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This article explores young mothers’ experiences of turbulent pathways in and out of education and work in Northern England. Data is drawn from an ethnography conducted between 2010 and 2013 that incorporated participant observation, life-story maps, photographs and interviews carried out in young mothers’ homes, parenting classes and employment based education and training programmes. These particular young women were sometimes directed into inappropriate education and training courses based on their ‘young unemployed mother’ status rather than encouraged to embark upon an individualised pathway relevant to their particular needs and career aspirations. Pathways are explored using Bourdieu’s concept of capital to expose how these women expressed agency and navigated their own way through the different and sometimes competing fields of education, family and work. 
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Introduction
Young mothers are often viewed as vulnerable in education and employment policy, media and practitioner discourses (Rudoe, 2014; Karlsen et al 2014). With the combination of (the sometimes assumed) lack of educational qualifications and the demands of being a mother, education and employment opportunities are thought to be severely restricted (DCSF, 2007). Compared to their peers, teenage mothers are less likely to finish their education, less likely to be employed or occupy well paid jobs and are more likely to be homeless, experience poor mental and physical health and are increasingly likely to be bringing their children up in poverty (Tinsley, 2014; Hobcraft and Kiernan 1999).
Youth unemployment is significant in the UK, with many academics; policy makers and media reporters expressing continued concern about the effects the economic downturn have had, especially on 16-24 year olds. There were 963,000 young people (aged 16 to 24 for October to December 2014) who were Not in Education, Employment or Training (NEET). The unemployment rate for women aged 16-24 was 14.5%. Forty-seven percent of all young people in the UK who were NEET were recorded as looking for work and available for work and therefore classified as unemployed. The remainder were recorded as either not looking for work or unavailable to work and were thus classified as ‘economically inactive’ (ONS, 2015). Further concern is expressed for lone-parent families, which are usually headed by the female. Tinsley (2014) in the report Parenting Alone: Work and Welfare in Single Parent Households revealed that early motherhood was a key signifier of lone parenthood and of having limitations in terms of the quality and level of qualifications (Tinsley 2014). The report found that over half (52%) of lone mothers who had their first child as a teenager (16-19 years) were not in work or looking for work. Direct links between a lone parent’s level of qualification and their employment status were found. Whilst 84% of lone parents who had left education and had degrees were in work, only 26% who left with no qualifications were in work. The report also confirmed that policy makers need to support young parents find work as part of plans to find savings in the welfare budget. Enabling young mothers to work will in the long run save the state money (Tinsley, 2014). The type of education young mothers’ gain shapes their level of qualification which in turn sculpts their employment opportunities and status.
Prevention of early motherhood is a UK policy priority and has a long history (Rudoe 2014; Wilkinson et al 2006), The launch of the UK Teenage Pregnancy Strategy (1999) aimed to break the cycle of social exclusion by preventing teenage pregnancies from occurring and providing support for young mothers in (re)engaging with education, employment and training (Vincent, 2012). This ten year strategy aimed to get 60% of pregnant teenagers and mothers into education, employment or training (EET). Although this aim wasn’t achieved, the number of teenage conceptions did decline after its implementation (Wilkinson et al 2006). Despite these reductions, there remain fears about the UK’s current teenage pregnancy rates and young mother’s unemployment statistics, amidst concerns that the current UK coalition government has reduced the number of resources targeting teenage mothers (Williams, 2011). 
The Social Exclusion Unit report (SEU, 1999) outlines the causes of teenage pregnancy and sets the scene for a crisis that has ensued in the UK. Vincent (2012) explains that the report construes teenagers who become pregnant as ‘expected to have low educational and employment aspirations, to believe they will end up on benefits anyway, and to have little hope or expectation of a better future. That is, they are considered as having the wrong ambitions, motivation and aspirations.’ (p4). Teenage mothers are placed in a position of marginality within education policy and media discourses, while also being left to manage the ‘mixed messages’ that involve the media constantly exposing sexually explicit messages but yet at the same time expect them to remain sexually innocent. Adult sexuality is both celebrated and demonised (Vincent, 2012), rendering the more challenging issues around social inequality, class, gender, sexuality and race, unquestioned in explanations of teenage pregnancy and motherhood (Kehily, 2005; Vincent, 2012).
 
