appendix 16).
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6.6 SECOND DATA ANALYSIS PHASE

The second data collection phase presents relevant data on handling the projeattairthe
implementatiorand observatiostage(see Figure 6.6from November 2019 to August 2020.
Questionnaires, following a ptestposttest design (see Appendix 4), were developed to
FRQVLGHU WR ZKDW H[WHQW FROOHJH VWXGHQWVY NQRZO
and virtual methods of curriculum dediry. To do so, students were given a week to filhin
guestionnaire before attending the first session, and then complete another one within two
weeks after finishing the second session. In thetgsestage, 27 students completed the
guestionnaireandin the posttest stage, eight students from the Department of Hair, Beauty
and Makeupttended the second session and answered the questiobesidessix students
completed the online session and questionnaires. In total, 14 students finishedssiotisse

and filled in two questionnairgsvhich will mainly be used to illustrate the gestposttest

changes.

Besides the questionnaires, observations were carried out to gather live data while the actual
curriculum intervention was in progress. Accoglito Elliott (1991) rather than to produce
knowledge, the eerall aim of action research is to learn collaboratively from examining the
curriculum in progress, in order to reflect upon its consequences in an effort to improve
teaching practice. Similarly, in this study, the observations were conducted to gather
complementary data in natural teaching and learning settings, as detailed in Secti¢se6.6.2

Figure 6.6)
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QUAN: pre- PART: IPV- QUAL:

test-post-test based unstructured
Identify changes before and

after the intervention

designed curriculum observation
g
questionnaire delivery during the

analysis intervention

Figure 6.6 The second phase of data analysi

6.6.1 Questionnairas

Definition, consent and warning signs

Question 1: Who do you think argimate partners?

Based on the uniform definition provided Bwltzmaret al.,(1999, p. 11)intimate partners

are:

« married spouses and current comraw spouses; nemarital partners including
dating partners, and boyfriends/girlfriends (heterosexual or saex@; former marital
partners such as divorced spouses, separated spouses, formenanibal partners,
former dates and boyfriends/girlfriends (heterosexual or ssex¢. Moreover, intimate
partners may be cohabiting, but need not be; and the relationship generally involves

sexualactivities butneed not to

Hence, based on the definition of an intimate partner, the answihis guestion are current
boyfriend or girlfriend, former boyfriend or girlfriend, partner in a marital relationship, partner

in an open relationship andrpaer in a sexual relationship.

After implementingthe IPVEDVHG FXUULFXOXP LQWHUYHQWLRQ VWXG
considered an intimate partner witnessed an increase on theamarhg the 14 students who
presented both the ptestposttest ®ssions, HVSHFLDOO\ IRU WKH DQVZHU

boyfriend orJLUOIULHQG ™ ZKL Héurb@ 6fUHDI? duE ofl LARde Table Q1).
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Similary, WKH DQVZHU RSWLRQ 3SDUWQHU Lfiye BuDoRI&812 UHODW
out of 14.A possibleexplanation for this finding was that students seemed more able to
recognise intimate partners in current or formal relationships before attendsegiensand

they started to acknowledge that IPV could also happen in previausngerious intimate

relationships after taking part in the intervention.

2Q WKH RWKHU KDQG WKH DQVZHU RSWLRQ 3IULHQGV DQG
intimate partners, because they are people with whom an individual has a clisestefaor

mutual affection, but generally they are not attached to romantic or intimate sexual
relationships. However, as shown in Table Q1, before attending the work&hap,
respondents (includingnefemalestudentdrom the Department of Hair, Beguand Makeup

and tree students from the online session) thought that friends were intimate partners.
Conversely, after completing tilsessions, seven out of 14 studdatsfemales, fivefrom the

Department of Hair, Beauty and Makeup and two ftbaonline sessiohwho presented both
sessionsconsideed friends as intimate partners. A likely explanation for this unexpected
increase maye that the respondents were more cautious about the potential of whom to
consider an intimate partner after the worlghtthis phenomenon can also be identified in the

existing literature, in that some students, especially females, became anxious after being part

of a preventive programme about getting along with an abusive partner in a future relationship

(Fox etal., 2016; Fox et al., 2014)\otably, caution should be taken to avoid the undesired
direction that IPVbased primary prevention can have on participating students. Similarly,
Edwards and Hinsz (20)4highlighted two research studies that had seen a deterioration in
SDUWLFLSDQWVY DWWLWXGHV DIWHU WDNLQJ SDUW LQ DQ
YDULDQFHYV DPRQJ WKH SURJ thBtifoBst & drgied QIAdNaQ3/8: HRA3zGHOL Y F
(2014, p. 5)to be a worthwhile undertaking, in order to clarify the negative factors that

contribute to the undesired outcomes of an intervention.
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TableQ1

Pre-test (h=14): Posttest (n=14):

Friends 4 7

Current boyfriend or girlfriend 13 14
Former boyfriend or girlfriend 4 12
Partner in a marital relationship 11 14
Partner in an open relationship 5 12
Partner in a sexual relationship 12 14
Parents 5 1

Q2: What type of violent behaviours CAN happen in an intimate relationship?

As discussed in Section 2.2, the first WHO world report on violence and health (1996) defines
that there are four general forms of violence within an intimate saktiip, namely acts of
physical aggression, psychological abuse, forced intercourse and other forms of sexual
coercion and various controlling behavioyi#/orld Health Organization, 2002, p. 89)
$OWKRXJK F\EHU DEXVH ZDV QRW \HW RQ :+2YV UDGDU DW
platform for IPV, owing to the presedtay ubiquitous and indispensable existence of social
media(Peterson & Densley, 2017; Wolfefdevenger et al., 2016) herefore, together with
the four general types of IPV acts, cyber viakers included in the present study as one of the

violence categories.

As evidenced in Diagram Q2 (13t the preest stagejt seems that a large majority of

participants, especially females, had good knowledge of the five forms of abuse existing in
intimate relationships. All female students from the Department of Hair, Beauty and Makeup
whofilled both questionnaires, before and after the sessions (Diagram Q2 (1) and DiagramQ?2

(2)), acknowledged that there were various acts of abuse, including phgsidional, sexual,
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controlling and cyber in an intimate relationshifmwever, compared to all male respondents
from the Department of Engineeriagithe pretest stagethe Diagram Q21 showed that one

out of ninemale students considered emotionaldacontrollingviolence irrelevant to IPV.
Furthermore, two out of nine male students didthimik thatcyber abuse could happen in an
intimate relationshipThese statistics suggest that female students in this saegreed to
havebetter awareness of naus types of IPV abuse occurring in intimate relationships than
males. In contrast, the male students seemed to think IPV can only take place in physical and
sexual forms, and so emotional, controlling and cyber IPV acts were undervalued by them.
This finding is consistent witkrox et al. (2015)which also found that males are more likely

than female particgnts to accept certain IPMlated behaviours in certain circumstances.
Similarly, questionnaires completed by students attending the online workshop indicated that
two of the participatingnalestudents did not recognise cyber violence as an IPV act. \Howe

this viewpoint started to change after they completed the online lessons, resulting in all of them
considering IPV to involve every type of abusive act mentioned above. This finding likely
confirms that attending the online workshop had some impa@tsB OWHULQJ WKH SDU!

perspectives on the various abusive acts occurring in aib#B¥d relationship.
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Diagram Q2 (1)

PRETEST

m Pre-test: Department of Engineering (9 male students)
m Pre-test: Department of Hair, Beauty and Makeup (9 female students)

m Pre-test: Online Workshop (5 female students and 4 male students)

o)) (o)) (o] o o o o o (o] (o] o))
© 0]
‘ ‘ ~ ~
PHYSICAL EMOTIONAL SEXUAL VIOLENCEONTROLLING CYBER VIOLENCE
VIOLENCE VIOLENCE VIOLENCE
Diagram Q2 (2)

m Post-test: Department of Hair, Beauty and Makeup (8 female students)

m Post-test: Online Workshop (3 female students and 3 male students)

o © © © o

| w | m | ‘D | @ | w
PHYSICAL EMOTIONAL SEXUAL VIOLENCEONTROLLINGCYBER VIOLENCE
VIOLENCE VIOLENCE VIOLENCE
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0 3: What age range experiences the HIGHEST rates of intimate partner violence?

A substantial number of studies argue that adolescents, especially aged 16 to 19, are at the
highest risk of suffering IP\(Decker et al., 2014; Humphre&y White, 2000; Monti et al.,

2001; Smith et al., 2003; Ybarra & Thompson, 20y example, the findings of CSEW in

2015 highlighted that 6.6% of men and 12.6% of women had rep&telistorieq Office for

National Statistic, 2016, p. L3Yloreover, other studies indicate that many individuals started

IPV perpetration around the average age of 16, and the majority girfiestPV victims were

around or after the age of I#Humphrey & White, 2000; Ybarra & Thompson, 2018)
7TKHUHIRUH LW LV LPSRUWDOQW | Rwardhkds YhaVIPVXGnot\abkRIyL Q F U H
an issue within adult grarentakelationships buis also prevalent among their own. As shown

in Diagram Q81), before having sessions on IPV, a large majority of students (19 outrof 27

total; 12 out of 14 in matchegairg stated that the ages of 20 to 24 and 25 to 34 were the
riskiest in terms of suffering or perpetrating IPV. However, after attending the workshop
(Diagram Q3 (2)) 10 out of 1l4students in matched paibggan to recognisihat 16 to 19

yearold yourg people were most likely to go through IPV compared to the other ages. It was
OLNHO\ WKDW WKLV VWXG\ VXFFHVVIXOO\ SURPRWHG VWXGH

that could happen in their current dating relationships.
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Diagram Q31)

pre-test

Under 16 yearsThe age of 16 The age of 20 The age of 25 The age of 35Above 45 years }v[$ Iv}A
old and 19 and 24 and and 34 and 44 old

o B N W A~ 00O

m Pre-test Department of Engineering (9 male students)

m Pre-test: Department of Hair, Beauty and Makeup (9 female students)
u Pre-test: Online Workshop (5 female students and 4 male students)

m Pre-test: Department of Hair, Beauty and Makeup (8 female students)

m Pre-test: Online Workshop (3 female students and 3 male students)

Diagram Q3 (2)

, 1 II

Under 16 yearsThe age of 16 The age of 20 The age of 25 The age of 35Above 45 years }v[3 Iv}A
old and 19 and 24 and and 34 and 44 old

Posttest

w

N

A=

m Post-test: Department of Hair, Beauty and Makeup (8 female students)

m Post-test: Online Workshop (3 female students and 3 male students)
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Q4-Q6

From Q4 to Q6three checked questions were constructed with different wording and fashioned

LQ D ZD\ WR H[DPLQH ViayxrGind @ifferefice QeR@enth&litty, unhealthy

and risky behaviours within intimate partner relationships. AccordiKging, Kwok & Brown

(2018, p270), checked questsareeffective techniqguefor FKHFNLQJ FRQVLVWHQF\ L.
answers anddentifying careless respondeng&rosnick, 2018) Hence, from the fourth
TXHVWLRQ WR WKH VL[WK TXHVW L ®Rigch WoWdXb® Eb@swleredzds UH D VI
, 39 EHKDYLRXUV"" B3ZKLFK EHKDYLRXWLFD® H H WOIBW LR U K-
EHKDYLRXU FDQ EH VHHQ LQ DQ XQkxBVBW®W RQLYWHPDMWHS H RS
scores and codes were adopted as a way oipolating data for analysis. If the correct item

ZDV WLFNHG 3 SRLQW zZDV DVVLIJQHG WR HDFK LWHP FRG}H
the right answers were chosen, students were able to score 20 (12 points from ticked items, and
eight pointsfrom unticked items) (seeodebook for Q46 in Appendix 20). Finally, all

LQ GLYLGXD@etestVax @ pdedt Ye§ponses were summarised to yield a total score
UHSUHVHQWLQJ HDFK VWXGHQWTV UHVSRQVHV-QFMWRVYV WK

and Tables Q€06 ).

For the pretest, Table Q46 (1) shows thaat the pretest stag, nine male students from the
Department of Engineering filled in the questionnaliee highest score among them was 16,
which was obtained by two respondents, numbered B491175 and B510770; the lowest score
was 11which was acquired by respondents, neneB407104andB511963 and the average

score was 13.7. In contrast to the males from the Department of Engineering, nine female
students from the Department of Hair, Beauty and Makeup were more accurate in deciding on
the correct items regarding distinghing healthy and unhealthy IPV behaviours. One student
(numbered B543173) answered all three questions correctly and acquired 20 points. Also, both

the lowest score (14) and the average score (16.4) obtained by the females were higher than
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the males from the Department of Engineerinitherefore, gossible conclusion can be drawn

from the statistics that females, overall, have better awareness and higher knowledge of
healthy, unhealthy and risky IPV behaviours than males before receiving the intervention
Similarly, & for the online workshop, five females and four males completed the questisnnaire
at the preest stage, and interestingly, a similar trend was identified, in that the females
performed much better than matesthe whole in recognising Hday and unhealthy IPV acts.

Four females scored 19, 18, 17 and 16 individually, which were higher than the highest score

acquired by three males at 15.

Additionally, Table Q4Q6 (2) presents scores obtained b¥ matched pairs, whattencd
both pretestandposttest sessiong:ourfemalestudents (B492146, B530240, B530149 and
170173 achieved 20 pointafter having the second sessiangstudent B492146 achieved the
biggest improvement (added 6 points compared tégwt.\When compared to éthree males
who completed the whole intervention, t{#i101 and 21022)id not make any differense
and one (5287)nly made small progress (one point increas&€dken together, these results
seem to suggest that the P¥sed intervention worked bettier female participants than
males; however, considering the snsalinple, it is difficult to extrapolate a trend.

Table Q4Q6 (1)

Pre-test: Department of Engineering (all male students)

B532627 B491175 B511032 B510770 B519985 B528728 B518397 B407104 B511963 Mean

13 16 12 16 15 15 14 11 11 13.7

Pre-test: Department of Hair, Beauty and Makeup (all female students)

B492146 B200316 B521 B530240 B530149 B522120 B543173 B543019 B523554 Mean

14 14 15 17 16 16 20 19 17 16.4

Pre-test: Online session (five female and four male students)
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3672 123 5287 2298 31753 520 170702 2101 21022 Mean
female female male male female female female male male

18 17 13 15 16 14 19 15 15 15.6

Table Q4Q6 (2)

Net or Difference Scores

Department ID number/gender Pre-test score  Posttest score  Net or difference
(Q4-6) (Q4-6) score
B492146 14 20 +6
B200316 14 17 +3
Hair, Beauty and B521 15 15 +0
Makeup B530240 17 20 +3
(All females) B530149 16 20 +4
B522120 16 17 +1
B543173 20 19 -1
B543019 19 19 +0
3672 female 18 18 +0
2101 male 15 15 +0
Online session 5287 male 13 14 +1
21022 male 16 16 +0
520 female 14 18 +4
170172 female 19 20 +1

Q7: Which statement reqgardingexual conseritis correct?

Sexual consent is an agreement given to engage in a sexual activity, and it plays a vital part in
debating and discussing sexual IPV, as the absence of consent is closely related to defining
charatteristics of rape or sexual assault and coer¢lmzkowski & Peterson, 2013Yhe

VHYHQWK TXHVWLRQ FKHFNHG VWXGHQWVYTY XQGHUVWDQGL
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decide orone of four conditions in which sexual consent is valid and permissible. As illustrated

in Diagram Q7, the majority of students, both males and females, were able to choose the
correct option thatGoing home with someone is not giving consent to havevisexhat

person.+ RZHYHU WZR PDOH VWXGHQWYV IURP WIkKio peQpLQH V H\
have had sex before, it is always okay to have sex agathprovided the same response after
attending the sessions. Strangely, two girls changed #mswer t03'RQ W "NaffeR Z

receiving the intervention. A likely explanation for this response could be that the girls were

more cautious about entering into an intimate relationship after participating in this
intervention. This phenomenonwas also@&/ LILHG ZKHQ FRPSDULQJ IHPDOH V
WR WKH ILUVW TXHVW LW d®lydy tkink drXiHtvhatd paer&8ettibn 3
6.6.1,sp.123). Similarly,Gadd et al. (2014also noted that after attending an educational
programme on IPV, some females stdrto worry about future intimate relationships and were

more cautious about getting into an abusive one.

Diagram Q7

'RQIW NOR?Z
]

+H VKH GRHVQIW XVXDOO\ PHDQ WR IRUFH VH[ RQ DQ\RQH EXW
sometimes it is okay if it gets carried away

Going home with someone is not giving consenttohdfgdrmmin o0

sex with that person ————
:KHQ LW FRPHV WR VH[ 3VD\LQJ QR VRPHWLPHYVY PHDQV
3\HV”~

If two people have had sex before, it is always okay o
have sex again

0 1 2 3 4 5 6 7 8 9 10

m Post-test: Online Workshop (3 female students and 3 male students)
Post-test: Department of Hair, Beauty and Makeup (8 female students)
Pre-test: Online Workshop (5 female students and 4 male students)

m Pre-test: Department of Hair, Beauty and Makeup (9 female students)

B Pre-test: Department of Engineering (9 male students)
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Q8-009:

7KH HLIKWK DQG QLQWK TXHVWLRQV VHW RXW WR UHVHDUF
signs of an IPV relationship and the safety strategies for keeping safe and withdrawing from

an abusive relationship. In a similar way to questionsQ®4a desgptive method of data

analysis was adopted to code-Q8 (seéAppendix 19 codeboo®8-Q9), andhe mean scores
UHJDUGLQJ VWXGHQWVY UHVSRQVHV ZHUH &O®FRxODWHG
intervention phasare consistent with findings elicited frothe previous questions, in that girls

from the Department of Hair, Beauty and Makeup scored higher on average than boys from the
Department of Engineering and the mixed gender group from the online s¢ssmisagram

Q8-Q9 (1)) Moreoveramong the 14natched pairghe statistics showed that the Hair, Beauty

and Makeup Department and the online workshop groups saw an increase in their average
scores (from & to 8.6 and & to 7.8 respectively)Therefore, a possible conclusion could be

that anlPV-based intervention can chanfeW XGHQW YV D W W brglareGissMed ) iitt D U G L Q
it seems more effective to deliver it in person rather than online. However, this phenomenon

can also stem from the gender composition differences between the tws,smage boys

tend to have lower scores than girls in learning this area.
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Diagram Q8Q9(1)

Average score

pre-test

8.6
8.4
8.4

8.2

7.8 7.7
7.6
7.6

7-4 .
7.2

Department of Engineering (9Department of Hair, Beauty Online Workshop (5 female

male students) and Makeup (9 female students and 4 male students)
students)
Pre-test: Pre-test: Pre-test:

Diagram Q8Q9 (2)

Average score

Department of Hair beauty and Makeup
8.7

8.6
8.5
8.4
8.3

8.2
8.1 -
8

Pre-test Post-test

u Average score
Department of Hair beauty and 8.2 8.6
Makeup
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Average score
Online workshop

7.85
7.8
7.75
7.7
7.65
7.6

7.55

7.5
Pre-test Post-test

H Average score

Online workshop 7.6 8

010 Please decide whether the statement regarding intimate partner violence is TRUE or

FALSE.

The tenth question consisted of seven dichotomousgsastions asking for true or false
answers regarding statements on various IPV situations. Accordidghien et al. (2018, p.

477), 3 W K HotGmdus question is useful to provide clear, unequivocal responses and adopting
VHYHUDO GLFKRWRPRXV TXHVWLRQV DUH GHeNdelUsBEIOH W R
dichotomous questions were adopted from the RwF programme, publigf@denal. (2015)

WR GLVWLQJIJXLVK WKH UHVSRQGHQWVY SHUFHSWLRQV RI ,3
Q10 shows that a large majority of students acknowledged that IPV could happen between
intimate partners in both cohabitating and separating situations. Further, they recognised that
IPV was a commonly repeated pattern involving five forms of abusive behaviobathin
heterosexual and homosexual intimate relationships. Howexestudents did not think IPV

could be adopted by a former boyfriend or girlfriend after the end@ationship, whileone

student sticked teohis point after the intervention (see Tal10).Similarly, as discussed
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previously, the responses of Q1 atmgested that large number of participating students
started to recognise IPW former and informal relationships after having the intervention.
Therefore, evidence was identified support the notion that being part of this {B&sed
curriculum interventionrseem to havesome positive impacts on promoting awareness and

increasingsKkGHQWVY NQRZOHGJH RI1 ,39

Table Q10

Frequency of Frequency of
Q10: Please decide whether the statement regarding responses (pre); responses (post);
intimate partner violence is TRUE or FALSE N=14 N=14

True False True False
1. Violence can happen ifintimate relationships between 14 0 14 0
young people whether they live together or separately
2. Violence cannot happen after intimate relationships have 2 11 1 13
ended
3. People can use physical, emotional, sexual and cyber 14 0 14 0
abuse to controlothers in intimate relationships
4. Females are victims of intimate partner violence while 0 14 0 14
males can only be perpetrators
5. Intimate partner violence cannot happen in samsex 0 14 0 14
relationships and in relationships involving atrans person
6. Violence within intimate relationships is often a repeated 14 0 14 0
pattern of behaviour
7. Intimate partner violence often involves several different = 14 0 14 0

types of abusive behaviours, including physical, emotional,

sexual, controlling and cyber abuse

In conclusion, according to the results presented above, an overall improvement in participating

VWXGHQWVY DZDUHQHVYVY NQRZOHGJH DQG DWWLWXGHYV LQ
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study evidenced that female students, on the whole, seemecdketa hatter understanding of

IPV than males, both before and after implementing the intervention. However, a limited
number of male students completed every session, so future studies will need to examine
SDUWLFXODUO\ PDOH VW XGH®@aV thingbsMwdn\Wixelbpih® Gucd Q G
programmes. Also, IPNbased primary prevention may lead to undesired backlashes or result
in leaving negative effects on both participating females and males. This research indicated
that after attending the sessions, feeaaould become worried and anxious about getting into

a relationship with an abusive partner; in contrast, males were more likely to drop out of the
programme and had worse performance in terms of IPV learning than females. Furthermore, it
seemed more fective to deliver the IPAbased curriculum in a fade-face setting rather than
through an online approach. However, research involviteggee number of participanis

needed, to confirm the validity of these results.

6.6.2 Observations

As mentioned in Section 5.4.3, observation is an indispensable element ingrained in the natural
cyclical process of action research. Similar to action itself, observation is also undertaken in a
flexible manner, with the intention to openly capture thexpeeted in action implementation
(Kemmnis et al., 2013)Also, since what respondents say may be different to what they actually
do, observation can therefore serve as a reality check via thédirdt perspective of the

observerTurnock & Gibson, 2001)

In this study, | took the role of an obserasparticipant, to consider nonverbal expressions
RI VWXGHQWVY WKR XJHKwhtenDegd Gomfriukiczations/ird td déy&idp a vivid
view of the intervention under investigati@@ohen et al., 2018; Kawulich, 2005; Turnock &
Gibson, 2001)Field notes we recorded while conducting the unstructured observations, in

order to collect information and enhance the richness of the generated data. In the following
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section, an analysis of field note data, gathered in the classroom intervention with participants
from the Department of Engineering and the Department of Hair, Beauty and Makeup, is

presenteddee field notes in Appendix 5).

As illustrated in the field notes regarding the intervention for students from the Engineering
Department, the first session wesnducted at 8:30 am on a rainy Friday%ovember. It

was thought that due to the unpleasant weather, the students would find it hard to get up early

on a Friday morning, the last educational day of the week, to attend an early session. As such,
only nine out of a group of 16 male students attended the class. However, it was an active
classroom, especially when they were asked to engage in activities within a group, when they
talked to and interacted with each other enthusiastically. The field noteedlleat during

the process of delivering the fourth slide of the PowerPoint presentation regarding certain acts
LQ DQ LQWLPDWH UHODWLRQVKLS RQH VWXGHQW KDG GR»>
face should be considered a category of physicasebHe pointed out thatshould notbe

regarded as an IPV act if wtere a slight slap and not meant to hurt the other. This is an
interesting argument, since according to the-Baged literature, any act with a purpose to

harm the other through phyalaneans can be considered physical abuse, while the injury scale,
namely mild, moderate or severe, can be measure@Ts/ (Straus, 2004)However, the

teacher was hesitant regarding how to answertWeXsGHQW YV TXHVWLRQ DQG zZDV
a persuasive explanation. This phenomenon is consistent with the findings from existing studies
that subject teachers are not wholly confident and lack knowledge and skills when delivering
content on topics relewt to IPV (Alison MacKenzie, 2017; Long, 2018bffurthermore,

several interviewees in the first phase of this study also reported ineffective and inadequate
OHVVRQV RQ DFFRXQW RI WHDFKHUVY VK\QHVV DQG KHVLW
Section 6.2). Therefore, in response to this probliensituation, effective teacher training

provided by professionals and specialists is of paramount importBg@an, 2012;

180



Department for Education, 2018; Wilson et al., 201Ajditionally, when it comes to
discussing whether IPV can result in depression and suicide amongst victims, a male student
added that perpetrators could also develop depression or kill themselves. It was intiasting
although both males and females have the potential to be victims or perpetrators in intimate
relationships, the male students seemed more inclined to locate themselves as perpetrators and
see IPVrelated issues from this point of view. Moreover, @stlie prevalence of IPV abuse
among young people, one student questioned the reliability of the presented statistics, giving
the reason that it did not survey everyone. Interestingly, male students appeared to suggest IPV
was not a serious issue at timdswever, they showed interest when the teacher delivered the
eighth slide regarding seeking consent for sexual or physical activities and in what situations
sexual consent was given. The observation suggested that male students tended to see their role
asseeking sexual consent as opposed to giving it to another person when engaging in sexual
activities. Similarly Barter et al. (2009, p. 6&)so revealed that females often felt their partners

only valued tle sexual aspect of their relationships and cared less about emotional intimacy.

