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Why Change Assessment and Feedback? li!
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Background and context

Assessment and feedback repeatedly feature as areas for improvement in NSS (HEFCE, 2011)

Students feel feedback is too little and too late (Hounsell, McCune, Hounsell & Litjens, 2008)

National Student Forum calls for greater use of technology in assessment and feedback (2009)

Number of students entering HE in last 20 years, and with SpLDs (Richardson & Wydell, 2003)
Legislation places a duty of care on institutions to ensure students are not disadvantaged
e.g. DDA (1995), SENDA, (2001), Equality Act (2010)

Students view assessment tasks as hoops to be jumped through (Gibbs & Simpson, 2004)

Cost-efficiency pressures have made traditional model unsustainable (Bloxham & Boyd, 2007)
... larger class sizes, modularisation, widening participation all contributory factors ...
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Why Formative Assessment and Feedback? li!
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Assessment and learning

Traditional model: End-of-year, summative assessment and feedback
Q: How often has feedback you produced been for the benefit of the external examiner?!

Exceptions (Gibbs & Simpson, 2004):
Oxbridge Tutorial Model: immediate, detailed, face-to-face, verbal feedback
Open University: Limited face-to-face, formative feedback on high frequency assessment

The tension in the purpose of assessment (Torrance, 2007):

Assessment of learning — institutionally focused, for accreditation and certification

Assessment for learning — learner focused, consistent with lifelong learning ethos

Problem: Formative feedback requires more time, and assessment for learning
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So, is feedback really worthwhile? N
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A downward spiral?

Students feel unable to use feedback received (Glover & Brown, 2006) AND
Academics feel little gained by its production (Hounsell, 2007)

However, students do value feedback (e.g. Higgins, Hartley & Skelton, 2002; Sadler, 2010)

Feedback single most significant factor affecting achievement (e.g. Black & William, 1998)

Elevated rates of attrition in UG1 attributed to a failure to provide feedback (Krause, 2001)
Key concern lack of opportunity to make improvements based on feedback (Boud, 2000)

- A temporal shift in the delivery of feedback required, i.e. assessment for learning, consistent
with formative assessment and feedback (Nicol & Macfarlane-Dick, 2006)
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So, what makes formative feedback worthwhile? 'if
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Frequency, dialogue and timeliness

Increased class sizes in post-1992, more time marking assignments than teaching (Gibbs, 2006)
Benefits of Oxbridge Tutorial system and Open University model (Gibbs & Simpson, 2004)

Dialogue a feature of education since Socrates, but also stressed by e.g. Dewey (1944), and more
recently within the Conversational Framework (Laurillard, 2002)

While attrition attributed to lack of feedback, retention , satisfaction and engagement where
feedback is perceived as timely (Galusha, 1998, Stannard, 2007)

Is text the best way to provide feedback?

Research exploring alternatives to text-based feedback focused on audio e.g. ASEL, Sounds Good
Students found audio-based feedback beneficial (e.g. Rotherham, 2009; Stewart, 2009)
Technological considerations, e.g. bandwidth, file size, left video overlooked or infeasible
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Video-based assessment and feedback
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Video Enhanced Learning Opportunities in Computing
and Information Technology (VELOCITy)

UoHTube
Fostering the development of a learning community around a repository
of instructional tutorial videos embedded in an e-portfolio system.

VERIFy (Video Enhanced Response in Feedback Loops)
Developing a video feedback loop system, using a dialogic approach to
encourage learners to engage with and respond to feedback using video

Vineyard
Facilitating the development of learner generated video-vignettes to
promote reflective self-assessment within an e-portfolio system
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Theories Underpinning VELOCITy ti!
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Key: Cognitive Load Theory

A - Artefact .
L - Learner Dual Channel Learning

T - Tutor A

Learning L Learning

Preferences Preferences
Conversation Theory
Conversational Framework
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VELOCITy’s Strands: UoHTube

UoHTube

Fostering the development of a learning community around a repository
of instructional tutorial videos embedded in an e-portfolio system

“Using the videos helped me gain a quick
understanding of the editor s environment and to
produce what I wanted ... It really helps to see
somebody doing it rather than reading it.”
(Participant 1BG)

... Cognitive Theory of Multimedia Learning ...

