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Middle managers in secondary schools: rhetoric and reality.

This collaborative view of professionalism is quite persuasive but must be contrasted
with how Busher and Saran (1995) see ‘Professionalism as control’ (p.35). This is
characterised by the manner in which teachers have had made explicit for them the
expectations of them as members of a profession. Teachers at times feel that they are
uncertain whether they should intervene or contribute because of the undefined or under-
defined nature of their role and function (including their working hours). This is

especially true for middle managers (Glover and Miller 1999).

3.1.2 Total Quality Management

Much has been written about Total Quality Management (TQM) and how it offers much
for those who are committed to partnership and not conflict in management. Indeed in
this respect many Secretaries of State for Education have been keen to stress the need for
partnership in schools between parents, teachers and pupils (Jackson 2000). With this in

mind it is perhaps useful to look at how Fleming (2000, p.5) puts the issue of Total

Quality Management into context for schools.
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Figure 4. Total Quality Management
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Middle managers in secondary schools: rhetoric and reality.

HoF: ‘... impossible to do everything. I can’t even
prioritise now ...’

Tearfully — *... if only I could do my job — the job
Iwanttodo ...

Figure 5. Extracts from research notebook.
The strength of feeling expressed in the last extract perhaps shows why it is vital to keep a

research diary/notebook. The depth of frustration expressed in this comment informs the

more guarded comments made during the semi-structured interviews.

At times [ was quite concerned by what I was recording in the research diary/notebook. I
found myself responding quite strongly to the obviously emotive comments that were
being made. As I was engaging in the analysis of the interviews at the same time as I was
recording in my research diary/notebook 1 decided to limit my reflections to the

interviews and allow the comments made away from interviews and recorded in the

research diary/notebook to stand alone for the time being.
Whilst I had used a research diary/notebook in previous case study research work, I took

for granted its usefulness. I came to the conclusion that whilst the interviews would give

me some insight into teachers, teacher middle manager’s and senior manager’s attitudes,
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