According to the field notes (see Appendix 6), the first session was delivered to students from
the Hair, Beauty and Makeup Department off 2&tober2019, with nine out of 1 students
attending the class. They also attended the second sessiofi Np&ber2019. As for the

first session, when delivering the third slide of the presentation on who should be considered
an intimate partner, a few of the students questioned fridryds could not be considered
intimate partners. This is in line with findings elicited from the first phase of the data analysis,
suggesting that females were more likely to mistake friends for intimate partners, both before
and after the interventiofsee Section 6.6.1). Different from females who were more curious
about clarifying whom they should consider an intimate partner, theludassl males were

more confused regarding IPV acts in intimate relationships. Also, the group of males were

more incined to challenge the authenticity of the IPV knowledge taught to them, although
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female students were convinced by the presented facts and surprised about IPV being a serious
issue among their age group. A possible explanation for the variances in thesesspnd
reactions given by different males and females may be that, compared to females, males had
less knowledge of IPV and thought less in terms of its seriousness. This might also be the

reason why the attendance rates among males were lower tHiaméie participants.

In the second session, when teaching students about the warning signs of an abusive
relationship, disagreements arose over how to distinguish controlling abuse. Although
controlling abusive acts are regarded as significant warning 9§ IPV by most studies
(Antai, 2011; Déakedahl et al., 2019; Johnson, 2006; Marshall, 1996¢ Section 2.2.3), it

still remains an indefinite, ambiguous and controversial concept to redefine, reassess and
reoperatéWinstok & SowanrBasheer, 2015 herefore, it appears reasonable that the students
were confused about how to conceptualise a controversial, disputed and ambiguous definition
around controlling abuse in intimate relationships. However, the literature suggests that
teachers should be skilful and knowledgeable enough to provide students with reasonable and
righteous explanations for IPV myths and address their confesrst al., 2014; Gadd et al.,

2014, Stanley, Ellisst al, 201%). Finally, the second session ended with a video presentation
about a victim of IPV recounting her experience of getting into an abusive intimate relationship
and then managing to leave it. The students engaged with the video, as they all stared at th
screen throughout and appeared absorbed in the story. This seems to indicate that the visual

medium is a power tool in assisting the delivery of 4felated subjects.

As a result, observational data collected from the second phase captured a number of
unexpected responses from both groups of boys and girls to IPV education, which added
contextual information to complement the questionnaire data in the second phase. Similar to
findings elicited from the questionnaires, there were also noticeable distiepam the

REVHUYDWLRQV EHWZHHQ PDOH DQG IHPDOH VWXGHQWVY
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female students tended to accept what was taught to them, and they expressed positive thoughts
about being part of the intervention. In contrast, the stalgents were more likely to defend
WKHPVHOYHV E\ VHHLQJ ,39 LVVXHV IURP D SHUSHWUDWRU'

be indifferent to such an intervention when compared with the females.

As mentioned previously (see Section 6.1), the secbadeof data analysis was based on
information gathered from questionnaires and observations, in order to answer the second
research questiofTo what extent can 1o 19yearROG FROOHJH VWXGHQWVTY X
IPV be increased following a curriculuintervention? The analysis detected significant
JHQGHU YDULDQFHV LQ PDOHVY DQG IHPDOHVY DWWLWXGH
its intervention. This is consistent wilell and Stanley (2006)vho claimed that interventions
addressing IPV issues were more popular with girls, while boys showed less interest in them.
Additionally, Gadd et al. (2014, p. 474ygued that male students felt upset being part of the
programme, because they were mainly blamed for being abusive. Wtmmnes to gender
differences among worldwide studies in the IPV field, a large majority overwhelmingly focuses

on female victimisation and male perpetratipecker etal., 2014; Humphrey & White, 2000;

Lammers et al., 2005; Shen et al., 201@)ich may account for males being more inclined to
SODFH WKHPVHOYHV LQ D SRVLWLRQ W RedthdanB3sholvviey XHV U
LOQWHUHVW LQ ,39 SUHYHQWLRQ 8VLQJ %YURQIHQEUHQQHUT"
a theoretical lens, gender, as one of the demand characteristics of the developing individual,

has the power to shape the way a person peseawel experiences the surrounding
environment, which may account fimrales thinking they were being discriminated against by

being labelled as perpetratarsI|PV-based prevention (see Section 4.4Bonfenbrenner,

2005; Bronfenbrenner & Morris, 1998)herefore, future programmes would be advised

consider a gendeapecific approach when developing a curriculum for students of different

genders. However, most existing programmes in the area adopt a-geattat approach, and
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so the efficacy of a gendspecific methodology for IPAbased primarintervention still needs
to be exploredBell & Stanley, 2006; Fox et al., 2014; Gadd et al., 2014; Stanley, &ila.,

2015a)

6.7 THIRD DATA ANALYSIS PHASE

As maintained bKemmis et al. (2013, p. 13}HYDOXDWLRQ UHIOHFWLRQ LQ D
WR PDNH VHQVH RI SURFHVVHV SUREOHPV LVVXHV DQG FR
They further added thaiLW WDNHV DFFRXQW RI WKH YDULHW\ RI SHU
situation anccomprehends the issues and circumstances in which they &isenmis et al.,

2013, p. 13)Accordingly, the third phase of data analysis presents findings taken from the
student questionnaires, sestiuctured interviews with teachera group interview with

studens and reflectiondo assist in evaluating the impact of the desired change upon the

participants.

QUAN: PART: intervention QUAL: individual
evaluation reflection interviews with

; The effectiveness of the
teachers and a

questlonnal_re group interview intervention and
data analysis with students suggestions for revision

Figure 3 The third phase of data analysis

6.7.1 Questionnairs

The collected data in this part of questionnaires consist of two sections (see Appesbigit),

were adopted from the survey developed by alidked project named RwFox et al., 2016;

Fox & Gadd, 2012; Fox et al., 2019 the first section, 12 questions following the notion of
UDQN RUGHU ZHUH SUHVHQWHG ZLWK WKH at@uesvgttv LRQ R

attention paid particularly to 14 matcheairs,regarding a variety of IPNased circumstances.
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These questions were designed to identtW VRFLDWLRQV EHWZHHQ VWXGH
behaviours, and to investigate if young people who showed more acceptance of violence were
accordingly more liksl to execute i{Fox et al., 2015Hale et al., 2012)The second section

consisted of five rating scale questions, which were applied with the purpose of prompting the

students to seldssess, in order to check their own knowledge of IPV.

Additionally, two operended questions were attito the Welbhased questionnaires at a later
stage, and they allowed the students to outline their thoughts and reflect on their feelings of

being part of this intervention in their own wor@ohen et al., 2018)
Section one

The fr vW VHFWLRQ WHVWHG WKH VWXGHQWVY DWWLWXGHV W
in various IPV situations, using 12 items. Each item was followed by four rating scales:
SHUIHFWO\ RND\ LWYV VRUW RI RND\ Ks&efMabe RU\L)R). ZURQJ
According toCohen et al. (2018, p. 48®JUHDW VXEWOHW\ RI UHVSRQVH ZKLI
scale renders it an attractive and widely used instrument in research, particularly for gathering

data oOnDWWLWXGHV DQG RSLQLRQV ‘anfovig the RZatdhed jabEad H 4
pretest, darge amount of therm§13) thought that it was really wrong for a man or a woman

to hit a wife or a husband, even if he or she apologised afterwards, while one student felt it was

sort of wrong. Alsothreeof students held the view that it was sort obmg if a man or woman

hit the other if they were unfaithfudompared td 1 of students who indicated that it was really

wrong. Additionally, three students saw hitting another person in an intimate relationship as

sort ofwrong if he or she deserved 8urprisingly, nearly half of the respondents indicated it

was sort of okay or sort of wrong for him or her to hit back if he or she was being hit by their
intimate partner. In contrast, following the podtHVW VLJQLILFDQW FKDQJHV LQ

towards IPV were identified, since the large majority of students believed that it was really
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wrong to hit another in almost all of the listed statements regarding IPV (see Table Q11 (2)).
However, one student still thought it was okay, and two studengs statas sort of wrong to

hit another if they were being hit in an intimate relationship (see Table Q11 (2)).

Afou-rSRLQW VFDOH zZzDV DSSRLQWHG WR VFRUH HDFK LWHP I
VRUW RI RND\ LWV VR Wor addtReuerage scards\forlstddeats
from eachgroup were calculatesee Appendix 19)According toDiagramQ11, among the
pre-test group, girls from the Hair, Beauty and Makeup scored avetagfe and achieved a
growth in attitude change, obtémg 47.7averagepoints in the postest phase. Before the
intervention, girls seemed more likely to deny it was not really wrong or sort of unacceptable
to hit back if they were being hit by their intimate partner. After attend@sgions on this
issue,the data indicated that they started to understand that hitting back was unacceptable in
regard to dealing with violence in intimate relationships. Additionallynarease can be seen

in the group attending the online workshop, with the average grandg fiom 463to 47.7. In
conclusion, this studyndicated attitudinal changes regarding the acceptability of IPV in

various situations, following participation in the educational programmedisgeam Q11)

Table Q11 (1):

Frequency of responses (pré¢est)

Total n: 14

Q11: Attitude towards intimate partner violence SWIV SWIV ,WIV V. WYV
perfectly of okay  wrong really
okay wrong

1. Do you think it is okay for a man to hit his wife if HE says 0 0 1 13

he is sorry afterwards?

2. Doyou think it is okay for a woman to hit her husband if 0 0 1 13

SHE says he is sorry afterwards?

3. Suppose a woman cheats on her husband, do you think 0 0 3 11

is wrong for HER to hit HIM?

4. Suppose a man cheats on his wife, do you think itusong 0O 0 3 11

for HIM to hit HER?
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5. Suppose a woman really embarrasses her husband, doy 0 0 0 14
think it is wrong for HIM to hit HER?
6. Suppose a man really embarrasses her wife, do you thir 0 0 0 14
it is wrong for HER to hit HIM?
7. Doyou think it is okay for a man to hit his wife if HE thinks 0 0 2 12
SHE deserves it?
8. Do you think it is okay for a woman to hit her husband if 0 0 2 12
SHE thinks HIM deserves it?
9. Suppose a woman hits her husband, do you think it i O 1 6 7
wrong for HIM to hit HER?
10. Suppose a man hits her wife, do you think it is wrong fo 0 1 6 7
Her to hit HIM?
11. Do you think it is okay for a man to hit his wife if He is 0 0 0 14
Drunk?
12. Do you think it is okay for a woman to hit his husband if O 0 0 14
SHE is Drunk?
Table Q11(2):
Frequency ofresponses (postest)
Total n: 14
Q11: Attitude towards intimate partner violence TWIV TWIV ,WIV V. WYV
perfectly of okay  wrong really
okay wrong
1. Do you think it is okay for a man to hit his wife if HE says 0 0 0 14
he is sorry afterwards?
2. Do you think it is okay for a woman tohit her husband if 0 0 0 14
SHE says he is sorry afterwards?
3. Suppose a woman cheats on her husband, do you think 0 0 0 14
is wrong for HER to hit HIM?
4. Suppose a man cheats on his wife, do you think it is wror O 0 0 14
for HIM to hit HER?
5. Suppose a woman really embarrasses her husband, doy 0 0 0 14
think it is wrong for HIM to hit HER?
6. Suppose a man really embarrasses her wife, do you thir 0 0 0 14
it is wrong for HER to hit HIM?
7. Do you think it is okay for a man to hithis wife if HE thinks 0 0 0 14

SHE deserves it?
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8. Do you think it is okay for a woman to hit her husband if O 0
SHE thinks HIM deserves it?

9. Suppose a woman hits her husband, do you think it i O 1
wrong for HIM to hit HER?

10. Suppose a man hits her wife, do you think it is wrong for 0 1
Her to hit HIM?

11. Do you think it is okay for a man to hit his wife if He is 0 0
Drunk?

12. Do you think it is okay for a woman to hit his husband if O 0

SHE is Drunk?

14

11

11

14

14

Diagram Q11:

Average score

48
47.5
47
46.5

46
45.5 -
45

Average score

B Pre-test: Online Workshop(3

female students and 3 male 46
students)
m Post-test: Online Workshop(3
female students and 3 male 47.7
students)

H Pre-test: Online Workshop(3 female students and 3 male students)

m Post-test: Online Workshop(3 female students and 3 male students)
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Average score
48

47.5
47
46.5
- 1N
45.5

Average score

H Pre-test: Department of Hair,

Beauty and Makeup (8 female 46.3
students)
m Post-test: Department of Hair,
Beauty and Makeup (8 female 47.7
students)

H Pre-test: Department of Hair, Beauty and Makeup (8 female students)

m Post-test: Department of Hair, Beauty and Makeup (8 female students)

Section two

In the second section, students were expected to demonstrate their knowledge of IPV by
choosing a position on a scale, from strongly agree to strongly disagree, thereby reflecting what
they felt. To ensure greater clarity, reduce ambiguity and produceuseable results, this

study used a seveoint scale (1=strongly disagree; 2=disagree; 3=lightly disagree; 4=neutral,
5=slightly agree; 6 agree and 7=strongly agree) to answer the fivessesment questions

(see Appendix 19)As evidenced in DiagramXQ (1), in the praest stagepnerespondent
strongly disagreed that they had a clear understanding of what constitutes a healthy and
unhealthy intimate relationship and that IPV is a serissise. Furthempnestudent disagreed

or slightly disagreed thiahey were aware of warning signs in an IPV relationship, various
types of IPV behaviours and hedpeking strategies. Additionallgne studentheld a neutral
attitude toward distinguishing between a healthy or an unhealthy intimate relationship, with

four of them unsure about heigeking matters. By contrast, posst (see Diagram Q12 (2)),
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all respondents slightly agreed, agreed amdth a dominant majoritytstrongly agreed that
they had acquired knowledge of IPV, including its definition, warsiggs and an increased
awareness of it as a serious issue. However, although an increased number of lstedents
who to report or turn to help when facing HP®#ated issues, it seemed that some were still not

completely confident regarding the effectivays to deal with the problem.

Diagram Q12 (1): Pretest(14 matched pairs)

m 1. | have clear understaning of what a healthy relationship is compared to an unhealthy
relationship

m 2. | am aware of the various warning signs regarding intimate partner violence

m 3. | realise intimate partner violence is a serious problem

4. | understand the different types of intimate partner violence

m 5. | realise the importance of reporting teen dating violence and am aware of who | can report tc

10 9
9
8
7 6 606
6 5 5 5
5 4
4 3 3
3 2 2 2
2 1 1 1 11 1 11 1 1ml 1 1
; 1°H°° °H°NN °H°NN || || ||
Strongly disagree disagree lightly disagree  neutral slightly agree agree strongly agree
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Diagram Q12 (2): Postest(14 matched pairs)

m 1. | have clear understaning of what a healthy relationship is compared to an unhealthy relationship
2. | am aware of the various warning signs regarding intimate partner violence
3. | realise intimate partner violence is a serious problem
4. | understand the different types of intimate partner violence

m 5. | realise the importance of reporting teen dating violence and am aware of who | can reporﬁég

o
—
[oe]
©
<
—
[ejeololola] [ejeololoNa) [ejeololola] [ejeololoNa)] oooo I o

STRONGLY DISAGREE LIGHTLY NEUTRAL SLIGHTLY AGREE STRONGLY
DISAGREE DISAGREE AGREE AGREE

Openended guestions

As shown in Tables Q13 VWXGHQWYVY RYHU Dkaeed ¢thihe lesganivédreQ W K H
positive. Four students (ID5827, ID 2101, ID21022 aind702)mentioned it was a very good

lesson, and four other students (ID 3627, ID 21022, ID 520 and ID 170702) considered it
informative. For example, one student (ID 170702) wrote down that it covered a range of really
important topics concerning IPV. Moreovéhyee students commented that the lesson was
interesting (ID 21022), engaging (ID 520) and helpful (ID 170702). However, one student
suggested to list more examples of healthy behaviours in an intimate relationship instead of

talking predominantly about abive ones.

As for the fourteenth question, four students mentioned that they knew more abdnatsi&y/
knowledge regarding the definition, warning signs and-Begking strategies after attending
the online workshop (ID 3672, ID 5287, ID 21022 and I ZFurthermore, four students

commented that they learnt more about what to do concerning dealing witheldiR®&d
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matters, including the skills to recognise abuse, strategies to be ensure safety and offering

useful advice to people (ID 3672, ID 2101,20022, ID 520 and ID 170702).

Table Q13Q14:

Q13: How do you feel about the lesson on intimate partner violence?

ID 3672 The lesson was really informative.

ID 5287 Very good session.

ID 2101 Very good

ID 21022 I think it was a very goolésson, informative and interesting

ID 520 | feel that it was very informative and engaging

ID 170702 It covered a range of really important topicsregard tolPV, was really helpful

and informative and | liked the different ways of presenting infdomafThe
lesson was overall really educational, my only suggestion would be to di
healthier examples of behaviours as alternatives to the abusive behaviours.

Q 14: In what ways have you benefited from having lessons regarding intimate partngiolence?

ID 3672 I now know the safe places that | can go and contact for help

ID 5287 | now know what it is.

ID 2101 | know what to do

ID 21022 I have more knowledge about IPV and how to stay safe in a relationship

ID 520 | know more aboulPV, and | know the signs to look for now which didn't bef
the lesson

ID 170702 | feel more personally equipped to recognise abuse in my own relationshi

especially relationships around me, where | would feel more confident g

advice and directing people towards help.

In summary, on the whole and after their participation, the participating students saw an
increase in their knowledge, attitude and understanding regarding the acceptability of
behaviours in various IPYelated situations. Also, a dominant number of sttglerdicated

that they strongly agreed with obtaining more knowledge of IPV, acquiring the skills to ask for
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help and gaining the confidence to address these issues. Additionally, the students had positive
thoughts and feelings regarding the online sessiwhich were mentioned by them as covering

a wide range of interesting topics. However, one student suggested that more examples of
healthy acts should be included rather than focusing dominantly on unhealthy or abusive IPV

traits.

6.7.2 Interviews

In this section, data were collected from separate interviews with two teachers (see Appendix
2) and a group interview with four students (see Appendix 3). Both sets of interviews were
developed to gain deep insights into their experience of being part oésbarch, and to
facilitate an overall evaluation of the curriculum intervention. To do so, they were invited to
share their thoughts and feelings on {B&sed issues before delivering and after having taught
the sessions. Findings elicited from the iniews are presented in the three -selstions

below: preinterventionwhile-intervention and poshtervention.

Pre-intervention

Interview data from the first and second phases suggested that college students acquired
inadequate knowledge of IPV from preus education, and they did not realise that it could be

a big issue before taking part in the intervention. Similarly, findings from the group interviews
with students in the third phaseaenfirmed that prior to being part of the intervention, they

were unaware of the seriousness and pervasiveness of IPV issues among them:
3, GLGQYW UHDOLVH UuStfishtWXFK D ELJ WKLQJ
S, WV PRUH SRSXO.DBtudektBY , WKRXJKW
3, GLGQYW UHDOLVH (8tudenVCP XFK JRHV RQ

3, GRQITWWIORXIJKW LWV PRUH ©Qtdderi®DQW WR SK\VLFDO
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A possible explanation for students not realising the prevalence of IPV issues could be that
they hadreceived limited knowledge on the subject from previous education. This notion is in

line withan OfSWHG UHSRUW ZKLFK LQGLFDWHG WKDW Rl VFKR
providing PSHE or RSE education involving I#dsed knowledge to students on account of

WKH WR Statuthly saiigDavies & Matley, 2020; Willis et al., 201.3Additionally, a

study conducted blformby and Wolstenholme (2012)owed that, since sensitive topics like

IPV issues in PSHE tend to cause discomfort and embarrassment ameactjtealshers, they

preferred to stay within their comfort zones and avoid teaching about these issues. Moreover,
SanderdMcDonagh et al. (2015, p. 1@}tressed that many competing issues were indeed
covered in PSHE education (see Section 3.3.2), but schools struggled to devote time to teaching
IPV-based knowledge, and generally such content wasedetl by external organisations.
Although a number of primary preventive programmes were conducted in the UK (see Section
3.4.1), most of them were carried out within a limited period of time and involved a small
population; therefore, it was difficult foromote nationwide awareness of IPV issues among
\RXQJ SHRSOH 7R FKDQJH WKLV VLWXDWLRQ %URQIHQEUH
DERXW D VXVWDLQDEOH DQG V\VWHPDWLF FKDQJH WR HQKTL
level (Bronfenbrenner, 1994; Espelage, 2014; Little & Kaufman Kantor, 2002; Pittenger et al.,
2016) By adopting the context element of PPCT theory, a holistic and-lenati intervention

could be developed with the support of a friendly school and community environment.
Additionally, a range of relevant stakeholders, e.g. parents, relatives and neighbours, could be
involved, and the local community and legal response systems and frameworks could be

reinforced(Bronfenbrenner & Morris, 1998; Fulu et al., 2014)

Compared with students, teachers indicated that they were aware of IPV issues existing among

young people and highlighted the necessity to educate them accordingly:
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3, WKLQN LWV UHDOO\ LPSRUWDQW WRSLF DQG FDQ P
raisean awareness and make them more cautious once they are in a relationship. And
they will know warning signs, what to look out for if they are in an unhealthy

relationship.” (Teacher B)

Although the teachers acknowledged the existence of IPV as a phenomeddhe value of
teaching this subject, they expressed concerns about how to design and deliver such a sensitive
VXEMHFW RQ DFFRXQW RI VWXGHQWVY UHDFWLRQV RU SHU

teacher remarked:

3At the beginning, | waa little bit concerned about what the content might be and how,
because | think, automatically, when you hear intimate partner violence, you know
straight away that it can rang alarm bells, that you do question is this subject going to

be appropriate lemers, how to deal with this subject and how much detail are we
JRLQJ WR JR LQWR %HFDXVH REYLRXVO\ ZH GRQTW N
what they have already experienced and what they have seen. It is kind of private to us,

it can be a quiteensitive subject.(Teacher A)

$FFRUGLQJ WR %URQIHQEUHQQHUYV WK H&et SecbonvA.X)G HQ W 1\
can hinder the operation of their proximal process and active engagemerdiad@¥learning
(Bronfenbrenner, 1986; Rosa & Tudge, 2018) the newest version of the RSE statutory
guidance (2019), it suggests that schools should be awastudents who may have
experienced unhealthy or abusive relationships themselves, or witnessed it at home or socially,
when designing the curriculum. Furthermore, it is important to have a good understanding of
VWXGHQWYVY IDLWK D Q Gotdét 10 tradaté&cdnstradiive lddlaBororiate coftent

for them (Bryan & Revell, 2011; Department for Education, 2019b; Youde, 2020b)

Additionally, parents should be given the right to withdraw their children from certain parts or
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the entire sex education provisigDepartment for Education, 2019 ccordingly, in this

study, participants, ranging from-1t® 19yearold college students, had the right to withdraw

from the research at any time and without giving a reason. They were informed of th
background, purpose and process of research through a detailed information sheet, and it was
compulsory to sign the informed consent if they voluntarily agreed to take part in the research

(see Appendix 8 and 9).

,Q DGGLWLRQ ERWK RI WKH LQWHUYLHZHG WHDFKHUV PHQ\

and digest the knowledge points when designing a curriculuia\én

Because for some of themnmight be a hard subject for them to take on board, it also

depends on what level of learner you deliver it to as w@lkeacher A)

3% HFDXVH \RX ZLOO JHW DOO GLIIHUHQW YLHZV IURP V'
is suitable to this level, but féine second lesson, it would be interesting if we delivered
WR D OHYHO RQH JURXS EHFDXVH , ZRQGHU KRZ WKH\ .

min long, how many of them could sit focus for that length of tiffieacher B)

According to the RSE guidae (2019), although schools are free to determine how to deliver

the content set out in this guidance in the context of a broad and balanced curriculum, it is
important to check what students have learnt from their prior education and build it into a
devdopmental process to ensure a smooth transition from learners at a lower level to a higher
level (Department for Education, 2019f)his is consistent with the argument of tduatent,

one of the forcesempldd G WR VHW WKH SUR[LPDO SURFHVYV LQ PRWLR
WKHRU\ VHH 6HFWLRQ ZKLFK UHIHUV WR FKHFNLQJ W
knowledge and learning capabilities is necessary to the success of the intervertiefar&h

when designing an IP¥ased curriculum, it is of vital importance to acknowledge what the

students have learnt previously, although this step has been undervalued by most of the existing
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primary preventive interventions on IPV in the Bell & Stanley, 2006; Fox et al., 2014;

Gadd et al., 2014Hence, this study attempted to fill this knowledge and methodology gap by
adoptingaction researcfollowing athreeSKDVH F\FOH SURFHVV WR FKHFN WE
prior knowledge regarding IPV in the first phase (see Section 6.2), build it @twthculum

design in the second phase and then evaluate the curriculum in the third phase.