Theoretical background
This article draws upon Bourdieu’s concept of capital to examine how young mothers negotiate and navigate everyday life within the ‘fields’ of education, family and work. This framework allows for the relevant and sometimes competing fields to act as analytical spaces in which individuals have access to different forms of capital, which in turn shapes their pathways. Bourdieu broadens the idea of capital to include social and cultural dimensions, in addition to the economic. Capital takes time to accumulate, has a potential capacity to produce profits and to reproduce itself in identical or expanded form (Bourdieu, 1986). Bourdieu (1986) depicts how ‘capital can present itself in three fundamental guises; as economic capital, which is immediately and directly convertible into money, as cultural capital, which is convertible into economic capital and may be institutionalised in the form of educational qualifications; and as social capital, made up of social obligations and connections which again is convertible, in certain conditions into economic capital’ (P47). 
Bourdieu continues to inform much contemporary research related to youth transitions, social reproduction and experiences of exclusion and inclusion within formal settings such as education, family and work (Bach, 2014; France et al, 2012). A number of critical studies have been significant in drawing out how these different forms of ‘capital’ operate in shaping young people’s transitions. Ball (2003) for example explores how middle-class parents in the UK mobilise cultural and social capital to benefit their children’s access to and experience within the British education system. Walkerdine et al (2001) emphasises the importance of parents, teachers and other professionals working with young people and their role in facilitating young middle-class women’s access to higher education and young working-class women’s access to low paid work and unemployment.  These studies reveal how young women’s access and use of different types of cultural and social capital shape their trajectories. Access to capital and how it is operationalised within different institutions creates social advantage for some and social disadvantage for others (France, 2012).    
Young people’s relationship to cultural capital has traditionally been conceptualised by its value in formal institutional settings such as the school and family.  Complexities can occur when certain professionals or parents use certain types of capital, as this serves to facilitate the reproduction of the status quo for better or worse (Bach, 2014). France et al (2012) draws upon Bourdieu’s concept of ‘cultural capital’ to examine how working-class young people experience everyday life in their neighbourhoods. Young people’s cultural capital is thus viewed as implicit in the routines of young people’s everyday lives. The form capital takes and how it is operationalised by each individual shapes how they experience life in the field of the neighbourhood.     
The concept of ‘habitus’ is closely bound up with that of ‘fields’. The field is viewed as providing the milieu within which human action and agency occurs. Forms of capital are conceived as being exchanged within and across different fields. Fields are often but not exclusively institutions (Holdsworth, 2006). In this paper the fields of education, work and family are used as institutional fields of analysis relevant to young mothers’ experiences of being outside or re-engaging with employment, education and training provisions. What access each young mother has to the forms of capital and how the social and cultural transcend into the economic are explored within each field. It is not just the access to capital (or lack of it) that shapes young mothers trajectories; it is also how it is operationalised within and across the varying fields. 
   
The project 
The ethnography was based in Northern England across two neighbouring Local Authority’s that experienced higher than the national average NEET levels. Data for this paper is taken from eight young mothers drawn from a larger sample of 27 NEET people. The aim was to explore the young people’s pathways; understand the barriers they faced to (re)engaging with education, training or employment and analyse their support structures. Particular attention is paid to Hailey and Saheera in this paper to illuminate the complexities of their pathways in relation to how they specifically accessed, used and often tussled between social, cultural and economic capital across the fields of education, work and family throughout different time periods.

[Figure 1 to be inserted here]

 A ‘snowballing’ technique was used to gain access and identify the participants via parenting classes; Looked After Care Team practitioners; Youth Offending Teams; housing association organisations; charities; schools; colleges, education and training provisions, as well as word-of-mouth (see Russell 2013 for further details). 
The main corpus of data included 343 hours of participant observation collected from November 2010 to February 2013. Over 100 hours of this was spent with one father and eight mothers or mothers-to-be in their homes, education and training providers and parenting classes at a local Sure Start Centre. A significant proportion of the NEET sample accessed via the parenting group actually had children and/or were known to be pregnant while gaining access. Participants were not selected for being young mothers; they were selected for being NEET. As such there is no theoretical definition of ‘parent’ or ‘gender’ offered here as each participant was selected for their NEET status. Their parental and gendered positions did matter and did shape their educational and career pathways but each in a highly complex and individualised ways (for more on this please refer to Simmons, Thomson and Russell, 2014). All women were aged 16-19 years when field work commenced; two of the young mothers were Asian with the remainder being White British. Time was spent in these women’s homes; their parents’ homes; training provisions and parenting classes and their trajectories were followed over a longitudinal basis.  
The research was led by the young people, they dictated when and where field work took place, with some giving more time than others. 79 interviews were conducted all together, this included one interview with a Local Authority Parenting Coordinator whose main responsibility was to work with young parents and pregnant teenagers; one with the Local Sure Start Manager who delivered some parenting classes and 23 with nine young parents and pregnant women. All of these interviews were recorded and transcribed. Each young person conducted a life-story map to depict important events pertinent to their life. Photographs were taken by the researcher and the young people to portray their daily routines, special activities and feelings of inclusion and exclusion. Photographs taken by the young people were used as a form of interview probing in subsequent young people interviews, and although they were used as part of the analysis they are not referred to directly within this particular paper. All young people were interviewed at least once, with some being interviewed up to five times depending upon their circumstances and preferences. Documents detailing provision curriculums; career advice booklets and childcare provider information were obtained. Observation notes and minutes of meeting documents from the local NEET strategy group were analysed, as were local and national NEET statistics.  As is customary in ethnographic research, all data was hand-coded and triangulated. Analytical themes included; feelings of exclusion and inclusion; trajectory decisions and destinations; agency and structure elements; effectiveness of support structures; home; residence; education; training provision; employment patterns; family and peer influences, pathways and support structures. All participants and their associated institutions are given pseudonyms throughout this paper to protect their identity. 

