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Abstract

Although there is a vast amount of literature available on child internet safety, most of this
concentrates on older children over the age of eight (Holloway, Green & Livingstone, 2013).
Research that has focused on younger (under seven) children often omits to include the
parents’ perspectives, which are pivotal to child internet safety management within the home
(Livingstone, Haddon, Gorzig & Olfasson, 2011). This study focuses on this gap by exploring
the views of parents of children under seven in relation to internet safety management. It
provides insight into factors that affect how parents manage access to digital technologies
within the home. In particular, the factors considered are, parents’ attitudes and emotions to
the internet, their level of digital literacy, and how trust affects parents’ attitudes and emotions
towards child internet safety. The research is based on a small scale study of parents’
experiences and perceptions. Data was collected from six parents of younger children using in
depth semi structured interviews and analysed using Interpretative Phenomenological Analysis.
The study argues that the notion of trust is central to understanding younger children’s
internet safety. Parental levels of trust in digital systems were found to play an important role
in how child internet safety was managed within the home. Bronfenbrenner’s (1977) Ecological
Systems Theory was used to interpret the complex relationships that surround family digital
activities. The findings suggest that parental levels of digital literacy were significant in forming
parents’ opinions and decisions, about how they managed internet safety. In addition, findings
revealed trust was subjective and complex and often elicited a need for parents to feel in
control. This study proposes a model to understand how trust, digital literacy and child internet
safety strategies used by parents might be understood, which has been called the Digital Trust
Window.
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1 Introduction

Digital influences increasingly affect families within the home environment with children
accessing digital technologies at an increasingly early age and for longer periods of time
(Livingstone & Bovill, 2001; Mekinc, Smailbegovic & Kokic, 2013). However, previous research
focuses on the digital engagement of older children (over eight years of age), creating gaps
within literature in how best to support parents of younger children when considering child
internet safety (age five and under) (Holloway et al., 2013; Nikken & Jansz, 2011; Olfasson,
Livingstone & Hadden, 2013). Child internet safety proves difficult to define; however,
Duerager & Livingstone (2012) when discussing child internet safety, refer to the skills and
strategies that individuals or groups use to mediate children’s internet usage to promote a
positive digital experience for children (2012). Child internet safety includes many different
stakeholders working together, such as government, teachers, industry leaders, child welfare
organisations, parents and children themselves (Duerager & Livingstone, 2012). In addition,
child internet safety is suggested as a skill for life by the Metropolitan Police Service (2015),
who proposes child internet safety a necessary skill to keep children safe whilst online. This
research focuses on the experiences and perceptions of parents of reception aged children
(aged four-five years, referred to as younger children throughout this thesis) in relation to
child internet safety, and just as important, explores how the complex notions of trust affect

the ability of parents to create an effective supportive environment.

The arrival of the internet within the home has affected family interactions, in relation to their
leisure and social interactions, which is important because families increasingly choose to
engage with digital technologies as a leisure or social activity (Livingstone & Bovill, 2001).
Digital technologies are linked with the internet which is an internationally linked computer
network, often including online aspects referred to as the World Wide Web (WWW), email,

social media and search engines such as Google (Mekinc, Smailbegovic & Kokic, 2013).

Parents’ attitudes and emotions towards the internet are a crucial element to my research.
Research that considers attitudes has increasingly grown over recent decades (Albarracin,
Johnson, Zanna, 2014). Attitudes can be defined as a psychological tendency that individuals
express through assessing a particular entity with some level of favour or disfavour
(Albarracin, Johnson, Zanna & Kumkale, 2014). Alongside attitudes this research will also
consider the emotions that the participant felt when considering child internet safety. In
attempting to define emotion it is necessary to understand that individuals can experience a
diverse range of emotions, which are connected through thoughts and actions (Weiner, 1986).
These thoughts and actions can include destruction, reproduction, incorporation, orientation,

deprivation, protection, exploration and rejection (Plutchik, 2009). Emotion materialises in
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different forms; these may include subjective feeling, cognitions and impulsive actions and
behaviours (Plutchik, 2009). Emotions are connected to an individual’s perceptions of the
world, activating responses that allow people agency through their emotional responses
(Godbold, 2015). This connection between perception and emotion will be used throughout this

study to help address the research questions.

An overlying theme of my research is how parental digital literacy levels affect a parent’s
ability to effectively manage child internet safety. Digital literacy is often defined as a
mastering of skills (Eshet-Alkalai, 2004). Though there is much debate surrounding the term
digital literacy, Bennett (2012) also suggests that digital literacy relates to a set of skills and
practices. Furthermore, Kress (2010, cited in Bennett, 2012) and Beetham and Sharpe (2011)
propose that digital literacy requires a confidence in applying these skills and practices.
However, Eshet-Alkalai (2004) suggests caution in singling out this mastering of skills as solely
relating to technical capabilities as often skills include both cognitive and socio-emotional
aspects of engaging within digital technologies. As suggested within these definitions this
research considers how parents interpret their child’s cognitive abilities and socio-emotional
capabilities when interacting with digital technologies, and assesses how these considerations
affect how parents mediate internet safety. This will be examined more within the literature

review.

My study set out to explore and analyse parental levels of digital literacy and other
contributing factors, using Interpretative Phenomenological Analysis (IPA). Underpinned by the
work of Smith, Flowers and Larkin (2009), IPA qualitative interviews provide in-depth data
surrounding the many different factors that influence child internet safety within the home,
including digital literacy (see methodology). IPA sits well within the theoretical framework of

my research (see methodology and literature review).

Bronfenbrenner’s (1977) Ecological Systems Theory (EST) is adopted to display how an
individual’s development is affected by everything in their surrounding environment. EST can
also be applied to the digital interactions that take place within an individual’s environment,
which demonstrates its suitability to help underpin my research. Bronfenbrenner (1979)
suggests that child development can be categorised as a series of concentric circles. At the
centre of these concentric circles is the microsystem. The microsystem directly impacts the
whole family, involving different experiences and interactions (Bronfenbrenner, 1979). These
interactions and experiences significantly impact on the microsystem according to how
frequently they occur. More regular interactions or experiences have greater significance within
the microsystem than those actions that appear infrequently (Lauricella, Wartella & Rideout,

2014). Parents who regularly role model digital behaviours within the microsystem have the
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potential to substantially influence children’s digital interactions. Wider parental digital activity
throughout the ecological systems may lead to increased opportunities for parents to consider
how they influence child internet safety within the home. My research is assisted by
Bronfenbrenner’s (1977) EST by considering how parental internet use and attitudes and
emotions towards digital technologies may influence how they mediate child internet safety

within the home.

A major theme that runs throughout my research is trust. Investigating trust relationships is a
recent phenomenon within the social sciences (Freitag & Traunmuller, 2009). Family digital
interactions within the microsystem require trust. In contrast to trust, the internet often elicits
the need for control and security; however, the presence of trust should omit the need for
control (Bierhoff & Vornefield, 2004). Similarly, individuals often seek to control the internet
through how they perceive a more ‘secure’ digital environment, which may initially depend on
the amount of trust they hold. Trust requires subjectivity through a balance between risk and
individuality that requires flexibility within different situations (Yan & Holtmanns, 2007). The
internet is highly objective and complex; individuals are required to attempt to reduce these
complexities if subjective trust is to be gained (Bierhoff & Vornefield, 2004). The objective
uncertainty of the internet is replaced by subjective certainty, which may enable a user to
sustain and increase the amount of trust they display. Functionality, reliability and security are
aspects that increase trust in the internet. Together these aspects can be summarised as the
main components of socio-technical systems trust (STST) (Bierhoff & Vornefield, 2004). These
points suggest that considerations of trust within family digital environments are important
and hence my aim in this study is to understand how parents of reception aged children make
choices when mediating child internet safety. Furthermore, I address the relationship that
often appears between trust and control, and contextualise this within the family digital
environment to assess the effect on how parents of younger children manage child internet

safety.