Moreover, cooperation with professionals in this area can provide resources, materials,
knowledge and experience for designing potential programme content thatailsle for

various levels of learnef®epartment for Education, 2019b, p. 18¢rgensen et al. (2019)

also suggest that support from experienced professional practitioners can empower
inexperienced teachers to develop effective HBMcation. Additionally, expert training can

offer teachers suggestions on how to incorporate IPV education better into their existing
FXUULFXOXP 7KLV LV LQ DFFRUGDQFH ZLWK WKH ILUVW SU
theory (Bronfenbrenner & Morris, 2007, p. 797+ XPDQ GHYHORSPHQW KDSSH
progresses of progressively more complex reciprocal interaction between an active, evolving
biopsychological individual and the persons, objects anchbsels in its immediate

HQ Y L UR @deditdhgly, gaining the involvement of experienced professionals can served

as a powerful factor to strengthen the reciprocal interaction between patrticipating students and

an effective interventionlThis research isannected to the work carried out by the Ni3 global
research centre, which is a professional organisation addressingo&@®d issue. As the
researcher, | have successfully completed an Ni3 training course on implementing

interventions with the aim of prentng GVB (see certificate in Appendix 7).

When it comes to the duration of the average session, the results of several systematic reviews
of IPV-based primary interventions show that one session should generally be between 40 and

60 minutes(Fellmeth et al., 2015; Stanley, Ellis, Farrelly, Hollinghurst, & Downe, 2015;
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Wilson et al., 2019) ,Q WKLV VWXG\ WHDFKHU $ DOVR H[SUHVVHG

concentration and advised that allocating 40 to 50 minutes to each session wowlddbe en

3, WKLQN WKHUH ZDV HQRXJK L Qlobyeryoundy Igsh tHem W KH OF
ZRXOGQIW EH GRLQJ DQ KRXU DQG KDOI RQ WKH VH

minutes” (Teacher A)
THDFKHU % ZRUULHG DERXW VWXGHQWVY DWWHQWLRQ VSD

S«EHFDXVH , ZRQGHU KRZ WKH\ ZRXOG UHDFW WR WKD\

many of them could sit focus for that length of tini€eacher B)
She did admit that using videos was effective in &egisn delivering the session:

3 think they were actually listening and watching, you know, where it was before, back
to the screen, and they did turn around and | know they were engaged, and the video
could hold them, hold their concentration, | fdliat it was a really good video.

(Teacher B)

Using video clips to assist in IPV content delivery is prevalent among curricudised
interventiong Edwards & Hinsz, 2014; Stanley, Ellis, Farrelly, Hollinghurst, & Downe, 2015;

Wan & Batema, 2007; Youde, 2020aBerk (2009)argues that videos are especially useful

for teaching about deviant behaviours, for example IPV, since students can connelifea real
situation to what they have learnt in class. Furthermore, videos have the strength to present IPV
DFWV LQ D YLYLG DQG JUDSKLF zZzD\ ZKLFK FDQ VQDS VWXGH
when teachers try to illustrate or convey particular knowdepgints(Berk, 2009; Youde,

2020a; Youde, 2016)

In conclusion, when designing a curriculum for IPV intervention, it is essential to consider

VWXGHQWVY SHUVRQDO H[SHULHQFHV RI ,3.%ub@@Gow,KHLU ILC
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acquiring good knowledge of their prior IFdased knowledge and their learning ability can
enhance the efficacy of intervention delivefyso, agood average session length and the use
of video clips are suggested by participating teacteessa useful approach to maintaining

VWXGHQWVY FRQFHQWUDWLRQ

While-intervention

While delivering this IPV curriculuabased programme, there was always emphasis at the
heart of the intervention on keeping the participants mentally safe, well and healthy. This is in
line with the DfE RSE guidance (2019) that good practice should allaiests an open forum

to discuss potentially sensitive issues, and staff should know how to deal with a situation where
a student tells them their experience of being abused or witnessing abuse in an intimate
relationship(Department for Education, 2019b, p. 4Zhis is of critical importance when
implementing an IPVbased intervention. One interviewed teacher described how some

students felt uncomfortable and unwilling to take patenIPV lesson:

3Q RQH RI P\ VHVVLRQV MXVW WKH DFWXDO WLWOH V
\RX NQRZ MXVW WKURXJK KHDULQJ WKH WRSLF DUHD W
VD\ ZH FDQ GHOLYHU LW WR HYHU\BRRSaABOURMhaKYdY H JRW
are going to talk about, also give them the opportunities to walk out if the subject may

upset them about bringing up memories things like flfegacher B)

This remark made me aware that since the sensitive nature of IPV issuedictan e
uncomfortable thoughts and feelings among students, staff need to be experienced in providing
WLPHO\ DQG DSSURSULDWH UHVSRQVHV WR Red/HMaid QWV Y F
Associates (2001, p. 26i is vital that staff are never forced to deliver this type of content,

since theymay have experienced IPV themselves or have extreme thoughts that may affect in

on passing the correct values or beliefs that need to be communicated to students. Moreover,
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additional support, in the form of regular meetings, could be useful and alldvete&c share
their views regarding how to deal with IPV issues themselves and how to deliver the curriculum

and support students bet{&eid Howie Associates, 2001)

In this study, the participating teachers showed good awareness of the importance of school
supports for vulnerable students in term of their mentatestig througbut the intervention.

As Teacher A remarked:

3$W WKH HQG RI WKH ILUVW OHVVRQ« WKHUH QHHGV W
with the first one, we talked about intimate partner violence, consent, and it might be

at that stage, you got some vulndeapoung people, that are already in a relationship

or have realised, 2K DFWXDOO\ , GLGQTW Jk WR FRWKH@N L\QRW
interim, we need to give them something where we can signpost them to, even if like we
may within college, you can go wellEHLQJ GURS LI \RX JHW LVVXH

something for me to take on board as well.eacher A)

$FFRUGLQJ WR %YURQIHQEUHQQHUYYVY WKHRU\ PLFURV\VWH]
FRPPXQLWLHYV WKDW FDQ KDYH D G®prueH(BWnfedb@INENMIIRAD LQGLY
Shelton, 2018)Similarly, studies on IP\based educational intervention indicate that these
microsystems, as supportive environments, can encourage stfidertiHOLQJV RI FRQQHF!
to schools and increase their belongingness to the point where they feel they can seek support
from teachers and peers when the encounter IPV i¢Sagsidi et al., 2012; Edwards & Neal,

2017) Additionally, as mentioned in the guidance for RSE education (2019}rdRted
HGXFDWLRQ VKRXOG EH VHW LQ RFRIG de@EppingZdtlldatsD V FKF
socially, morally, spiritually and culturally-and within its pastoral care systgBryan &

Burstow, 2018; Department for Education, 20198)so, education on I[PV heuld
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FRPSOHPHQW DQG EH VXSSRUWHG E\ WKH VFERROTV ZL(

inclusion, respect for equality and divergiBepartment for Education, 2019b)

When it comes to delivering the @WHQW WKH pRQH VL]H ILWV DOOY PH
inappropriate for teaching personalised IPV issues; staff in charge of delivering the content
VKRXOG EH DEOH WR UHVSRQG WR Xdhted RXrMnYWSKSDHEIOW V] QF
than theteachercentred approach in IRkelated educatio(Fox et al., 2014)As one teacher

reflected:

3 think as long as you discuss things with them, it quite a bit reading intditles,
WKDWTYV ZK\ VRPHWLPHV \RX ILQG VWXGHQWYV VZLWFK R
ZH JRW D 3RZHU3RLQW LWV D EXOOHW OLVW \RX WHC
trying to make it a little bit more interactive, that could be done byihgothrough
DFWLYLWLHYV \RX JLYH WKHP WR GR«\RX PLJKW DVN
VRPHWKLQJ«JLYLQJ WKHP D VXEMHFW MXVW PD\EH WU

(Teacher B)

A similar phenomenon can be seen in the RwF programme, as neehind-ox et al. (2014)

in that some participants showed their unease and dislike regarding being part of these
interventions. For example, participants easily becameélliar QRWLQJ 3SWKH OHVVRQ .
ZLWK XV ZH ZHUHF&kVaW 200U VWBE)GIIHQUFH LQ ,39 HGXFDWLRQ
active engagements requir@aried content and a variety of interactive activities, which

KLIKOLJKWYV WKH LPSRUWDQFH RI FDWHULQJ WR VWXGHQW!

Teacher A also commented that it was normally challenging to get students to engage actively

in a class, ahit was even more so when it came to a sensitive topic like IPV:

3<RX DOzZD\V JHW VWURQJHU ZRPHQ GRQTYW \RX" /LNH

time, but she is quite confident in speaking. It can be difficult to get stwatgntto
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actually speak or engage, and | think it is even more so when it is a sensitive
VXEMHFW«WKH RQO\ ZzD\ WR JHW DOO VWXGHQWVYT HQJCLC

without making them feel uncomfortabléTeacher A)

It was highlighted in the comments getting students to engage, without making them feel
uneasy or uncomfortable, can be a challenge for teachers deliveringeld®®t subjects.
Teaching techniques, such as questioning to incite discussions among Stwiets,

mentioned by the participating teacher as an effective method to deliver a sensitive subject.

Additionally, in terms of how to deliver the material better, Teacher A suggested:

3 think maybe around the ten warning signs, | think the discussiehd® TW QHHG WR )
place around, some of the things and can be deemed to be healthy. Like for example,
FKHFNLQJ ZKHUH VRPHERG\ LV WKDW LV RND\ LI LW LV

ZKHQ LWYV EHLQJ FRQWUROOLQUledh&@®) ZKHQ LWYIV EHLQ

A similar situation was identified during my observations in the second phase (see Section
ZKHQ WKH VWXGHQWY TXHVWLRQHG ZK\ VODSSLQJ RQ|

pointed out that it should be defined according to the exterttaoin. On account of

complexities surrounding the personal, private nature of IPV and IPV issues, they are generally

interpreted or understood subjectivéBrown et al., 2009; Fde et al., 2007)and some

concepts still remain ambiguous, controversial and thus difficult to define (for more details,

see Section 2.2Ali et al., 2016; Coker, 2007; Eshelman & Levendosky, 20TRgrefore,

when delivering an IPV topic, effective training provided by professionals and specialists is of

paramount importancdgo equip teachers with IRWased knowledge and avoid misleading

studentgBryan, 2012; Department for Education, 2018; Wilson et al., 2019)

$V D UHVXOW ZKLOH GHOLYHULQJ WKH FXUULFXOXP LW L\

health and welbeing throughout. Teachers should pay special attention to vulnerable students
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or those who have witne=s or experienced IPV, and they should equip themselves with the
knowledge and skills necessary to provide students with help, should they require it.
Additionally, this curriculurabased intervention should be fitted into the pastoral system and

the broade school cultural environment. Also, the studeehtred approach, interactive
DFWLYLWLHY DQG TXHVWLRQLQJ WHFKQLTXHV ZHUH VXJJHYV

active involvement in the class.

Postintervention

After the intervention, bothtgdents and teachers were questioned about their feelings
regardingdelivering or having sessions on this topic. All students expresseduhgiise about

IPV being more commonly found among young people. Also, they mentioned that they had
gained IPVbased knowledge from the intervention, including various forms of IPV behaviours
and helpseeking strategies. Sample responses derived from the students are outlined as

follows:

35, GRQTW WKLQN LW DV FRPPRQ DV LW LV msGadeQ W WK

common as | thinK.(student A)

3, TXLWH VXUSULVHG WKDW LW KDSSHQV D ORW , GRC

(student B)

3, GRQIW WKLQN WKDW PDQ\ FDWHJRULHV RI GLITHUHQ\

were all physical’ (student C)
3 have learned who to call and turn to for helfstudent D)

The students also mentioned that they had benefited from having lessons on intimate partner
violence, and almost all of them felt that they knew how to identify unheahld abusive

signs. Some responses in this regard were as follows:
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3You know what to look out for, you will be able to spo{&tudent B)

S0, ZKHQ \RX VSRW LW OLNH VRPHRQH VD\V ZKDW \RX FI

it before it goes more vieht.” (Student D)
3y ou will spot it quicker, like even the small thing&tudent C)

3, IHOW , KDYH OHDUQW WKDW VRPHWKLQJ \RX GRQYW
QRUPDO EXW LW FDQ EHFRPH YHU\ EDG WKktayilHYfV QR .
the relationship longer, it will be mowdifficult, DQG WKH\ GRQITW NQRZ KRZ

(Student A)

Additionally, some students stressed that the intervention provided detailed knowledge about
IPV issues, including controlling behavio(8tudent B and blamingstrategy (Student D).

Also, student A expressed her preference for the embedded videos in the session:

3. WKH\ ZDQW WR FRQWURO \RX ZKR \RX VSHt@entWLPH ZL

B)
3 WIV QRW ULJKW KeKitHike averfyihiriy W yodrBauk(BtudentD)

SThe lesson has covered everything, all the video is good, | liked the \(8aalent

A)

The responses presented here appear to suppaatgument that the students were positive
about participating irthe intervention, since it substantially promoted their awareness and
enhanced their knowledge of IP%DVHG RQ WKH VWXGHQWVY FRPPHQWYV
or less, they liked and were positive about being part of the intervention. Moreover, to some
extent, the intervention successfully promoted their awareness and mitigated the risk of
potential future IPV.This is in agreement with findings from other existing 1Based

preventative programmes in the UK, i.e. that a predominant number of stunlergged their
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appreciation for being part of the intervention, as they had learnt a lot from particijizelhg

& Stanley, 2006; Fox et ak016; Fox et al., 2014; Gadd et al., 2014; Reid Howie Associates,

2001) Additionally, considerable evidence from global practice also suggests thiased

educational programmes eAQGHU VLJQLILFDQW LPSURYHPHQWYV LQ D
including being less accepting of abusive and violent acts, increased awareness of gender
equality and enhanced knowledge of IFMe Koker et al., 2014; Edwards & Hinsz, 2014;

Foshee et al., 1998; Foshee et al., 1996; Jones, 1991; Wilson et al., 2019)

Remarks from Teacher B suggested that, initially, the students questioned theofvalue
attendingthe intervention, as they were unaware of the prevalence and importance of IPV

issues and did not deem them important, but they changed this view after attending the sessions:

3, WKLQN VWXGHQWYVY DUH LQWHUHVWHG LQ WKLV WRSL
matter, they may think what | am doing here, why | am doing this, and then they realise
KRZ LPSRUWDQW LW LV <RX NQRZ WKLV LVeba®RDVVLYH
VDLG D ORW RI SHRSOH KDYLQJ WKLV UHIOHFWHG RQ
make sure if they thinfoh dear, it sounds like | have run into these relationships, how

do | go about doing something about it.feels they got support(Teacher B)

Similarly, Teacher A also agreed that the intervention was effective in promoting awareness

and enhancing knowledge of IPV:

3 think they are moraware;they got a great awareness now of the signs of intimate

partner violence, and where t@do get help as we have said. And it just made them

think twice now, about things that could happen in a relationship and rather think that

LY QRUPDO WKDWTfV ZKDW LW LV OLNH LQ D UHODWLRGC
first relationship, becX VH WKH\ ZRQ W N Qte differen¢dsLbEt@aerz& D W

healthy and unhealthy relationship. iSo, at least, they can make informed choices
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because they have learnt about it. And | hope, they would pick up those warning signs.

(Teacher A)

Similar to the students, teachers also witnessed growth in their own knowledge of IPV as a

result of delivering the lessons. One teacher stated:

3As far as my knowledge goes, | would be able to recognisegihgbut | just felt it
brought everything wether, it did cover everything and more concise, | would never
have thought that intimate partner violence can be associated with so many things. |
can see how it comes out under the heading, you may say it as domestic abuse, rather

than see it specifiotintimate partner violencé(teacher A)

Apart from knowledge growth, the other teacher also expressed that after delivering the subject

on IPV several times, she was gaining more confidence in teaching it:

3 would say | will be more confident in delirgg it now, because we have gone
WKURXJK LW D FRXSOH RI WLPHV«, WKLQN ZKDW ZH WU

(Teacher B)

JURP WKH SDUWLFLSDWLQJ WHDFKHUVY UHPDUNV LW DSSH
being part of the project, asenhanced their confidence, skills, and knowledge regarding

teaching sensitive subjects, especially IPV.

In summary, in accordance with the findings from the tpindse questionnaires, the results of

the interviews also saw an overall enhancementiGHQWVY Y NQRZOHGJH RI1 ,39 DC
to become aware after participating in the intervention that IPV is a prevalent issue. Similarly,
teachers also expressed that their own-Haged knowledge had improved, as well as their

confidence in deliveringn IP\trelated lesson.
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6.7.3 Reflections

S5HIOHFWLRQ PD\ EH VHHQ DV DQ DFWLYH DQG GHOLEHUDW
of interconnected ideas which take account of underlying beliefs and knowl@dgdon &

Smith, 1995, p. 34In this research, reflections involved participating studeatehersand

the researcher, to look back at their experiences after the intervention with the intention to make

changes for further practice.

Students were invited to engage in a reflection discussion at the end of each session in relation

to two quesions (see the last slide in Appendix 15):

x How you feel differently as a result of what you have seen and heard in the session?
X Has anything surprised or shocked you after participating in the programme?
In the reflection discussion, females from the Dtpant of Hair, Beauty and Makeup
expressed that they had learnt more about IPV and realised that they had underestimated and
overlooked it prior to the intervention. When the male students were asked if they had learnt
anything different from what they kmv previously, most said nothing had surprised or shocked
them after attending the lesson. This phenomenon seemed to indicate that the male students
were more confident about having sufficient HB&sed knowledge than the females before
attending the segsis. However, this result was contradicted by the findings presented earlier
in this research, i.e. that most of the male students from the Department of Engineering had
poorer knowledge and worse awareness of IPV, both before and after the sessiahg than

female Department of Hair, Beauty and Makeup students.

Additionally, two teachers were asked to email their written feedback on the ways that they
had benefited from being part of the ®¥sed curriculum intervention. One participating

teacher menticed that she had witnessed growth in her own knowledge:
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3 did not realise that IPV can cover so many issues, my own knowledge also increased

after teaching the subject THDFKHU $

The other teacher emphasised that she was more confident and skilathmg¢elPV and

talking about the issue openly with students after participating in the research:

3After going through the subject several times, | am now more confidence in delivering
DQG GLVFXVVLQJ WKLV LVVXH ZLWK VW Xie-dginlRZ , F
a positive way and not trigger upset emotions among students. | am more skilful in
providing supports to students who are unwilling to participate in this tdpieacher

B)

Thereflectionnotesby me, the researcher, is provided at theddride thesis (see Sectiorby.

6.8 CONCLUSION

This chapter has presented the cyclical procespadicipatory mixed methods research,

drawing on components of a thrpkases action research framewarikyolving planning,
action/observation, evaluation and, finally, reflection. The planning phase aimed to provide
evidence for the first research quédt ) RQ LGHQWLI\LQJ VWXGHQWVY SULR!
RITHU LQVLIKWYVY LQWR WKH FXUULFXOXPYV GHYHORSPHQW
interview data in the planning phase, a possible conclusion could be drawn that the students
were equipped witinadequate or partial knowledge regarding IPV from previous education.

In addition, they showed an interest in being taught about IPV and suggested schools as the
best place to provide such education and reach a large group of young people in need of this
essential knowledge. These insights led to the development of ale¢Bsed curriculum as a

possible solution. During action implementation, questionnaires were adopted to gather

VWXGHQWVY] WKRXJKWYVY DERXW FKDQJHV WariNd &idesc® DFH DI
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mainly to answer the second research question. Furthermore, observation data were collected

to capture any unexpected occurrences while delivering the curriculum, in order to add
contextual information to enrich the data. The resultcatdd that the IPNbased curriculum

was effective in promoting awareness, increasing knowledge, al&gtitugles and mitigating

the risk of IPV among students. However, female students seemed to have progressed more on
the whole than male students agsult of being part of this intervention. In the third phase of
evaluation, the evidence elicited from both questionnaire and group interview data with
students established that they showed different degrees of positivity towards having such a
curriculumeducating them on IPYelated matters. Male students tended to be more sensitive

on the subject, since they automatically identified themselves as perpetrators. Moreover, the
WHDFKHUVY LQWHUYLHZ GDWD VKRZHG WKDW WAbEddd DJUHH:
curriculum taught to students, and the positive effects it had on them. However, they were
FRQFHUQHG DERXW VWXGHQWVY UHDFWLRQV EHFDXVH WKt
victim or a perpetrator. Furthermore, teacher training was ainpaunt importance for

delivering such sensitive content, as it would equip teachers with the knowledge and skills to
engage students effectively. Furthermore, subject teachers were expected to have the capability

to protect vulnerable students from victimor perpetratoblaming and correcting
misconceptions regarding harmful gender norms and stereotypes. Finally, all of the
participants, namely the teachers, students and the researcher, reflected on their experience of
conducting and completing the cycleaztion research, which turnélde interventiorof IPV

LVVXH LQWR D PXWXDOO\ EHQH ILWHDE BGRE\®RQH Qe/ R D W KKIH

worlds.
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CHAPTER VII

DISCUSSIONAND CONCLUSION

7.1INTRODUCTION

This chapter starts with a summary of the key findings, by listing the overall main points and
major arguments regarding results taken from the data analysis. This is followed by a statement
on the current situation for IPV pnary preventive programmes in English schools, especially
the lack of knowledge and understanding in the field, including reseaadtheoreticalgaps.

Next, the chapter discusses the contributions made by this study to narrow these gaps. In
addition, prncipal implications for future practice in IPV prevention are provided, including

an introduction to the potential limitations inherent in this study and suggestions to avoid these
weaknesses regarding developing robust and effective interventions. Fasalhe researcher,

| reflect on my experience of conducting the research, as well as the ways it has contributed to

my continuing personal growth and professional development.

7.2SUMMARY OF THE KEY FINDINGS

This doctoral project was a part of an ovierasearch within the Ni3 global research centre

VHH WKH RUJDQLVDWLRQYY ZHEVLWH IRU PRUH LQIRUPDWL
FDUULHG RXW ZLWK WKH LQWHQWLRQ RI FRQWULEXWLQJ WF
VWDWLVWQFWIQRHIHH] 7R FRQWULEXWH WR DFKLHYLQJ WKL
curriculumbased intervention to educate young people with essential knowled§& oim

this regard, it sought to address two research aims:
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T Identify what prior knowledge 160 19-yearold college students have regarding
IPV and deepen their current understanding about IPV through a targeted

curriculum intervention.

T Critically analyse the extent to which a curriculi»ased intervention can influence

and change attitudes about IRmong 16to 19-yearold college students.
And in response to three research questions:
T What prior knowledge do 160 19yearold college students have regarding IPV?

¥ To what extent can 160 19year ROG FROOHJH VWXGHQWVY XQGHI

increased by following curriculum intervention?

¥ Is this curriculumbased intervention effective in promoting awareness and

mitigating the risk of IPV among 160 19yearold college students?

In order to address thpgesented research aims and answdidtesl research questions, themes

were elicited and categorised undeeven KHDGLQJVY NQRZOHGJH RI FRQW
background, content delivery methods, teacher training, evaluation strategies and the school,
community policy environmentand interventin effectivenessThe following subsections

explain and evaluate what was found regarding each aspect, and overall con@usions

supported byomparisons witkexiting literature.

7.2.1 Content knowledge

This project was designed to identify what prior knowledge students obtained from their
previous schooling, and to what extent this intervention was able to increase their knowledge
of IPV on the basis of certain unknowns. The first data analysis phabéststd that English
studentsappearedo havereceivel inadequate information on IPV from their previous PSHE

and RSE education. Several participating students mentioned thabhdalesome previous
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teachingabout domestic violendeom high schools, but was not really set within the context

of an intimate relationship, and their teacher did not go into too much detail or depth. These
findings appear to besimilar with those found in a report by Ofsted, which highlighted
inconsistent quality in PSHE echtion delivered in schools, with 40% of students being
dissatisfied with the provisioffrormby & Wblstenholme, 2012)he students furthéndicated

that some topics, especially those of a sensitive nature, were avoided in RSE echertams,

GXH WR WHDFKHUV SUHIHUULQJ WR VWD\ LQ WKHLU 3FRPIRI
or anxiety among their student@~ormby et al., 2010; Formby & Wolstenholme, 2012)
Furthermore, a survey conducted by the Sex Education Forum claimed that one in three
students had not had a single lessonsexual consent, or on the ways to define a healthy
relationship and distinguish it from an abusive (Davies & Matey, 2020) The results from

WKH VWXGHQWVY LQW H W¥d stiggéstedielore Hhé WiteiReQtiQriz Lthei V
seemed to think it was okay to hit another person if they had been hit first, there was a good
enoughreason,or they thought thathe other deserved it. The findings from this research
indicated thastudentdad not developed sufficient awareness regarding various forms of IPV
abuse occurring in intimate relationshipsfore the interventiorSome students in the group
interviews expressed that they were not even aware IPV couldbsgsificant and they

thought only physical violence was involved.