Labelling young mothers
Vincent (2012) discusses how pregnant teenagers and young mothers are often clumped together as one ‘at risk’ category; one that assumes these women fall pregnant by accident, lack educational ability and employment motivation. The young mothers in this research were labelled as ‘at risk’ and were consequently directed out of mainstream education and training and into other forms of provision, such as employability courses and parenting classes that were sometimes mistakenly deemed to be more appropriate. The pregnancy co-ordinator (PC) in an interview extract below exposes the societal myths about teenage pregnancy and young motherhood. 

PC         I think to society it is deemed that these young people get pregnant by accident, but that is not always the case; that they have low ability, which is also not always the case and have come from extremely vulnerable families and so are vulnerable themselves. So there’s all this about a cycle of benefit claiming and lack of a work ethic but, again, that is not always true. (Interview 08/10/10).

Phoenix (1990) in her analysis of how teenage women become mothers reiterates the importance of not condemning early motherhood as a problem. The women in this study too reveal how teenage motherhood is viewed within society and education as a problem – a view that contradicts their own personal experiences and perceptions. Some of the mothers in this study made informed decisions to become parents at an early age; they had a motivation to work and did not aspire to a life stuck on benefits. These findings make problematic the ‘at risk’ label used by certain professionals such as those in education and career advise organisations, as it is not always appropriate; these young women would very much resist that label, they claim to make informed choices, show agency, determination and sometimes resistance.
        Indeed the health profession note the advantages of becoming pregnant young; this is in stark contrast to the social norms of accepted behaviour and sets into quandary the policy around the ability to claim benefits until the age of eighteen years.  

PC	It can be a positive thing. If you speak to health people once your body is ready to have a baby then you should be able to have a baby, but in our society it is not accepted because you shouldn’t really claim benefits until you are eighteen. And culturally it’s not really that acceptable. (Interview 08/10/10).

In the UK young mothers are often frowned upon, labelled as ‘at risk’ and deemed as a drain on resources. Newspaper headlines such as ‘Sin and the single mother: the history of lone parenthood’ (The Independent, 2012) reiterate the moral panic surrounding young mothers.

‘The economic downturn seems to have almost encouraged disdain for single mothers on benefits in certain parts of the media – which blames them for everything from causing 'broken Britain' to willfully destroying the traditional family. Meanwhile, a moralistic undertow to British welfare policies from the 1980s has arguably targeted them, too. But what is it about lone motherhood that still provokes such rage and suspicion – and how have these women become demonized as the poster girls for a scroungers' society?’ (Paton, 2012).

What many media discourses fail to recognise is the relevance of these young mothers’ education experiences and pathways. Their trajectories can sometimes lead them into a cycle of deprivation consequently reproducing conditions of poverty for them and their children (Shildrick and MacDonald, 2007). There is a need to recognise that the support structures often direct them towards low level qualification education environments and thus enhance, rather than diffuse the concern that young mothers are increasingly likely to have low level qualifications and are less likely to live affluent self-sufficient lives.

