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“What about writing a viewing frame that you hand
out when you start...it's like a reading frame or a
writing frame...and ask them at certain points [to
complete it]”

(Teacher Educator B, “Teacher talk” meeting,
September 2013)

Inspiring tomorrow’s professionals


Presenter
Presentation Notes
I asked: Are we thinking about this as part of the filming?

They replied: “No, just part of general ways of teaching…”

“Teacher talk” (Hardy, 2010) is a purposeful meeting for teachers who are concerned with praxis/committed action.


“I'd have thought so but | didn’t notice it” (Trainee 2)

“I didn’t notice it until it was pointed out” (Trainee 4)

“We rely a lot on them thinking ‘oh they must see it'...that you
think that they are going to spot that we are doing this — but
they don't...(Teacher B, SRI, March 2014)

Inspiring tomorrow’s professionals 3


Presenter
Presentation Notes
We planned an intervention in which two teacher educators undertook a peer teaching and de-brief based on Loughran and Berry’s (2005) example.

Here is what two of the trainees said in the de-brief during the de-brief.

And here’s what the teacher educator said…same person who suggested the idea of the Viewing Frame. Now was the time to do something.

Let’s turn to the world of art for a way forward


Inspiring tomorrow’s professional



Presenter
Presentation Notes
…these are paintings by well known painters, though how did Vermeer, Van Gogh, Rembrandt and Hockey learn how to draw and paint?



“Teaching people to draw Is teaching people to look” (Hockney, 2014)

Learning to teach starts with “learning to look”


Presenter
Presentation Notes
And I would add that learning to teach starts with “learning to look…”


“what we fail to notice is unlikely to have much
influence upon on [our] actions...” (p.30)

Inspiring tomorrow’s professionals 6


Presenter
Presentation Notes
Though what do we notice and how do we notice and what affects what we notice?


“The...students observed and found observing
Interesting most of the time, but they did not know
how to record notes, questions, or even what they
were observing....” (Munby and Russell, 1994, p 88)

Inspiring tomorrow’s professionals


Presenter
Presentation Notes
Lortie’s (1975, p.61) work suggests our trainees have watched 13,000 hours of teaching by the age of 18.

And yet do we teach our trainees how to observe us teach? 

This quotation suggests not. It “remind[s] us how very different it is for someone just beginning a teaching career to observe. Students need specific training for observation and significant periods of time to adjust to the new perspective on what happens in classrooms.” (p89)




Presenter
Presentation Notes
Click on the picture of Hockney to watch the short trailer for the Rio Olympic Games from the BBC This short BBC trailer delights me. I have watched it many times and see something new in it often. I am wondering if my watching this trailer for the first time was like a trainee watching one of our classes, though they only get to see it once. Let’s watch it to see what we see and notice. The link is below

https://www.youtube.com/watch?v=CKcEySuuUuE




https://www.youtube.com/watch?v=CKcEySuuUuE
https://www.youtube.com/watch?v=CKcEySuuUuE

“It's so Intense and so condensed...you forget that it’s
not only learning about behavior [sic] management,
you're learning how it's being modeled ...for me, | keep
focusing on the knowledge side, trying to get as much
of the knowledge that | can, but then I'm like, oh, there
are other elements that I'm meant to be working on as
well.” (Hogg and Yates, 2013, p.320)

Inspiring tomorrow’s professionals 9


Presenter
Presentation Notes
Russell’s (1997) content turn and pedagogical turn evident in this student’s voice

Let’s build on this student perspective to try and understand what makes it so difficult for them. 


D
Cognitive workbench (Britton et al., 1985) Y
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The number of new ideas our working memory
can hold before it becomes overloaded



Presenter
Presentation Notes
Why is observing and noticing our teaching so difficult, though? Turning to neuroscience may help us. Are our trainees’ brains simply overloaded by what they are trying to absorb?

To summarise, some trainees notice their teacher educators’ use of modelling, whether it is implicit or explicit; however not all do. One of the factors that seems to inhibit their seeing the modelling is the dual focus of the class: the content turn and pedagogical turn (Russell, 1997). This can be overpowering, cognitively and affectively, as they switch between these two lenses, trying to assimilate what they are seeing, hearing and doing. Britton et al.’s (1985, p.228) work on the cognitive workbench model illuminates what is happening here:

Because the short-term working memory is so limited in its capacity (assuming conventional estimates of the capacity of short-term memory are correct), it is often unable to hold all the component processes and prior knowledge used in reading. 

Britton et al.’s work is concerned with assessment of expository text, though it could be argued that it could be applied to a teacher education class. If this argument holds, a key priority seems to be for teacher educators to develop strategies that equip their student teachers to negotiate this tension and thus both understand the content of the class and consider the use of modelling within it. Britton et al. (1985, p.227) would describe this as “removing…some of the cognitive load imposed by” the processes of the content turn and pedagogical turn. 

The Viewing Frame does this



“syllabi are notoriously
overcrowded because
they attempt to include all
the knowledge required

for a lifetime in the
profession, almost
regardless of students’
ability to digest and use”



Presenter
Presentation Notes
Though it is not just the students. 

Eraut was writing about schools ITE in England, though it may be applicable in Europe today. Consequence is we are overloading classes with ideas. See Hogg and Yates again. 

Eraut continues “Many IPE (ITE) courses exacerbate this situation by frontloading theory within the IPE stage itself, thus maximizing the separation between theory and practice.”



“There is nothing like
looking, if you want to find
something...You certainly
usually find something, if
you look, but it is not
always quite the
something you were
after.” (Tolkien, 1995,
p.54)

12


Presenter
Presentation Notes
I want to briefly turn to Roland Barthes’ work on photography now. Barthes was interested in what wakens us from our “docile interests”. Two ideas

Studium “I glance through… I don’t  recall… no detail ever interrupts…” (p.41).

Punctum:    Penetrates beyond the ordinary. It is the detail that catches the eye, interrupts, penetrates, touches, evokes…may be upsetting

How much punctum is there in our teaching? 

Thank you to Linda Hogg and Anne Yates for the Tolkein quotation


���


“...elusiveness of effective modeling identified by Lunenberg et
al. (2007): perhaps the effectiveness of modeling (sic) relates to
both what the teacher educators and the student teachers do.”

modelling’s potential is realised when teacher educators and
trainees work together to explore teaching and learning about
teaching; it is what the teacher educator says, does and thinks
and what the trainee teacher then says, does and thinks that
can make this happen.

Inspiring tomorrow’s professionals 13


Presenter
Presentation Notes
I like Hogg and Yates’ point and it is well made, though I think Kemmis et al.’s (2014) work on ecologies of practices and practice architectures moves it on even further. Starting with the relating element of practice architectures, it takes advantage of the student-teacher relationship (Hattie, 2009) and harnesses the sayings, doings and thinking of each of them to realise the potential of modelling. 


Develop trainees whose
eyes have been trained
to look intensely like a
painters, so they notice
the detall of the their

teacher educators’
behaviours and learn
how to teach as a result
of this.



Presenter
Presentation Notes
This quotation comes from a recent BBC2 documentary about Van Gogh…

My argument is that the Viewing Frame can help our trainees develop eyes like painters (or birdwatchers), though I’d add that I am still learning how to use it.  
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