Therefore, to remedy this issue, and to improve the current situation regarding IPV primary
prevention, this doctoral project wasvetped to complement existing RSE education and to
help students learn more essential knowledge withiadacationatontext. This was also in
accordance with the new DfE guidance that schools must teach the RSE curriculum, including

a variety of IPV matters, to students from September PDpartment for Education, 2019b)

Hence, a programme involving a variety of tope KH PHDQLQJ RI WKH WHUP pL

YLROHQFHYT GLIIHUHQW switissi¢s ¥mBrig yBuihgpEoSI¥; Hituatdds in which
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sexualconsent is given, or not; the strategies to recognisevdraing signs of abusive
UHODWLRQVKLSY DQG SHUSHWUDWRUVY EHKDYLBRWwalV DQG \
GHYHORSHG WR H[SDQG VWXGHQWVY NQRZOHGJH RI ,39 VH
studentgndicatedthat their knowledge ofPV had expanded, and they never thought that it

could involve such a comprehensive range of matters. Additionally, observational data
suggestedhat female students were more curious akdwd should be considered an intimate

partner, how they could distjuish controlling or caring acts in intimate relationships and what
strategies could be taken to discard an abuser. In contrast, the male students challenged the IPV
statistics presented to them, suggesting that the surveys were not large enough and did n
therefore represent everyone. In addition, they showed more isterdsfining sexual abuse

and seeking sexual consent. A possible similar phenomenon was suggeStebdyand

Barter (2015, p.61) LQ WKDW 3PDOHV ZHUH PRUH LQWHUHVWHG LQ
that did not always value the emotional intimacy thhiHODWLRQVKLSV SURYLGH ~
several students suggested including in the content more positive examples of what healthy
intimate relationships look like, instead of talking predominantly about negative and abusive
elementsHowever,consideringhe small samplénvolved in this researcand high dropout

of male participants, caution must be applidten interpreting the resultas the findings of

this studymaynot be generalisable cgflectmany (QJOLVK FROOHJH VWXGHQWVT

6WXGHQWVY EDFNJURXQG

In curriculum basedPV primary intervention, it is critically important to gear the programme
WR SDUWLFLSDWLQJ VWXGHQWVY EDFNJURXQGV LQ WHUP

experence, religious beliefs and faith.

As for age, this researahkas conducted among college students aged 16 to 19 years old, on

account of a limited number of UKased programmeargetingthis particularage group. A
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substantial number of studies indichtthat adolescents, especially aged 16 to 19 years old,
faced the highest risk of experiencing or perpetrating ([P&tker et al., 2014; Humphrey &
White, 2000; Smith et al., 2003; Ybarra & Thompson, 20B&fore participating in the
intervention, the majority of studenitsdicatedthat 24 to 34yearolds were moslikely to

suffer IPV; they theseemed toealise that IPV was not only an issue for marital or parental
relationships, but alsoould beprevaknt in their own relationships as well. While the findings
from the literaturesuggestethat IPV education was more effective when delivered to younger
students, for example those in middle sch@mwards & Hinsz, 2014; Stanley, Ellis, et, al.
2015a) this study examined whether students younger than 16 years of age were physically
and psychologically mature enough to personalise the learnt information. Therefore, students
aged 16 to 19 were considered at an appropriate stage to pariiciffegantervention, since

they may already have experienced an intimate relationship.

As for gender, special attention was placed on its importance for IPV prevention, since gender
inequality, harmful norms and stereotypes are consideredrdetgal cases of IPV issues

(Krug et al., 2002; Edwards and Hinesz, 2014; Pacifici et al., 2001; Stanley et a)., #1§5
research was conducted among different gendered groups, including all males, all females and
both males and females. The findings of thislgtmdicated that the afemale groumbtained
overallbetter knowledge and understanding of IPV, both beforatiedthe intervention, than

the allmalegroup. Furthermore, females in the mixed grappeared tobtainoverall better

scores in IPV edwtion than males in the same group. Similarly, the RwF project also claimed
that male students were more likely to treat certain IPV abuse as acceptable when compared
with females(Fox et al., 2015)Hence, itcould be understoothat females performed better

than male students in relation to learning IPased knowledge and distinguishing whether a
relationship is healthyynhealthy or abusive. However, the greater numbers of studies in the

field of IPV primary prevention have adopted a genurtral approach rather than a gender
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specific ongLeenet al., 2013; Stanley, Ellis, et al., 2015a; Ting, 2009; Whitaker et al.,.2006)
Based on the identified gender variances in learningd®3&ed knowledge, this studgened

to suggest that an IPYasedcurriculum wouldbe more effective if it were designed and
delivered separately for males and femaiéseover, he nature of contethhatmeesdifferent

gender needs in the tailored curricula, especially for the males, to increase their motivation in
IPV learning and avoid beingender discriminatiomeeed tobe considered furtherdowever,

these findings may not be extrapolated to all English college stsitmet they were drawn

from a small samplevhichhadretentionissues amongst males

As for sXGHQWVY OHDUQLQJ FDSDELOLW)\ stiRi®) MentioAdd fFtetH U S D U
although the curriculum was suitable for their students, she was worried if it would be
applicable to other students from a lower level. Theretoravoid creating a cuoulum for

an inappropriate group of studentsafipearedessential to check their prior knowledge and

learning ability, in order to ensure a smooth transition from learners at a lower level to a higher
level. Moreover, the teachaiso mentioned that Wwas critical to ensure that the embedded

video clips were not too long for lowdsvel students to sit through and concentrate on; in
UHJDUG WR WKLV VW Xitidaiediat Ghel [BndgiR Qf tidHigMdedwikébs were

good for her students.

Additionally, it is majorly important to be aware that participating studemay have
experienced IPV, or they may feel uncomfortable learning about arrdi@id subject
because of their faith and religious beliefs. Therefore, as suggested by teadiugpaiag in

this study, at the beginning of an IPV class, it was necessary to make sure that all students were
aware of the topic prior to going through the session. In this research, an information sheet was
given to the students before their partitipa (see Appendix 8), and they were required to sign

an informed consent form prior to participating (see Appendix 9). Furthermore, participating

teachers also mentioned thiay were aware of some of their students who might have already
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experienced owitnessed IPV; hence, they would do their best avoid causing any further
trauma. Also, for research in the future, salfire and helseeking strategies should be
provided not only at the end of the session, but also throughout the session and signposting

students t@eek support whenever needed.

7.2.3 Delivery approach

When itcomes to approaesto delivering the intervention, a orsizefits-all designappears

not appropriat¢Fox et al., 2014 yesearch suggedtse best approadhto adopt a combination

of strategies tht VXLW WHDFKHUVY WHDFKLQJ VW\OH DQG WKH
studentgKirby & Laris, 2009) This notionis in accordance with the findings of this resda
tosomeextent L H WKH SDUWLFLSDWLQJ WHDFKHUVY DGYRFDF\
ZKLFK PXOWLSOH DFWLYLWLHYV DQG YDULRXVY WHDFKLQJ PH
interest and secure their active engagement in class. The teachers furthenadethizd a
studentcentred approactouldwork better than a teacheentred style in delivering this type

of education. Additionally, interactive instruction, such as discussions, questioning skills and
group tasks, should be applied to avoid studentsméekored or switching off. Furthermore, a
genderspecific approaclappeared tde favoured wheadoptedthroughout the intervention

to avoidgender biasedomments, concepts or speech, which was suggested as a way of easing
VWXGHQWYVY GLVY¥FReEIRLitive rmaturB of ¥hid (PVEsubject, especially for males.
However, it is important to bear in mind the possible bias in this findirggtothe limited

number of male participants compief the intervention.

7.2.4 Teacher training

Teacher trainig is acritical element in the success or failure of the prevention. There are many
constraints around a public discussion of IPV issues, on account of its sensitive and emotional

nature, and it@uld be more so when teaching within classroom settings gmouang people
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(Wight & Buston, 2003)Teachers who deliver such subjects may feel somewhat unconfident
about their inadequate knowledge of IPV. Tihegy also lack selissurance around imposing
IDOVH FRQFHSWV RU YDOXHV DV ZHOO DV WKH(EMHQFH R
al., 2014; Fox et al., 2015; Wight & Buston, 2003)milarly, in this study, the observation

data sbwedthat students could ask questions for which the teachers were unable to provide
satisfactory answers, because there are still mariis and contentious concepts around the
subject. Therefore, teacher training and professional support provided by appropriate
authorities, such as DfE, PSHE associations and community or charity organisations, would be
of great help. Cooperation with such authorities has the advantage of bringing in specialist
knowledge, resources, materials and experience to increase theyefficaic intervention.

Also, training by experts would offer teachers suggestions on how to incorporate IPV education
better into their existing lessortdowever, it is poorly documented in the literature regarding
how well the implementers of the programmere trained, on account of a lack of training
content(Whitaker et al., 2006, p. 159hich should be strengthened by this study and studies

in the future.

7.2.5 Evaluation strategy

In the literature, an IPAbasedorimary programme ikkely to be onsidered a success if it has
developed a comprehensive intervention involving, for example, multgitengs and a longer
programme and follovup period, facilitated by multomponent content and tailored to
particular ages, genders and ethnici{swring, Wright, Douglass, Gold, & Lim, 2018; Ting,
2009) Literature suggesthie¢ most frequently adopted assessment strategies examining the
effectiveness of intervention among studgthe Conflict Tactic Scale @e Koker, Mathews,
Zuch, Bastien, & Masodones, 2014; De La Rue et al., 2017; Edwards & Hinsz, 2014,

Fellmeth et al., 2015; Leen et alQ1B) followed by the Rape Myth Acceptance Sd@le La
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Rue et al., 2017; Edwards & Hinsz, 2014; Storer, Casey, & Herrenkohl,.20lbe UK,
PSHE and RSE education generallydelivered via informal assessments such as verbal
feedback, teacher observation and studentassééssment. Measuresed by UKbased
primary programmes were questionnaires follovangretest and postest desigr{Fox et al.,
2015; Wan & Bateman, 20Q4hterviews and focus groupBell & Stanley, 2006; Reid Howie

Associates, 2001; SanddvkcDonagh et al., 2005

This study adopted aixed methodsstrategy drawing on elements o&ction research

supported by &riousquantitative and qualitativeata collection instruments, questionnaires,
LQWHUYLHZY REVHUYDWLRQV DQG UHIOHFWLRQV WR DV
awareness and attitude changes regarding IPV. It reported some measure of effedtiveness
WHUPV RI DOWHULQJ VWXGHQWVYT DWWLWXGHY ERRVWLQJ
awareness and mitigating risks among this cohort. Furthermore, teachers also reported an
increase in their knowledge of IPV, and they acquired the confidskitle,and experience to

deliver a curriculurrbased intervention. On the other hand, this stigyntified several

negative effects that this intervention may have on participating students. For example, female
students started to worry about getting iatoelationshipwith abusivepartners, and male

students felt they werdd XWRPDWLFDOO\ ODEHOOHG pPSHUSHWUDWRU
withdrawing from the interventiorHHowever, these results of this intervention need to be
interpreted with caution due to the limited number of participants involved. Moreovee, s

of the literature also noted negative impacts on young people participating in their programmes
(Edwards & Hinsz, 2014; Fox et al., 201Bpx et al. (2014)for instance, reported that after

the intervention, females developed negative feelings, such as fears and worries, relating to
encountering an IPV partner, while males were more inclined to dislike participating and felt

that such education discriminated against thidence, this study suggts that caution should

be applied, in order to avoid unwanted repercussions of running these primary preventive
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programmes. To prevent the intervention from causing undesired imipdatards and Hinsz

(2014)suggested exploring factors with the potential to engender unpleasantdmeffiects.

7.2.6 Schoolsgommunitiesand policies

As suggested in the literature, the developed curriculum should not stand alone but be
consistent with schoobommunity,and societal values, as well as available resouiides

Koker et al., 2014; BLa Rue et al., 2017; Stanley, Ellis, et2015a; Ting, 2009)n the case

RI VFKRROV WKH FXUULFXOXP VKRXOG EH VXSSRUWHG E\ \
and culture. School and staff should be able to provide appropriate responses to students
disclosing witnessing or experiencing IPV. Students shouldogl®mcouraged to do the right

thing and disclose their experience, which would in turn increase their feeling of connectedness

to the school and their confidence in seeking support from teachers an{Gapaitdi et al.,

2012; Edwards & Neal, 2017; Ellsberg, Ullman, Blackwell, Hill, & Contreras, 20A8)
PHQWLRQHG LQ WKH WHDFKHUVY LQW H Us¥dkth&ly whenaveErG H Q W V
they feel upset regarding what they have been taédso, ths study provided students with
information about available organisations where they could seek help in an IPV situation
outside of the schoddting, including counselling centres, telephone hotlines or legal aid

offices in the community. At the policy level, this curriculum was designed in accordance with

the new statutory guidance on RSE education (2(@8&partment for Education, 2019

the guidance, general forms of IPV, cyber and sext violence, healthy and safe relationships are
advised to be deliverd@epartment for Education, 2019land so thy were added to the IPV

curriculum developed as part of this research.

7.2.7 Intervention effectiveness

As indicated in the literature review, it is a challenge to straightforwardly compare or clearly

state what contributors/characteristics determine the success of an intervention, due to the
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variations and heterogeneities among report findings. However,rékiew identified 11
contributory factors in a number of reviews that could have positive influences on improving
the efficacy of IPVrelated interventions, including longer intervention and foligw
durations, larger samples, tailored samples (i.e. ggreder and faith background), multiple
settings, mulicomponents content and delivery methods, implementer training, skill building
components, attendance retention rates and cooperation among teachers, specialists and
researchers (Graham et al., 203&nnings et al., 2017; Edwards & Hinsz, 2014; Lundgren &

Amin, 2015; Stanley et al., 2015a; Whitaker et al., 2006) (see Section 3.4.1).

Similarly, this study also found a number of factors linked to producing positive intervention
effects. Taking gendesan example, the findings of this intervention suggested tHanadlle
groups performed better in terms of their understanding and knowledge-o¢ld¥d issues,

both before and after the intervention, than theralle group. Additionally, the partpmating
WHDFKHUV LQGLFDWHG WKDW LW ZDV HVVHQWLDO WR KDYH
i.e. IPV experience, age and religion, and check their priosd&&d knowledge and learning
ability, thereby ensuring the smooth transition of teagiiim students from a lower level to a
higher level. Additionally, they were likely to support the usage of multiple contents and
methods when delivering the curriculum, thus preventing students from becoming bored in
learning. Moreover, teacher training a critical element in improving intervention efficacy,
while cooperation from the wider community can foster an environment that secures the
effective delivery of IPVpreventive programmeslherefore, this intervention tentatively
suggests additional uatstanding to the following factors identified in the literature review
regarding intervention effectiveness within a UK College contest longer interventign

larger/tailored samplenultiple settingsmulti-delivery methods etc.
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7.3THE CURRENT SITUATION WITH |IPV EDUCATION IN ENGLAND

Global effort has been expended to prevent IPV issues through prpmagyammeor

educational intervention within school settings since the 1990s; however, the majority- of well
established practices have been cardedin the USLeen et al., 2013; Lundgren & Amin,

2015) In contrast, a limited number of Ubased programmes could be identified in the
literature. Therefore, to obtain an overall review of tiased programmes addressing IPV

issues through an educational approach, this study investigated PSHE and RSEnrenfucatio
English schools, as well as some existing primary preventive programmes conducted
internationally and also within the UK contefsee Chapter IllI). PSHE and SRE education

were introduced to teach a wide range of pressing issues children and youedamoimday;

however, due to its nestatutory status (before 2020) and schpoksibly pressure to enhance
VWXGHQWVY DFDGHPLF SHUIRUP D-2latdd bdpc&iBaesns @ae U\ VXEM
long been undervalued within the school curricul¢8andersMcDonagh et al., 2015;

Whitaker et al., 2006)Therefore, a number of exterrabanisations with a specific focus on

violence prevention carried out several interventions to close thesBgd Stanley, 2006;

Ellis et al., 2015; SandeidcDonagh et al., 2015; Whitaker et al., 200€¢vertheless, most

of these interventionseresmallscale and shorWHUP RQ DFFRXQW RI WKHLU RS
on funding to grow and expand, whichuldpose a challenge toXtGHQWVY FRQWLQXLQJ
WHDFKHUVY SURIHVVLRQDO GHYHORSP H8awWleBMrBondghK RRO V {
et al., 2015) Also, varied content and inconsistent approache identified (see Section

3.4.2), with the absence of direction from the government to guide such practices a major cause
LQ WKLV UHJDUG ,Q WKH '"I( SXEOLVKHG JXB6QOQFH WR
compulsory in schools; hence seems:ow the time to overcome the drawbacks of existing
IPV-based primary programmes and develop interventions tbatdveffectively promote

VWXGHQWVY DZDUHQHVYV DQG HQKDQFH Wissthéesd NQRZOHGJH
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7.3.1 Research gap

As argued inBreiding, Basile, Smith, Black, and Mahendra (2015, p. BLQFRQVLVWH(
definitions of IPV limit the ability of the field to prevent and respond to the problem in a
number ofZD\V ~ 7 Keilwhidr Biscussing the research gap in the field of IPV prevention,

it appearwital to achieve an agreaghon definition about what should be count as IPV; if not,

one may notgauge the magnitude of the problem or determine the resources needed for
prevention and responsgBreiding et al., 2015, p. 1l)et alone develop an intervention to
educate young people. Consequently, this study took the definition of IPV developed by the
WHO (World Health @ganization, 2002and with reference to IR¥ased terminologies
provided byBreiding et al. (2015)Five forms of IPV acts were taught to participating students,
namely acts of physical aggression, physical abuse, forced inter@mgsexual coercion,
controlling abuse and cyber violence. Findings from the data analysis indicated that students,
before attending the intervention, tended to think that IPV could only involve violent acts in
physical form. Furthermore, there were some mndsustandings, inadequate knowledge,
ambiguities and uncertainties regarding what should be counted as IPV abuse in intimate
relationshipsFor example, the students questioned how to detect the boundary between care
and control, whether it is acceptablehit back when hit first and if a light slap on another
SHUVRQYV IDFH VKRXOG EH FRQVLGHUHG DQ DFW RI SK\VLF
most studentappearedable todistinguish between healthy, unhealthy and abusive acts in
intimate relatbnships and were able to provide answers to the questions asked above. However,
one student suggested that instead of talking predominantly about unhealthy and abusive acts,
more examples of positive and healthy intimate relationships, aligned with thevag to

behave, should be provided. Additionally, after taking part in the intervention, more students
were likelyto realise that IPV can not only happen in current or formal intimate relationships,

but also in previous or casual connections.
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A numberof studies have argued that it is important to consider gender differences when
developing an effective intervention addressing -llfdged issuegDe Koker et al., 2014;
Ellsberg et al., 2018; Lundgren & Amin, 201%jowever, virtuallyit seemsno UK-based
programme currently employs a gendeecifc approach, and all of them exclusively target
male and female participants in mixed groups. In contrast, this study was carredhvae

groups with different gender focuses: one vathmales, one with all females and a mixed
online group. In doingo, the effects that gender variancesld have on student performance

were more easily recognised. This research identified a number of ways in which the different
responseso the implemented intervention. The results indicated that female stwdemts

more willing to accept what had been taught to them, and they showed more interest in self
protection skills and helpeeking strategies to deal with IPV situations. In contrast, male
studentsvere PRUH OLNHO\ WR VHH ,39 LVV Xéttiwe] bnd thepteBded) SHW U L
to debate and question certain IPV issues, in order to defend themselves. Furthermore, they
appeared to benore interested in the sexual aspects of an intimate relationship and more
curious about the ways to seek sexual consentieldre, this studyndicatedthat various

gender perspectives were important to consider throughout developing interventions for
preventing IPVrelated issues, especially with respect to how differently male and female
students would react to various IPYigmomena. Moreovebecause of the small sample and

low retention ratén this interventiopfurther research with large sampisseeded, to confirm

whether a gendareutral approacls more effectivehan a gendefocused one.

7.3.2 Theoretical gap

Over the past decades, a number of theories have been put forward to explain the IPV
phenomenon, but limited numbers of primary preventive programmes have been discussed in

great depth regarding their applied the@kli & Naylor, 2013; Bell & Naugle, 2008Ali and
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Naylor (2013, p. 617argue that every theoretical perspective has contributed to explaining
violence in intimate relationships, but none of them can fully explain IPV. Asb,and
Naugle (2008, p. 1099etermined that existing theories limit the ability to explain issues of
IPV from two poins of view. First, they fail to adequately capture and address the complexity
of variables implicated in IPV, and second, they restrict abilities to significantly affect the

efficacy of IPV preventive programmes.

The majority of programmes in the fielte oriented more toward a feminist theoretical
understanding of IPV. Feminist concepts such as gematens, gendebased coercion, power

and control imbalances have been considered-oespd contributors to the occurrence of

IPV issuegWhitaker et al., 2006)nstead of seeingender inequality and power imbalance as

the central underpinning pillars of IPV, a number of sociological theories have sought to
understand IPV as a function of social structures, such as resources theory, social learning
theory and nested ecologicaktry (Lawson, 2012)see Section 4.2). This study identified a

number of interventions that adopted a nested ecological model to test a variety of
environmental factors, from the micdmthe macro level, to highlight the determinants of IPV

and its preventiofAlaggia et al., 2012; Ali & Naylor, 2013; Banyard & Cross, 2008; Little &

Kaufman Kantor, 2002) However, almost none of the studies in the literature used
%URQIHQEUHQQHUYV 33&7 WKHRU\ WR FRQFHSWXDOLVH ¢
Therefore, regarding the theoretical gap inthe fisllKLY VWX G\ DGRSWHG % URQIH(
theory to incorporate IPV issues into a more mature ecological perspective for conceptualising

the causes of IPV, and then built them into a more comprehensive intery@ati(gee Figure

7.3.2)
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Figure 7.3.2 PPCT model ofirriculum-based IPV primary preventivetervention

$FFRUGLQJ WR %URQIHQEUHQQHUYTV 33&7 PRGHO IRU PRU
proximal process is the primary engine of human development; therefore, in order tgpdevelo

an IPV curriculumbased intervention with suitable efficacy, it is important to set the proximal
process in motion. To do so, a joint operation of four dynamic forces mentioned in the second
proposition of the proximal process were considered: the fiblepower, the content and the
GLUHFWLRQ ,Q WKLV LQWHUYHQWLRQ WKH IRtRtedDV UHJI
thoughts and feelings. The findings of this research indicated that some students who had
witnessed, experienced or perpetrated iRay be unwilling to participate in the programme.
Therefore, it was necessary to be aware that some students might go through unhealthy or
abusiverelationships owitness it at home or among peers. Furthermore, it was important to
recognise that thoselfowing a faith or religious belief may be uncomfortable learning about

this topic. Also, gender variances in perceiving IPV issues should be built into the curriculum.
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Power refers to the importance attributed by students to the IPV intervention; nestsch,

it involved teachers and students. This study determined that students were aware of the
existence of IPV issues in intimate relationships, but they were surprised to discover its
prevalence among their age group. Almost all of them expresaethély could benefit from
having classes on IPV, as they would equip them with knowledge about what is acceptable and
unacceptable. The subject teachers also expressed that they acknowledged the existence of IPV
issues amongst their students, and theiebed that IPV education could raise awareness in
this regard. Furthermore, they added that-tldéed subjects made their students more cautious
about starting a relationship, and they were more aware of how to react to and protect
themselves if they fountthemselves in an IPV relationship. Additionally, an announcement by
the DfE made RSE education, including some-#a¢ed content, compulsory in all schools
from September 2020; therefore, it is expected that school administrators and staff will have
stared to place more importance on the delivery of theb@sed knowledge within the school

curriculum.

ContentLV XQGHUVWRRG LQ W karMnydapdisitieBrdkmbwedgx adPMQ W § V

,Q WKLV VWXG\ VWXGHQWVT SUL Reir 8@rithg Pref&entesRand, 39 D\
capabilities, were examined and clarified in the first phase of the intervention. Evidence
gathered during this first phase was then built into curriculum development in the second phase

and its evaluation in the third phaSéhe thregphase design of this research is in accordance

with the proposed suggestions made in the RSE guidance (2019), namely that when developing

a curriculum, teachers should have a good understanding of what students have learnt
previously, and theplug any gaps to ensure a smooth transition from loteenigherlevel

learning (Department for Education, 2019Blso, the findings of this study indicated the
LPSRUWDQFH RI GHYHORSLQJ D FXUULFXOXP WKDW LV VXI

ability. The teachers who participated in this study mentioned that this curriculum was indeed
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suitable for theirtsidents, but they were concerned it may be too difficult a subject for students

from a lower level. Furthermore, the curriculum included-anli2utelong video, which could

be a challenge for lowdevel students to sit through and focus on. Therefors,rdgearch
DUJXHG WKDW KDYLQJ D JRRG XQGHUVWDQGLQJ RI VWXGH
capabilities to take part in the intervention should be considered a contributor to the success of

developing an effective programme.

Directionin thisstudy LV DERXW FKDQJLQJ VWXGHQWVY DWWLWXGHYV
knowledge and mitigating the risk of IPV. The study recorded an increase in how the students
distinguished between various forms of IPV abuse. Furthermore, their understanding gegardin

the warning signs of unhealthy and abusive IPV relationships was also enhanced. Additionally,
they were more confident about how to deal with IPV issues, usingardhct resolutions,
communication and negotiation skills, and they also revealed tbathifd acquired help

seeking strategies to discard abusers in an IPV situation.