M
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... learning by doing ...
... sShow me, don’t tell me ...

“It was good, because if vou forgot
how to do something vou could just re
watch the video.” (Participant 1AB)

“I find using video tutorials a very preferable tool for
learning as you can see what the person is doing on
the screen at the same time as them explaining what
they are actually doing. I feel this helps to avoid any
confusion between instructions given and what is
actually being done, a problem I often have with
picture/text tutorials ... ” (Participant 1CT)

.. threshold concepts ...
... dyslexia ...

... Asperger’s Syndrome ...




VELOCITyY’s Strands: The VERIiFy Project li!
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VERIiFy: Video Enhanced Response in Feedback Loops

Learners
(@ \ Learner-Tutor
‘ .~ Submit
‘ Video Feedback

= T~ Loop

VERIFy aimed to:
“... deliver an innovative approach to the ‘
provision of feedback to learners in video

form, accessed through personal computers Upﬁf}:;“\‘j{;eo Tutor

and mobile telecommunications devices, Responses Notified

and encourage learners to engage in a ( \,
conversational framework by responding to ah ‘ & . a1 .
feedback using video ...” T -

|

Keywords: IEdividuaI Tutor Uploads

Personalised

Video Feedback
<«

—

Learners

asynchronous video, mobile devices, feedback, dialogue Notifiod
otine
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VERIiFy: Learner Evaluation li!
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VERiFy

Development of a video feedback loop system, using a dialogic approach to
encourage learners to engage with and respond to feedback using video

“..seeing my tutor as the ‘talking head’in the

video giving me that feedback on my XNA
game was really great ...” (Participant 1AC) .. Conversational Framework ..

“It’s been very encouraging to see
[Participant 2P] playing a much more
active role in the group than I might
have expected ... using video to assist

.. engaging in dialogue on formative feedback

discussions meant we could go back and

in solving problems which are
essentially visual is making a real
difference for him.” (Tutor E)

“... putting the feedback video inside
our group s Mahara area was a really
good idea — having it right there

alongside our blogs and shared

.. problem-solving...
watch it again to check we’d picked up .... feed-forward ...

on everything ...” (Participant 2M)




VELOCITy’s Strands: The Vineyard Project H
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Vineyard
Facilitating the development of learner generated video-vignettes to promote
reflective self-assessment within an e-portfolio system

... consolidation of learning ... ... learner-generated content ...

... moderation made simpler ... Asperger’s Syndrome ... .. dyslexia ...

A NathanWillamsMahara.avi - VLC media player

A NathanwiliamsMahara.avi - VLC media player

—— 2 ol

C geting®
i |

wiies  IyBlogs Export

Tags: Unreal Editor

Feedback

Hi! Regarding getting the textures to align on multiple surfaces (you mentioned flo
the texture - that way at least you get to apply the same Pan, Rotate, etc, settings t

‘ jmax | 14 Octobe 18 PM feedba : Change to Private

5 0
b
_— # Place feedback * Report objectionable material = Print » Add View to watchlis | / 7 ALPS

‘/ y
Assessment & Learning
in Practice Settings

wd. ac.ukfview/view.php?id=89

*  Recording... ) Weekly Blogs - Game... B Camtasia Studio - Co..



http://www.alps-cetl.ac.uk/

VELOCITy: The Early Benefits ... li!
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Since first introducing video-enhanced assessment and feedback ...

—

Retention rates were turned around ... s £
* From 15% completion to 85% retention of Year 1 intake ... ‘ ,m}
]
Progression to award improved dramatically ...

* Five awards with Distinction and seventeen with Merit in two years ...
* FdSc learners won the School Prize for Best Academic Performance in 2010 and 2011 ...

Greater inclusivity has been achieved ... 2-!
* SpLD learners have shown particularly strong engagement with VELOCITy ...
* Learners with Asperger’s Syndrome have achieved Merit and Distinction ...
* Enhancement has been achieved both educationally and socially ...

Design-stream learners with dyslexia are becoming proficient in programming ...
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Evolution of the VELOCITy strategy H

University of
HUDDERSFIELD

Weekly Video Blogs

Learners now routinely using video to report on their progress, to reflect on the
development of their work, and to highlight problems ...