The field of education
All of the young mothers in this study discussed being ushered out of mainstream education when they became pregnant. Carlile (2009) reveals how institutional sexism is inextricably interwoven with girls’ experiences of permanent exclusions from mainstream school. She talks about how assumptions are made on the basis of a young person’s gender, for example how sexuality is central to how educators and policy makers define troublesome girls; sexuality and troublesome are viewed as labels that go hand-in-hand that in turn effect the gendered choices that are made available to girls in terms of their education pathways. Similar assumptions are evident in this research. The young mothers in this study seem to be directed into parent classes or low level vocational or employment programmes despite their career preferences, desire to stay at home or indeed their educational qualifications. All of the young mothers apart from Saheera attended such courses as directed by their school or local career advisors. School and training provider staff cited ‘health and safety’ issues as reasons for their dismissal, concerns regarding other people bumping into them in crowded environments were common; others self excluded due to lack of understanding amongst staff regarding morning sickness, other pregnancy health related issues or antenatal appointment commitments. Some were placed in alternative education settings if pregnant whilst in compulsory school years, while older mothers got directed into parenting classes and lower level training provisions that afforded limited education qualifications. 
      The fieldnote extract below taken from a Sure Start parenting class session illustrates how some young women can be directed into certain provisions due to their pregnancy and young mother status rather than their academic suitability or individual education or employment needs or desires.

Ushering pregnant teenagers out of education
Jodie fell pregnant at school. She talks to the group and explains that when she was 28 weeks pregnant she went to ‘pregnant school’. She continues to explain that her school informed her that she could no longer stay due to health and safety reasons. 
Jess, another young mother says she went to a ‘pregnant school’ too – the two talk about how the teachers there are not properly qualified and complains about them teaching content below their ability. 
Jodie and Katie (another mother) recollects memories of a programme they both attended after compulsory school leaving age, ‘employability training’. Jess says she finished the training, Katie says she didn’t as she had morning sickness and found the staff unsympathetic. (Fieldnotes 02/02/11).

Feelings of not being able to cope in current provisions, not adhering to health and safety regulations and having to deal with unsympathetic staff regarding their pregnancy related absences were common themes discussed amongst the young women in this study. Chantelle, one young mother-to-be talked about her training provider staff putting pressure on her to attend during holiday to make up for lost time due to pregnancy related illness.

C     They’re not too keen on you being ill and even though it’s half term I still have to go in. You’re not allowed to be ill. (Interview 24/02/11).

Some felt thrown out of provision, whilst others talked about no longer attending. Such findings are concurrent with literature that reveals many young mothers and pregnant schoolgirls actively withdraw from education and so remain ‘hidden’ from mainstream schooling, subsequently facilitating the chances of them experiencing further marginalisation from education, training, employment and indeed society (Vincent, 2012). 
        In some senses these examples reveal how certain forms of marginalisation appear to be the results of voluntary decisions and actions, Katie for example decided to discontinue her employability training and thus she ‘self-excluded’. Chantelle too later left her course before completion. This type of exclusion should be understood within the broader processes of marginalisation, as the repercussions appear to lay blame with the young mother and divert attention away from the ‘symbolic force’ this action has in relation to cultural reproduction (Bourdieu and Passeron, 1990), and the relevance this has to how policy and media discourses, education and career support structures position and view young mothers – often as educationally and employment inactive people.      
       The pregnancy and young parent co-ordinator (PC) explains that despite the NEET category being a real ‘mixed bag’ – inclusive of NEET parents in terms of social background, academic ability and work preferences, they can be directed to certain programmes.

LR	So are young people identified as potentially at risk of becoming teenage parents?
PC	They are potentially identified within schools as being at risk – not just of pregnancy but alcohol, drugs, crime and things like that. And it’s also identifying the young people who are not attending school.
LR	So do all those at ‘risk factors’ tend to go hand-in-hand?
PC	They seem to, there seems to be a pattern. I mean my role was to support teenage parents but then it became obvious that they needed support before they were pregnant. The strategy within our area is to give the young person choices. (Interview 08/10/10).

These ‘choices’ however are dependent upon the local education and employment landscapes and young parent support resources. Moreover how these ‘choices’ are construed to the young people is very much dependent upon their NEET status and young mother identity. Relevant individualised pathways, for some young women are fought for. For many of these young mothers, pathways were sometimes abruptly stopped due to resources drying up and courses and support classes closing. Sara for example started a pregnancy session when she found out she was pregnant, she failed to complete the programme though as it finished due to a redirection of resources. 

S	I went for about two months and then it stopped because they had to move and I thought ‘I can’t go over there every day’ because it would take too long.
L R	Have you done anything since?
S	No. (Interview 07/01/11).

Lack of childcare support and sometimes lack of acceptance that some young mothers choose to stay at home seemed to trigger disrupted educational and employment pathways. Young mothers’ access to cultural and social capital in the form of family childcare support and parental values placed upon the value of education and employment appear key to aiding these young women back into education and employment. Lack of capital appeared to have detrimental effects.