1.1 Aims of the Study

My research aims to explore and understand the challenges faced by parents in their attempts
to keep younger children safe online. It is intended that the findings from my research will add
to current knowledge and create new possibilities in considering how specific factors affect how

parents of younger children mediate child internet safety.

Research Question 1
What do parents of younger children’s perceptions reveal about how they mediate child

internet safety within the home?

Research Question 2
What are the effects of parent’s levels of digital literacy on their attitudes and emotions

towards the internet in how they choose to mediate child internet safety within the home?

Research Question 3
What is the relationship between parent’s ability to trust and how they manage child internet

safety within the home?



2 Literature Review

2.1 Introduction

This review provides a broad overview of relevant academic literature surrounding parents of
reception aged children and their experiences and perceptions of internet safety. Many
different factors influence how a parent of a younger child interacts with internet safety.
Although the literature explores a wide variety of factors, this review allows for two main areas
of investigation to support the particular focus of my study; parental levels of digital literacy
and parents’ attitudes and emotions to the internet. This review explores the digital literacy
levels of parents of reception aged children, as well as how these influence the home internet
safety environment. This review also explores the attitudes and emotions to the internet of
parents of younger children. The factors that affect parental levels of digital literacy and
attitudes and emotions to the internet of parents of younger children are discussed in a variety
of contexts, including through the application of Bronfenbrenner’s (1977, 1979) EST. Finally,
wider factors that contribute to the home internet safety environment are discussed through
the relationship they have with different forms of trust and how this affects child internet

safety.

Literature pertaining to experiences and perceptions of parents of younger children is limited
(Holloway et al., 2013; Nikken & Jansz, 2011; Olfasson et al., 2013). Younger children
increasingly engage with digital technologies; however, much of the widening literature
focuses on the internet usage of older children over the age of eight (Holloway et al., 2013;
Olfasson et al., 2013; Nikken & Jansz, 2011). Research paucity creates an unsupportive
environment for parents of younger children. Where the literature focuses on younger
children’s internet safety, the protection of children rather than the perceptions of parents is
usually the primary objective (Buckingham & Villett, 2013; Holloway et al., 2013). Most policy
resources and initiatives are aimed at parents of higher aged children and often do not include
parental viewpoints. This creates gaps within current knowledge on how best to support
parents of younger children regarding internet safety (Buckingham & Villett, 2013; Holloway et
al., 2013 Livingston & Haddon, 2009).

2.2 Digital Literacy
Digital literacy often associates with the amount of digital literacy a person has. However,
digital literacy has often proven difficult to define, yet ideas surround that of a mastering of

skills that focus on the cognitive and socio-emotional aspects of interacting within a digital
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environment (Eshet-Alkalai, 2004; Lankshear & Knobel, 2008) (see introduction). It is clear
that all individuals have a different relationship with the internet, due to factors such as levels
of digital literacy and familial attitudes and emotions towards the internet. Levels of digital
literacy are often discussed; however, the commonly viewed notion that younger individuals
hold higher digital literacy skills than those older should be viewed cautiously as Eshet-Alkalai
and Amichai-Hamburger (2004) found that levels of cognitive skills and strategies, not age,
affect how individuals are able to carry out tasks relating to digital literacy. The majority of
research that discusses levels of digital literacy relies on participant’s self-perceived
assessments of their own skills (Hargittai, 2008). High and low digital literacy levels will be
assessed through this research using self-efficiency, through interpretation of participants’
interview data (Bandura, 1995). Self-efficiency utilises individual’s assessment of their own
skills and can be defined as the capability to organise and carry out a set of actions to manage
prospective situations (Bandura, 1995; Hargittai, 2008). The use of self-efficiency within this
research mirrors the methodological approach of Sonck, Livingstone, Kuiper & Haan (2011),
who admits using self-efficiency to measure digital literacy may appear crude; however, self-
efficiency allows individuals to reflect on their confidence with digital technologies. It is my
opinion that these factors need considering with regards to child internet safety, as they are
constantly affected through the ongoing advancements of digital technologies. Similarly, how
the advancement of digital technologies affects families and how parents use trust when

considering internet safety is also of importance.

Younger children have different developmental emotional considerations when compared with
older children. Digital socio-emotional literacy requires an individual to be critical and
analytical, showing a maturity within their digital engagement not often found within younger
children (Eshet-Alkalai, 2004). Younger children experiencing negative encounters online
typically find these more harmful and upsetting due to the immature development of socio-
emotional literacy and often find talking about harmful internet incidents difficult due to
decreased understanding of abstract systems (Chaudron, 2015; Livingstone et al., 2011).
Children within Germany, Ireland, Poland and the UK experience similar levels of digital risk
(Livingstone et al., 2011). Although German, Irish and Polish children experience similar digital
risk levels as children within the UK, UK children present higher levels of socio-emotional
distress in relation to digital activities (Livingstone et al., 2011). Livingstone et al. (2011)
suggests that ‘older’ European Union countries such as UK, with a longstanding infrastructure
of technical safety software should affect how safe children feel in relation to their digital
activity. Livingstone et al. (2011) proposes factors such as how children feel subjective harm
or how they express themselves publically may also be relevant to consider when looking at
the relationship between risk and socio-emotional distress. Livingstone et al. (2011) suggests

more research is needed in the area to establish the correlation between digital risk levels and
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socio-emotional distress. Children access the internet from an increasingly younger age;
parents need to focus on conceptualising the relationship between themselves, their children
and the internet whilst within the home environment (Holloway et al., 2013; Nikken & Jansz,
2011; Olfasson et al., 2013).

2.3 Trust

Parents face dilemmas when considering issues of trust and relationships in regards to child
internet safety. Social spheres imply two types of trust considered within an interactional
context, Particularised Trust (PT) and Generalised Trust (GT) (Freitag & Traunmuller, 2009). PT
commonly resides within close familial concentric circles often extended to familiar everyday
interactions such as family or friends (Freitag & Traunmuller, 2009; Uslaner, 2002; Whitley,
2008; Yamagishi & Yamagishi, 1994). GT occupies the more unfamiliar, wider relationships
people encounter, such as strangers or the unknown, which can be associated to online
environments (Stolle, 2002; Uslaner, 2002; Whitley, 2008, Yamagishi & Yamagishi, 1994).
Within online environments STST relates to abstract systems and focuses on the guarantees of
security, confidentiality and reliability, to assess individual’s level of trust in the internet
(Bierhoff & Vornefeld, 2004).

GT is not a constant across differing countries. Stolle and Nishikawa (2011) recently reported
that UK children score lower on GT when compared to the previous generation. The level of GT
decreased sharply within the United Kingdom from 44% in 1990 to just 30% in 1996 (Halpern,
2005). Other countries maintained stable trust levels, including Germany, whilst others have
increased trust levels, such as Canada, the Netherlands and Sweden (Halpern, 2005). Younger
cohorts of children exhibit increased erosive effects on individual trust levels where GT has
been in steep decline (Stolle & Nishikawa, 2011). There is a lack of research in attempting to
explain the rapid decline of GT levels (Stolle & Nishikawa, 2011). Putman (2000) suggests
lower levels of GT can be explained through the influence of negative media digital influences,
such as stranger abduction, child crime and social media, which have increased parental
anxieties surrounding new technologies. Similarly, Stolle and Nishikawa (2011) propose
increased diversity, a rise in income equality, the media and a decrease in face to face
interactions often due to digital technological advancements as contributors to decreased GT
levels. Trust is viewed as one of the most fundamental social attitudes to develop in childhood,
with parent’s influence helping to form younger children’s own views (Stolle & Nishikawa,
2011). The reduced levels of GT in parents is concerning due to the influence this has on
younger children’s own ability to form this social trust, specifically when associated with an

increase of digital activities which generally associates with reduced face to face interactions.
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Contrasting views surround parental influence when considering levels of trust with their own
children. Parents generally trusting in nature do not pass these characteristics onto their
children (Stolle & Nishikawa, 2011). Parents affected by negative media influences, such as
those connected with new technologies, warn children of the perceived dangerous world they
reside in (Stolle & Nishikawa, 2011). Sturgis et al. (2007) considers GT in children a genetic
transition, though Uslaner (2002) and Wuthnow (1999) suggest family experiences and
interventions have noticeable psychological influence on how children develop trust. The
formation of trust levels in children examined alongside effects of parental trust levels reveals
a contentious area requiring more attention from researchers investigating relationships at a
deeper level, specifically within a digital context (Stolle & Nishikawa, 2011). Different factors
affect the level of GT and PT a child gains. Since 1960 parents spend an increasing amount of
time with children, however, GT levels have decreased which questions the effectiveness of the
parent child relationship for the well-being of the family (Stolle & Nishikawa, 2011). Family
environments encourage high levels of PT; when outside influences, such as the internet,
become involved the typical rules for displaying PT are not applied due to an overriding
influence of GT (Harris, 2007).