Moreover, to maximise the power of the above four dynamic forces of the proximal process
mentioned above, they should not be considered independently but within the whole PPCT
model, interacting with the other three elements: person, context and time. As for the person
HOHPHQW WKLV VWXG\ LGHQWLILHG WKDW VWXGHQWVY GH
crucial factor in the efficacy of programmes. Special attentimulsl be placed on designing

an intervention tailored to different gender needs. Also, further studies are needed to consider
whether IP\fbased education should be applied universally to students within ‘g@ceter

groups, or if it would be more effectiie gendetffocused groups whereby female and male
students are taught separately. Also, some existing studies have also noted that age, i.e. one of
the demand characteristics, could be considered an important factor when designing a primary
prevention. Ths study aimed at 18 19yearold college students, not only because they were

at an age where they might experience an intimate relationship, but they were also most likely
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to experience IPV. Different from middle school students, college studentsoezenmature,
both physically and psychologically, to discuss these-based matters in greater depth. In
addition, a limited number of Wased programmes particularly investigated IPV issues
among young people among 16 to 19 years of age. Hence, this cinttibutes a new

understanding of teaching this nuanced topic to English students in this particular age range.

As for context, it has been widely applied in the literature to explain and address IPV issues.
Since IPV is consideredsacially-learnedact, negative factors from four (micianese, exo

and macrdevel) interrelated environmental systems can trigger the problem (see Section 2.2
and section 4.4.3). Therefore, to prevent IPV, various strategies within the nested ecological
systems shouldebxconsidered as a collective whole, in order to combat IPV issues. For example,
findings from this study argued that a supportive school environment at the micro level is
essential for students who might have had an IPV experience before attendingvkatiotg

or for participants who may be upset by the sessions. Therefore, to develop a friendly and
supportive school environment for these potentially vulnerable students, the curriculum should
EH VHW LQ DFFRUGDQFH ZLWK D \WFURERI® §ocialyUrRdbaByH U H W K
spiritually and culturally. Additionally, support from external organisations and community
professionals at the exo level can provide schools with the resources, materials and experience
to develop a schodlased interventiarilraining of inexperienced teachers by specialists is of
crucial importance in delivering a successful {B&ed programme. At the macro level, RSE
guidance (2019) issued by the DfE made RSE education compulsory in all schools in 2020,
thus ensuring IPVaucation for young people. Therefore, interventions conducted through the
efforts of multiple sources are associated with improved effectiveness and $Bovessg et

al., 2018; De Koker et al., 2014; Ting, 2009)

As for the time element cited above, studies have argued that the initial experience of IPV,

which generally stés in the teenage years, can have some loose connections with re
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perpetration and reictimisation in later stages of lifgkHumphrey & White, 2000; Ybarra &
Thompson, 2018) $OWKRXJK WKLV VWXG\ GLG QRW H[SORUH VWXG
delivering an IPvbased educational intervention hiae potential to protect them from being

abused in current and future IPV relationshipgtenger et al., 2016Additionally, a number

of studies indicate that the duration of an interventionrmidurenceits efficacy. It appears that
interventions with multiple sessions, carried out over a longer term and equipped with a longer
follow-up period, are more likely to be considered succegBivring et al., 2018; Ting,

2009) Similarly, Bronfenbrenner also mentioned that, for the proxipmatess to occur,

activities that engage individuals should happen on a fairly regular basis and over an extended

period of time(Bronfenbrenner, 2005; MerconVargas, Lima, Rosa, & Tudge, 2020; Tudge

et al., 2009) Although this intervention was about six months long, the findings showed an
HQKDQFHPHQW LQ VWXGHQWVY NQRZOHGJH DQG WKHLU XQ
awareness, to some extent, of IPV issues. However, further research with a longer intervention
duration and followup length are needed in the UK, to establish whether or not they are more

effective than shortor middleterm programmes.

In summary, this section conceptualised IPV issues and prevention by analysing various
aspects in relation to iiHUHQW FRPSRQHQWYVY RI %YURQIHQEUHQQHUT\
four power forces of the proximal process, i.e. the form, the power, the content and the direction,

and associated them with the other three elements person, context and time. Using the PPCT
theory, the empirical findings from this research, as well as arguments in the literature, were

built into one cohesive and comprehensive theoretical framework. To my knowledge, this is
RQH RI WKH ILUVW VWXGLHV WR DGR S \pectaldteqtibl gak tbH Q Q H U
the proximal process, to construct a curricilbased primary preventive intervention and to

address issues of IPV.
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7.41MPLICATIONS FOR A CURRICULUM -BASED IPV

INTERVENTION

This section outlines the implications for an IBMriculumbased intervention by introducing

the limitations of the study and providing recommendations for future programmes.

7.4.1 Limitations of this intervention

Although this doctoral project makes several contributions to the field, it is not witsou
OLPLWDWLRQV )LUVW LW PHDVXUHG LQWHUYHQWLRQ RX
knowledge, understanding and attitudes regarding IPV, albeit with a lack of consideration of
behavioural change and lowering the incidence of IPV victimisatidrparpetration. Due to

limits in relation to completing the project, not enough time could be devoted to undertaking

the intervention as desired. The intervention was about six months long, and theufollow

period was cut short because of CetRi therebre, it was neither clear nor wedktablished

during such a limited duration whether changes in attitudes to IPV would lead to corresponding
changes in behaviour. Furthermore, researching changing behaviours would be challenging and

present certain additnal ethical considerations.

6HFRQG WKLV LQWHUYHQWLRQ GLVFXVVHG D GHILQLWLRQ
sexual consent and sqdfotection skills, but most of the included components taught were
around what abusive and unhealthy relalops look like, with very few examples provided

on positive and healthy ones. As suggested by a student participating in this study, more
information regarding positive and healthy intimate relationships should be presented. Further,

content regarding byender intervention, to prevent IPV issues, is absent from this curriculum.

Third, gender differences were vital factors in the success of the intervamii@imostall

current Ukbased programmes focus mixed student groups and pay little attentiogender
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variances; in contrast, this study was conducted in two gemeeific groups and one mixed
group. Although this study saw some discrepancies in the efficacy of the intervention among
varied gender groupshe small sample reduced the power e study and challenged the
validity of the intervention effectAdditionally, this study did not consider other potentially
relevant and influential aspects, such as a discussion of IPV issues on population davgrsity,

racial, ethnic minority, religios and LGBTQ considerations.

Fourth, teacher training is critical in delivering IPV education, as effective communication of

the subject will determine whether or not the intervention is succégghilaker et al., 2006)

This study did indeed provide training to teachers implementing the intervention before taking
WKH FODVVHVY KRZHYHU LW ZDV EULHI DQG LQIRUPDO 7K
attitudes regarding IPV issues, and the proficiency of theirdB8ed knowledge and skills in

implementing the curriculum, were not well known or developed.

Finally, this study developed virtual sessions to teach IPV issues in response to the ofitbreak
Covid-19 and the closure of colleges. However, findings frora $tiidy indicated that IPV
education seemed more effective when taught in person than online. Since this study was based
on findings from a smabale and shoiterm intervention, welbased programmes on IPV on

a larger scale and over a longer period aeded, in order to examine the effectiveness of a

virtual approach.

7.4.2 Recommendations for future intervention

First, this study suggested that an {B&ed education should abide by the statutory guidance

of RSE education and be scheduled into theewRISHE curriculum; however, most existing
UK-based primary programmes are independent from the PSHE and RSE education. Also, it
ZDV DUJXHG WKDW LW LV LPSRUWDQW WR FKHFN VWXGHQW"'

from an RSE subject, and buildraplementary understanding into a developmental curriculum
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to help improve future teaching and learning. In addition, IPV education should be set within
D VFKRROYfV VDIHIJXDUGLQJ RU SDVWRUDO V\VWHP DV ZHC
nurture sSsuUHQWVY VHQVH RI EHORQJLQJQHVVY DQG FRQQHFWHGQ

issues if they are in or have experienced an IPV situation.

%YURQIHQEUHQQHUTTV 33&7 WKHRU\ DUJXHV WKDW LQWHUL
environment are not unidirechal but run in both direction®ronfenbrenner, 2005 hat is

WR VD\ LQ RUGHU WR H[DPdd addkessingQPrV isduidsHferwrs Ragn vV H I |
both sides should be considered. The majority of studies in this field assume that experiencing

DV or witnessing IPV among peers can lead young people to engage in related activities in
their current or future rationshipgAlaggia et al., 2012; Ali & Naylor, 2013; Campbell, 2002;

Capaldi et al., 2012; Pittenger et al., 20H)wever, a linted number of studies has explored

LI FKDQJHV LQ L-@ateddcts ¥dDl®hafe pBodnising positive impacts on reducing

other relevant deviant acts, such as bullying, gang fighting, gender discrimination and IPV at

home.

Although this IPV currialum-based primary intervention was reported as a promising way of
LQFUHDVLQJ VWXGHQWVY NQRZOHGJH XQGHUVWDQGLQJ DQ
attitudes and values, it was less known if this type of intervention could have an impact on
reGXFLQJ WKH LQFLGHQFH RI ,39 SHUSHWUDWLRQ DQG YLFW
Furthermore, instead of looking at the effectiveness of the intervention on preventing IPV,
there is a need farngorous, evaluative evidence to uncover the negatiffects that such

education can have on participants. Some literdiased evidence also indicates that
programmes with certain contents and approaches appear to precipitate or worsen intervention

effects(Edwards & Hinsz, 2014; Leen et al., 2013)
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Although both males and females can be IPV perpetrators and victims, most global research
statistics reported that males are more likely to perpetrate IPV against females in intimate
relationships (see Section 2.2). However, most of the IPV curricbls® interventions
delivered the same content to participating males and females. A number of studies in the field
state that a gendepecific approach seems more promising than teaching males and females
with IPV issues from the same perspective (see Se¢tih2 and 7.3.1). Therefore, this study
suggesthat two curricula should be developed, to educate males and females separately. These
should be developed with tailored content on the basis of different gender needs. For example,
for females, the contesthould place more emphasis on identifying violent acts, the warning
signs of an abusive relationship, the skills to protect themselves and strategies to seek help. For
males, content should be more geared toward seeking sexual consent properly and in what
situation sexual consent is givetor not tas well as gender equality, communication and

negotiation skills.

Also, this studyacknowledgesheintersectionality namely in the form aface,gendersexual
orientation religion, ethnicity, disability ad social economic status, is a critical element to be
considered in IPMelated preventive programmésee Section 2.3However, thisstudyy V
focuswasarounddeveloping an IPMased curriculum to promote awareness and minimise
risk amongenglish 16 to 19-yearold college studenia generalthereforea number of issues

in relation tointersectionality are beyond the scope of this research. Although this study
recognised that gendappearsa crucial contribudry factorto the efficacy ofanintervention,

it mainly discussed intimate relationshipsthin a binary category namely heterosexual
relationships between males and femalégrefore, it would b&aluableto see future studies
with larger samples considering thgs®entially relevant and influential factors in terms of
population diversity, for example ethnic minority, racial, sexuality, religion and LGBTQ

elements.
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Most of the existing primary preventive programmes of IPV were conducted by outside
voluntary orgarsations, who get into schools purely as external implemef@&aver et al.,

2019; Graham et al., 2019; Stanley, Ellis, et al., 2015a; Whitaker et al.,. Z2166) their

operations depend on funding to maintain, grow and expand, which has ptaageon
LQVWLIJDWLQJ FRQWLQXLQJUHKIDQVHE BB UVYRWREHIPMYID,RSG |
environmentgCleaver et al., @19; SanderdicDonagh et al., 2015 herefore,it would be

more promising to see subject teacherdgnagder practitionerresearchers to initiate such
programmes and investigate their own pradtiom a firstpersorperspective within their own

educational institutions

Also, when the Covid 9 pandemic bike, the educational landscape changed, and classes were
virtually delivered. In response to the situation, an online curriculum was developed by this
project to complement classroom data collection and remedy the challenges caused by colleges
locking down.However, the results of this study indicated that IPV education seemed more
effective when delivered fage-face than virtually. However, almost no Wkeased IPY

based education programme can be identified in the field, so more evidence is needed to
confirm if IPV-based education is appropriate for teaching remotely, and, if so, how to develop

effective virtual teaching and learning in IPV education.

7.5CLOSING THOUGHTS FROM THE RESEARCHER

Maintaining theY D O L Gamicip&dryU HVHD U FK | R U participet@yesdafctho G
participalon ] KLJKOLJKWV WKH H VpaHicpatdrpdrixed hhEtwads tesedrcR | W K H
expected and pursued as the researcher in this project. | lent my support to the statement in
McNiff (2016, p. 9) W KD W pgadiRatQry research implies two domains: 1) in the mental
world, taking action to improve the quality of your thinking; 1) in the social world, to improve

WKH TXDOLW\ RI \RXU LQWHUDFWLRQ ZLWK RWKHUV ZKR \F
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true of theproject presented in this thesis, which | started in the belief thatb&¥d
curriculum development is one of the most effective approaches to combatirgodtssp
gender norms and stereotypes regarding IPV, as well as eliminating widespread IP\hissues
society. This belief then developed into a focused proti RPRWLQJ VWXGHQWVY
regarding IPV and working with teachers to equip students with essential knowledge on the
subject. In doing so, it turned the development of an effective currictduteal with IPV

issues into a mutual concern and allowed both teachers and students to reflect on improving
their practice in the teaching and learning process. Therefore, knowledge generated in
participatory mixed methods researshhe theory of praate, that is to say, akeresearcher

in this study, apart from concentrating on gathenmxged researchata and eliciting research
findings, | also interacted with and intervened in the researched to ensure the two cohorts
benefited from these findingas they lived it, experienced it and constructed it in the

development of their own resulting theory.

Participationin participatory mixed methods reseaistpurposefully researchesing mixed
approacheand developed to remedy a problematic situateading to action taken for change

in the next stage, and then again intentionally designed for further continuous modifications as
the main components of the research itdédfccarino et al., 2007Each stage at whiaction

is implemented adds to the developihgdry of practice; hence, in this way, it is more likely
that a practical framework will be forthcoming that is suitable for fixing a problem in various
settings (Avison et &, 1999) This was the case when conducting a project in which
modifications were made to improaetionimplementation after each stage of the curriculum
intervention. The initial stage of the intervention was conducted in a classroom with students
IURP WKH '"HSDUWPHQW RI (QJLQHHULQJ &KDQJHV ZHUH I
discomfort and unease redarg being cited as perpetrators, due to several examples of

DPELJXRXV ZRUGLQJ DQG PLVLQWHUSUHWDWLR@stesHl WHU W
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ecologicaltheoryand Akers social learning theooy educating students was deleted from the
content, dueto the complexity of presenting this knowledge concisely for students with
learning abilities, attention spans and class durations. Additionally, to cope with and adapt to
colleges locking down, due to the outbreak of CeMdpandemic, | took actions tweate a
Web-based IPV curriculum, which divided the sessions into five small sections of around 10
minutes eachParticipatoryresearch is not an approach for identifying what is wrong but a
guest for knowledge that facilitates personal, professionala@went and ultimate change in

the wider surrounding environmefteitch & Day, 2000; Vaccarino et al., 2007)

Additionally, participatoryresearchs distinctive in terms of the researcher being involved as

an essential part of the study, instead of apetaly detached outsider observing the process

in a cold, distant mannéQuigley & Kuhne, 1997)In participatory mixed methods research
researchers learn from themselves and the influence their own knowledge, intentions and
values has on the knowledge, intentions and gabfiether participants in their study, and vice
versa(Quigley & Kuhne, 1997, p. 66Moreover, participants are what mabarticipatory

mixed methodsesearclso unique, vivid and complex, and they are far different in nature from
the data and process They have agreeable or supporting, disagreeable or conflicting thoughts
on a phenomenon, and their attitudes and perceptions are tobatan a change manner
(Robertson, 2000)The project enabled me to actively involve- 16 19yearold college
students in learning about IPV issues affecting not only their own lives, but the lives of others,
thereby contributing to a process of community development based on promoting awareness
decreasing risk and developing knowledge and skills in terms of IPV for each individual. The
project in this thesis sought to enable individuals and communities to grow and change

according to their own needs and prioriteesnd at their own pace.

Participatory mixed methods researisha way through which people learn from their own and

RWKHU SHRSOHYV H[SHULHQFHVY E\ HPSOR\LQJ DQ\ QXPEH
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inquiry (Avison et al., 1999; Robertson, 200@)also represents a way of thinking about what
constitutes knowledge, to whom it belongs and how it is créReertson, 2000)nitially, |

came into the research as an outsider providing teachers with my views and knowledge of the
relevant literature, into gain insights into their practices and those of their students. As time
progressed, it became clear that an external petisp enabled the teachers to research and
reflect automatically on their own practice. | also provided links to the literature, ideas and
evaluative feedback to assist the teachers in reaching their own desired goals in relation to their
own practice. Myknowledge was also constantly transformed by keeping reflection notes,
sifting through the data and-reading the literature to make new decisions in relation to the

next action throughout the research

| therefore consider the process of conducting this project an important stefgriegn my

own continuing personal growth and professional development, as well as in fighting against
IPV issues in society. This research has also given me a fresh iimsggtite significance of
action research in remodelling teachiegrning practice to improve IPV awareness and
mitigate risk factors amongst the younger generationvever, | feel this process has only just
begun and that | am still at the start of wbatild become a truly collaboratiyeaurney iftime

is still available. It has been a valuable opportunity to carry out this project, and it has been an

equally fruitful learning experience.

7.6 CONCLUSION

This final chapter has providedsummary of the key findings elicited from the data analysis,
LQFOXGLQJ WKH FRQWHQW DSSURDFK VWXGHQWVY EDFN

environment.

7KLV VWXG\ VWUHVVHG WKH LPS htnobhliedgeari th&ikleamMg QJ VW

ability when designing course content. Importantly, special attention should be paid to students
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who may have witnessed or experienced IPV. Teacher training is thus essential to this type of
education, due to the myths aachbiguity surrounding IPV, as well as equipping them with

WKH VNLOOV WR GHDO ZLWK VWXGHQWVY IHHOLQJV $0OVR
WKH LQWHUYHQWLRQYY GHYHORSPHQW HVSHFLDOO\ LQ WH
awiding the generalised and sexist notion of them as perpetrators. In order to provide students
with a safe and friendly learning environment, such education should be supported by a

VFKRROYV SROLFLHV FXOWXUH QRUPV DQG SDVWRUDO V\V

Additionally, seveal contributions made by this doctoral project to fill in the gaps were
presentedespeciallythe research gagndthe theoretical gap. As for the research gap, this

study discussed the definitions of IPV and various forms of related abuse, as wellras cybe
violence. It also contributed insights into gender variances in curriculum development and
taking a virtual approach to delivering IPV education. As for the theoretical gap, this study is
RQH RI WKH ILUVW WR DSSO\ %URQIH®&iseUhddgtérimibefitg 083 &7 WK
developing an effective IPV intervention. It also paid special attention to the proximal process,

i.e. the primary engine of PPCT theory, in actualising an effective intervention development.

Finally, this chapter provided severamplications for IPV curriculurrbased primary
preventive programmes in the future. The study mainly focusedinvestigating the
effectiveness of a curricultblEDVHG LQWHUYHQWLRQ LQ LPSURYLQJ VW
carried out with the intention tammplement existing PSHE and SRE education. It suggested

future studies, including those conducted by external organisations, to develop interventions
abiding to statutory RSE guidance (2019). Additionally, future interventions over longer
periods are needeto clarify whether changes in attitude can bring about corresponding
changes in behaviours in the long term. Also, they may need to look at the inizdcts
population diversityand intersectionalitgould have for curriculum development, for example

LGBTQ or religious students, or in terms of their ethnic minority background and racial
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identity. Furthermore, it would be worth investigating in what way knowledge acquired by the
participating students could influence their surrounding environment anderethlence
related phenomena, including gang fighting, bullying, child maltreatment and IPV in intimate

parental relationships.
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APPENDIX

APPENDIX 1 INTERVIEW SCHEDULE -STUDENT

First phase interview with students

This interview schedule mainly aims to answer the first research question:

X What prior knowledge do college students have regarding IPV?

Topic

Key questions

Prompts

Probes

Prior knowledge
regarding
intimate partner
violence (IPV)

What do you
understand the terms;
physical violent
behaviour, emotional
violent behaviour,
sexual violent
behaviour, controlling
violent behaviour and
cyber violent
behaviour?

Four forms of violent behaviours:

x Physical violence: slapping,
hitting, beatiny, tripping,
poking, punching, kicking or
throwing objects

x Emotional violence:
humiliating, spreading rumour
threatening, shaming,
embarrassing or nanalling

X Sexual violence: forced sexua
intercourse, unwanted sexual
contact, sexual assault, rape,
drug, money alcohol assisted
rape/sexual assault

x Controlling violent behaviours
stalking, following, staring,
monitoring movement or
isolating from friends and
family

X Cyber violent behaviour:
repeatedly sending unwanted
mails, pictures or text
messages, posting or
distributing sexually graphic
images or videos online witho
a person’s permission

x Can you
describe more
about physical
violent
behaviour? (or
emotional
violent
behaviour or
sexual violent
behaviour or
controlling
violent
behaviours o
cyber violent
behaviours)

x Can you give
me an /more
examples of

«

X What do you
mean by
VD\LQJ«™
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Have you ever heard
the term Intimate
Partner Violence?

How about

Dating Violence

Violence against Women and

Girls?

Domestic Violence?

Genderbased Violence?

If yes, what do
you think it
means, and
who does it
affect?

If no, what you
think it could
mean, and who
it could affect?

What are
differences
between IPV
and DV,
VAWG,
Domestic
Violence or
GBV?

Can you give
more examples
Rl«" 2U FI
you please
GHVFULEI
more detail?

Where did/should you
come to know about
IPV/ DV/ VAWG/
GBV/ Domestic
Violence?

From school: teachers,
classmates, assembly or schog

subjects,

x From parents, relatives,
QHLIJKERXUTV RU

x From books or Internet?

Can you tell me
how
school/college
teach you this
knowledge? /
How you learn
it from your
parents/
friends? / How
you learn it
from
Internet/books?

Who do you
think should be
responsible for
teaching young
people about

, 39 '9«"
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In what ways do you
think IPV/DV can be
taught at school?

PSHE, SRE curriculum?

Drop-down, assemblies or
themed day?

From other subjects?
Tutorial time?

On its Own?

x If yes, should it

be delivered as
part of a subjec
or on its own?
If as a part of a
subject, which
subject would
you suggest? /i
on its own, how
you suggest it
to be taught?

If no, where
should students
learn IPV/DV
from?

Perception of
having an IPV
related
curriculum

Do you think students
could benefit from
having classes on
IPV?

Heathy and respectful
relationship?

Gender norms: equality?
Gender stereotypes?

Attitude, behaviours, skills to
be lessiolent/ protect yourself
away from violence?

Marital relationship? Domestig
violence?

If yes, in what
ways can
students get
benefits?

If not, why
FDQIW VV
benefit from it?

Can you clarify
what you mean
E\«" FDC
give me more
examples of

«

Expectation of
what to learn
from an IP\4
based
curriculum

Are there specific
WRSLFV \RXY
see included in a
curriculum on IPV?

Definitions: IPV, GBV?
Policy? Law?
Prevalence? Statistics?

Skills? How to get help?

Can you give
me more
H[DPSOH\
/ could you
please give me
more details
LQ«" :KDV
you mean by
VD\LQJ«™

Why do you
want to learn
this topic?
What benefits
can you get by
learning this
topics?




APPENDIX 2 INTERVIEW SCHEDULE -TEACHER

Third phaseinterview with teachers

This interview schedule mainly aims to answer the third research question:

X Is thiscurriculumbasedntervention effective in promoting awareness and mitigating

the risk of IPV among 8o 19yearold college students?

Topic

Key questions

Prompts

Probes

x Effectiveness
of the IP\+
based
curriculum
intervention

1. What are your
initial thoughts
about
delivering IPV
based lessons
to students?

x Difficulties: Confidence?

Shyness? Skills?

Values: Is it necessary for
students tdearn?

Expectations: Worried?
Excited?

x Can you tell me

why you think that
way/ what lead
you to think that
ZD\«"

Can you give me
DQ H[DPSOI

What do you mear
E\ VD\LQJ«'

2. Are there any
changes in
your opinions
after delivering
the lessons?

More confident? Still
worried? Earned some
skills?

Useful or not?

If the answer is
H\HVY ZKD\
the changes in
your thoughts?
More details or
H[DPSOHV«

If the answer is
MHQRT FDQ
me why you
VWLOO«DEF
delivering it?

3. How do you

think about tle
lessons we co
taught?

Content
Structure

The way of delivery

If the answer is
positive: what are

the good aspects ¢
it?

If the answer is
negative: how do
you think it can be
improved?
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. How do you

think about
VWXGHQV
performance
during the
sessions?

Interested? Bored?

Engaged? Indifferent?

Excited? Awkward?

X In what ways do

\RX PHDQ E
you give more
GHWDLOV C
you explain more
DERXW «

. Do you think

students have
benefited from
having classes
on IPV?

Knowledge learned

Skilled obtained

Awareness promoted

Risk mitigated

If the answer is
M\HVY FDQ
me more examples
how students have
benefited from
these lessons.

If the answer is
HQRY ZK\ V
FDQYW OHD
these lessons.
What should be

done to improve
it?

X Expectation
of how to
improve the
intervention
in future
practice

. Are there any

suggestions
you would like
to provide to
improve the
future
practice?