The field of family
Bourdieu (1986) emphasises that the transmission of cultural capital is important, and one of the most important ways this occurs is via the family. In agreement with Bach’s (2014) findings, here the importance of social and cultural capital constituted within and reproduced via the family (in addition to that of economic capital) is viewed as highly influential in terms of shaping a young person’s pathway. Those who were fortunate enough to benefit from parental or grandparent support appeared better able to capitalise on opportunities to return to education and work. 

Hailey’s story
Hailey was aged sixteen and was 4 months pregnant when we first met. She was attending a foundation level employability course named ‘Moving Up’. This sixteen week course was aimed for learners below Level 1 and was ASDAN (Award Scheme Development and Accreditation Network with awarding body status) accredited. Hailey was directed by Connexions (part government funded young people support service)  to a ten week parenting course after leaving her A Level courses at college upon finding out about her pregnancy. After completing this she was asked by staff on the parenting course whether she would like to participate with the ‘Moving Up’ programme. Hailey thought this would be a good idea, as it wasn’t too demanding academically or time/energy wise and she was told by staff that it would be a good thing for her to do to help her re-engage with education and work. Also she was able to complete the programme before baby’s arrival. Hailey had completed her compulsory schooling and gained 10 GCSEs (General Certificate of Education generally awarded to students aged 14-16 years in England) A* to D grade. She then attended college to study Information Communication Technology, Graphics Illustration, Accountancy and Psychology A level. She claims to have found it difficult to concentrate and cope once she fell pregnant and subsequently left in November 2010, safe in the knowledge that her tutor would hold a place open for her upon her return. She accessed Connexions to review her options. She was directed to a teenage parent Connexions support worker who informed her about the parenting classes she subsequently completed. 

When Leah her daughter was around one year old, Hailey applied to return to her college in the hope of studying her previous A Level choices. Despite her tutor ‘reserving’ her place this was not meant to be. The topics she originally did were not available for study and required higher entry grades. Her mother provided a source of support, walked into the college with her and demanded she be given a college place to study something relevant. (Fieldnotes 03/03/11-23/11/12).

There are a number of issues Hailey’s story highlights in terms of the barriers she had to overcome to re-engage with education after having a baby at age sixteen. Like many in her position she experienced a disruption in her education and broke away from her original plans to pursue a parenting class and subsequent foundation level employability course. The learning cultures to which Hailey was steered towards via Connexions appears to be related to her status as a pregnant teenager rather than an academically able young women capable of achieving high grades and a professional career. James and Biesta (2007), drawing on the work of Bourdieu state the importance of ‘learning cultures’ which are viewed as embodied by institutions and constituted via the social practices through which people learn. The learning cultures associated with the provision of education for young mothers appeared to reflect certain assumptions about these young people and the particular forms of learning deemed appropriate for them. The young women in this research certainly felt sidelined into certain education and training provision that was regarded appropriate and ‘safe’ for pregnant and young parents. Career advice appeared to channel these young women into areas where they had to learn about sexual reproduction, being a good parent, improving their basic skills in maths and English to the detriment of opening up individualised pathways that were meaningful and relevant to that particular mother at that particular time.  
        Hailey had access to strong social capital in the form of her parents support and value placed on education. Both of her parents although divorced, valued education and guided Hailey throughout the course of her pregnancy and early motherhood years about the need to study and think about her future. Hailey talked about how her mother expressed concerns about her pregnancy and the effect this may have on her education. Furthermore her mother went into college when she re-applied for her course to help her fight for her place and right to an education. 

Hailey talks about how her mother went into college to tell the principal she was promised a place and this is how she got in ... she says her mother is like that. (Fieldnotes 23/5/2012).

She also saw her father on a regular basis; he lived in the South of England with Hailey’s step family, and was a constant source of emotional and practical support. He offered Hailey’s partner paid employment in his business when he was out of work. Leah’s father spent the majority of the field work period NEET. Like her mother, her father actively encouraged her to re-engage with education. Without her parents support it is uncertain whether Hailey would have got on the A/AS Level courses at that particular college. Her mother also helped improve Hailey’s confidence.

H	I talked to my mother and she said as long as nobody at college had told me that I wasn’t good enough to do it, because she didn’t want me thinking that I wasn’t good enough or capable of doing it, but if I felt like it was going to be a better option for me then I should do it. (Interview 10/12/12).