Parental digital literacy levels and STST affect how parents mediate child internet usage
(Bierhoff., & Vornefeld, 2004; Lou, Shih, Liu, Guo & Tseng, 2010). Parents demonstrating
increased digital literacy levels express an increased laissez-faire autonomous attitude to child
internet usage, suggesting a positive relationship with STST (Lou et al., 2010). High digital
literacy parents reduce scrutiny of child digital engagement, portray more trust and suggest
children self-regulate (Lou et al., 2010). Trust and independence require balance for internet
safety; in addition, parents are aware of monitoring the appropriateness of children’s internet
activity and how this potentially undermines the PT relationship between a parent and a child
(Livingstone et al., 2011).

Parents face many different relationships which surround use of the internet based on the
notion of trust, when considering internet safety. School is highly influential within the
microsystem of the child and the mesosystem of the parent. A trans-agency approach, where
each participant understands the role they fulfil and recognises the obligations and
expectations of others, results in best practice for school relationships and reform (Angelle,
Nixon, Norton & Niles, 2011; Bryk & Schneider, 2003). Recent changes to school curriculums
find computing and internet safety taught much earlier, which could affect the parental
attitudes and emotions to internet safety, with parents putting more emphasis on schools to
develop children’s internet safety (Adams, 2013). School reform initiatives, including changes
to computing, require a strong relational trust. Relational trust is grounded in a social respect

for others in a genuine positive discursive environment (Bryk & Schneider, 2003). Relational
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trust provides a supportive environment, reducing any negative correlations between trusts

and reform initiatives, producing an adaptive atmosphere inclusive of progressive attitudes.

Primary schools are increasingly implementing strategies to address children’s internet safety
to help parents to keep children safe online (Byron, 2008). In 2008 the Byron Report
recommended that all schools adopt an *‘Acceptable Use Policy’ which is constantly reviewed
and agreed upon by parents and pupils. In addition to this the Byron report (2008) also
suggests that all school use an accredited filtering service and asked the Office for Standards
in Education, Children’s Services and Skills (OFSTED) to hold the system to account in the
delivery of child internet safety. The Child Exploitation and Online Protection Centre (CEOP)
carried out research on internet related abuse related to children in the UK; they found that
there are discrepancies between children’s internet behaviour and their parents understanding
of their child’s internet behaviour (Livingstone & Bober, 2005). In 2007 the CEOP found 49%
of children had given out personal information whilst in contrast only 5% of parents thought
their child had given out such information (Livingstone & Bober, 2005). In addressing these
issues it is important that primary schools work with a living document when addressing policy
aims and objectives in relation to internet safety (Pinto & Younie, 2015). Pinto and Younie
(2015) suggest that in protecting children from the risks of the internet, emphasis should be
placed on considering how best to prepare children for digital activities in order to help them
be safe and responsible digital users. It seems a holistic approach to children’s internet safety
is require where different stakeholders, including schools and parents, work together to ensure

child internet safety works towards the best interests of the child.

2.4 Digital Status

The ability to understand how to skilfully and safely navigate the internet contributes to the
familial effect of internet safety. The arrival of the internet within the home environment and
the increased access that children have is a singular event that has fundamentally changed the
lives of children and their families (Prensky, 2001a). To assist in understanding how parental
individuality affects internet safety, the digital experiences of a parent are often considered.
Digital status of a parent considers not only the technology that parents use, but also how they
use it, to help explain differences amongst a population (Zillien & Hargittai, 2009). Prensky
(2001a) talks about two types of digital status, digital native and digital immigrant.
Furthermore, Prensky (2001a) utilises the concept of children being digital natives, brought up
surrounded by fast paced technology. Prensky (2001a) views parents as digital immigrants,
interacting with the internet later in life, adapting to the new digital environment and digital

language (Prensky, 2001a). This digital generational gap has been recognised by a plethora of
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academic literature (Bailey & Bailey, 2013; Buckingham, 2006; Clark, 2009; Palfrey & Gasser,
2008; Papert, 1996; Prensky, 2001a; Prensky, 2001b). Younger children show less confidence
in addressing personal online self-efficiency skills, revealing that as children age and gain
skills, the digital generational self-efficiency skills gap between parents and children may
become enhanced (Sonck, Livingstone, Kuiper & Haan, 2011). Children from an area of
reduced socio-economic status may be at further risk of a generational gap due to a
correlation with lower levels of parental digital literacy (Sonck et al., 2011). However, if the
idea of every child being a digital native is adopted, making them different from occupants of
the adult world, confidence issues can materialise for parents where child skills outpace those

of the adults attempting to support children (Lewis, 2014).

The idea of the digital native is not always viewed as being robust. A more useful idea is
presented by White and Le Cornu (2011), who view Prensky’s (2001a) digital native and
immigrant as a dying distinction and prefer the term digital visitor or digital resident. White
and Le Cornu’s (2011) digital status options are more particular and refer to people as
individuals rather than by their age. A digital visitor uses the internet to go in and complete a
task and then leave the environment (Lewis, 2014). A digital resident makes and considers
themselves part of a digital community, a member of one of the many online communities that
exist, more than just a digital visitor that just uses tools (Lewis, 2014). Younger children
present more commonly as digital visitors rather than digital residents due to lower levels of

interaction with social media sites than older children (Livingstone et al., 2011).

Level of engagement with digital technologies within the home depends on the three way
relationships between children, parents and trust in the internet. Digital visitors have a less
familiar relationship with the internet and therefore work with GT and exhibit low amounts of
STST (see introduction). Digital residents may have a more familiar relationship with aspects
of the online world; however, there is a lack of understanding in assessing if PT and GT can
work concurrently (Dwyer, 2011). PT and GT are independent of each other, with neither
affecting the other (Buck & Bierhoff, 1986 cited in Bierhoff and Vornefield, 2004). PT and GT
impact people’s relationships throughout the microsystem and beyond; yet applying them to a
digital situation must be done with caution as a digital relationship exhibits different

circumstances (Bierhoff and Vornefield, 2004).

Analysing trust within a digital context requires the inclusion of STST as a contributing factor.
People with higher levels of digital literacy have more knowledge and show more trust in
digital technologies and digital experts, which enables them to gain a higher level of STST
(Bierhoff and Vornefield, 2004). Whether a parent is a digital visitor or a digital resident may

affect their relationship with the internet and their interactions with child internet safety.
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However, trust must be viewed as provisional, through an individualistic lens, it has shifting
perimeters that cannot be contextualised or be defined absolutely in advance of situations
(Dwyer, 2011).

2.5 Ecological Systems Theory

There are many different factors within and outside the familial environment that can affect a
parent’s ability to safeguard children in regards to internet safety. Interfamilial (within the
family) and extra familial (outside the family) processes influence all aspects of family life,
including the ongoing development of the parent child relationship (Bronfenbrenner, 1986).
The need to understand these influences is crucial to the healthy development of children
(Bronfenbrenner, 1986). Utilising Bronfenbrenner’s (1977, 1979) EST clearly helps to
understand how parental factors, such as parental digital literacy levels and attitudes and
emotions to the internet, can have when addressing child internet safety. Typically, the child is
visualised centrally within Bronfenbrenner’s (1977, 1979) Theory. Interpretation of
Bronfenbrenner’s (1977, 1979) Theory by placing the parent in the centre of the model,
demonstrates the pivotal position of parents within the family; alongside how additional
concentric circular influences such as socio economic status, media and the government affect
the parental ability to keep children safe online (Epstien & Kazmierczak, 2007). Each of
Bronfenbrenner’s (1977, 1979) concentric rings influence and implement individual familial

dynamics (Epstien & Kazmierczak, 2007).