... embedded within the e-portfolio system ... ... audit trails ...

_y : ... SOftware version issues resolved ...
... plagiarism non-existent ...

D saani | ... learner engagement ...

— — 0 c—

IsUnittarn




Integrating VEAF practices li!
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‘ || ' Instructional
= - Tutorial Videos

Tutor introduces (new)
instructional video
= tutorial materials
Tutor uploads e B —
personalised s ~
video feedback
/ =
\
[ v
- Video :
‘*‘,_ ‘ a Feedback ‘4__ ‘ @ . a
- Loop o .
L'y
\ :" Student uploads
\ 1 video evidence
\ of any problems

Student documents \\\ i‘ ¢—//

progress with weekly ‘,‘ ‘
Video I
Assessment .

LY
kS

video diary entry
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The Outcomes

“Video feedback feels more like a conversation.

) _ ) Makes you engage with entire course more.”
A group of 20 learners ... one ‘abstained _
“... by far the most productive manner of

. - receiving feedback and assistance from tutors,
14 learners achieved their highest module mark ... ol ave othervise mea halling unill e

Averaged 11% higher than other modules ... next session in order to physically show them
the problem ..."

241 videos were produced by learners ...
5 learners affected by Asperger’s Syndrome and/or dyslexia produced 36% of the videos ...

The total duration of the videos produced was 08:39:29 ...

“... producing video blogs as opposed to
documenting progress through large
blocks of text meant that any videos that
were uploaded only needed small
amounts of text, while the majority of
explanation was done in a much more
practical manner via audio.”

“... If I had to write up my progress, 1'd spend a week
writing what 1'd done the previous week. Pointless.
Using video is a massive improvement ..."

Inspiring tomorrow’s professionals .
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Recording, Storage and Distribution of Video Diaries and Video Feedback

| recorded using Camtasia and uploaded directly to private feedback pages on Mahara
Students preferred to combine three free services, embedding videos in Mahara

‘i rx Gatan sccount? | oo Yo D Q — [+ ] dmahara =
U - week 15 by
n b G = ol xp %20y LR 10 Y1 M3t e I L3 Da3CUTS | QLT kmOw Row and CAri 36em 18 3 war J
D 9 lFecdbac

http://screencast-o-matic.com Private YouTube channel Mahara e-portfolio system
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Video Feedback on Written Work li!

University of

HUDDERSFIELD

Foundation Degree/Year 0: Statistical Analysis

— Assignment: ‘academic paper’ using individual data-set
— 140 students, 4 with dyslexia

— Captivate used with drag ‘n’ drop in GradeMark

— Personalised feedback on key points embedded in VLE

Learner Evaluation

— Pros: liked it, v. happy with personalised feedback, said they used it ...
— Cons: volume, tone of voice, accent, perceptions of negativity ...

“Students needed something to ‘hang’the
audio on to take it on board ... video seems
the better way of accommodating this ..."

Inspiring tomorrow’s professionals




Taking video-feedback mobile li!
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BA Fashion Design with Marketing and Production
Two academics teaching textiles production modules ...

— Studio environment, situated learning/learning by doing ...
— Assignment: design and produce a jacket from mixed fabrics
— Small, discrete groups of learners
— Learners initially hesitant, self-conscious

e ... butlater embraced the technique ...
— Distribution of feedback initially an issue ...

e ... but embedded in e-portfolio using a free app

/“Video feedback is useful for students in both

formative and summative situations ... it
helps avoid silly questions and
\ misunderstandings ..."

gnlmu{fﬂﬂ

“... and a great way for the
external examiner to see exactly
the kind of feedback we 're giving”
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Summary of Findings li!
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The take-away message

— There can be no one-size fits all approach to VEAF
e Encouraging diverse approaches results in greater innovation
e Distribution a key issue - mobile + apps can help ...

— Aviral strategy can work to encourage take-up, but needs time ...
e Availability of practitioner-driven case studies is key
e Academic engagement promoted through peer encouragement

— VEAF best with high-frequency, dialogic, formative feed-forward
e Implement models of assessment for learning, rather than of learning

— Greater inclusivity can be achieved using VEAF practices

— Efficiencies achieved in internal moderation, external examination
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Any Questions?