Within the field of family, parents, partners and grandparents figure as dominant sources of support. This support came in a variety of guises, in childcare, pathways into work and education and values placed on the importance of work and education. Challenges around the practical and financial logistics of childcare acted as major barriers for mothers returning to work or education. Help around childcare (social capital networks and their link to cultural capital – how education and employment are valued and subsequently institutionalised in the form of qualifications) can be directly transformed into economic capital, whereby young mothers’ access to cost-free childcare helps them to re-engage and exploit work and education opportunities that may otherwise be economically unviable. 
Bach (2014) refers to Bourdieu’s use of capital to emphasise the importance of cultural and social capital in addition to that of economic when exploring the parenting practices of wealthy Danish families. As in Bach’s ethnography, this research reveals that the transmission of cultural capital and its relation to social and economic capital are key to how families reproduce certain conditions within their family units that are influential in reproducing children’s academic and social capabilities within certain academic settings. Although this research is not concerned with wealthy Danish families, it too shows the relevance of Bourdieu’s forms of capital in terms of cultivating or hindering young mothers’ access to relevant, worthwhile education and employment spaces. Isla for example had relatively little cultural and social capital during points of her childhood and later teenage years; she had spent time in foster care and experienced disruption in her mainstream education due to changes of residences. Isla did gain 8 GCSEs (including 5 at grade C and above) and later gained her Level 1 hairdressing course with a private training company and then progressed to an apprenticeship with another provider.

I	It were a three month trial run but I were poorly from the second week I were there and I went in for a week being really poorly and my voice had gone. I kept coughing and when I was washing people’s hair they were complaining because I had to keep covering my mouth. So my boss said if I was poorly I shouldn’t come in but I wanted to keep my place there. The next day I rang up and said I wasn’t coming in because I was going to the doctors....and they said ‘Let’s just call it quits’. So basically they sacked me for being poorly. (Interview 25/02/11).

Thereafter Isla’s trajectory took a downward turn and although she had passed her course there were problems with obtaining her certificate, which prevented her from progressing to a higher level course in hairdressing.

I	They still haven’t given me my certificate yet so I might have to do Level 1 again. It’s been over a year now and they keep saying the same thing – ‘Oh we’ll get back to you’ and stuff like that. (Interview 18/11/11).

Eighteen months after field work commenced, Isla was beginning another Level 1 course in Hairdressing and Beauty Therapy. Unlike in Hailey’s case, there seems to have been no attempt by her parents or guardians to intervene on her behalf, and her own capitals were insufficient for the task of confronting authoritative figures. There are differences between what cultural and social capital Hailey and Isla had access to and how they mobilised them with education and family contexts. Isla had to repeat her course which in turn drained her economic capital.

Many of the young women in this study discussed feelings of loneliness and isolation. For many, including Hailey they took on board the major responsibility of being a parent and the need to organise childcare.

H	I know I’m doing it all by myself already. I’m here twenty-four seven doing the bottles; doing the washing up; doing the, you know, not happy side to being a mother. (Interview 18/11/11).

Hailey discussed feeling excluded from going to certain baby/toddler groups in her community. She lived in a predominantly Asian community and felt she was being judged as ‘white trash’ when she went out with Leah, subsequently cementing her feelings of isolation and exclusion. Lack of confidence and judgement from others was a constant concern for Hailey when pregnant, claiming benefits and being a teenage mother.

H	I feel like I have low confidence really. I’m a bit, like, cautious about my work and things like that. I don’t want to be judged by other people and I think about what people might think about me. (Interview 24/03/11).

For Hailey, a desire to better oneself and get out of the house motivated her to engage with employment and education. Ironically this was further facilitated by her lack of support from Peter, Leah’s father. Hailey described Peter as domineering during their relationship – something that fuelled her feelings of loneliness and powerlessness. Again this was a common theme experienced by other mothers in the study, by the end of field work all but one mother remained in an amicable relationship with the father. Jodie referred to one of the fathers of her two children as the ‘sperm donor’ and Isla was involved with a custody battle of her one year old son during field work. Hailey too described Peter as unsupportive and explained the barriers she faced when leaving the house.

H	I had to give netball up so that Peter could play snooker, because no one would be able to look after Leah if I did netball. So I don’t get to do much! Peter won’t let me go out. He doesn’t like me going out with my mates.
LR	Why’s that?
H	If they’re boys then, apparently, I’m doing them all. So I can’t talk to them because I started talking to an old friend that I used to be at school with and Peter accused me of doing him. I said that I was only talking to him; he’s only a friend. So I’d rather live without the hassle to be fair. (Interview 18/11/11).

Hailey may be viewed as tussling between two different forms of cultural capital. For her being a mother held much value and she prioritised this within the field of the family. She condemned Peter for not supporting her and Leah, and placed a high importance upon the symbolic nature of motherhood. At times though, this was compromised within the community and within the field of education and work. For example, she felt she was being judged in a negative way in the fields of education and work due to her particular position as being a mother at home with a baby (within the family field). These fields are related, and the forms of capital Hailey had access to and how she operationalised them within and across each field shaped her pathway. Hailey used these experiences to negotiate her way back into education; they did however create a barrier for her return to work during a particular point in time. 