Parents apply different types of trust to different areas of their lives. Situating trust within
Bronfenbrenner’s (1977, 1979) EST helps to understand parents’ experiences and perceptions
when considering child internet safety. Trust within the microsystem includes relationships with
family and friends which typically suggest PT. An individualistic approach must then be taken
as each parent has different influences within their lives which create a bi-directional path
between the systems (Johnson, 2010). The mesosystem may contain environments such as a
workplace or University; the exosystem may include the child’s school. The level and type of
trust a parent displays within these systems could be PT or GT depending on the individual
circumstances, such as if they use the internet daily for their work, placing the internet in a
close concentric circle with a deeper level of trust. The macrosystem which is involved with
social ideologies and values, is usually associated with GT, and is responsible for many
parental attitudes and emotions to the internet, largely due to influences from the media
(Lewis, 2014). These additions to Bronfenbrenner’s’ (1977, 1979) theory explain the

importance that digital technologies have within the home today.
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A key issue when regarding parents understanding of child internet safety is how they gain
support. A useful explanation of how parent’s view support for internet safety is provided by
Livingstone et al (2011), who found most parents chose to engage with internet safety
discourse through conversations with family and friends, which increases the importance of the
effect of close concentric social circles. In contrast, Nathanson, Eveland, Park and Paul (2002)
suggest that parents assume the internet affects children in other families more than their
own, which could disengage the effectiveness of the close concentric ring. I argue that a
deeper understanding of factors, specifically affecting parents of younger children, is needed in
order to contribute to new knowledge to enable a more supportive digital environment for

parents.

2.6 Mediation

Government increasingly recognises issues with how child internet safety is addressed. Parents
employ a number of different mediation strategies in an attempt to keep younger children safe
online (Lee & Chae, 2007; Livingston & Helsper, 2008; Schofield Clark, 2013). Parents
implement mediation strategies including communication and targeted digital techniques with
varying effectiveness at reducing digital risks to children (Lou et al., 2010). The government
also makes efforts to regulate children’s online activity; however, they recognise how these
are becoming increasingly difficult, which raises the importance of effective parental mediation

strategies (Livingstone & Helsper, 2008).

Parents of younger children increasingly employ communication strategies when mediating
their child’s internet usage. Parental mediation strategy reproduces desired family values in
outside influences through parent and child interactions (Livingstone & Helsper, 2008).
Effective parental internet mediation strategies display positive and active connotations such
as commonly used discussion and explanations, however, negative and restrictive internet
mediation strategies such as setting rules and boundaries may involve disagreements and
criticism (Chaudron, 2015). When adopting parental mediation digital communications, parents
assist in managing children’s experiences online (Clark, 2011). Parental mediation theory,
rooted within social and psychological concepts, provides a strong foundation for important
positive familial communications (Clark, 2011). Policy makers recognise parents as mediators
and increasingly suggest parental strategies for keeping children safe online (Livingstone et al.,
2011).

Internet usage within families displays increased individuality, as each person creates their
own relationship with digital technologies (Chaudron, 2015). Parents follow this trend and treat

children as individuals when talking to them about internet safety, where digital ability takes
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precedence over age (Lewis, 2014). Parents struggle in articulating the positives of the
internet without focusing on the negatives, which limits the effectiveness of individual
interactions creating a narrowing of opinion (Lewis, 2014). Increasingly, internet safety
research focuses on familial digital communicative experiences; however, as discussed, much
of the relevant literature focuses on the parents of older children (Holloway et al., 2013; Lee &
Chae, 2007; Livingston & Helsper, 2008; Nikken & Jansz, 2011; Olfasson et al., 2013).

Parents and children display emotional anxieties when discussing sensitive topics, such as
internet safety. Children find it difficult to talk to people in positions of authority, such as
teachers, often due to a lack of trust (Livingstone et al., 2011). Family discussions involving
sensitive subjects with younger children within the home environment benefit from raised trust
levels. Parents display nervous tendencies when talking to children about internet safety in
similar ways when talking about sex (Bailey, 2013). In discussing sensitive topics with
younger children, parents use communicating mediation more often than when compared with
parents of older children (Livingstone et al., 2011). This questions whether chronological age

rather than an individualistic approach is best suited for effective parental mediation?

Parents often consider the age of a child when determining how to mediate a safe digital space
for children. Chronological age is associated with the level of risk a child is exposed to whilst
on the internet. Parents suggest older children possess more digital skills and encounter more
risk, whilst younger children portray less skill and encounter less risk (Livingstone et al.,
2011). Parents also consider children’s cognitive levels in determining what strategies they
deem appropriate for younger children. Suggestions that younger children increase their
internet safety depending on their individual levels of digital literacy, requires further

investigation (Lewis, 2014).

Parents face dilemmas in understanding the best way to navigate technical options to keeping
their young children safe on the internet. Research investigating experiences of older children
found computer based monitoring and filtering software ineffective in reducing negative risks
for children online (Livingstone & Helsper, 2008). Parents of younger children often consider
implementing some form of technical parental control over child internet use when compared
to parents of older children; however, mediation remains constant whatever the age of the
child (Livingstone, et al., 2011). The installation of these technical forms of mediation may also
prove difficult for parents of younger children who have lower digital literacy skills; a targeted

supportive model suited to the needs of the individual parent becomes necessary.
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2.7 Social Capital and Responsibility

Effective child development benefits from the presence of good role models. Furthermore,
parents often view the internet as providing increased opportunities for children through
increasing social capital. Moreover, attitudes to social capital presents as networking and
relationships of communities that live and work together in order to be functional and
beneficial to society (Livingstone & Bovill, 2001). Therefore, positive trusting parental role
models secure social capital for children within a digital context, especially when considering
the popularity of electronic digital gadgets that potentially reduce other social capital
opportunities for children (Stolle & Nishikawa, 2011). In addition to this, parents increasingly
view children’s procurement of social capital through their ability to access and navigate the
internet, which they believe gives them an educational advantage, leading to better prospects
within the job market (Livingstone & Bovill, 2001). Alongside this, trust behaviours exhibited
by parents and the influence of familial digital choices, reveals an under researched area of
how young children develop trust, suggesting that more knowledge would be beneficial (Stolle
& Nishikawa, 2011).

Parents increasingly take responsibility for child internet safety. Western culture attitude places
emphasis on an individual outlook on the responsibility of internet safety, centrally placed
within effective parenting (Lewis, 2014). Responsibility is shared with Internet Service
Providers (ISP), schools and the media who have an obligation to create a safe digital
environment for young children (Lewis, 2014). However, the government commissioned Byron
Review (2008, 2010) suggests parents must take active responsibility regarding internet
safety, arguing for no single point of editorial control in assuming that third parties protect
children from digital risks. The UK government argues that this calls for a shift in parental
attitudes, as parents are encouraged to take a greater responsibility for keeping children safe
online (Byron, 2008, 2010). In addition to this, Byron (2008, 2010) suggests that enforced
default filtering by ISP’s removes responsibility from parents decreasing the potential of
positive parental role models. Digital responsibility for younger children requires balance that
considers opportunities and risks (Lewis, 2014). Parents must understand how younger
children maintain a strong focus on their family and key adult relationships, including more
knowledgeable others, such as teachers, when considering the influence of guidance (Lewis,
2014). Adult influence towards younger children diminishes as peer to peer influence grows

when the child reaches approximately seven years of age (Nathanson, 2001).
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2.8 Time Poverty

Parents are faced with a difficult choice when balancing the financial and time aspects of being
a parent. Utilising an economic lens, financial circumstances are often the primary indicator
when considering poverty within the family environment (Harvey & Mukhopadhay, 2007;
Joachim and Rathgen, 2014). Parents face harsh decisions surrounding allocation of their time.
Busy working lives put pressure on family relationships; the average family spending just 49
minutes a day together (4Children, 2010; Pavan, 2010). Children in the UK present a higher
risk of a lower sense of well-being and a higher rate of mental health problems than other
children in Europe, a problem exacerbated through familial time deficiencies (4Children, 2010).
Parents rate eating meals together and family outings as important, alongside educational
aspects that include devoting material resources to computers and internet access, to help
ensure success at General Certificate of Secondary education (GCSE) level (Goodman & Gregg,
2010).