James McDowell
University of Huddersfield
james.mcdowell@hud.ac.uk

Inspiring tomorrow’s professionals



{
ETEERES ¢

University of

HUDDERSFIELD

Bloxham, S., & Boyd, P. (2007). Developing Assessment in Higher Education. Open University Press.

Boud, D. (2000). Sustainable assessment: rethinking assessment for the learning society. Studies in continuing education, 22(2), 151-167.

Dewey, J. (1944). Democracy and Education, New York: Free Press.

Doolan, M. A. & Simpson, M. (2010). ‘Engaging Tutors and Learners through Audio Supported Pedagogy’. In: Proceedings of the 5th Annual Blended
Learning Conference 2010, 16-17 June. Hatfield: University of Hertfordshire.

Entwistle, N. J., Hounsell, C. J., Macaulay, C., Situnayake, G., & Tait, H. (1989). The Performance of Electrical Engineers in Scottish Education. Report to
the Scottish Education Department, Centre for Research on Learning and Instruction Department of Education, University of Edinburgh.

Galusha, J. (1998). Barriers to learning in distance education. Hattiesburg, MS: The University of Southern Mississippi (ERIC Document Reproduction No.
ED 416 377).

Gibbs, G. (2006).Why assessment is changing. In C.Bryan, & K. Clegg (Eds.), Innovative assessment in higher education (pp. 11-22). London: Routledge
Gibbs, G., & Simpson, C. (2004). Conditions under which assessment supports students’ learning. Learning and teaching in higher education, 1(1), 3-31.

Higgins, R., Hartley, P., & Skelton, A. (2002). The conscientious consumer: reconsidering the role of assessment feedback in student learning. Studies in
Higher Education, 27(1), 53-64.

Glover, C. & Brown, E. (2006). Written Feedback for Students: too much, too detailed or too incomprehensible to be effective? Bioscience Education,
7(3).

Hounsell, D. (2007). Towards a more sustainable feedback to students. In D. Boud & N. Falchikov (Eds.), Rethinking assessment in higher education
(pp.101-113). London: Routledge.

Hounsell, D., McCune, V., Hounsell, J., & Litjens, J. (2008). The quality of guidance and feedback to students. Higher Education Research &
——Development, 27(1), 55-67.

Inspiring tomorrow’s professionals



References (cont.) li!

University of

HUDDERSFIELD

Krause, K. L. (2001). The university essay writing experience: a pathway for academic integration during transition. Higher Education Research and
Development, 20(2), 147-168.

Laurillard, D. (2002). Rethinking University Teaching: a framework for the effective use of educational technology (2nd edition) London: Routledge.
Mayer, R. E. (2001). Multimedia Learning. Cambridge University Press.

National Student Forum Annual Report 2009. Retrieved from http://www.bis.gov.uk/assets/biscore/higher-education/docs/n/09-p83-national-student-
forum-annual-report-09.

Nicol, D. J., & Macfarlane-Dick, D. (2006). Formative assessment and self-regulated learning: A model and seven principles of good feedback practice.
Studies in higher education, 31(2), 199-218.

Richardson, J. T., & Wydell, T. N. (2003). The representation and attainment of students with dyslexia in UK higher education. Reading and
Writing, 16(5), 475-503.

Rotherham, R. (2009). Sounds Good: Quicker, better assessment using audio feedback. Retrieved from
http://sites.google.com/site/soundsgooduk/downloads/.

Sadler, D. R. (2010). Beyond feedback: Developing student capability in complex appraisal. Assessment & Evaluation in Higher Education, 35(5), 535-550.

Stannard, R. (2007). Using Screen Capture Software in Student Feedback. Retrieved from
http://www.english.heacademy.ac.uk/explore/publications/casestudies/technology/camtasia.php

Stewart, W. (2009). Audio Supported Enhanced Learning. JISC Final Report. Retrieved from http://reports.jiscemerge.org.uk/Download-document/16-
ASEL-Audio-Supported-Enhanced-Learning.html

Torrance, H. (2007). Assessment as learning? How the use of explicit learning objectives, assessment criteria and feedback in post-secondary education
and training can come to dominate learning. Assessment in Education, 14(3), 281-294.

Inspiring tomorrow’s professionals