The field of work  
The current labour market has altered how young people access work, getting a job is an award available to the few (Simmons, Russell and Thompson 2014; Thomson 2002). Traditional notions of social reproduction have been disturbed by reduced opportunities for relatively stable working-class employment and the securities associated with traditional working-class identities (Shildrick and MacDonald, 2007). Vocationally orientated training is now largely a substitute for work rather than an effective means of entry to the labour market, especially for those like many of the young mothers in the NEET category that lack educational credentials and social capital (Russell, 2014). Educational pathways are inextricably woven to access and maintenance of different types of paid work. Being young, inexperienced and having low qualifications did create barriers for teenagers entering paid employment. Saheera, before she fell pregnant at age seventeen had left school and tried accessing work.

L R	What are the main things people have said to you as to why you can’t get a job?
S	Underage - because if it’s retail or something like hairdressing I’ve got to be over eighteen. The same with bar work. (Interview 20/04/12).

After marrying at the age of sixteen years, Saheera left school with few qualifications. She had tried looking for work for over twelve months before falling pregnant. Although she never attributed her pregnancy to the fact that she couldn’t find work she certainly expressed feelings of frustration, isolation and loneliness whilst out of work. Once pregnant, Saheera felt there was little point in pursuing the world of work, education or training. 

S	After school I should just have gone to college.
L R	To do what?
S	To get the qualifications in order to get a job. I weren’t bothered about education but I just wanted a job. But now I’m not bothered. (Interview 04/10/12).

Saheera, an Asian young woman had watched her mother bring up six children and felt that for women in her community and culture it was the norm for married women to stay at home. This social capital gave Saheera the confidence to reject outside assistance from government organisations such as Connexions and The Job Centre Plus and stay firm in her chosen identity as a stay at home mother – at least for a while. She actively rejected outside governments’ attempts to reintegrate her into work or education once pregnant. She purposely missed appointments and made arrangements difficult for Connexions by demanding a female work supporter. She resisted attempts Connexions made to re-engage her with training and instead held fast to what she wanted on her terms. Before pregnancy this was paid work and as a new mother this was to stay at home.

L R	Why was it a choice between education and marriage? Why can’t you do both?
S	Because that’s how it is. I don’t see many Asian women working and being married. I don’t see that.
L R	And your mother stays at home, doesn’t she?
S	She used to work until she was married but then she stopped and she didn’t bother going back. (Interview 04/10/12).

Not all young mothers felt this way. For some becoming a mother facilitated their motivation to (re)enter education and work. Economic capital in the form of childcare assistance and finances acted as real barriers for others who wanted to access employment and education. Hailey for example was offered a job in a fish shop when Leah was 10 months old but was unable to accept it due to her lack of childcare support. The father proved unreliable in this respect in terms of social capital and the cost and inflexibility of available outside childcare at that point prevented her from taking the job. It was only when she could access state financial aid that she was able to re-engage with education – which partly drove her decision to re-enter education and not work or engage with an apprenticeship scheme.

LR	What do you think it’s like for young people out there trying to find work now?
H	If they put their minds to work they could do it. If they really wanted it they could do it; they’ve got to be motivated. But it will be harder though because there are loads of people who are unemployed and many of them have lots of experience. But if you wanted a job – and not caring what it was – then I think you can still do it.
LR	Do you want a job if you can do it?
H	I got offered a job in a chip shop and it were good money – like six pounds an hour – and I would have been better off but Peter didn’t give me the help I needed with child support. It was working from ten in the morning ‘till seven at night, but then you had to tidy up and that so by the time I got home it were about eight o’clock. (Interview 23/05/12).

Finances and benefits played a large part in dictating what young mothers could engage with and when. Unlike in Bach’s (2014) study of wealthy Danish families whereby economic capital added to the cultivation of profitable learning environments, here where the participants were not so wealthy, money still mattered but how social and cultural capital transcended into economic capital and influenced the quantity and type of economic capital (or lack of it) acted as a barrier to re-engagement. Benefits and the nature, availability and sum of childcare assistance (economic capital) effected NEET young parents with their (re)engagement journeys. Hailey revealed how finances largely dictated her experiences of being a young mother from the moment she started to think about her residency arrangements during her pregnancy. Decisions needed to be negotiated with her mother (who she lived with and whom worked full-time) and acted as a concern and barrier to re-engagement – especially when childcare costs and logistics were considered.