Parents who are affected by family time poverty may develop difficulties in allocating enough
time to effectively mediate their child’s home digital environment (Newman and Chin, 2003).
Time available to families may be a factor when choosing what internet safety strategies to
adopt. Though communication strategies are common with younger children, this type of
mediation, such as co-viewing, are time consuming and may produce more time poverty issues
within an already stretched family environment (Livingstone & Bovill, 2001). The mobile aspect
of devices such as tablets or laptops has had an effect on issues surrounding time poverty and
child internet safety (Lewis, 2014). Parents can now multitask, cook tea and mediate child
internet usage. Multitasking in this way can be seen as positive time management, mediating
internet usage alongside family chores, or negative as family time is now shared with chores
(Lewis, 2014). Parents’ attitudes to time poverty are potentially interlinked with emotion as

mediation strategies choices may be underpinned with feelings of guilt or fear.

2.9 Parental Attitudes, Emotions and Support

Parents’ own perceived digital experiences and abilities are important factors in considering
how they manage child internet safety (Livingstone & Helsper, 2008). Previous positive
parental digital experiences and good levels of digital literacy inspire confidence in parents
when they articulate a clear awareness in assessing the risks younger children are potentially
exposed to online (Livingstone & Helsper, 2008). Confidence can be defined as trusting in the
correctness of an individual judgement or action (Jeffries, 2005). Confidence levels may be
affected by high levels of emotion (Christie, Tett, Cree, Hounsell & McCune, 2008). Livingstone

and Helsper (2008) also suggest parental socio-economic status and education affects parental
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attitudes and emotions towards the internet. Parental attitudes and emotions to the internet
are also suggested to affect the variation of internet mediation strategies used by parents of
younger children. Parents are seen to influence the home digital space through how their
attitudes and emotions are interpreted by their own children, which can be explained with the
help of social cognition theory. Bandura (1991) explains how social cognition theory explains
how children learn through observation; parental attitudes and emotions to the internet and
how a parent mediates their own internet usage could affect how a child reacts to mediation

strategies due to a mirroring of parental behaviours (Chaudron, 2015).

Many different factors influence how parents interact with safeguarding young children online.
Younger children do not seek individual digital advice, which suggests that parental knowledge
and abilities surrounding internet safety are increasingly important to safeguard children
(Livingstone et al., 2011). In order to safeguard children, the majority of parents articulate a
desire for more guidance surrounding internet safety (Valcke, Wever, Keer & Schellens, 2011).
Valcke et al. (2011) concluded that parents would like outside participation, forming a joint
approach that included other interested parties and aimed at younger children. Different
stakeholders involved within child internet safety provide a multi-agency approach where
separate agencies represent their own individual perspectives, such as parents and teachers
(Soan, 2004). Bailey’'s (2013) publication suggests developing an inter-agency model for
effective child internet safety, involving a wide variety of contributors. Trans-agency
approaches represent best practice, where all agencies involved with child internet safety
articulate an interconnected voice, providing support, especially to those most vulnerable
(Wall, 2003). Without full representation of the child internet safety experiences and
perceptions from parents of younger children, difficulties appear in applying a trans-agency

model where each agency involved has a voice.

2.10 Conclusion

To conclude, the paucity of research in this area has been acknowledged through recognition
of the need to see younger children as a specific cohort with specific needs regarding internet
safety. Alongside this, a broad lens that considers the perceptions of parents is necessary, due
to the extensive circumstances of each family setting. Many of the sources cited within this
review have focused their attentions on the parents of older children (above seven). With this
in mind there must be caution in applying the findings of this review uncritically to parents of

young children.

Parental levels of trust affect all aspects of family life and relationships, including those relating

to digital technologies. Past parental experiences and influences appear to affect how future
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digital interactions are underpinned by PT, GT and STST. The amount of literature that
considers all these types of trust within a home digital context is limited, thus recognising a

gap in the literature.

Parental digital status and digital literacy levels affect how parents manage child internet
safety. Digital native or immigrant status suggests only the age of a parent as an important
factor, whilst embracing the digital visitor or resident status opens up possibilities of support
for parents of young children through parents’ individual levels of digital literacy. The use of a
parent’s age as the only considered factor in how well they can manage internet safety is
unhelpful. Furthermore, viewing parental digital skill sets, whether effective or ineffective in
keeping children safe on the internet, takes on a more individualistic outlook. Parents are
showing concerns over how and when to interact with safety strategies, whilst questioning
their own abilities in keeping younger children safe. Parental levels of digital literacy are seen
to affect the management of child internet safety within the home. Levels of digital literacy
also seem likely to categorise parental digital status. Higher digital literacy typically associates
with wider positive internet use, which links more to digital residency. Lower digital literacy is
more likely to link with digital visitor status due to the nature of an individual’s constrained
internet activity. The literature also provides a clear link between digital literacy and trust,
suggesting that those portraying higher digital literacy are more likely to exhibit greater trust
in the internet. However, what the literature fails to do is to assess different possible
relationships between levels of parental digital literacy and trust that may affect how child

internet safety is managed within the home.

Pressures on family time have led to families having less time to actively engage within
communities, which reduce GT levels. This raises questions of how trust within the family is
affected by social change, as typical spheres for increased social capital have been replaced by
the more solitary familial experience of digital technologies. The interconnected experiences
and perceptions of parents of younger children would specifically benefit from more qualitative
analysis to help in gathering an in-depth understanding of how an effective supportive
environment could be best ensured in regards to child internet safety, as well as possible

additional interests to policy makers.

The literature within this review suggests that parents face many different challenges when
considering how to keep their child safe on the internet. Parents display willingness in taking
responsibility for navigating child internet safety, which has been recognised by the
government who view the parental influence as paramount. The literature also recognises the
specific strength of the bond between a parent and a younger child and the increased influence

that parents have over children when compared with peers at this age. This leads to questions
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about whether time spent now discussing topics such as internet safety could have more
positive effect on a younger child than an older child. Recognising the specific characteristics
of younger children developmentally rather than chronologically would increasingly mirror the

individualistic approach of other effective internet safety mediation strategies.
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3 Methodology

3.1 Introduction

This chapter discusses methodological strategies utilised within this research. The first section
relates to theoretical perspective and provides an explanation of suitability within the chosen
research paradigm in effectively addressing the research aims. Discussions include an overview
of methods used and their compatibility with the research design and aims, to address issues
of reliability and validity. Explanations surrounding sampling strategies used and detailed
accounts of methodological procedures portray the rigour of the research process. Finally, I
present discussions of the data analysis methods used and a detailed section on ethical

considerations, ensuring an effective non-maleficence research environment.

3.2 Theoretical Perspective

A phenomenological research paradigm provides a deep understanding of the perceptions of
parents of younger children, (Smith et al., 2009). An Interpretative Phenomenological Analysis
(IPA) approach enabled deep qualitative analysis, whilst representing participants well through
their subjective meanings, actions and social contexts (Fossey, Harvey, McDermott &
Davidson, 2002). Phenomenology utilises a philosophical lens in studying the experiences of
people (Smith et al, 2009). As a prominent phenomenologist Husserl (1997) suggests
removing individuals from their “natural attitude” (Husserl, 1997, p 172) within everyday
experiences, replacing this with a “phenomenological attitude” (Husserl, 1997, p 110).
Enabling a reflective environment for a research participant and researcher encourages the
“natural attitude” (Husserl, 1997, p 172) through a shared process within the research
environment. Subsequently, this is then replaced with a secondary account, the
“phenomenological attitude” (Husserl, 1997, p 110) where the participant inwardly interprets
the perceptions of the experience, which is then further, analysed and interpreted by the

researcher.