Skills in delivery
Time arrangement
Teacher training

Sensitive issues

Why you suggest
DERXW «FDQ
PH VRPH UHD
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APPENDIX 3 GROUP INTERVIEW WITH STUDENTS

Third phase focus group with students finalising the session

This focus group schedule mainly aims to answer the third research questions:

X Is this curriculumbased intervention effective in promoting awareness and mitigating

the risk of IPV among t@o 19yearold college students?

Types of questions Key guestions Probes

Introductory question 1. How do you feel about | x Can you tell me a bit
the lessons on intimate PRUH DERXW«'
partner violence? x | am not quite sure what

\RX PHDQ«

Transition question 2. What are your first x Could you explain a bit

thoughts about intimate PRUH«"

partner violence before | x Can you give me an

you have had the HIDPSOH«"
sessions? X IsthereDQ\WKLQJ
missed?

3. Is there anything x Do you have anything tc

surprised/shocked/ add to this question?

impressed you after yoy

have hadhe sessions?
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Key question 4. In what ways have you
benefited from having
lessons regarding
intimate partner violencg

Ending question 5. Is there anything you

would like to say about
how to better deliver

these sessions
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APPENDIX 4 QUESTIONNAIRE

Survey for students' understanding of
intimate partner violence 1

Pre-guestionnaire

Introduction

Thie questionnaire gathers information from sixth form students abowt how & curriculum-based intervention
can promote awareness and mitigate the risk of intimate partner violence among them.

You are invited to participate in this survey because of you:

1. Are between the ages of 1619

2. Btudy in a sixth form college, which has participated in Mone in Three global rezearch;

3. Will attend or have attended lessons sbout preventing intimate partner violence and promaoting healthy
relationships;

Thie survey will take about 15 min to complete. Information collected from this survey will remain anonymaous
and confidential. Your real name and any information could reveal your identity will not be used in this survey.
Your participation is voluntary, and you can withdraw the research at any point. However, your participation is
greatly appreciated, which will contribute to promote healthy relationship and prevent intimate partner violence
in &n unhealthy relationship among young people.

After the completion of this research, all collected data will be archived or destroyed as required to the policy of
the University of Huddersfield and the UK Data Protection Act (1998). The collected data will be summarisad in
the researcher's PhD thesis or published in papers authored by the researcher.

If you have any queries about the survey or want an explanation of & question, please talk to the researcher of
this study. If you would like a copy of the report after the research, please contact the researcher at

Xigomin. shengihud ac.uk

Setting up an ID number

Before you start to answer the guestionnaire, | need you to create a unique |D number, which can be
REMEMEERED by you. This ID number will be used to match up your responses before the session with your
responses after you have had the sessions.

1. Please write down your D number:

2. What is your gender?
Mark only one oval.

() Female
i

) Male

() prefer not to say
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3. How old are you?
Mark only one oval.

{__) Under 16 years old

.

() Between 16 and 19 years old

(") Over 19 years old

Definition, consent and warning signs

4.  Whe do you think are intimate partners?

Tick all that apply.

|| Friends

| Current boyfriend or girlfriend
|| Former boyfriend or girlfriend
_I Partners in a marital relationship
_} Partners in an open relationship
_' Partners in a sexual relationship
[ ] Parents
|| Don't know
Other: [

5. Which type of viclent behaviours CAN happen in an intimate relationship?
Tick all that apply.

|| Physical violence

__| Emotional viclence
| Sexual violence

_' Controlling viclence

_' Cyber violence

.| Don't know

Other: I
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6. What age range experience the HIGHEST rates of intimate partner violence?

Mark only one oval.

(") Under 16 years old

() the age of 16 and 19

() the age of 20 and 24
() the age of 25 and 34
() the age of 35 and 44
(") Above 45 years old

() Don't know

7. Which of the following behaviours would you consider to be intimate partner

violence?
Tick all that apply.

__] Your partner beat you and left a bruise

'_] Your partner hit you without leaving a bruise

| J Your partner wants to know who you hang out with

__| You need permission from your partner when you hang out with friends

'_] Your partner constantly asks you to send nude images while you don't want to
'_| Your partner wants to have sex with you while you can refuse if you are not ready
j Your partner makes you feel guilty about wanting to leave the relationship

:| Your partner sends you text-messages to check up on you

J Your partner checks up on you all the time and everywhere

Other: |_

8.  Which of the following CAN be found in a HEALTHY intimate relationship?

Tick all that apply.

__] Your partner wants to know your feelings and thoughts
J Your partner makes all the decisions according to what he/she prefers
| Your partner wants to know where you are and who you are with
_—| Your partner requires you to ‘check in’ and need to know what you are doing all the time
J Your partner makes you feel pressure into doing things you may not want to do

J Your partner wants you to do what he/she likes while you can say no if you disagree

Other: |—
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9.

10.

11.

Which of the following CAN happen in an UNHEALTHY relationship?

Tick all that apply.

|| Your partner wants you to do sexual favor because she/he buys you a gift
j You have the right to stop a sexual activity at anytime, even if you consent to it earlier

J Your partner request you to share the passwords of your phone even though you are
uncomfortable with it

j Your partner tries to make all the decisions and wants you to do it with him/her together
J Your partner listens to your ideas and is able to compromise with your decision

Other: l_

Which statement regarding 'consent’ is CORRECT?

Mark only one oval.

() If two people have had sex before, it is always okay to have sex again
_) When it comes to sex, "'saying no’ sometimes means ‘yes’

;,'_“," Going home with someone is not giving consent to have sex with that person
(_ He/she doesn't usually mean to force sex on anyone but sometimes it is okay if it
gets carried away

I Don't know

Which of the following are the warning signs in an abusive relationship

Tick all that apply.

:| Your partner wants to follow you everywhere online and offline
|| You partner makes you feel small in front of his or her friends
j You partner requires you to take responsibility for his or her feelings

_—| You partner asks you to stay in a relationship by saying * if you leave me, | will kill
myself

[ | Don't know
Other: [
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12

Which steps can you take to increasea safety if you are in an abusive relationship
Tick all that apply.

::l Talk with a trustworthy adult {parents, teachers or counselar)
[ ] Be obedient to abuser's words

[ ] call the palice

["] Argue and fight against abuser

[ "] Create a dating safety plan

|| Don't know

Other: |

Please decide whather the statermeant regarding intimate partner violence is
TRUE or FALSE

Mark anfy one oval per row.

True Falze

Intirmate partner violence can happen

between young people in partner — —
relationships whether they live together or - -
aeparately

Intimate pariner vlolence can't happen after ) '
a partner relationzhip has ended e

People can use physical, emotional, sexual
and cyber abuse to control others in partner D) C‘
relationships

Femnale are victims of intimate partner — 'S
violence while men can only be perpetrators J i

Intimate partner vlolence can't happen in
same-sex rel hips and in rel hips D]
invalving a trans person

—
\.J

Intimate partner violence within
relationships is often a repeated pattemn of ) )
behaviour

Intimate partner violence often involves

several different types of abusive behaviour, — -
including physical, motional, s=xual, —t -
controlling and cyber abuse
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4.

Attitude towards intimate partner violence

Mark anfy one oval per row.

It's

It's sort It's sort of It's really

per;im of ok wrong WG
Dw youu Uhink il s OK lw @ man Lo
hit hiz partner/wife if HE says he [ (@] O )
is sorry afterward?
Do you think it 1= OK for & woman
to hit her partnes/husband if SHE [ ()] | ]
says she |s sorry afterwand?
Suppose & woman cheats on her
partnes/husband, do you think it 2 (D] - ]
iz wrong for HIM to hit HER?
Suppose & man cheats on hiz
partnes/wife, do you think it iz [ (@] O )
wrang for HER to hit HIM?
Suppose & woman really
embarrasses her partner/ (_\ (_) — —
husband, do you think it |z wreng — — - .
for HIM ta hit HER?
Suppose & mian really
embarrasses his partner/wife, do S — - —
you think it is wrong for HER to O o - o
hit HIM?
Do you think it 1= OK for & man to
hit his partner/ wife if HE thinks [ (@) O )
SHE deserves 17
Do you think it 1= 0K for a woman
to hit her partner/husband f SHE ) (@] ) ']
thinks HE deserves it?
Suppose & woman hits her
partner/husband, do you think it [ (D] | )
s wrong for HIM to hit HER?
Suppose & man hits his
partnes/wife, do you think it Is [ (@) O )
wrang for HER to hit HIM?
Do you think it = 0K for 8 man to (- o -] -

hit hiz partner/ wife if HE |z
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Do yiou think it |2 OK for & woman

1o hit her partner/husband If SHE (] (D] ) (]
iz drunk?
Evaluation

On scale fram 1-7 rate the following statements.
1 as 'strongly desagree’

2 as 'disagree

3 as 'lightly disagree’

4 as ‘neutral’

8§ as 'slightly agres’

b as ‘agree’

7 as ' strongly agree’

15. I have clear understanding of what a healthy relationship is compared to an
unhealthy relationship

Mark only one oval

Strongly disagree Strongly agres

16.  lam aware of the various warning signs regarding intimate partner violence

Mavk only one oval

Strongly digagres Strongly agree

17. I realise intimate partner violence is a serious problem

Mark only one oval

Strongly disagree Strongly agres

18. lunderstand the different types of intimate partner violence. (Physical,
emotional, sexual, controlling and cyber)

Mark anly one oval

Strongly disagres Strongly agree

19.  Irealise the importance of reparting teen dating violence and am aware of who
| can repart to

Mark anly one oval

Strongly disagres Strongly agree
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Posttest:

Survey for students’ understanding of
intimate partner violence 2

Post-guestionnaire

Introduction
This questionnaine gathers mformation from sixth form students about how a curnculum-based intervention
can pramote awareness and mitigate the risk of intimate partner vialence among them.

‘fiou are invited 1o participate in this survey because of you:

1. Are between the ages of 16-19;

2. Study in a sixth form college, which has participated n Hone in Three global reseanch;

3. 'Will attend or have attended lessons about preventing intimate pariner viclence and promating healthy
relatianships;

This survey will take about 15 min to complete. Information collected fram this survey will remain ananymous
and confidential. Your real name and any information could reveal your identity will not be used n this survey.
‘four participation is weluntary, and you can withdraw the research at any point. However, your participation is
greatly appreciated, which will coniribute io promote healthy relationship and prevent intimate pariner viclence
in an unhealthy relationship amang young peaple

After the completion of this research, all collected data will be archived or desiroyed as required to the palicy of
the University of Huddersfiedd and the UK Data Protection Act [1998). The collected data will be summansed in
the researches’s PhD thesis or published in papers authored by the researcher.

If you have any gueries about the survey or want an explanation of a questian, please talk to the researcher of
this study. If you would ee a copy of the repart afier the research, please contact the researcher at

Setting up an |D number
Befare you start ta answer the survey, | need you to write down the 1D nmber you have created in the previous
survey

1. Pleasa write down your |D number:

2. What is your gender?
Mark only one oval.
) Female
) Male

() Prefer not to say
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How old are you?
Mark anly ane oval.

() Under 16 years old

p

() Between 16 and 19 years old
p

) Over 19 years old

Definition, consent and warning signs

4.

Who do you think are intimate partners?
Tick afl that apply.

[] Friends

[] Current boyfriend or girifriend

|| Farmer bayfriend o girlfriend

|_ Partners in a marital relationship

[] Partners in an apen relationship

|_ Partners in a sexual relationship

[ ] Paremt=z

] Dort know
Other: ]

Which type of viclent behaviours CAN happen in an intimate relationship?
Tick all that apply.

| ] Physical viclence

[] Emotional viclence

[] esual vislense

|| contralling violence

[ cyber violence

[] Dot know
Other: a
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6. What age range experience the HIGHEST rates of intimate partner violence?

Mark anly one aval.

() Under 16 years ald
() the age of 16 and 19
() the age of 20 and 24
() the age of 25 and 34
(__) the age of 35 and 44
() Above 45 years old
() Don't know

7. Which of the following bahaviours would you consider to be intimate partnar
violence?

Tick afl that apply.

[] Your partner beat you and left a bruise

|_' Your partner hit you without leaving a brulse

E Your partner wants to know who you hang out with

[ ] You need permizsion from your partner when you hang out with friends

|| Your partner constantly asks you to send nude Images while you don't want to
': Your partner wants to have sex with you while you can refuse if you are not ready
|__ Your partner makes you feel guilty about wanting to leave the relationship

|_' ‘Your partner sends you text-messages to check up on you

|: ‘Your partner checks up on you all the time and everywhere
Other: :|

8. Which of the following CAN be found in a HEALTHY intimate relationship?
Tick afl that apply.

[ ] Your partnes wants to know your feelings and thoughts

| ] Your partner makes all the decizsions according to what he/she prefers

|: Your partner wants to know where you are and who you are with

[ ¥our partner requires you ta ‘check in’ and need to know what you are doing all the time
|_' ‘Your partner makes you feel pressure into doing things you may not want to do

E Your partner wants you to do what he/she likes while you can say no if you disagree
Other: ]
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9.

10,

1.

Which of the following CAN happen in an UNHEALTHY relationship?
Tick all that apply.
|: Your partner wants you to do sexual favor because sheshe buys you a gift

[] You have the right 1a stop & sexual activity at anytime, even if you cansent to it earlier

[ ] ¥our partner request you to share the passwords of your phane even though you are
uncomfortable with it

|_ Your partner tries to make all the declzions and wants you to do [t with him/her together

[] Yaur partner listens to your ideas and iz able ta compromize with your decision
Other: :|

Which staterment regarding ‘consent’ is CORRECT?

Mark only one oval.

() ff two people have had sex before, It is slways okay 1o have sex again
() When it comes to sex, 'saying no’ sometimes means 'yes'
L\' Going home with someone iz not giving consent to have sex with that person

() He/zhe doesn't usually mean 1o force sex on anyone but sometimes it [s okay if it
gets carrled away

() Don't know

Which of the fallowing are the warning signs in an abusive relationship

Tick ali that apply.

[ ¥our partner wants to fellow yeu everywhese online and offline
[ ¥ou partner makes you feel small in front of his or her friends
:| Wou partner requires you to take respansibility for his or her feelings

[7] ¥ou partner asks you 1o stay in & relationship by saying ' if you leave me, | will kill
ryself’

[ ] pen't know

Other: O
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12.  Which steps can you take to increase safety if you are in an abusive relationship
Tick all that apply.
:l Talk with a trustwarthy adult {parents, teachers or counselar)
[ ] Be obedient to abuser's words
[ ] call the police
::| Argue and fight againat abuser

[ ] Create a dating safety plan
] bon't know

Other: (|

13. Please decide whether the staternent regarding intimate partner viclence is
TRUE or FALSE

Mark anfy ane oval per row.

True False
Intimate partner violence can happen
between young people in partner {_J —
relationships whether they live together or e e
separately

Intimate partner violence can't happen after 'S 'S
& partner relationship has ended b

Pepple can uze physical, emotional, sexual
and cyber abuge to control others inpartner () -

relationships
Fernale are wictims of intimate partner p— L.\
violence while men can only be perpetrators J i

Intimate partner violence can't happen in
gsame-sex relationships and in relationships
invalving & trans person

Intimate partner violence within
relationships iz often a repeated pattemn of )] -
behaviour

Intimate partner violence often invohees

aeveral different types of abusive behaviowr, p— -
including physical, emotional, seoeal, J L
controlling and cyber abuge
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14.  Attitude towards intimate partner violence

Mark anfy one oval per row.

It's
It's sort It's sort of It's really
fe
Pe'ukmﬂ' of ok wrong WIEng
Do you think it 1= 0K for a man to
hit his partner/wife if HE says he [ (D] O -

is sorry afterward?

Do you think it 1= OK for & woman

to hit her partnes/husband if SHE [ ()] | ]
says she |s sorry afterwand?

Suppose & woman cheats on her

partnes/huzband, do you think it [ (D] ] )]
iz wrong for HIM to hit HER?

Suppose & man cheats on hiz

partnes/wife, do you think it iz [ (@] O )

wrang for HER to hit HIM?

Suppose & woman really
embarrasses her partner/
husband, da you think it |= wrang
for HIM ta hit HER?

0
0
0
0

Suppose & mian really
embarrasses his partner/wife, do S — - —
you think it is wrong for HER to () o O -

hit HIM?

Do you think it 1= OK for & man to

hit hi partner/ wife if HE thinks (- (] ] -

SHE deserves 17

Do you think it 1= 0K for a woman

1o hit her partner/husband [f SHE () (] - -
thinks HE deserves it?

Suppose & woman hits her

partner/husband, do you think it [ [ | ']
s wrong for HIM to hit HER?

Suppose & man hits his

partnes/wife, do you think it is [ (@) O -]
wrang for HER to hit HIM?
Do you think it = 0K for 8 man to (- o -] -

hit hiz partner/ wife if HE |z
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Do you think it = OK for 8 woman

to hit her partnes/husband if SHE ) (D) ] -]
ig drunk?
Evaluation

On scale fram 1-7 rate the following statements.
1 as 'strongly desagree’

2 as 'disagree

3 as 'lightly disagree’

4 as ‘neutral

& as 'slighily agree’

b as ‘agree’

7 as' strangly agree’

15.

6.

17.

I hawe clear understanding of what a healthy relationship is compared to an
unhealthy relationship

Mark onfy one oval

Strongly disagres Strongly agres

lam aware of the various warning signs regarding intimate partner viclence

Mark anly one oval

Strongly disagres Strongly agree

| realisa intimate partner violence is a serious problem

Mark onfy one oval

Strongly disagres Strongly agres
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20.

21

| understand the different types of intimate partner violence. (Physical,
ematicnal, sexual, controlling and cyber)

Mark only one oval

Strongly disagree Strongly agree

I raalise the importance of reporting teen dating violence and am aware of whao
| can report to

Mavk only one oval

Strongly disagres Strangly agree

How do you feel about the lesson on intimate partner violenca?

In what ways have you benefited from having lessons regarding intimate partner
violenca?
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APPENDIX 6 A SUMMARY OF PARTICIPANTS

First phase

(Planning)

X Interview: 4 males Department of

Engineering
Interview:4 females Department of

Hair, Beauty and Makeup

Second phase

(Action implementing and observation)

Pretestsession & questionnaire

0 9 male student®epartment of
femalesEngineering

o 9females Department of Hair,
Beauty and Makeup

0 9 students from the online session
(5females4 maleg

Posttestsession & questionnaire :

o 8females Department of Hair,
Beauty and Makeup

0 6 students from the online session

(3 females; 3 males)

Third phase
(Evaluation and Reflection)

Questionnaire witl8 females
Department of Hair, Beauty and Make
and 6 students from the online sessior
(3 females; 3 males)

Group interviews with 4 students
Department of Hair, Beauty and Make
(4 females)

Individual interview with 2 teachers

(2 females)
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APPENDIX 7 NI13 CERTIFICATE

o)

i@ University of ;
i BR HUDDERSFIELD |

Inspiring tomarrow’s professionals  fE=4

This is to certify that!
Xigain_ Shéns,
has successfully completed training in implementing the

Ni3 Model for the Prevention of Gender-based Violence
April 9th to 27th 2018

/, /}'

Professor Adele Jones & Professor Dan Boduszek
Directors, None in Thrge Research Centre
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APPENDIX 8 INFORMATION SHEET

University of

HUDDERSFIELD &

Inspiring tomarrow’s prafiessionals

UKR h
B R I:and |ﬁfﬁ%§\fr§ﬂ0n

INFORMATION SHEET FOR STUDENTS

You are being invited to take part in an important study. Before you decide to take
part, it is important you understand why this research is being done and what it will
involve. Please read the following information carefully.

What is the None in Three project?

MNone in Three is a project which aims using prosocial games to reduce and prevent
the gender-based and domestic violence in our society. It draws its name from the
global statistic that one in three women and girls will be subjected to sexual and
physical viclence in their lifetime; None in three in dedicated to changing this reality.

The Mone in Three (Ni3) Centre is pioneering new ways to tackle gender-based
violence (GBV) across the globe. Our aims are to:

+ Investigate gender-based violence (GBV) in the study countries (India,
Jamaica, Uganda and the UK).

+ Develop serious prosocial computer games to change attitudes and
behaviours relating to GBV.

+ Evaluate the games’ effectiveness as an educational intervention to prevent
GBV.

+ Develop a policy hub to inform and guide actions at the strategic and
operational levels across the four countries.

+ Underpin and reinforce social and behavioural change.
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What is the purpose of this research?

A substantial number of studies argue that adolescents, especially the age range
from 14 to 18, are regarded as the riskiest life stage for suffering intimate partner
violence (IPV) (Smith, White & Holland, 2003 and Humphrey & White, 2000; Ybarra
& Thompsen, 2018). Half of the IPV victims are aged 14 to 24 often suffer viclence
as serious as rape according to an American national data on IPV cited by Smith,
White & Holland (2003, p1104). The initial IPV perpetration starts between the
average age of 15 and 16 and the adolescents suffering first IPV violence around or
after the age of 14 are more likely to be victims again in young adulthood (Humphrey
& White, 2000 and Ybarra & Thompson, 2018). Adolescents who have prior
experience of being IPV violence perpetrators and victims are prone to consider
violence as a normal part of a relationship and allow violent behaviours in later
relationships (Cui, Ueno, Gordon, M & Fincham, 2013; Comelius & Resseguie,
2007). IPV in adolescents have close associations with IPV in a married relationship,
which can lead to domestic viclence at home such as parent-child violence.

Therefore, adolescent groups consist of a risky sub-sample of the IPV population,
while are a prospectively fruitful target sub-sample for IPV prevention programs (Cui
et al., 2013; Comelius & Resseguie, 2007). Considering sixth form college are at the
critical period and early stage of starting relationships and dealing with relationship
problems, more guidance should be given to them to avoid the risk of IPY. The
demand for prevention programs to recognise and prevent IPV within sixth form
students is indubitable (Barter et al., 2009). If preventions for IPV can be adopted to
6" Form students, it is more likely to lower the risk of IPV violence and the occurrence
of IPV victims and perpetrators in later stages of life (Smith, White & Holland, 2003;
Cornelius & Resseguie, 2007).

This research seeks to provide evidence on the need to develop a curriculum to
promote awareness and mitigate the risk of IPV among sixth form students. Students
are expected to complete an interview or a questionnaire about their perceptions of
having a curriculum covering IPV as well as evaluating the effectiveness of a need
based on IPV curriculum intervention.

This research is being conducted alongside research on gender-based violence
(GBV) In NI3 Research Centre. This study Is about passing on knowledge about
Intimate partner violence (IPV) to sixth form students to promote their awareness of
IPY and mitigate the risk of IPV. As a result, students’ experience of IPV will not
be discussed.
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So, what will happen?
We have joined together with selected sixth form college to do two things:

+« To identify the perceptions of sixth form students towards hawving a
curriculum to support their IPV understanding, to deepen the current
understanding about IPY among sixth form students through a targeted
curricular programme.

» To critically analyse the extent to which a curriculum-based programme can
influence and change attitudes about IPV among sixth form students.

Why am | being asked to take part?

Your college has agreed to be a partner in the project and so we are asking all the
students in your class if they are willing to take part, you have not been especially
singled out.

Do | have to take part?

Mo, it is up to you to decide whether or not to take part in the project and there
will be no adverse consequences if you decide not to participate. Moreover, you
have the right to withdrawal this research without a reason at any time.

What is required of me if | do take part?

This IPV curriculum-based intervention consists of three phases:

Phase 1: identify what prior knowledge students have regarding IPV. Five
students will be involved to share what they have leamed about IPV.

Phase 2: curriculum will be delivered at this stage

+ Pre-study: ten students are needed to fill a questionnaire before
learning the curriculum.

+ Post-study: the same ten participants from the pre-study will fill the
questionnaire again after learning the curriculum; another ten students
who didn't participate in the pre-study will be ask to answer the
questionnaire.

Phase 3: evaluate the effectiveness of the curriculum. Teachers and five students
are expected to share your thoughts and feelings about this curriculum
intervention.
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| want to take part but | am worried about who will see my answers

The research will be aided by BERA (2018) and participants will be given the
following rights as anonymity and confidentiality. Your answers will NEVER be given
to other people (only the researchers will have the information), so do NOT write your
name anywhere. No one will ever know who filled in the questionnaire because there
will be no name on it.

Who is in charge of this project?

The project is managed by Mone in three Research Centre but is being carried
out PhD researcher Xiaomin Sheng with the support of the University of
Huddersfield Department of Education and Professional Development.

Will | be affected by taking part?

This study is about passing on knowledge about IPV to sixth form students. As a
result, students’ experience of IPV will not be discussed. This research
however aware that answering questions about IPV can be very upsetting. If you
would like to receive guidance and counselling, please contact the Social
Workers on the team. If you wish to speak to a counsellor in future, you could
contact the peaple responsible for the work, their contact details are at the end of
this sheet.

Further Questions?

If you are interested in taking part but have further gquestions, please contact one
of the research team.

MNone in Three Project Contact Details:

Neoneinthree@hud.ac.uk

PhD researcher’'s Contact Details:

Xiaomin. sheng@hud.ac.uk
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APPENDIX 9 INFORMED CONSENT

lPaItic:ipant’s Consent

1. 1 confiem that I have been given the information sheet for the None in Three rezearch
Centre T understand the purpose and nature of the study, have had the opportunity to ask
questions end heve had these answered to my satisfaction.

2. Iagree to take part in the study. I know that my participation iz voluntary and that I have
the nght to withdravw at any time without groing any reason end without facing any adverse
conzequences.

