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Abstract

Background

Work integrated learning (WIL) provides a plausible mechanism to develop the skills knowledge, competence, and experience (Bates, 2008; Boud & Falichikov, 2006; Collin & Tynjala, 2003; Crebert et al., 2004; Rhodes & Shiel, 2007), which increase employability and lead to more satisfying careers (Bates, 2008) in a competitive labour market (CBI/UUK, 2009).  The occupational and academic impact of work integrated learning including better careers, salaries and degree outcomes are beginning to be established (Powell et al., 2008). In addition a range of personal skills and professional competencies have been cited as outcomes of work integrated learning, such as improved decision making, interpersonal and self management skills (Costley, 2007; Crebert et al., 2004), the application of theoretical knowledge in workplace environments, professional networking, professional behaviour, and leadership (Costley, 2007; Dreuth & Deuth-Fewell, 2002; Lizzio & Wilson, 2004; Rickard, 2002).  

However, the psychological outcomes of work integrated learning are not yet fully established or understood and have been contested by some (Allen & van der Velden, 2007). The impact of work integrated learning on traits such as hope, self efficacy and self concept have yet to be researched. 

Aims and Objectives

In this emerging area of research interest, the aim of this study is an examination of the relationship between work integrated learning and the psychological variables believed to play an important role for graduate success in the subsequent transition to the labour market.

The objectives of this project are to determine if there are significant psychological outcome differences in self-concept, self-efficacy, hope, procrastination, and study skills/work ethic between students who pursue WIL and students who pursue a more traditional degree programme.  

Methodology

Using a cross sectional analysis of a large sample of undergraduate students at the University of Huddersfield.  Undergraduates in all years of study, pursuing both traditional and WIL degrees, from all schools, will be invited to participate in the study. Demographic information including information regarding educational attainment, work related activity and subject area will be collected.  In addition the following measures will be used: 

· Trait Hope Scale (THS: Snyder et al., 1991), which measures hopes and goals.

· Procrastination Assessment Scale – Students (PASS: Solomon & Rothblum, 1984), which measures procrastination, the postponement of goals and tasks.

· Self-Description Questionnaire III (SDQ-III: Marsh & O’Neill, 1984), which measures self-concept.

· College Academic Self-Efficacy Scale (CASES: Owen & Froman, 1988), which measures the degree of confidence participants believe they have in various academic settings.

· Motivated Strategies for Learning Questionnaire (MSLQ: Pintrich, Smith, Garcia, & McKeachie, 1993), which measures study skills and motivation.
Although the results unique to Huddersfield students will be presented in this session, the project itself is part of a much larger international comparative research study, designed and led by Drysdale et al. at the University of Waterloo (Canada) examining psychological outcomes on a global level. Other partners include University West (Sweden), University of Central Florida (USA), and Liverpool John Moores University (UK). Logistics of being involved in a large international project will be discussed.
Conclusions

As this study is a work-in-progress, results and conclusions will be available and submitted as part of the full paper in August.