IPA creates a sense of agency in allowing people the power, will and desire to create different
constructs that affect all areas of their lives (O’'Meara & Campbell, 2011). Outside phenomena
that affect parental abilities; family, support networks, work, social life and ethology require
consideration when assessing parental agency and structure (Bornstien & Bradley, 2012). This
study investigated how external and internal phenomena affect the parental experience and

how individual’s interpretations affected a parent’s ability to safeguard children on the internet.
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Participant agency was encouraged through enabling the consciousness of the individual, to
make sense of the phenomena through a semi-structured interview process (Martins & Bicudo,
2002 cited in Salada & Adorno, 2002). IPA also allows participant agency through the inclusion
of emotions (Godfold, 2015). Individuals are different from each other, physically, genetically,
expressively and experientially (Smith et al., 2009). In thinking about considering emotions
within IPA the differences between individuals are not solely biological such as hormones, but
rather they are affected by cultural and environmental factors within the physical world (Smith
et al., 2009: Bruner, 1990). Emotions are central to individuals understanding of experiences

and are crucial to a phenomenological perspective (Smith et al., 2009).

IPA aims to achieve depth of analysis rather than breadth (Smith et al., 2009). Creswell
(2009) suggests IPA as an effective explorative tool to explore the unknown in-depth. Utilising
IPA provided insight into the unknown as literature surrounding the experiences and
perceptions of parents of younger children in regards to internet safety was lacking (Holloway
et al., 2013; Nikken & Jansz, 2011). An IPA approach allowed focus on the parents of younger
children, whilst challenging the assumption that research specifically aimed at parents of older
children can be successfully applied to all children (Holloway et al., 2013; Nikken & Jansz,
2011).

Hermeneutics, the theory of interpretation, creates a strong foundation when applied to IPA
(Smith et al., 2009). Schleiermacher (1998) suggests a holistic view of interpretation, through
bridging the divide between experiences and discourse. Within this IPA research
Schleiermacher’s (1998) viewpoint is welcomed as it recognises the uniqueness of the many
layers and influences that interpretative studies can take (Smith et al., 2009). IPA allowed me
to produce a detailed analysis of the text whilst incorporating an additional layer of perspective
that creates a strong relationship between all aspects of the text (Klien & Myers, 1999;
Gadamer, 1976, as cited in Peszynski & Thanasankit, 2002). In understanding a part of the
text the whole text requires analysis, whilst to understand the whole text, parts of the texts
require analysis (Gadamer, 1976, as cited in Peszynski & Thanasankit, 2002; Klien & Myers,
1999). Interpretative analysis suited the data collection methods and analysis procedures that
created depth from the semi-structured qualitative research methods within this small scale

intensive study (Henn, Weinstien & Foard, 2013).

IPA is concerned with gaining a deep understanding through consciousness and perception.
The IPA model displays parallels with Bronfenbrenner’s (1979) EST framework (Uprichards,
2009). Bronfenbrenner (1979) argues that much of the psychological research available
focuses on the individual, displaying links with IPA; however, these studies rarely look beyond

the individual and include the effect of environment. By incorporating Bronfenbrenner (1979)
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into an IPA study a bi-directional relationship allows for consideration of interview participants
and their environment (Uprichard, 2009). Bronfenbrenner (1979) acknowledges that every
individual has a complex set of interacting social relationships that can affect how a person
develops and reacts to situations. The interpretative and semi-structured style of this research
allowed a participant centred approach and a freedom to explore not only things affecting
them within the micro-system but also within the wider concentric environments. Typically,
within Bronfenbrenner’s (1979) theory, the child is placed at the centre of the concentric
circles. However, within this study the parent resided central within the nucleus, with the
additional concentric circles containing interfamilial and extra familial influences such as
parents’ attitudes and emotions to the internet, parental levels of digital literacy and trust
(Epstien & Kazmierczak, 2007).

To be consistent in addressing the aims of the research, a cross sectional design using a mixed
method approach was used. The cross sectional design relates to the information being
gathered from a representative subset which in this study was parents of younger children. A
longitudinal study was not within the time constraints of this research. A quantitative data
collection technique initially informed methodological strategies. Though quantitative data does
not naturally sit within IPA, this data was used to facilitate IPA, through an initial questionnaire
that informed the sampling strategy in identifying participants for IPA semi-structured
interviews. It should be acknowledged that the study did not aim to develop understandings
that were generalisable to the general population. Instead it analysed what this small sample

of parents (all mothers) of younger children understood regarding internet safety.

3.3 Methods

This section examines the methods used within this research, focusing on data collection
processes and their suitability within an IPA approach. Data gathering involved two stages.
Initially, approximately 40 questionnaires collecting quantitative data were completed by
parents of suitably aged children. Secondly, six parents with a reception aged child within the

same local authority of West Yorkshire took part in an in-depth semi-structured interview.

Research using questionnaires as a data collection method has contributed widely to academic
literature (Griffiths, Schweitzer & Yates, 2011). Recently psychological based research has
included more qualitative or mixed method approaches (Griffiths et al., 2011). Questionnaires
are often quantitative and do not sit comfortably within the realms of IPA (Griffiths et al.,
2011). The questionnaire used within this research had a forced choice format and contained a
Likert scale where the options for participants to respond attempted to capture the rate of

feeling that they had about a subject (appendix 1) (Twemlow, Gabbard & Jones, 1982). The
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use of a more descriptive questionnaire that included open ended responses was considered
due to it being more suitable within an IPA methodological approach (Twemlow et al., 1982).
However, it was decided that the questionnaire environment, a school parents evening,
although effective at gaining access to participants, was not conducive to lengthy written
responses. Participants had other expectations on them at the time, including the presence of
children, which restricted the attention they could give to the questionnaire. The
questionnaires enabled a broad understanding of the research topic through this
representative sample and also facilitated purposive sampling for the semi-structured interview

stage of the research.

There are concerns over the quality of in-depth data that a questionnaire can provide. Using
questionnaires as part of an IPA study has been shown to exhibit some of the advantages of
more traditional IPA methodologies, such as in-depth interviewing, although problems often
arise in applying analyses to questionnaires to create a deep understanding (Smith et al.,
2009). To address issues of validity, six parents of younger children also participated in a
semi-structured interview. The semi-structured interviews created a flexible environment and
provided the participant and interviewer with a sense of agency, through being able to modify

responses and expand upon interesting areas (Griffiths et al., 2011; Smith et al., 2009).

For the interview process to remain valid and reliable it must consistently measure what it was
intended to measure (Gray, 2009). Researcher bias must be considered when interviewing;
furthermore, as this research used a semi-structured format, the relationship between the
questions that are asked and any conclusions reached were not straightforward (Gray, 2009;
Opie, 2004). Following the foundations of IPA, the participant presented as an experiential
expert on the research topic and was allowed ample opportunity to participate to encourage
them to voice their opinions and perceptions (Smith & Osbourne, 2008). To enable a strong
voice, it was important to build a rapport with participants in an empathetic environment that
created flexibility in how rich data was produced (Smith & Osbourne, 2008). Many factors such
as gender, class, socio economic status, education and any previous relationship between the
interviewer and interviewee may have had an effect on data (Lavander, 2012). As a teaching
assistant at one location and a mother of a pupil at the other location, most of the participants
had a previous relationship with me. These personal relationships were felt to enhance and
build trust. Any imbalance of a power relationship cannot be entirely abated. However, by
placing myself within the new role of researcher I aimed to reduce the impact of any previous
relationship power imbalance and helped to build a good rapport which was crucial in effective
IPA data gathering (Opie, 2004). Any potential hierarchal issues, through the teaching
assistant and parents’ relationship, were addressed within the interview stage by creating an

atmosphere that allowed participants to feel secure in exploring different issues (Siedman,
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2013). Without feeling secure it would have been doubtful that the interviews with parents
would have been productive (Siedman, 2013). As the interviews were mainly focusing on the
home environment and not the school setting throughout the interviews I was aware of being
non-judgemental and not assuming knowledge. Assuming knowledge, which I have previously
gained through my teaching assistant’s role, would have left me making assumptions which

may have affected the clarity and depth of interviews (Siedman, 2013).