5. T understand that the study is confidential snd my real name will not be used at any stage.

4. T undesstand that I can refuse to answer any questions.

5. 1 gmve permisson for interviews discussons to be audio-recorded and transcribed.

6. IfTam uneomfortable with the session being recorded, I can ask for the recording to be
stopped at eny time.

7. If I am distressed as z result of takung part in the study, I will be mven help to accessz
counselling or support from an appropriate agency.

8. 1 agree to inform the rezearcher if I am unszafe becauze of mv participation i the research.

9. 1 gmve permisson for anonvmised quotes to be uzed in any publications.

10. Tunderztand that all information gathered in thiz stody will be kept confidential and I give
permission for appropriate authorities to be mnformed.

Name of participant Drate Signature
Name of researcher Date Sipnature
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APPENDIX 10ETHICAL APPROVAL-NI3

University af

HUDDERSFIELD
WGIKT Ingpiring tomorrow's professionats

B January 2018

TO WHOM IT MAY CONCERN IIE mﬁ

Research Project Mame: Mone in Three — Preventing Domestic Violence ~ AWARD WINNER
Raf: SREPI2016/4070 UNIVERSITY OF THE YEAR

The None in Thres Research Cantre has been granted outngh ethics apgroval by the Schoal of
Human and Health Stiences Research Ethics Panal to conduct research in support of the praventian
of dormaste vislence n China, Jamaica, India, Uganda and the UK This approval covers and is
confined 1o the folawing:

1 CQualitabve research in gach country with victms and parpetrators of gender-based wolence

2 A paychosocial survey in @Bch couniry with children and young peaple (10-18 years) an exposune
and attitutes 1o vicknce

3 The implermentation of sericus games irials in each country within education seffings comprising
of:

i Training far staff an games usage and evaluation procedures.
i Games implementalion
i Pre-gemes exposura completon of questonnaire
w.  Post-games exposure completion of questionnaine at three time poirts (b be completed
within B manths of game exposure}
v.  Ewaluabon of implementation process involving focus groups and mtarviews with
stakahaldars

This approval is given tased on the pror approval of None in Three research documants which mast
be applied in all countries and translatad into iccal lAnguages as appropriate. These nclude

1. MNi3 Ethics Pratocol far Conducting Qualitative Research and related documents:
i Imfarmabon shaets
il Consant forms.
il Interview guides
w.  Imlarmaton about the Mationsl Response Teams
2. M3 Procedures for Admenistenng the Psychosocial Survey and related documents.
i Informatian sheets
ii Consent forms
Suestionnare
w.  Information about accessing suppart
3 Nid Procedures lod Conducting (ames Triaks and Evaluation and ralsted documants:
i Inkormation sheets
il.  Consent forms
iil.  Questionnaine
[ InterviewTocus group guides

In additon, the Mane in Three Centre must ensure that & couniry parners estabish Mational
Response Tedms 1o provde Support to research participants and that effectre measuwres are pulin
place for the protection, storage and archiving of data from all couniries.
N ST ,l'l.
D Warren Gillibrand
Deputy Chair of Schoal of Human and Health Sciences Research Ethics Panal
Direct Tel: +44 (0)14B4 473663
Email W P.Gilibrandgfihud.ac.uk

Queensgate, Huddersfield, HD1 30H, UK &
w44 f) 1454 422268 @ +24 (00 1482 1 INVESTORS %
b 3+ N PEOPLE

gl KR TH

1’- Yo

[
¥
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APPENDIX 11 ETHICAL APPROVAL-SEPD

The University of Huddersfield
School of Education and Professional Development

Minutes of the School Graduate Education Group Meeting
9 October 2018

Present: Dr L Bennett, Dr G Jones, Prof James Avis

In attendance: Virtual Meeting

SEPD-SGEG-90ct-1718-M17 RESEARCH PROPOSAL SUBMISSION

17.1

17.1.

17.1.

17.1.

STUDENT NAME/AWARD - Xiaomin Sheng 1672361

Main Supervisor:  Prof P Miller

Title: Using Curriculum to Promote Awareness and Mitigate
Risk of Intimate Partner Violence among 6th Form Students in the UK

Advice

In response to the submitted proposal, and in preparation for the first
Progress Report, the reviewers offer the following advice:

In addition to the earlier recommendations. In the main body of the proposal
mention is made of potential risks that flow from the project. Some elaboration
here would be helpful together with the way in which these could be handled.
Interesting we were provided various appendices but not the consent form.
Participants should be informed that their responses will be treated with
confidence etc., but a proviso should be given that this is based on their legality.
Consideration should be given to the way in which this could be handled

Ethics

Reviewers' comments on how adequately ethical issues have been
addressed in the proposal, and advice (if any):

Ethical approval is granted on the condition that the above points are
address and approved by Prof Paul Miller and his confirmation that

these have been addressed to his satisfaction

It is the responsibility of the researcher to continually review the ethical
position of their research in agreement with their supervisor.

Recommended action: (reviewers please tick relevant action)
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X | The proposal is approved in full and should be stored in the
Student Record.

The proposal plan should be amended as per advice then
sent to Carolyn Newton, within 6 weeks, for storage in your
|| Student Record

The proposal ethics should be amended as per advice, within
6 weeks. and then sent to Carolyn Newton for submission to
the School Research Integrity Committee for approval.
Fieldwork cannot be commenced until ethics has been

|__| formally approved.

Any amendments should be completed and submitted within the
indicated timescales from the date of this document. Use the
submission form and annotate accordingly re the focus of your
amendments.

Carolyn Newton

Research and Marketing Administrator
Date: 9 October 18
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Appendix 3 Ni3 school’s letter

University of

HUDDERSFIELD

Inspiring Lomarmow’s []r.’JrE“-\‘-.iCHIE] 5

UK Research
and Innovation

Research Centre

Mone in Three Research Centre
Country Director: Ms. Gill Kirkman
Queensgate, Huddersfield HD1 30H

01484 422288
e kirkmani@hud.ac.uk
hitp://noneinthree_hud.ac.uk

For the attention of: The Head of the School

Dear Sir/Madam
| am writing to you on behalf of the None inThree (Mi3) Research Centre to invite your school
to take part in an important global research project.

Who are we?

The Ni3 Research Centre, takes its name from the global statistic that 1 in 3 women and
girls will be subjected to physical or sexual assault in their lifetime. For us this is
unacceptable and only ‘none in three’ will do. Our global and interdisciplinary centre is
developing and evaluating serious, immersive computer games for use in schools and other
institutions to prevent gender based violence (GBV). Our aim in the UK is specifically to
prevent dating abuse and violence within adolescent relationships. The abuse of girls and to
some extent boys, has reached epidemic proportions in the UK with 41% of girls aged 14-17
years old experiencing some form of sexual viclence from their partner (University of Central
Lancashire, 2015). There is undoubtedly a substantial need for an effective, educative
intervention to address the problems highlighted by the alarming statistics.

What do we do?

With the support of funding from the UK government (specifically, the UK Global Challenges
Research Fund) and importantly in consultation with young people, Ni3 is developing an
interactive computer game exploring the complex and multi-layered nature of adolescent
dating violence and abuse. Research shows that prosocial computer games can be
instrumental in changing attitude and behaviour, helping young people to increase their
empathy, conflict resolution skills and emotional intelligence. The computer game will enable

299



young people to reflect on their intimate relationships, helping them to recognise
manipulative, coercive and abusive behaviours whilst understanding what healthy
relationships are. A teaching pack will be provided with the game.

Qur hope is that our research findings will convince the Department for Education, to
incarporate the game into the national curriculurm.

Why this matters

Research evidence clearly indicates that young people suffering from dating abuse/viclence
can:

O experience emotional and psychological harm

O engage in alcohol and substance misuse

J have poor concentration, truancy and poor educational attainment
J self-harm

O experience early pregnancy

The consequences of such an experience can continue into adult life so it is vital that we tackle
this child welfare issue now.

Why we need you and your school

This ground breaking research in the UK {our work is also being conducted in China,
Jamaica, India and Uganda) needs the support and collaboration of schools, teachers and
younq people to ensure we make a real difference to the lives of young people and prevent
adolescent dating violence.

We will be conducting a survey in many primary and secondary schools which will provide us
with valuable data offering us real insight into how young people (aged 10-18) witness or
experience abuse and violence in their everyday lives. The findings from the survey will
influence the development of the game and accompanying curricular content. Once the
computer game has been developed we will ask some schools to trial it with young people
aged 14-18 years. Further smaller, targeted surveys both pre and post-game play will be
carried out to examine the impact of interactive game play and whether young people’s
attitudes and behaviour has changed.

What's in it for schools?

The findings from our research will be shared with you. We hope to provide you with
valuable insights that will help to improve attendance, behaviour and completion rates
among students. You will appreciate better than most the potential, through reducing issues
around abusive relationships, to improve the lives of young people, thereby reducing strain
on your resources, including referrals to social services and the need for exclusions, for
example. Schools who participate in the game trial will be able to keep the educative
computer game and the accompanying curriculum and teaching pack that supports it. We
will update you on any pivotal engagement with government ministers and committees
regarding policy or curriculum development that we hope to achieve through our research
recommendations. We would also love to see you at our public engagement events and
conferences.

Members of the research team will be in touch shortly to answer any queries you may have

and hopefully discuss your invelvement in this trailblazing and globally significant research. If
you would like to contact us please call the research admin centre on 01484 472745 or email
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Professor Paul Miller, p.miller@hud.ac.uk Educational Leadership/ Curriculum Lead or Gill
Kirkman, UK Country Director, g.e kirkman@hud.ac.uk,
We look forward to following up with you soon.

Yours sincerely,

0 Sk
Crdl R e
Gill Kirkman,

UK Ni2 Country Director.
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APPENDIX 14 NI3 CURRICULUM

Draft Version 3

University of UK Research
HUDDERSFIELD and Innovation

Inspiring tomaorrow's professionals

NONE

in three

INTIMATE PARTNER VIOLENCE CURRICULUM
UNITED KINGDOM

A Curricubum Framework for the None In Three Research Cantre,
University of Huddersfield, Uk

Pritl Chopra
Paul Miller
Mizgomin Sheng

All of the None in Three Research Centre, University of Huddersfield, UK
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Draft Version 3
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Draft Version 3
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Attoinment targets
Subject content
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Toplc: Abuse
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Toplc: Help-seeking barrlers
Toplc: Mental health problems and other effects
Toplc: Protective factors and resilience
Topic: Bystander intervention
Additional resources
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Intimate Partmer Vialenee (IPV]. It is not designed to replace, but instead to eomplement
Exisling provisions in 5ex and Relationships Education (SRE) and Persanal, Social and Health
Education {PSHE). This programme of study can be used independently and os in conjunction
with Mone-in-Three anti-GBY garne.

This programme of study identifies the key concepts and skills that suppor Studernts’
spiritual, moral, cultural, mental and physical development and prepare them for the
opportunities, respansibilities and experiences of life as set out in Section 78 of the Education
At 2002, 1t is based on the theme of: Relationships,

It s irnpartant that schaols da not attempat to cover all of the suggested content contained
in this document in & linear manner & doing so would lead to a series af superficial
experiences that would most likely be restricted to providing information. Instead, itis sdvised
that schools select enntent that is relevant to their students and use/adapt these as a context
threugh which 1o explore the overarching concepts and to develop the essential gkills and
attributes 56t out below.

Purpose of study

This prograrmme of study on GBY is & planned, developmental programme of learming
through which children and young people acquire impartant knowledge, understanding and
skills about healthy relationships. This prograrmme of study provides knowledge to students
on a range of isues related to Intimate Partner Violence [IPV). This programme af study will
also assist the developrment of qualities and attributes students need to thrive as individuals,
family mermbers and members of society, and can make an invalusble centribution ta the
spiritual, moral, social and cultural (SM5C) development of students, their behaviour and
safiety, ard their wellbeing and the wellbeing of others.

This prograrmme of study contributes to personal development by helping students 1o
develop their awareness of 1PV, to build confidence, resilience and sell-esteem, and to identily
and manage risk, make informed choices and understand what influences their decisions and
actions. it enables them to recognise, accept and shape their identities, to understand and
accornmodate  difference and chamge, o rmanage emotion: and o communicate
canstructively in & variety of settings. Developing &n understanding af themselves, empathy
and the ability to enjoy harmonious relationships with others will help students to form and
rmaintain good relationships.

Student age range
14 — 18 years okl
Alms

1. Acturate and relevant koowledge:

2. Opportunities to turn that knowledge into personal unde rstanding;

3. Opportunities to explore, clarify and if necessany challénge, their swn and others’ values, sttitudes, befiefs,
rights and responsibilities;

4. The skills, language and strategies they need to live healthy, safe, fulfilling, responsible and balanced lives.

Page 4 of 25
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Draft Version 3
Attainment targets
There are no attainment targets for this programme of study. Opportunities far farmative
asessment for learning should be built inte provision. Baseline assessment, in order to
understand students' prior learning, is essential 10 ensufe new learming is relevant and
progress can be assessed. Providing students with epportunities to reflect on and assess their
learming in the context of their everyday DCcurrences i impartant.

Subject content

The theme of relationships is impartant to this programme af study an IPV. It is impartant
o provide knowledge, understanding and the development of language, skills and strategies
o suppert students’ in seeking to change attitudes and behaviours towards wormen and girls,
and relationships. It is important te recognise that many decisions rmade in & social context
are influenced by the attitudes, values and beliefs of significant sthers. A programme of study
on 1PV should respect and take account of students' prior learning and experiences, and
shoukd reflect the universsl needs shared by 2l students 25 well as the specific needs of
students in a schoal. This programme of study should be taught thraugh a spiral approach,
revisiting themes, whilst inereasing the challenge, broadening the scope, and deepening
students’ thinking. This programme of study prepares students for bath their future and their
present day-to-day lives, and well as provide epportunities for therm to recognise and reflect
on how learing about 1PV is relévant to them and can be applied in their own lives, cufrently
or in the future.

1. Identity [their personal gualities, sttitudes, skills, attributes and achisvements and
what influenees these)

2. Relationships (including different types and in different settings)

3. A healthy (including physically, emotionally and socially) balanced lifestyle
[including within relaticnships)

4. Risk (identification, assessment and how to manage fisk rather than simply the
avoidance of risk for self and others) and safety [including behaviour and strategies
ta emplay in different settings)

5. Diversity and equality [in all its forems)

6. Rights (including the notion of universal hurnan rights), responibilities (inclugding
fairness and justice), consent (in different contexts) and respect (in the context of
relationships)

7. Change (a8 something 1o be managed) and resilience (the skills, strategies and
‘inner resources’ we ean draw on when faced with challenging change or
circumstance)

B. Power (how it is used and encountered in & vaniety of relationships including
persuasion, bullying, negatiation and ‘win-win” autcomes)

Page 5of 25
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Draft Version 3

Intrapersonal skills for self-
management

Interpersonal skills for
positive relationships

Skills ef inquiry

Critical, constructive self-
reflection (including being
Fware of awn needs,
rotivations and learning,
strengths and next steps for
developrient, how we are
influenced by our perception of
pesrs behaviour)
Learning from experience to
seek aut and rmake use of
constructive leadback

Setting challenging personal
goals (including developing
strategies to achieve them and
knawing when to change them|
Baking decisions (including
knawing when to be flexibie)
Recognising how unhelpful
thinking and behaviour can
influence relationships with
athers (including generalisation,
distortion of events, deletion of
information, miscondeptions or
risperceptions)

Resilience (including sell-
mativation, adaptability,
constructively managing change
including sethacks and stress)
Seli-regulation [including
ranaging strong emotions e.g.
negativity and irnpulse)
Recognising and managing the
need for peer approval
Self-organisation (including time
Fhanagement)

Active listening
Ermpathy
Communication (non-
virbal and verbial
including Assartivensss
and recognising how
this differs frorm
apgressive and passive
behaviour; being able to
present and
communicate ideas,
arguments and thoughts
effectively)

Tearn working (including
agreeing clear and
challenging outcomes,
lacilitation, co-
operation, networking
and the ability to
provide, receive and
respond te, constructive
feadback and take on
differant roles; the
ahbility to recognise and
learn fram others”
BxpEriene)

Negotiation (incuding
Nexibility, self-advocacy
and compramise)
Recagnising and utilising
strategies for managing
Pressure, persubsion
and coengion
Responding to the need
Tor positive affirmation
for self and others

=

n

6.

Formulating questions
Gathering and using data
lincluding assessing the
walidity and refiability of
sources of data and using &
variety of sourgss)
Analbyiis fincluding separating
fact from opirion)
Drawing and defending
conclusions using evidencs
and not just assertion
Identification, assessment
fineluding prediction) and
management of risk
Evaluating social norms
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Draft Version 3
Buillding your programme of study

The framework below, cornbined with the skills and concepts identified above is intended
10 support teachers and students in getting the mast from this programme of Study on IPV.
KEnowledge and understanding are interlinked and learning froem one area may be pertinent
o athers [for example, how peer pressure and coercion can lead to lasting impact of self and
athers).

This framework is naot definitive and teachers can adapt and enrich it as they feel
approgriste based on the needs of students andfor the readiness. This programme of study
an address GEY in dirett and indirect ways through a spiral programme of knowledge, skills
and attitudinal developenent, whene prior learning is revisited, reinforced and extended in
age- and stage-approgriste contexts. This programme of study complements existing school
policies and DIE guidance documents including those relating to Sex and Relationships
Education (SRE), preventing and tackiing bullying (inchuding online bullying), saleguarding and
equality.

Prograrmme of study for relationships: Core content

Students should be taught

1. Todevelop healthy attitudes and behaviaurs within their intimate relationships (in erder to reduce
prevalence in the long-term and 1o facilitate help-seeking by those affected by abuse and by those
perpetrating it).

2. Toincrease their knowledge about intimate partner violence in relationshigs.

3. Tobe empowered and develop their agency and resilience.

suggested areas of focus/ outcomes

1. Educating and informing young people about the characteristics within unhealthy relationships
ta prevent normalisation.

2. Increasing empathy with those young peaple wha have been victims of intimate partner abuse.

3. Helping young people understand that their behaviours can have far reaching consequences for
the other person in the relationship, for example, failing grades at college, isolation from friends
and declining mental health.

4. Dernonstrating the importance of mutual respect and equality within relationships. Helping
young people to understand that the inability to regulate emotions such as jealousy and,
controlling behaviours are features of abuse and should not be confused with lave.

5. Depicting the subtleties and complexities of gronming, coercion and manipulation that can be
evident in intimate relationships, including the use of real warld technologies to control and
abuse.

6. Ensuring that young people see the consequences of their decision making. Providing
information about the links between gender-based violence and séxual coercion/abuse.

7. Helping young people to recognise that anybody can be a victim andfor perpetrator, they are not
“others’.

8. The legal position around young peaple’s relationships i exarmined, for example, the
eonseguences of sending and distributing explicit phatos over social media and the impact this
can have an the victim and perpetrator, sffecting mental health and wellbeing, education, self-
esteem and impact on the wider family. Also the issue of consent is examined enabling young
people to consider their own current behaviours and the law, for example is it acceptable to
persuade fenerce somenne to have sex with you? Consider the legal age of comsent.

9. Helping young people to recognise their awn agency within relationships, which is increased
once the knowledge about unhealthy relationships i embedded.

Page 7 of 25
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Draft Version 3

1o

1

1

=

13,

14.

15.

[

Dernonstrating the importance of seeking help and support to overcome difficulties. Real world
posters decorate the walls of the college emvironment and a eollege assignment is to make a
poster o elicit such help seeking behaviours.

Helping young people recognise that they are not just passive observerd and that bystander
intervention is important in tackling intimate partrer vislence and abuse. Peer interventions can
be very powerful and young people are helped to recognise that this is everybody's business.

. Praviding real world information 1o help young peagle kiow abaut the law, their rights and

where to seek help.
Dernonstrating the importance of discesure and the sharing of emations in ending intimate
partner vislence and building resilience.

Dernonstrating that a supportive environment such & a college (o family home) can provide
constructive help and that speaking openly is ta be encouraged.

Enabiling young people to appreciate the lang terrm benefits of staying in school and the
supportive enviranment school can previde

Ergure that all students are sware prior Lo the seigion that you will be discussing
wiolence and abuse. Be mindful of the impact re-traumatization in sessions on children
ity have been abused or are living in situations of buse. Build in self-care and help-
seeking in each session.

Agres valugs, expectations, behaviour and boundaries to create a safe and supportive

space prior to starting session activities.

Confidentiality: Let young peaple know &t the start of & session that you will not share
their persanal infarmation. Make sure others in the group agree to this as well! Discuss
the importance of mutual trust, positive regard and respect during the sesdion.
Respanding to personal stories: do not foree anyone to share personal experiences. If
they choode 1o share, respect and appreciste what they hive o say. Graup support
can help with constructive reinforeement and generating thoughts sbout new ways in
hiow they can keep themsehes safe

Be familiar with the Schoal's saleguarding procedures and palicy to respond
appropriately if a ehild/young person discloses experiencing vislence. Ensure that the
child/ young person knows that £/he has done the right thing in discloging his/her
Experience.

Know where o get help: Before working with students, find out what individuals or
arganisations are available to provide suppart, in case a student needs help with a
winlent situstion within and/or outside the Schoal. There rmay be counselling centres,
telephane hatlines, of legal aid offices in your community - 161 the class know sbaut
where to get help before you start and provide them with a list of organisations and
phone Aumbers from the onset.

Clarity: Set up and explain activities, facilitate discussion and check learning.

Studént woice: Elict and recard student evaluation of activities.

! Source: jones, A. [2018) Engaging children and adults in violence prevention: |ESSE.

Huddersfield: None in Three Reseanch Centre, pp.14-18.
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Draft Version 3

The Teacher/Facilitator's robe during each activi

Encourage and facilitate open and respectiul age-appropriate discussion for the activity

Create an accepting, safe and supportive emvironment to maximise sharing and learning

when talking about sensitive topics such a5 1PV

o Help young people 1o think sbout how they and others might fesl

Provide accurate and factual information

Direct any children to the relevant support services if they seem distressed or reveal that

they may be at risk of violence or abuse

«  Selclass rules to help students understand from the start what behaviour is expected of
them. If possible, encourage students 1o draw up their own rulés, then post the rules in
& prominent place and remind students of them if you need to.

*  Introduce the activity and check understanding of instructions

Facilitate and monitor the activity

Exomple of chass rules:

= We value and réspect ane anather’s guestions and apinions

= Wedo ot talk abaut personal matters discusied in cles with people outside the
classroam, that i, we keep perianol motters confiden tial

= We do not interrupt one another

= We donot pul down or criticise other peagle in class

= Wedo ot laugh of someone whe [ cleorly making o senows paimt

= We hove o right ta pass i we do not wanl (o andwer o Guestion

" Wecon choase to Aol oo an activily if we ore uncormfortable with it

= i we do ot wanl to @ik o Guestion in front af evenyane, we can wiite it down and
give it Lo the teacher

= An getivity moy moke us sad or think sbout somesne we know who is gaing through
similar things — this is OK

Handling questions when the answer is not known:

You may not know the answer to all questions but as there are marry ryths about IPY, it
i4 irmpartant to provide sccurate information. I you are not sure, it is better to say
something like *| do not know the answer, but | can find out for you” You could alss
encourage the student to do their own research. The None in Three website
(http:/fnoneinthree. hudac.uk/original/mikfindex. htmi) has 2 lot of uselul information far
students and for teachers, and can also signpast you to additional resources.

What is essential is that you find appropriate ways to correct negative beliefs such as that
wvielims are in sorme way 1o blame, befiefs that shift the focus of respondibility sway from the
perpetrator or that leave children feeling as if they are at fault.

Developing your lesson;/session plan:

How you develop your lessonfsession plan will be determined by the age, levels of
understanding and stage of development af the students. | i important to select activities
that students can handle and to think about the themes, differentiated learning outoomes
ard key learning paints (mapped 1o games plotline objectives in associated chapters) for
each activity. You can prioritise and select the most pertinent and relevant key learning
autcomes and paints that can be effectively shape focus and be discussed in allocated time.

* Source: Jones, A. [2018) Engaging children and adults in violence prevention: JESSE.
Huddersfield: None in Three Reseanch Centre, pp.7-8.
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Alrmis

[

Explore how females are vewed and valued;

Reflect an why females can be viewed as legitimate targets for sexual conguest;
3. Examine ways in which masculing identities can be linked 1o perceptions of
dominance, control and conguest.

N

Differentiated learning outcomes
Students:

*  Must become familiar with reasons for gender inequality in perceptions of gendered
idenitities and its negative impact on intimate relationships;

Should reflect on their learning related o their lved experience;

Could examine shifts in their understanding and identify implications for change in their
attitudes and behaviours regarding gender based perceptions in intimate relationships.

Mapped to games plotline objectives and the key learning points of chapters 1 &2
1. To change youn g people’s attitudes and behaviours within their intimate relationships.
i |Edueating and informing young people about the characteristics within unhealthy

relationships to prevent normalisation.
ii.|Demonstrating the importance of mutual respect and equality within relationships.
2. To increate young peaple’s knowledge sbout intimale parner violenc in their
relationshigs.
i.|Helping young people to recognise that anybady can be & victim and/for perpetratar,
they are nat “others’.
3. To empower young people_
i.|Helping young people ta recognise their own agency within relationships.
ii.|Demonstrating the importance of disclasure and the sharing of emotions in ending
intimate partner vialence and building resilience.
jii. \D&manstrating that a suppartive environment such a4 a college (or family horme) can
provide constructive help and that speaking openly is to be encouraged.