LR	Tell me about your benefit status at the minute? You were getting EMA (Education Maintenance Allowance)
H	Yeah.
LR	But that would stop anyway, wouldn’t it?
H	That’s going to stop next week but as soon as I leave here my mum loses my child tax. 
LR	So she is getting that because you’re still dependent and living at home.
H	As soon as I leave here I’ve got to claim Income Support and give it to my mum to help with the bills and the food.
LR	How did you find out about that?
H	At Christmas there was a Job Seekers person that came in and she were telling us about income support and child benefit and stuff like that so I used that information and I talked to my mum about her financial state and I said I would give my income support to her because she’s letting me stay here basically. I’ve told Peter that he might have to be the stay at home dad and I’ll go out to work. (Interview 24/03/11).

Money and lack of it was a constant worry for Hailey and her mother – this contributed to her lack of ability to get out and do things, but also motivated Hailey to go out and do something with her life. Financial concerns and the viable options available to her in terms of education and returning to work were an issue upon her return to college and contributed to her decision to return to education. By returning to college she received ‘Care to Learn’ childcare assistance that enabled her to engage with the A/AS Levels course, something she wouldn’t have received had she tried to enrol on an apprenticeship course – which is something she had considered in the past.

LR	Is the nursery provision paid for?
H	Yeah ‘Care to Learn’ pay. They give one hundred and sixty a week and it’s a hundred and seventy so I’ve got to pay the other ten pounds a week but I haven’t heard nowt from them so I’m hoping that they’ll let me have it for a hundred and sixty but I’ll find out if I get a letter from them. I’ve worked it out and, for a year, I’ll have to pay about four hundred and fifty quid.
LR	How did you hear about Care to Learn?
H	I went to Connexions and asked them to see what I could do.
LR	Are you getting anything else other than Child Benefit?
H	The Child Benefit is all part of Income Support.
LR	So you can still get Income Support?
H	Yeah. That’s one benefit of doing this rather than doing an apprenticeship.
LR	Or a job?
H	Well you can get a job and get more money than what I’m getting on benefits easy. You can get paid six pounds an hour, can’t you? At college I start at nine and finish at four so that’s, like, seven hours which is … forty-two quid for a day and that’s my Income Support for a week. So it would be beneficial.
LR	But then you might have to pay for your child care.
H	Yeah I would have to pay for my child care then but I would be able to save a hundred and seventy pounds a week.
LR	Child care is expensive, isn’t it?
H	It’s still cheaper here though than down south. If I were to go and live with my dad it’s about fifty quid a day for a nursery and I wouldn’t be able to get that paid for me. (Interview 12/10/12).

Hailey again reiterated her motivation to work. She like many other mothers contradicts media and policy discourses that reveal teenage mothers as idle and benefit dependant. After field work completed, Hailey did indeed embark upon a Business Management degree at University. 

Conclusions
This paper looks at the education and employment pathways of young mothers.  How each young mother navigates their way through their everyday experiences within the fields of family, education and work shapes their particular trajectories. It is not just the type of capital a mother has access to; it is how she operationalises it within and across the different fields. For some young mothers like Saheera, they had to fight for the right to stay at home, they had to resist attempts at re-engaging them and affirm their choices to stay at home and be a mother. In accordance with Phoenix (1990), these women accepted that there were challenges they faced as young mothers but rejected notions that they were idle, economically inactive people with few aspirations and desires to be financially independent. The unpaid domestic caring work these mothers did was often undervalued and contradicted education and policy discourses that try to direct teenagers into education – whatever their individual circumstances and desires. Others like Hailey demonstrated how despite well-intentioned programmes and resourcing, some young mothers are encouraged to embark upon certain pathways that are matched to their young mother NEET status rather than as an intellectual career infused women. Young mothers want different things from their official support structures at different times – something that current support structures fail to recognise and adequately manage. 

How each young mother operationalises the social, cultural and economic capital within the different but sometimes overlapping and competing fields of education, family and work determines the reproduction of gender divisions in society by facilitating the reproduction of certain forms of capital and determining how educational and employment success is available to some but not others. It is only by recognising young mothers as active individuals who are capable of making informed, valuable decisions that we can start to understand and indeed undo the repetitive lack of qualification, low-pay, no-pay cycle (Shildrick and MacDonald, 2007). Young mothers experience a multitude of complexities that act as barriers to (re)engagement, this also needs to be understood if education, training and employment structures and provisions available to young mothers in the UK are to widen rather than narrow their opportunities and prospects. 
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