3.4 Sample

Sampling strategies reflected the underpinning research paradigm and the aims of this study
(Wilmot, 2005). The sampling strategy adopted within this research was purposive sampling,
participants were selected depending on their relatedness to the research topic in offering
insight into phenomena, providing the detailed data required within an IPA study (Smith et al.,
2009). I deliberately selected questionnaire participants through relevant traits, such as being
the parent of a younger child, thus making the research meaningful to participants (Gray,
2009; Smith et al., 2009). Questionnaire data then facilitated purposive selection of
participants for the semi-structured interview stage. Participants were also chosen to reflect
different family demographics in order to address any particular areas of interest that may
develop through use of an open ended methodological approach such as IPA (Smith et al.,
2009). Demographics included, parental age, level of education, employment status, one or
two parent families and the presence or not of siblings (Appendix 10). In addition to this,
information on how often their child engaged digitally and their willingness to participate within
the interview stage was also collected. The small scale of this study required caution in
attempting to generalise results at a population level; and it is acknowledging that a
representation of a perspective from a small number of participants was achieved (Gray, 2009;
Smith et al., 2009).

Different data collection methods require individual approaches. Distribution of questionnaires
involved a larger sample than the semi-structured interviews in order to allow a broader
analysis of the perceptions of parents, giving a wider understanding of the research topic and
facilitating the sampling procedure of the interview stage. Parents at two schools, each with a
child in a reception class, 14 at one school and 26 at the other, within the same local authority
received a letter informing them of the opportunity to participate within this research
(appendix 2). All parents understood that participation was voluntary. Targeting all parents
achieved a wide range of represented demographics (Appendix 10). Semi-structured

interviews involved six parents gathering a broad range of in-depth perceptions.
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Providing a snap shot, semi-structured interviews with six parents took place in their child’s
educational setting. Snap shot research contributes widely within the field of education and
social sciences, as it provides a picture of a particular group of people, focusing on
relationships that could also provide information for comparative later studies (Matlay & Carey,
2007). Limiting interviews to six parents took into consideration the time limits of this research
whilst being respectful of the detailed analysis required for an interpretative approach (Smith
et al., 2009). Informed by the research methodology, aims and objectives to increase the
validity of this research, IPA as a conversational data collection technique gathered the
experiences and perceptions of parents of younger children regarding child internet safety
(Gray, 2009; King & Horrocks, 2010; Smith et al., 2009). In order to encourage an equilateral
environment, negative implications or power imbalances throughout both participation and
data generation processes, alongside ethical considerations and respectful behaviour, were
considered (Henn et al. 2013; Opie, 2004).

All the participants who engaged within the semi-structured interview stage of this research
were mothers. Mothers of younger children within the UK are increasingly entering the work
environment; however, mothers of younger children are more inclined (than mothers with
older children) to enter the workforce when their children were older and then on a part time
basis (Office for National Statistics, 2014). Although recent labour market reforms encourage
fathers to be actively involved with younger children though new paternity laws, the general
nature of parenting within the UK stills sees the majority of childrearing responsibilities carried
out by mothers (Department for Business Innovation and Skills & HM Revenue and Customs,
2015). Furthermore, mothers are more inclined to form relationships with school staff due to
their involvement in taking younger children to and from school. The selection of only mothers
to participate within this research was not intentional. The majority of respondents to the
questionnaire phase were mothers, which may reflect the responsibility mothers felt over their
child’s involvement in school. All of the participants who agreed to be involved with the
interview stage were mothers, which again may reflect the presence of a pre-existing
relationship with me. Therefore, this study represents mothers’ views. Mothers chosen for the
interview stage were selected with a range of educational and employment backgrounds to
allow these factors to be discussed during the analytical process (Appendix 10). No fathers

agreed to be interviewed; therefore, the views of fathers are not included within this study.

3.5 Procedure
Questionnaire response rates can vary greatly depending on issues surrounding administration.

Scrutiny of the design of the questionnaire within this study included questions asked,
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concerns over confidentiality and the level which respondents could relate to the topic (Gray,
2009). All parents completed a questionnaire whilst attending parent’s evenings. All
participants either chose self-completion or interviewer-administered questionnaires,
alleviating any literacy or English as an Additional Language (EAL) issues (Gray, 2009).
Piloting the questionnaire revealed sensitivity about a question surrounding level of parental
education. Pilot participants found the question of parental level of education may possibly be
uncomfortable whilst at a school parents evening. Completing the questionnaire within an
education environment, including possibilities of being overheard, especially where EAL issues
were present could have made participants feel uncomfortable. As the researcher, I recognised
the ethical concerns surrounding the question and I removed the question from the
questionnaire phase of the research and addressed this issue within the more private
environment of the interview stage (Appendix 10). Before completing the questionnaire,
prospective respondents received an information sheet, this included issues of eligibility and
confidentiality (Appendix 3) (Smith et al., 2009). Keeping the information sheet brief
supported spontaneity of the questionnaire answers, whilst preparing respondents and
providing them with an informed choice surrounding participation (Opie, 2004). I did consider
an internet questionnaire; however, the size, time limits and IPA approach of this study does
not require large data generation suited to this style of data collection. Online surveys may
create barriers for some parents with lower digital literacy levels, alongside lower response
rates (Evans & Mathur, 2005; Nulty, 2008). A detailed proposed research timetable helped in

ensuring adequate time was allocated to each section of the research procedure.

A semi structured approach allowed for a deep level of interpretation and analysis. Under the
influence of IPA, the questionnaire data informed and refined an interview schedule (or aide-
memoire) (Appendix 4) (Coyle & Rafalin, 2000). Thematically analysing questionnaire data
enabled the extraction of shared parental perceptions and interesting points for development
which facilitated the semi-structured interview stage. Quantitative data is often used to focus
on ‘what happens’, whereas a more qualitative approach, such as IPA, focuses on ‘making
sense of what happens’ (Smith et al, 2009). The quantitative questionnaire data was primarily
used to underpin the foundations of the preparation of the qualitative interview stage of the
research. Utilising an aide-memoire within a semi-structured interview environment assisted in
initiating discourse, created a conversational aspect without reducing the spontaneity which
put the interviewer and interviewee at ease (Corbin & Morse, 2003; David & Sutton, 2004).
This cross sectional model provided a strong foundation in maintaining a reliable and valid
research design that provided individualistic understanding (Bryman, 2006; Cohen, Manion &
Morrison, 2011; Denzin, 1978; Mathison, 1988; Marshall & Rossman, 1999). As the

quantitative questionnaire data could only address the ‘what happens’, the benefits of this

30



beyond preparing for the qualitative stage of the research were limited. Limitations were due

to the specific methodological approach taken and the time scale of the research.

Many different factors affect interviews within a research environment. The interviews took
place as soon as reasonably possible after the questionnaire stage, maintaining familiarity with
the research topic. After completed questionnaires were analysed, identified interview
participants received invitations for interview. This research focused on parents’ perceptions of
child internet safety within the home environment and is not focused on the school
environment, therefore the fact that their children had only just started in the reception class
did not detract from the research. Interviews were arranged at a time and date convenient to
parents. Participants have other commitments and displayed flexibility. Participating parents
were asked where they would like interviews to take place. All of the participants suggested
their child’s school setting as an appropriate and convenient place to carry out the interviews.
All interviews took place within the child’s educational setting, at the end or beginning of the
day, at a time proposed by the participants at their convenience (Siedman, 2013). As
suggested by Siedman (2013) a quiet private room away from distractions avoided any
disturbances. Moving away from a classroom setting also reduced any hierarchical issues that
may have presented due to the power relationships between a school staff member and a
parent. Although this research focuses mainly on the home environment all parents
recommended the child’s school setting as appropriate for the interview process. To increase
convenience for participants the interviews took place in the educational setting. This may
include some power hierarchical concerns (as discussed) which may have been removed by
completing the interviews within the home environment. However, my main priority was that
participants felt a sense of agency over the interview process. In allowing participants to
choose the setting for the interview process, they had control over the process, which made
have made a more secure environment which can increase the clarity and depth of the data
(Siedman, 2013). Although interviewing participants in a different environment may have

resulted in a variation of the findings.