Ni3 gualitative research findings exploring contributing factors
1. Norralisation of violence and vulnerability
* Witnesing domestic viskence during childhaod
+  Early experience of witnessing or experiencing violence in a relationship
*  Young age
*  InExperience
2. Notion of masculinity
«  Unhealthy and toxic ideas about rasculinity
+  Misegyry, gender bias and discriminatory beliefs
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Teaching and leaming activities

Individually: Cansider the guestions: How do you perceive your gendered identity-
yoursell as a maleTernale/tramsgender person? How are you viewed as a female/
maleftransgendes person by other people around you in your everpday life?

Iiragine your identity & a dish that you riay like and feel comfortable with e.g. cake, pieza,
biryani, soup, bot chacolate, jallod rice, jerk chicken. Add 5 toppings to the dish that you create
that represent 5 things people notice about you that shapes how you are viewed 2 a female
male/ transgender parson.

In pairs: Expilain how your dish represents your gendered identity and how the 5 toppings
represent the wayd you notice people view you a5 & fermale/ male/ transgender. In accordance
with how enmiortable and sale you feel, share your thaughts, feelings and ways in which you
respond to other people’s perceptions of you s a fermalef male/ transgender related to the
dish and toppings that you created. Consider what makes you feel valued/not valued.
Consider your feelings if not valued e.g. anger/rage, guilt, shame, disassociation with self and
athers and denial.

ha 5 whole elass: display your artwork in the centre of the dass. Pedition it a3 and where
o want it 1o be. Share your thaughts feelings about how females are viewedvalued.

Diseuss whether females are viewed as legitimate targets for sexual conquest. Consider
wiy? Discuss whether rasculine identities are linked o peresptions of dominance, contral
and conquest. Consider why? Scaffslaing: Whale class discussion should be facilitated by the
tuter 1o cover key leaming points and explore norms, values, culture, farmily lifestyles and
cammunication patterms that influence perceptions of gendered identity. it would be wseful
o connect this with how values and attitudes get transmitted drawing on character, dialogue
and expedience examples from the game chaplers 1 & 2.

Extension activity

In small groups: discuss and create a poster/paper [A3 sire) ‘think tank’ with your key
poaints in response to one of the following 4 questions:

1. What kinds of gender inequalities exist in sodisty and in relationships?

2. What are the roots of gender inegquality in society and in relationships?

3. Why are fernales viewed as |legitimate targets for sexual conguest?

4, Why are masculing identities linked 1o perceptions of dominance, control and

conguest?

A5 3 whole elass: Present your ‘think tank” poster key paints to the whole class.

Seaffaiding: Whole class discussion, facilitated by the tuter, should follaw each think tank”
pOSter presentation.

Formative assessment for learning

= Completion of activity.

* O & Aduring discussion.

+  Feedback on key learning and reflections on amy changes /shifts in understanding,

attitudes and behaviours regarding intimate relatisnships.

Suggested resources
= Coloured paper with differsnt textures eg. white paper, brown cardboard, black, white
and other coloured paster paper.

A variety of artwark material for cutting, gluing and making things e.g. scissors, glue.

A variety of eoloured writing, drawing, eolouring material with different textures.

Culturally diverse media images pariraying wormen ad sexualised objects.

*  Culturally diverse media images of men linked to perceptions of dominance, contral and
eonguest.
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Drafi Version 3

Alms
+ Explone the multi-layered nature of sbuse and violéncs;
» Reflect on how unhealthy relationships can begin and rapidly develog;
* Examing forms of abuse.

Differentiated learning outcomes
Students:

= Must dernonstrate an understanding of different forms of abuse and its multi-layered

fatwre.

= Should consider implications for how unhealthy relationships can begin and rapidly
develap.

= Could reflect on learming related to the lived experience of self and others.

Mapped to games plotline objectives and the key learning points of chapter 3
1. To change young people’s attitudes and behaviours within their intimate relationships.
i) Educating and infarring young peaple about the eharacteristies within unhealthy
relationships to prevent narmalisation.
i) Increasing empathy with thase young pesple who have been vietims of intimate
partner abuse
iii.) Demanstrating the impartance of mutual respect and eguality within relationships.
2. Toincrease young peaple’s knowledge aboul intimate partner violends in their
relationships.
i.|Depicting the subtlsties and complexities of grooming, coercion and manipulation that
ean be evident in intirmate relatiorships, induding the use of real world technologies to
control and abuse.
i) Prowiding information about the links between gender-based vialeni and sexual
coercion | abuse.
iii.jHelping young people to recognise that anybody can be & vittim and,or perpetratar,
they are not ‘others’.
3. To ermpawer yourg people.
i|Helping young people to recognise their own agency within relationships, which is
increased ance the knowledge about unhealthy relationships & embedded.
ii.| Demonstrating the importance of disclosure and the sharing of ematiens in ending
intirnate partner violenes and building resilience.
NI3 gualitative research findings defining key concepts
1. Different forms af IPY
»  Physical, psychological (grooming, cantralling), sexual (rape), sconamic,

cyber/ technalogy;

Coexigtence/co-accurrence continuum of abusive behaviaurs.,

Severity of abuse

Degree: minor; Mmoderate; ievers;

Frequency and duration [e.g. a long term pattern of abuwse).

Issues of infarmed consent

Cangant definition

Context specific exploration of when consent i given or nat given

CRC T I
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Draft Version 3

Teaching and leaming activities

In small groups: You will be provided with two sets of eards with: a) definitions of diflerent
forms of abuse and; b) quotes from people about the lived experience of these different forms
of abuse. Araund the room you will see titles for different types of abuse placed such as:
emational/psychologicalfverbal abuse, physical abuse, sexual abuse, financial sbuse,
online/sotial media abuse. Work together a5 a small group te discuss and match: a) the
definitions and examples on the two sets of cards and; b) place the matched definitions and
exarmples under the connected title for different types.

A 9 whole clage: diseuss reasans for the matched cards and its placement. Seoffoiding:
Whale dlass discussion should be facilitated by the tutor to cower key learming points, haw
consent is understood and explore examples of situations when consent isfis not gven.
Characters, dislogue and examples can be drawn from the garme chapter 3.

In srmall groups: You will be provided & set of cards with staternents related to the rulti-
layered nature of abuse and vialenee in intimate relatiorships. On one A3 poster paper sheet
draw an archery target board with 6 concentric circled with a figure of Danielle from the game
{or an abstract symbal for a figure] in the middle. The image of Danielle/ abstract figure
represents a figure experiencing abuse. In small groups discuss and stick each card with
BlueTack in the circles, far or near the figure, according to group perceplions af the severity
of abuse and violence. The further the card is placed from the figure the less severe the abuse
and violence is considered. In group discussion consider reasons for plaging the card eg.
socio-cultural norms and gendered roles.

As & whole dlass present the paster and group’s placement of cards. Discuss reasons for
witny card placernent and what would rake the cands shift closer or farther fram the figure.

Digeuss how the points made relate to understanding of how unbealthy relationships can
begin and rapidly develop. Scaffelding: Whale class discussion sheuld be facilitated by the
nutar 1o cover priofitised key learning points.

Extension activity

= Imagine the lived experience of Danielle, & Danielle or Danielle’s friend, in games
chapter 3. Create a brief 2 mins descriplion of the character's experience of being
wreated in & hurtfulfabusive way in an intimate relations hip.

« Each person taked turns to et like Daniglle or a friend of Danielle and sits on & chair
in the middle of the group- supported and surrounded by athers in the group including
the tuter (sitting in chairs in a supportive ‘crcle of love/eare” around him fher).

*  The protagonisl presents the imagined experience of the character being treated in &
hurtfulf abusive way in &n intimate relationhip.

*  The tutor facilitates the pretagonist's reflections by asking the protaganist what
rakes the performed character say in the relationship.

*  The protagoanist maves to join the circle and shared how she/he felt and what could
create change in such a relationship.

The group discusses and reflects on the felt experience of abuse and bow it develops in a
relationship; what can make it difficult to lesve and how change can be made possible.
Seaffolding: Whale class discussion should be facilitated by the wtor o cover key learming
paints.

It is important to be mindful of the impact of possible re-traumatization thiough this
sedgion an children who have been abused or may be iving in situstions of sbuse. |t would
be wseful to build in seli-care and help-seeking guidance and exercises in each activity.
Please see links lor suggestions under ‘Additional resources’.
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Formative assessment for learning

= Completion of activity.
+ O & A during discussion.

Feedback on key learning and reflections on amy changesfshifts in understanding,
attitudes and behaviours regarding intimate relationships.

Suggested resources

Tutor-generated |earmer-centred cards for the activities.
Learner —generated materials

A3 paper

Marker pens

BlueTack
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Draft Version 3

alms
+ Become familiar with different perpetrator behaviours such as:  Unpredictable

wariations in meed; gaslighting masking abuse; false remarse; normalisation of
domination and aggression as masculine traits reinforced through sacialisation;
wictim blarning; sell-victimisation; failure to take responsibility for own actions;
cognitive distortion and projection; lack of empathy; inability to regulate own
emations; insecurities and jealousy as a trigger; and escalation.

Differentiated learning outcomes

Students:

= Must beeome familiar with different types of perpetrator behaviours.

* Shauld reflect on learming relsted to the lived experience of selfl and athers.,

*  Could examine sell-protecting and self-caring ways of setting boundaries,

responding o and coping with perpetrator behaviours in order 1o be of betarme
saffe.

Mapped to games plotline objectives and the key leaming points of chapter 3
1.To change young people’s sttitudes and behaviours within their intimate
relationships.
i.jEducating and informing young peaple about the characteristics within unhealthy
relationships to prevent normalisation.
i jincreasing erpathy with those young people who have been victims of intimate
partner abuie,
jiil.)Demanstrating the importance of mutual respect and equality within
relationships. Helping young people to understand that the inability to regulate
emations such as jealousy and, contrelling behaviours are features of abue and
should not be confused with love.
2.To increase young people’s knowledge about intimate partner vialence in their
relationships.
i.)Depicting the subtleties and complexities of grooming, coercian and manipulation
that can be evident in intimate relationships, induding the wse of real world
rechnologies to control and abuse.
i JProviding infermation about the links between gender-based vialence and sexual
enercion abuse.
jiil. Helping young people to recognise that anybody can be a victim and,'or
perpetrator, they are not ‘athers’.
3.To emmpowes young peaple.
i.JHelping young pecale to récognise their cwn agency within relationships, which is
increased once the knowledge about unhealthy relationships is embedded.
iiil.)Helping young pecple recognise that they are not just passive abserers and that
bystander intervention is important in tackling intimate partner vialence and abuse.
w.)Demanstrating the importance of disclasure.
wi.)Demanstrating that 8 suppartive environment can provide constructive help and
that speaking openly is to be encouraged.

NI3 gualitative research findings exploring warning signs
1. What is a heathy relationship
2. Warning signs fer an unhealthy/abusive relationship

Page 15 0f 25
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Teaching and leaming activities

In amall groups: Read one shared case study presenting & perpetrator behaviour and in
your group preparea brief whole class presentation in response to the following questions:

1
2
3.
4

5.

What type of behaviour is demenstrated in the case study?

What are the characteristics of the behaviour?

How iis abuse and contrel taking place in the intimate relationship?

‘What are your thoughtsfeelings about what a person would be experiencing in the
Cade Study?

What are your thoughts about what a persan shouldf shouldn't do to be or become
safe? What would fwouldn't you do?

Seaffaiding: Whole class discussion should be facilitated by the tuter 1o eover key learning
paints.

Extension activity

Iin small Rgroups:

Bearing in mind a particular type of behaviour write the seript for a shart 5 mins play
with & sad ending resulting from perpetrator behaviour. This could also be based on
retelling the story of lames’ behaviour in chapter 3. Consider the fallowing points:

- ‘Where is stary taking place? What is the setting?

- Who are the characters in the play?

~ What is the situatisn?

- What are the characters doing at the start af the play?

- What do the eharacters say/ds to each other during the play?

- What do the characters say/do to each other a1 the end of the play?

Seaffaiding: Tutar circulates and provides feedback and support with seript developrient.

Each group takes turns to perfonm their play. The rest of the class watehes. At the end
all the play the tutor asks the audience ts eonsider how the ending could be changed
10 & positive sutcome? What could the charscters” do o be and become afe and,or
suppart others in feeling and being sale? The tulor imvites members of the audience
o participate in the play and change the ending.

Seaffeiding: Whale dass discussion and audience pamicipation in the play should be
facilitated and supported by the tutor to invite reflections on key learning points.
During whale group discussion for activities it would be helpful to draw attention to
awareness and encourage refléctions that 8 person can also be victin and perpetrator mave
fram one state to the other by drawing on the example of lames and his background
preserited in the game.

Formative assessment of learning

=Completion ol activity.

+01 & A during discussion.

sFeedback an key learming and reflections on any changes/shifts in understanding,
attitudes and behaviouwrs regarding intirmate relationships.

Suggested resources

Tutor-generated brief learner-centred and differentisted culturally diverse age
approgriste case studies, of approximately one or bwe paragraphs, collectively
presenting a variety of perpetrator behaviours. Each case study is based on different
young people’s lived experience of a type of perpetratar behaviour.

Learner —generated materials.

A3 paper, marker pens, BlueTack.

Page 16 0f 25

318



319



320



321



322



323



324



325



326



327



APPENDIX 15 CURRICULUM |

Classroom curriculum
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APPENDIX 16 CURRICULUM I

Online curriculum
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APPENDIX 17 THEMES-INTERVIEW WITH STUDENTS (FIRST PHASE)

Codes categorised under threghemes

Themel.PriorlPV-relatedknowledge

Codes:

x Knowledge level: prtial knowledgémisunderstandingnHY HU KHDUG GRC
x Genderbias issues

X Violence not in intimate relationships

x Ineffectively deliveredLearned a little/ not in depth

Theme2. Perception of having an IPMlatedcurriculum

Codes:
X Benefits: nterestetimportant
x Cognitivelevel: Knowledge improvinfAwareness promotirigonfidence

X Behaviour/skills:Safety strategy/hetpeeking skills/conflicts skills

Theme3. Expectation of wh#towto learn

Codes:
x Forms ofdelivery. inviting guests/having sessions

X What to teach: warning signs/skills
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APPENDIX 18 THEMES-INTERVIEW WITH TEACHER AND STUDENTS

GROUP INTERVIEW (THIRD PHASE)

Codes categorised under twahemes

Themel: Effectiveness of the IPXased curriculum intervention

Codes:

X Improved/enhanced

X Important

x Visual aids

x Professional supports/cooperation

X Session length

X 6WXGHQWVY DELOLW\ SULRU NQRZOHGJH

X 6WXGHQWVY DFWLYH HQJDJHPHQW

Theme 2 Expectation of how tamprove the intervention in future practice

Codes:

X Supportive school environment

x

6WXGHQWVY SHUVR @D &perierictl Jdddk anQ faith

x

6WXGHQWVY OHYHO

x Professional supports/cooperation/training

x

Participatory activities
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APPENDIX 19 CODEBOOK

Question

Code

ID-Note down the identification number students assigned to themselve

Gender: 1=male, 2=female, 3=prefer not to say, 4= other

Age: O=under 16 years old, 1=between 16 angleEds old, O=over 19 year
old

Intimate partner:

O=Friends, 1=Current boyfriend or girlfriend, 1=Former boyfriend or
girlfriend, 1=Partners in a marital relationship, 1=Partners in an open
relationship, 1=Partners in a sexual relationship, O=Pareriixrot know,
1 or O=other

, ] WKH UHVSRQVH LV FRUUHFW DVVLJQHG
DVVLIJQHG p 1 SRLQW

Violence Forms : 1=Physical violence, 1=Emotional violence, 1=Sexua
violence, 1€ontrolling violence, 1=Cyber violence, 0=Don't kndwor
O=other

Age: 0=Under 16 years old, 1= the age of 16 and 19, O=the age of 20 ¢
24, 0=the age of 25 and 34, O=the age of 35 and 44, 0=Above 45 years
0= Don't know

IPV behaviours: 1=Your partner beat you and left a bruise

1=Your partner hit you without leaving a bruise

1=Your partner wants to know who you hang out with

1=You need permission from your partner when you hang out with frier
1=Your partner constantly asks you to send nude images while you dol
want to

O=Your partnemwants to have sex with you while you can refuse if you a
not ready

1=Your partner makes you feel guilty about wanting to leave the
relationship

O=Your partner sends you textessages to check up on you

1=Your partner checks up on you all the time anehgwvhere

1 or O=other

Healthy relationship: 1=Your partner wants to know your feelings and
thoughts

O=Your partner makes all the decisions according to what he/she prefe
1=Your partner wants to know where you are and who you are with
O=Your partner requires you to ‘check in' and need to know what you at
doing all the time

O=Your partner makes you feel pressure into doing things you may not
to do

1=Your partner wants you to do what he/she likes while you can say nc
you disagree

Unhealthy relationship: 1=Your partner wants you to do sexual favour
because she/he buys you a gift

0=You have the right to stop a sexual activity at any time, even if you
consent to it earlier
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1=Your partner request you to share the passwords of youe gvem
though you are uncomfortable with it

1=Your partner tries to make all the decisions and wants you to do it wi
him/her together

O=Your partner listens to your ideas and is able to compromise with yoi
decision

1 or O=other

10 Correct statement:

O=If two people have had sex before, it is always okay to have sex aga
:KHQ LW FRPHV WR VH[ pVD\LQJ QRY VRP
1=Going home with someone is not giving consent to have sex with the
person
+H VKH GRHVQYW XV XD O O \oirethlt Qorivétitndd_itUsF

okay if it gets carried away

11 Sign of abusive relationship:
1=Your partner wants to follow you everywhere online and offline
1=Your partner makes you feel small in front of his or her friends
1=Your partner requires you to take responsibility for his or her feelings
1=Your partner asks you to stay in a relationship by saying ' if you leav
I will kill myself'
0=Don't know
1 or O=other

12 Safety skills: 1=Talk with a trustworthy adult (eats, teachers or
counsellor)
0=Be obedient to abuser's words
1=Call the police
0=Argue and fight against abuser
1=Create a dating safety plan
0=Don't know
1 or O=other

13 True or False statement
1=Intimate partner violence can happen between youngeeopartner
relationships whether they live together or separately
0=, QWLPDWH SDUWQHU YLROHQFH FDQYW K
ended
1=People can use physical, emotional, sexual and cyber abuse to cont
others in partner relationships
O=Females are victims of intimate partner violence while men can only
perpetrators
0=, QWLPDWH SDUWQHU Y LR cexQdfatiorismipg3 i irk
relationships involving a trans person
1=Intimate partner violence within relationships is often a repeated patt
of behaviour
1=Intimate partner violence often involves sever#edent types of abusive
behaviour, including physical, emotional, sexual, controlling and cyber
abuse

14 Attitude: 1=It's perfectly ok, 2=It's sort of ok, 3=It's sort of wrong, 4= It's
really wrong

15 Evaluation: 1= strongly disagree, 2= disagree §htly disagree 4=neutral

5=slightly agree 6=agree, 7=strongly agree
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1RWH IURP 4 WR i T P HD Qéferptb Reudithd adsviedf the eblieft apswier
LV WLFNHG p 1 SRLQW DV Vit XOH\GL FlyibivBasgigried RVQ K HOUXMLA/HHU p  SRL
assigned.

JRU 4 DQG 4 M T SRLQW DVVLIQHG ZKHQ WKH ULJKW DQVZHU W
JRU 4 SRLQW p 1T WR p Y ZHUH DVVLIQHG WR WKH IRXU FDWHJR
JRU 4 SRLQW p § WR p T ZHUH DVackbadngle WR WKH VHYHQ FDWHJ

Q4 1o 06

Answer options to questioms TICKED UNTICKED

(score) (score)

Q 4: Which of the following behaviours would you consider to be intimate partner violence ?

Your partner beat you and left a bruise 1 0
Your partner hit you without leaving a bruise 1 0
Your partner wants to know who you hang out with 0 1
You need permission from your partner when you hang out with 1 0
friends

Your partner constantly asks you tosend nude images while you dc 1 0
not want to

Your partner wants to have sex with you while you can refuse if yot 0 1
are not ready

Your partner makes you feel guilty about wanting to leave the 1 0
relationship

Your partner sends you text messages to check up on you 0 1
Your partner checks up on you all the time and everywhere 1 0
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Q 5: Which of the following CAN be found in EALTHY intimate relationship?

Your partner wants to know your feelings and thoughts 1 0
Your partner makes all the decisions according to what he/she prefer 0 1
Your partner wants to know where you are and who you are with 1 0
Your parthner UHTXLUHYV \RX WR pFKHFN LQYT D O 1

are doing all the time

Your partner makes you feel pressure into doing things you may no 0 1
want to do
Your partner wants to do what he/she likes while you can say no | 1 0

you disagree

Q 6: Which of the following CAN be found in an UNHEALTHY intimate relationship?

Your partner wants you to do sexual favour because he or she buy 1 0
you a gift
You have the right to stop a sexual activity at any time, even if yot 0 1

consent to it earlier

Your partner requests you to share the passwords of your phone eve 1 0
though you are uncomfortable with it

Your partner tries to make all the decisions and wants you to do i 1 0
with him/her together

Your partner listens to your ideas and is able tacompromise with 0 1

your decision

Total score 12 8
Q8 to Q9
Answer options to question TICKED UNTICKED
(score) (score)

Q 8: Which of the following are the warning signs in an abusive relationship?

Your partner wants to follow yoeverywhere online and offline 1 0
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Your partner makes you feel small in front of his/her friends 1 0

Your partner requires you to take responsibility for his or her feeling: 1 0

<RXU SDUWQHU DVNV \RX WR VWD\ |[e&@eel 1 0

ZLOO NLOO P\VHOI"’

Q 9: Which steps can you take to increase safety if you are in an abusive relationship?

Talk to a trustworthy adult (e.g. parents, teachers or counsellors) 1 0
%H REHGLHQW WR DEXVHUYV ZRUGYV 0 1
Call the police 1 0
Argue and fight against abusers 0 1
Creating a dating safety plan 1 0
Total score 7 2
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APPENDIX 20 SYSTEMATIC REVIEW SEARCH PROCESS

The PICOS Framework and Search Term

Searched Databases

Cochrane Database of Systematic Reviews, the Campbell Collaboration, Education Resources

Information Centre (ERIC), PsycINFO, Criminal Justice Abstract, British Education Index

(BEI), and Scopus. A manual search jourmaddgrey literature

An Example ofSearch Terms Used in ERIC

ERIC-search terms Results
#S1 | "young people” OR adolescent* OR Juvenil* OR teen* OR youth* | 146,472
"young person*
#S2 | Intervent* OR prevent* OR educat* OR curriculum OR evaluat* OR asg 1,617,700
OR program* OR campaign* Oproject OR teach* OR train*
#S3 | "middle school*" OR "high school*" OR college OR "secondary educat 1,515,045
OR "secondary school*" OR classroom OR educat* OR school* OR sc
based
#S4 | improv* OR increas* OR enhanc* OR promot* @&luc* OR decreas* OF 849,445
prevent* OR mitigat* OR chang* OR effective* OR accept*
#S5 | attitud* OR percept* OR opinion* OR belief* OR thought* OR aware* ( 662,452
knowledge OR understand* OR behav?r* OR "help seeking"” OR-
seeking
#S6 | #S4 AND #S5 356,617
#S7 | ( "intimate partner* OR intimate OR partner* ) OR ( emotional { 1,110,283
psycholog* OR physical OR online OR cyber OR control* ) OR ( spo
OR marri* OR marital OR couples OR cohabitant ) OR dating OR relaf
OR ( perpetrator OR abuser OR offenfi®©R victim* OR bystander OR
gender OR sex OR male OR female OR man OR woman OR boy OR
OR ( domestic OR house OR home OR family )
#S8 | violen* OR abus* OR aggress* OR harassment OR batter* OR assaul{ 79,965
harm or harmful ) ORrim* OR exploit* OR coerci*
#S9 | #S7 AND #S8 64,669
#S10 | #S6 AND #S9 15,345
#S11 | #S1 AND #S2 AND #S3 AND #S10 3,724
#S12 | "systematic review*" OR review* OR "review of literature" OR "literat| 600,865

review*' OR metaanalys* OR analys* OR metynthes* OR synthes*
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#S13 | #511 AND #S12

1,364

#S14

Limiters - Date Published: 200001210201231

983

The Eligibility Criteria

Criteria Inclusion Exclusion
1 Paper published in English language Paper published not in Englis
language
2 Paper published between 2000 to Septen Paper published before the ye
2020 of 2000
3 Study aims a&dolescents aged from 11 to| Study aims at children an
years old young people under 11 yea
old or over 19 years old
4 Study has an analysis on both intimj Study focuses on addressil
relationship as well as addressing violenc( violence without discussin
intimate partner relationshif
e.g. children maltreatment
5 Study evaluates intervention, preventi Study does not include ar
program or curriculum development | intervention e.g. research abc
educational field or within education| risk factors or causations of IP
institution
Or
Study includes intervention bt
not within educationa
institution, e.g., treatent for
sexual offenders or screenir
programs
6 Systematic reviews are included if th| Studies do not have a define

specify a search strategy in at least
literature database and include prim
research

research  question, sear
strategy or definegrocess of
selecting articles
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