Interview data collection techniques must be rigorous and reliable. IPA requires the use of a
recording device to enable a verbatim transcription (Smith et al., 2009). An Ultradisk digital
recorder and a smart phone recorded interviews simultaneously. This dual recording increased
reliability; alongside both devices being inexpensive and unobtrusive whilst commonly used
within qualitative research (Raenta, Oulasvirta & Eagle, 2009). Verbatim transcriptions aided

my familiarity with the data and allowed verification by participants if required (Kvale, 1996).
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3.6 Data Analysis Methods

Data analysis methods that work well with the chosen methodological approach increase the
effectiveness of research. As in this research questionnaires often inform more detailed
analytical methods such as interviews (Gray, 2009; Smith et al., 2009). All raw interview data
gathered underwent analysis using IPA (Smith et al., 2009). IPA’s flexible approach to data
analysis includes no single prescribed method for utilising data, creating flexibility (Smith et
al., 2009). The first stage of my IPA analysis provided verbatim transcriptions of each
individual audio-recorded interview, facilitating structured hermeneutic analysis (Langdridge,
2004).

The use of computer software in qualitative data analysis is becoming increasingly common.
Following the transcription of raw data from interviews, computer software assisted with
organising and coding the data that provided benefits with analysis (Smith et al., 2009). Nvivo
software, alongside IPA, is often used within research (Balabanovic, Ayers & Hunter, 2012;
Jirwe, 2011; Philips, Elander & Montague, 2013, 2014). Utilising NVivo in analysing detailed
data can cause problems surrounding coding issues of bilinear sides of a physical transcript,
typically adopted within an IPA study (Smith et al., 2009; Wagstaff et al., 2014). In
acknowledging these issues, I initially employed more traditional IPA coding methods and
transferred them to NVivo through application of the parent and child node functions, which
facilitated further thematic analysis (Appendix 5) (Philips et al., 2013, 2014). NVivo allowed for
a thematic construction to arrange a sense of meaning (Creswell, 2009), whilst improving
some of the time scale issues involved with IPA research through more manageable analysis
strategies (Lewis-Beck, Bryman & Futino Liao, 2004). NVivo enabled construction of a table in
which to present traceable abstracts of verbatim transcriptions used within the analysis
chapter, providing a retrievable research trail (Appendix 6). The digital organisational aspects
of Nvivo also allowed for the possibility of effective information sharing with suitable
individuals (Walsh, 2003). I found using NVivo combined with more traditional computer

software such as Microsoft Word, an effective qualitative research method.

Using computer software within research to create analysed accounts of interview
transcriptions allows for flexibility (Smith et al., 2009). After reading transcripts created in
Microsoft Word, descriptive corresponding comments added in the right hand margin helped to
explain the participant features that highlighted important assumptions, emotional responses
and idiosyncratic figures of speech (Knight, Wykes & Hayward, 2003; Smith et al., 2009). This
initial note taking identified structure within the participant’s thoughts and experiences (Smith
et al., 2009). As the analysis deepened I was able to adapt and alter notes already made
within Word, becoming more interpretative and conceptual (Smith et al., 2009). Increased

conceptual awareness invites the analyst to reflect and inevitably draw on personal
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experiences, which shows correlations with the work of Gadamer (1990) who recognised the

effect of history and traditions on the interpretive process.

The development of emergent themes within IPA attempts to reduce the data set to a
manageable level (Smith, et al., 2009). Primary transcriptions now also include interpretive
exploratory right hand margin comments; with the left hand margin focused on the
identification of emergent themes (Knight et al., 2003; Langdridge, 2004). This stage of
analysis aims at reducing the amount of data; in collectively clustering themes found within
the exploratory notes a shift takes place, where analysis concentrates on notes rather than
transcripts, whilst maintaining strong links to the original text (Smith et al., 2009). Patterns
within the emergent themes identify and restructure the so far chronological style of the
transcripts, creating super-ordinate themes with new titles and constructions (Smith et al.,
2009).

Effective research methods involved individual sources receiving equal attention and
consideration. Initial exploratory data and theme clustering allowed for the identification of
integrating themes across all of the transcripts. Analysis at this more theoretical level includes
assembled super-ordinate themes, whilst being representative of higher order concepts
(Knight et al., 2003; Smith et al., 2009). Different approaches have been used within IPA
studies when identifying patterns across different data sources (King & Horrocks, 2010). Either
the researcher identifies themes within the primary transcription and attempts to correlate
these throughout additional transcripts, or alternatively, as carried out in this research, each
transcript follows the same methodological route and is treated individually (King & Horrocks,
2010). A master of themes table was then produced which showed the relationships between
themes and super-ordinate themes for each participant, whilst providing an order and sense of
completion to important aspects of the analysis (Appendix 7) (Smith et al., 2009).
Interconnectedness must be considered when working with qualitative in-depth data. All
stages of analysis included a constant bi-directional relationship between transcripts, themes
and super-ordinate themes, maintaining validity to the primary source (Knight et al., 2003).
Capacities within NVivo and Microsoft Word allowed the relationships between original
transcripts, exploratory interpretations, identifications of themes and super-ordinate themes to
be shared with others, increasing the credibility and authenticity of the study (Knight et al.,
2003; King, 2007 cited in Lavender, 2012).
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3.7 Ethical Considerations

Ethical research practice underpins many aspects of research design (Smith et al., 2009).
Gorman’s (2007) four ethical principles informed by the British Educational Research
Association (BERA) appear within Ethical Guidelines for Educational Research (2011). These
principles are autonomy, beneficence, non-maleficence and justice, which provided the basis
for the ethical considerations within this study (Gorman, 2007). Autonomy concerns
participant’s rights and consent. Beneficence focuses on the positive aims of the research,
whilst non-maleficence primarily guards against harm. Justice interprets socially, through
questioning how research may impact on society in a positive way through supporting parents
in safeguarding children on the internet (Gorman, 2007). The Social Research Association
(SRA) (2003) highlights a voluntary respect code of conduct that reveals discourse surrounding
scientific standards, the law and, as does Gorman (2007), the avoidance of harm. Participants
received information regarding the research aims and intentions, to increase support for

parents through the specific lens of child internet safety (Gray, 2009).

Ethical research involves a balance between risk and harm to participants. Cooperation within
this study presented low risk of harm to participants; however, a differentiated individualistic
lens met the needs of each participant to ensure a respectful and honest research environment
(BERA, 2011). In-depth interviewing reveals intimacy between interviewer and participant
(Siedman, 2013). Interviewing may cause participants to disclose sensitive information which
may leave them feeling vulnerable or judged (Siedman, 2013). Assessing risks in a digital
environment may cause parents to question how they mediated internet safety. Direct
questioning of their child’s safety could possibly be viewed as questioning their parenting
skills; open ended style interviews, such as suggested in this study, encourage parents to
freely express themselves within a safe environment whilst addressing good ethical research
skills, and avoiding the possibility of harm. As the researcher I informed participants of the
possibility of verbatim extracts being included in published reports (Smith et al., 2009). Good
ethical practice issues concerning confidentiality and anonymity were re-addressed at the
interview stage for each participant (Smith et al., 2009). Small and unobtrusive recording
devices assisted during the interview process; all interviews took place at the interviewees’

request, which alleviated any unwanted emotional anxieties (Smith & Osborn, 2008).

Effective qualitative interview data collection relies upon an effective interviewer 